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RESILIENT LANGUAGES: CHALLENGES
AND STRATEGIES FOR LANGUAGE
TEACHING IN SECURITY AND DEFENCE

Introduction

This volume presents a collection of 18 peer-reviewed research papers and
contributions stemming from the International Scientific Conference ,, Resilient
Languages: Challenges & Strategies for Language Teaching in Security and
Defence”, hosted by Rakovski National Defence College in Sofia, Bulgaria.
Dedicated to the 75" Anniversary of the Language Training Department at
Rakovski National Defence College, this publication brings together perspectives
of researchers and practitioners from several European and Bulgarian military
and civilian universities.

Today’s rapidly changing technological and security environment
is placing new demands on defence and security institutions. As military
operations increasingly involve multinational teams, effective communication
across languages and cultures has become an essential part of working together.
Language education is therefore much more than an academic subject. It helps
military personnel communicate with their allies and partners, understand
different perspectives, negotiate, share information, and make decisions together,
sometimes in challenging and high-pressure situations.

The contributions in this volume reflect a range of perspectives on these
challenges. They highlight the important role of language programmes, teachers,
and policy-makers in preparing military and security personnel for the realities
of multinational cooperation and in ensuring that language education continues
to respond to the changing needs of the defence and security community.



Conference Proceedings

The 18 contributions in this volume are organised around four
interconnected thematic areas:

1. Linguistic Interoperability
and Military English for Specific Purposes (ESP)

Standardised proficiency and specialised terminology form the foundation
of joint operational readiness, as underlined in the article of Oana-Alida Buse,
Branduga-Oana Niculescu, and Isabela-Anda Dragomir from “Nicolae
Balcescu” Land Forces Academy (Romania). Authors in this volume
examine the operationalisation of military linguistic competence, connecting
classroom instruction directly to operational effectiveness in multinational
environments. Jamie Rinder from Swedish Defence University analyses
key tasks and communication needs across command levels and practical
approaches to teaching specialised military terminology. Anton Somov from
University of Defence of Czech Republic focuses on the pedagogical approach
to selecting, analysing, and adapting authentic texts to meet the specific
requests of the Czech Ministry of Defence. Prof. Ilka Birova from Sofia
University "St Kliment Ohridski" examines the issue of actively used terms
in the field of cybersecurity and their selection for the purposes of specialised
training in Bulgarian as a foreign language. Boryana Ruzhekova-Rogozherova
from the University of Transport treats the topic of summarisation relevance
in terms of enhancing students’ language awareness through summary-
writing approaches implementation, within university ESP courses.

2. Artificial Intelligence, Digital Innovation, and Linguistic Security

The rapid integration of Generative AIl, chatbots, and automated
tools represents both a transformative opportunity and a complex security
challenge for language educators. Several research evaluate how digital tools
and Al can personalise learning, enhance cognitive engagement, and generate
interactive reading materials: the article of Ivaylo Peev and Todor Todorov
from Technical University Sofia, of Anatoly Palev, and Valentina Georgieva
from Rakovski National Defence College. Simultaneously, authors critically
address the risks of Al-generated content - focusing on text authenticity
(Rositsa Hadzhigeorgieva from the Academy of the Ministry of Interior),
prompt sensitivity, and linguistic security in highly regulated fields such
as aviation security training (Elena Stoyanova, Rakovski National Defence
College), as well as strategies for navigating strict security restrictions in
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defence classrooms (Tanya Netcheva, Rakovski National Defence College).

3. Intercultural Competence, Mediation, and Leadership

Effective communication in international security contexts extends
beyond grammar and specialised terminology to incorporate intercultural
pragmatics and ethical responsibility (the article Nonverbal Communication in
Intercultural Settings: Cultural Codes, Communication Barriers and Ethical
Dimensions by Diana Timova, and Leadership, Intercultural Communication,
and Language Education: A Multidisciplinary Model for Training Security
and Defence Professionals by Milka Petrova and Boyka Borisova). Dora
Markova investigates mediation strategies and critical thinking in language
learning, while Diana Timova - the role of non-verbal cultural codes - such as
silence - in cross-cultural settings. Furthermore, integrated models combining
language education, leadership, and intercultural competence are presented
to prepare future leaders for multinational operations (Milka Petrova and
Boyka Borisova).

4. Systemic Resilience, Language Policy, and Institutional Reform

Moving beyond individual coping strategies, this collection advocates
for a systemic approach to educational resilience. Valentina Georgieva explores
the alignment of standardised frameworks like NATO’s STANAG 6001 with
adaptive curriculum design, institutional policy, and continuous teacher
professional development. Lukasz Kocanda from the Military University of
Technology (Poland) examines professional resilience in Military English
teaching from the perspective of a non-military language instructor working
in a highly specialised educational context. Broader sociolinguistic and policy
dimensions are also analysed, including the preservation of smaller languages in
globalised environments (Kristiana Simeonova from the Institute for Bulgarian
Language) and national policy proposals for lifelong language learning and
bilingual administration (Kaloyan Kostadinov).

A Vision for the Future of Defence Language Education

Taken together, the 18 articles show that resilient language education
cannot be built through a single approach. It depends on a combination of
effective teaching practices, appropriate use of technology, a clear understanding
of operational needs, and continued cooperation across institutions and



countries. By bringing research and classroom experience together, this e-book
offers practical ideas and perspectives that can support educators, researchers,
and defence professionals in addressing today’s challenges and developing
language training that is relevant to the needs of tomorrow’s security and
defence environment.

Assoc. Prof. Valentina Georgieva, PhD
Head of the Language Training Department
Rakovski National Defence College

Sofia, Bulgaria
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TEXHONOI M N HOBALIMIA

B OBYYEHUNETO: NU3KYCTBEH WHTEJEKT,
OVWCTAHUMNOHHO OBYYEHUE

N OUTUTATTUSALNA

HA E3VKOBATA MNOOINOTOBKA

AmnaroJu IlaeB
Boenna akanemus ,,l eopru CroiikoB PakoBcku™

AbOcTpakT. [JoknagbT pasriiexkJa OCHOBHUTE TEXHOJO-
TUYHU W WHOBAIIMOHHH IPOILECH, KOUTO TpaHCHOpMHpAT Cb-
BPEMCHHOTO OOy4YCHHE: BHEAPSIBAHCTO HA W3KYCTBEH HHTCIICKT,
Pa3BUTHETO HA AWCTAHIIMOHHOTO U XHOPUIHOTO OOyYCHHE H JH-
TUTAJIM3aLMATa HAa €3MKOBaTa MoAroToBka. M3cieaBanero npumia-
ra JOKyMEHTaJeH aHaJu3, TeMaTUYEeH Mperie] Ha JIUTeparypara
U Ka3yceH noaxo[ npu ananusa Ha npoekta HELPSec na Boenna
akagemus ,,I. C. PakoBcku®. IIpencraBenu ca BOJIEIIN ITPUIIOXKE-
Hust Ha W — aganTuBHO OOydYeHHE, MTOJIOMAraHo OICHSIBAHE U
aBTOMAaTH3HpaHa 00paTHa BpB3Ka, KAKTO U NU(POBU UHCTPYMEH-
TH 32 9YXKJOC3UKOBO o0ydeHme. Upe3 aBTOpCKa aHAIMTHYHA Ma-
TpPHULIA Ca CUCTEMATU3UPAHU MEAATOrMYECKUTE MPHUIOKEHHS, OC-
HOBHUTE PUCKOBE U MEXaHU3MUTE 32 KOHTPOI. DOpMyNIUpaHu ca
MPENOPBKYU 3a OaTaHCHPAHO, ETUYHO W CHTYPHO BHEIPSBaHE Ha
TEXHOJIOTHHUTE B 00pa30BaTEIIHUS MPOIEC U B CIICIIUATU3NpaHATa
€3MKOBa MOAT0TOBKA.

KurouoBu AymMu: IUrATanu3anus; JUCTAHIIMOHHO 00ydYe-
HHE; €3UKOBa MOJATOTOBKA; M3KYCTBEH HMHTEJIEKT; TEXHOJOTHMU B
00y4eHHUETO
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1. YBon

O6pa3oBaHneTO MpeMUHaBa Mpe3 MePHo Ha Obp3a TEXHOJOTUYHA TPaH-
chopmaInus, ChIOCTaBMMAa 10 Mamad ¢ mpexoaa KbM MacOBOTO pas3mpocTpa-
HEHUE Ha MEPCOHAIIHUTE KOMITIOTPH U MHTEPHET B Kpas Ha MUHAIuUs Bek. W3-
KycTBeHUIT uHTENEKT (M), aucTaHunonHuTe U XHOpUAHUTE HOPMH HA yUCHE,
KaKTO ¥ CHeluaTu3upannuTe H(POBU HHCTPYMEHTH 32 €3MKOBO OOYUCHHE BeUe
HE ca eKCIIEPUMEHTAIHN AOIBIHEHHs, @ YaCT OT OCHOBHaTa MH(QPAaCTPYKTypa
Ha y4eOHUS MPOIIEC — OT HAYATHOTO YUIIIHIIE 10 YHUBEPCUTETUTE U CUCTEMUTE
3a mpo¢)eCHOHATHA U BOCHHA MOJIrOTOBKA.

Lenrta Ha HACTOSAIIMS AOKJIAJ € Ja MPEICTaBH CHCTEMaTU3HpaH Iperien
HA OCHOBHUTE TEXHOJIOTMYHHU ¥ WHOBAIIMOHHH MPOIECH B 00YYEHUETO, KaTo Ce
(dokycHupa BBPXY TPU B3aHMOCBBP3aHH HAMPABJICHUS: MPUIOKECHHETO HA H3-
KYCTBEHHS MHTEJIEKT B 00pa30BaTEIHUS IPOIeC, Pa3BUTHETO HA JUCTaHIIUOH-
HOTO ¥ XHOPUJHOTO OOyYEeHHE U JUTUTATU3AIUATA HA €3UKOBATa MOATOTOBKA.
AHaIM3BT UMa 32 e JIa oYepTae KaKTO Bb3MOXKHOCTUTE, TaKa U PHCKOBETE,
KOWUTO CHII'BTCTBAT BHEAPSBAHETO HA T€3HM TEXHOJOTHH, U Aa MPEIJI0KHU HACOKH
3a TAXHOTO OajaHCHpaHO 1 e(heKTHBHO MHTETPUPAHE.

1.1. Memooonozuuecku nooxoo

W3cnensaHeTo U3M0i13Ba JOKYMEHTAJIEH aHAIU3 HA €BPOINEHCKY U HallUO-
HaJHHU CTPATETMYEeCKU U HOPMATUBHU JOKYMEHTH, TEMAaTH4EH Iperiies Ha cIie-
[HaTH3UpaHa INTepaTypa i Ka3yceH Noaxoia.! AHAIU3BT THPCH OTIOBOP HA TPH
BbIIpoca: Kon TexHomOrum nMaT Haii-3HauMMO IPUJIOKEHUE B CHBPEMEHHOTO U
e31KOoBOTO 0oOydeHne? KakBu meqarormdeckul, OpraHu3allioOHHA U €TUYHH PH-
CKOBeE Mopaka BHeapsiBaHeTo uM? Kou eneMentu ot npoexkra HELPSec morat
na ObAaT mpUIIOKEHU B APYTH BOEHHOOOpa3oBaTeNHU MHCTHTYHHU? KazychT
VMa WIIOCTPATHBEH XapaKTep U He BKJIIOYBA CAMOCTOSTEITHO KOJTUIECTBEHO H3-
MepBaHe Ha yUYeOHUTE pe3yaTaTH Ha y4aCTHUIUTE.

2. I'nodannu TCHACHIIMHU B oﬁpasonaTenﬂuTe TEXHOJOInn

B cBetoBeH Mamab pa3npocTpaHEeHHETO Ha 00pa30BaTEIHUTE TEXHOIIO-
run (EdTech) ce yckopsiBa Tpe3 TOCIEIHOTO JECETHUIIETHE, a MAaHAEMHUATa OT
COVID-19 ce mpeBpbIna B CHIIECTBEH KaTajln3aTop 3a BHEAPSIBAHETO HA ITH-
¢bpoBu pemienus B 06pasoBanreTo.” Bosemure HanpaBIeHUs BKJIIOYBAT:

o I/I3KYCTB€H HUHTCJICKT U aJallTUBHO YYCHC: aJITOPUTMH, KOUTO aHAJINU3U-
paT MHAMBHIYaTHUS HATIPEAbK Ha 00yYaeMus ¥ JMHAMUYHO aJalTUPAT ChIbP-
YKAHUETO, TEMIIOTO U TPYAHOCTTA Ha MaTepHaia.
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e [Imaropmu 3a enekTpOHHO U TUCTAaHIHOHHO o0ydeHue (LMS): cucte-
mu kKato Moodle, Canvas u Microsoft Teams for Education, KONTO EHTpaIN3U-
part ChIBPKAHUETO, OLCHSIBAHETO M KOMYHUKALMITA MEXAY MpernogaBaTeliu u
obyJaemmu.

e ['oremu e3uKkoBM Mozienu u reneparuBeH MW: nHCTpyMeHTH 32 aBTOMa-
TUYHO FeHEepHpaHe Ha yueOHO ChAbp)KaHUE, TECTOBE U 00paTHA BPb3Ka, KAKTO U
3a ToJIIOMarane Ha caMOCTOsITeNTHaTa paboTa Ha 00yJaeMuTe.

o imepcusau TexHonoruu (VR/AR): BupTyanHa u mobaBeHa peasHOCT 3a
CHUMYJAallMOHHO 00yueHHe, MPaKTUYECKH TPEHUPOBKH U TMOTAISIIO H3y4yaBaHe
Ha YYKJIU €3UIH.

o AHanuTuka Ha yueOHus npouec (Learning Analytics): chOupaHe u aHa-
JIU3 HA JJAaHHH 32 TIOBEJICHUETO Ha 00y4aeMUTe C 11e1 paHHO UIeHTH(UIInpaHe Ha
PHCK OT OTIaJ]aHe U IIEPCOHATM3NPaHa oK pera.

OO0moTo Mexay M30POCHHUTE HANPABICHHS € MPEXOIBT OT €AHOTHITHO,
JUHEWHO MpernoAaBane KbM I'bBKaBU MOJIENIM Ha 00yUeHUe, OCHOBaHH Ha JaHHHU,
B KOMTO TEXHOJIOTUSITA H3ITBIIHSBA TOIITOMAraiia, a He 3aMecTBalla pois CIpsi-
Mo mpernozaBaresis.’ TeMIIbT Ha BHEAPSBAHE CE pa3inyaBa ChIIECTBEHO MEXKIY
OTICITHUTE ABPKaBH U MHCTHTYLUU B 3aBUCHMOCT OT HUBOTO Ha AWTHTAIHA
WHPPACTPYKTypa, HANHYHUS (PUHAHCOB PECYpC M CTENEHTa HAa METOAMYECKA
MOAATOTBEHOCT Ha MPEIOJaBaTeICKUs ChCTaB.

3. Hpnnome}me Ha HBKYCTBCHHUS HHTCJICKT B OﬁyquI/IeTO

3.1. Adanmugno 06yuenue u nepcoHaANUIAUUA

CucremuTe 3a aalnTUBHO OOydYEHHE H3IOJI3BAT MOJCIH Ha MAIIUHHO
o0yueHue, 3a J1a U3rpajsaT HHAWBHIyaJeH PO Ha BCEKH 00y4aeM Bb3 OCHO-
Ba Ha HETOBUTE PE3yJITaTH, TEMIIO U MPEANOYUTaH CTHII Ha yueHe. Ha ta3u 6a3a
CHABPKAHMETO CE€ MPEHAPEeKIa TUHAMHYHO — CIa0MTE MeCTa Ce 3aTBBPIK/aa-
BaT 4pe3 JOMBJIHUTEIHU YIPAKHEHHs, @ YCBOCHUAT Marepual ce MpeMHHaBa
no-06p30. [TonoOen moaxoa Moxe 1a MOANOMOTHE e(eKTUBHOCTTA U aHTaKH-
paHOCTTa Ha 00y4yaeMHTe, HO PE3yJITaThT 3aBUCH OT KAaueCTBOTO Ha JAHHUTE,
MEAaroruuecKus An3aifH 1 YOBEIIKUS KOHTPOL.*

3.2. Hnmenuzenmnu cucmemu 3a ouensaeane u oﬁpamna 8Pb3Ka

ABTOMaTH3MpaHOTO oneHsBaHe uype3 MM oOxBama He caMO TECTOBE ¢
n30upaeM OTTOBOp, HO BCE MO-YECTO M CBOOONEH TEKCT, eceTa M MporpaMeH
Kox upe3 o0paboTka Ha ecrecTBeH e3uk (NLP). ToBa mo3BoiisiBa He3abaBHA U
Mamabupyema obpaTHa Bpb3Ka, HO ITOCTAaBs BHIIPOCH OTHOCHO HAJEKIHOCTTA,
MPO3PaYHOCTTA HA AITOPUTMUTE, 3al[UTaTa Ha JaHHUTE U HEOOXOMUMOCTTa OT
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ChIBPIKATENIEH YOBEIIKH KOHTPOJ, 0COOEHO TIPH TBOPYECKH M aHAJTUTHYHHM 3a-
nauu.’

3.3. Fenepamueen U3BKYCm6eH unmejleKm u eupmyajinu acucmenmu

YarOoToBeTE M BUPTYAJTHUTE OOYIUTENHN ACUCTEHTH, U3TPAJCHU BBPXY
rojeMu €3MKOBU MOZENH, HoeMaT (YHKIUH KaTo OTroBapsHE Ha BBIPOCH U3-
BBH yu4eOHHTE YacoBe, 00SICHEHHE Ha CIIOHHU KOHLEIINH MO TOCTHIICH HAYHH U
MIOJIIOMAaraHe Ha IIPeNoaBaTeanuTe MIPU IMOATOTOBKA Ha MaTepUad. YCIOPEIHO
C TOBa HapacTBa HEOOXOAMMOCTTA OT Pa3BUTHE HA JUTHTalHa, MeauitHa u MU
IPaMOTHOCT y 00y4YaeMuTe, 3a 1a MOraT KpUTHYHO J1a OLEHSIBAT TeHEPHUPAHOTO
ChIbpXKAHUE, HETOBUTE U3TOUYHUIIM U OTPAHUICHH .

3.4. Pona na npenodaeamens ¢ cpeda ¢ u3KycmeeH unmeaeKkm

Buenpssanetro Ha UM uHCTpyMEHTH HE TpeMaxBa, a TpaHcopmupa po-
JATa Ha MperojiaBaress — OT €AMHCTBEH M3TOUYHHUK Ha 3HAHHE KBM MEHTOpP H
Mozeparop Ha yueOHus npouec. [Ipenogasarenst npunodusa GyHKIUH 10 O~
00p ¥ BalMIMpaHe Ha aBTOMAaTHYHO F€HEPUPAHOTO CHIBPKAHHUE, HACOUBAHE Ha
o0yd4aeMHUTe KbM KPUTHYHO OCMHCISHE Ha pe3ynrtatute ot MU cucremure n
U3rpaKJaHe HAa YMEHUs, KOUTO OCTaBaT U3BbH 00XBaTa Ha aBTOMAaTHU3aLMITA —
paboTa B eKHII, TUACPCTBO U B3eMaHE Ha PELICHUsS B YCIOBUS HA HECUTYPHOCT.
ToBa Hajara LeneHacoueHa METOAMYECKAa MOArOTOBKA HA IPEIOJaBaTECIICKUS
ChCTaB 3a pab0Ta C HOBUTE TEXHOJIOI'MH U 32 YIIPa)KHSBaHE Ha I€Aaroru4ecky 1
STHYCH KOHTPOJ BBPXY TSAXHaTa yrnorpeba.’

4. IlucTaHIMOHHO 00y4eHue U XMOPHIHU MOJEJIH

4.1. Pazeumue na nniamghopmume 3a OUCMAHUUOHHO 00yUeHUe

CeBpemeHHHTE IATGOPMU 3a yIIpaBieHne Ha o0ydyennero (LMS) naTte-
rpUpaT BHICOKOH(EPCHTHA BPB3Ka, CIIOJEIITHE HA MaTEPHAJIH, aBTOMAaTU3UpPa-
HO OLICHABAHC 1 KOMYHUKAIIMOHHU KaHaJIW B €AWHHA Cpeaa. TaxHOTO Pa3BUTHUC
MPEMHHA OT MPOCTH XPAHUJIHINA Ha (paliioBe KbM HHTEPAKTUBHU EKOCUCTEMH C
eNIEMEHTH Ha relMu(uKaIns, CbBMECTHA paboTa 1 yueOHa aHaTuTHKa.S

4.2. Cmeceno u xubpuono ooyuenue

CMeceHoTo OGy‘ICHI/IG Cbu€TaBa IIJIAaHWMPAaHU NPUCHBCTBEHU U JUCTaH-
IUOHHH KOMIIOHCHTHU B PAMKUTEC HAa €AUH KYpC, IOKAaTO XI/I6pI/I,Z[HOTO o6yquI/Ie
MOXXE a BKJIIOYBA U IMapaji€JIHO y4aCTUC Ha O6yT-IaeMI/I B IIPUCHCTBECHA U OHJIAMH
cpeaa. u IIpHU ABaTa NoAX0[4a LeJiTa € 1a CC CbXpaHU NEAarornicckara CTOMHOCT
Ha MPAKOTO BSaI/IMO,I[CI\/'ICTBI/Ie, KaTo C€ H3II0JI3Ba I'bBKABOCTTAa Ha HI/I(I)pOBI/ITe
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WHCTPYMEHTH 3a CaMOCTOATENIHA paboTa, MOBTOpPEeHHE U oneHABaHe. [Ipumoxu-
MOCTTa Ha KOHKPETHHS MOJIeJI 3aBUCH OT yueOHUTe 1esin, UHPPacTPyKTypara u
MOArOTOBKATA Ha mpenoxaBares.’

4.3. IIpedussuxkamencmea nped OUCMAHYUOHHUmMe hopmamu

OCHOBHHTE TPYIHOCTH BKJIIOYBAT MOAABPKAHETO HA MOTUBALUATA U aH-
ra)KUpaHOCTTa MPHU OTPaHUYEH MPSK KOHTAKT, HEOOXOOUMOCTTA OT HaleKIHA
WHPPACTPYKTYpa U JOCTBII 10 HHTEPHET, KAKTO U PHCKA OT COLMATHA N30JaIHsI
IPHU IPOJBIKUTETHO 00yUeHUE B U3LISUIIO AUCTAHIIMOHEH (opmar.”

4.4. Oyenneane na Kauecmeomo Ha OUCMAHYUOHHOMO 0OyUeHUe

OcurypsiBAHETO Ha CBHIIOCTABUMO KauyeCTBO MEKIY NPUCHCTBEHUTE M
JMCTAHITMOHHHUTE (JOPMHU M3HMCKBA SICHM KPUTEPUH 32 OI[EHKA Ha y4eOHOTO Chb-
JbpXKaHue, peloBHA 00paTHa BPBh3Ka OT 00yJaeMHUTe U MEPUOANYEH MTPETIIe]] Ha
pesysraTuTe OT u3nuTuTe. KauyecTBOTO Ha €JIEKTPOHHHUTE KYPCOBE CIIE/BA [a CE
OCHTYpsIBa Upe3 BETPEIIHUTE CHCTEMH 3a yIIPaBIEHHUE Ha KAYE€CTBOTO, TIEPUOIH-
YeH Mpervie]] Ha ChAbPKaHUETO, 00paTHa Bpb3Ka OT 00y4aeMHTE | ClIa3BaHe Ha
IbP)KaBHUTE N3UCKBAHMS 32 OpraHU3MpaHe Ha JUCTAHIIMOHHA (hopMa Ha 00yde-
HHUE BbB BUCHIMTE YIHIUIIA."!

5. lurutaau3anus Ha e3UKOBATA MOATOTOBKA

5.1. HQugpposu uncmpymenmu 3a uyrncooe3ukoeo ooyuenue

MoOOWITHUTE TPUIIOKEHHUS 32 U3y4YaBaHEe Ha e3UIM (Harmpumep OazupaHu
Ha MPUHIUIINATE Ha Pa3peIcHO MOBTOPEHUE U TeiMU(UKAIIHS) TIPABST €XKETHEB-
HaTa MPaKTHKa JOCTBITHA M TIOCTOSIHHA. YCIIOPEIHO C TSAX C€ pa3BUBAT IIaTHOp-
MU C U3KYCTBEH MHTEJICKT 3a Pa3roBOPHA MPAKTHUKA, KOUTO CHMYJIUPAT AUAJIOT
C BHPTYyaJieH ChOCCEHUK U MPEIOCTaBAT aBTOMaTH3UpaHa 0OpaTHa Bpb3Ka 3a
MPOM3HOLICHUETO M IpaMaTHKaTa 4pe3 TEXHOJIIOTHH 33 pa3lo3HaBaHE U CHHTE3
Ha ped, YHUTO Pe3yJITaTH CJIE/IBa JIa Ce MPOBEPSIBAT KPUTHYHO."?

5.2. Hmepcusnu mexnonozuu u CUMyiayuoOHHO e3UK060 00yuenue

Buptyannara u go6aBeHaTa peanHOCT MO3BOJISBAT CH3IABAHETO HA CH-
MYJIHpPaHH KOMYHUKAaTHBHH CUTYyaluu (OT OMTOB pasroBOp A0 CrielnajIn3nupa-
Ha TEPMHUHOJIOTUSA B IPO(ECHOHANICH MM BOCHEH KOHTEKCT) B KOHTPOJIUPaHA U
6e3onacHa cpena. [logoOHuM pemeHus MoraT a NOANOMOTHAT ClieuaT3npaHa-
Ta €3UKOBA MOATOTOBKA YpE3 IPAKTUKA B CUMYJIMPAHU ABTCHTUYHU CUTYALUH,
BKJIFOUUTEIIHO 32 HYXAUTE Ha MEKIYyHAPOAHOTO ChTPYIHUYECTBO U paboTara B
MHOT'OHALIMOHAIHA Cpela.
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5.3. Ilpunoscenue 6 6vazapckama oopazoeameina
U 60eHHOO0Opa3oeamenna cucmema

B Obarapckute BUCHIM YUYWITHINA U BOCHHH aKaJIEMUH JUTHUTATU3AIUS-
Ta Ha €3MKOBaTa MOATOTOBKA CE M3pa3sBa BbB BHEAPSIBAHETO HA €JICKTPOHHH
naaTGopMu 3a CaMOMOArOTOBKA, KOMOMHHpPAHU C MPHCHCTBEHH 3aHATHSA U
CTaHJAPTU3UPAHO OIpPENE/IsTHE U OTUYUTAHE HA €3MKOBAaTa KOMIIETCHTHOCT Ch-
TJIACHO MPHJIOKUMHU MEXIyHAPOTHHU cTaHaapTH, BKItounteTHo STANAG 6001,
Edition 5, BB BoeHHUTE CTPYKTYpH."> ChyeTaBaHETO HA TPAAUIIMOHHUTE METO-
AU C JUTUTAJIHA UHCTPYMCHTHU MO3BOJIABA MO-I'bBKABO IIJIAHWUPAHE HA UHAWBU-
JlyalTHaTa MOITOTOBKA Ha 00yYaeMHUTE C Pa3IMYHO HUBO U TEMIT Ha yCBOSIBAHE.

5.4. Kasyc: Ilpoekmvm HELPSec na Boenna akademus ,,I. C. Pakoscku*

[Noka3zarenen mpumep 3a AMTUTATIU3ALMS Ha ClClMATU3UpaHaTa e3uKo-
Ba TOATOTOBKA € MPOeKTHT Hybridisation of Specialised English Learning for
Security Professionals (HELPSec), peanu3upan 1o mporpama ,,Epazsm+*, kiro-
YoBa JNEHHOCT 2 — CTpaTernyeckd MapTHHOPCTBA BHB BHUCLIETO 0Opa3oBaHME,
IIpoexTt Ne 2020-1-BG01-KA203-079117. [IpoeKTHT MPOXBIKHA TPH TOTUHHU U
npukiiroun npe3 gespyapu 2023 . Bozmemna opranuzanus e BoernHa akagemust
»1. C. PakoBcku®, a maptHropu — Boennata akanemus Ha [loptyranus u Yau-
BEPCHUTETHT 10 0TOpanHa Ha [lIBenns. PrkoBoamTeN HA TpoekTa € o1l BaneHnTun-
Ha ['eopruesa, ppbKOBOJMTEI Ha KaTeapa ,,E3ukoBo 00yueHue !

B pamkuTe Ha mpoekTa e pa3paboTeHa HOBa yueOHa mporpaMa u ye0oa-
3upaHa KojlabopaTuBHA IIaTgopma 3a XUOpUIHO 00yUIEHHUE TI0 CIICIHaAIn3upaH
AHTJIMICKY €3UK, CTPYKTYypHpaHa B IIECT MOAYJa, HACOUCHH KbM clieU(pUIHH-
T€ €3UKOBU MOTPEOHOCTHU Ha CIEIHAIUCTUTE MO0 CUTYPHOCT U oTOpaHa (Tabmnu-
a 2). YueOHOTO ChIbpiKaHuE € U3IaeH0 KaTO eJIeKTPOHHA KHUTA U B TI€YaTeH
¢dopmar, a pa3padOTEHUTE EIEKTPOHHU PeECypcu ca MyOJUKYBaHU IPH YCIO-
BUATA 3a JOCTHI HAa MPOEKTHATa MIaTgopmMa, KOeTO Ch3[aBa BH3MOXKHOCT 3a
CaMOCTOSITEIIHA TUCTAHIIMOHHA paboTa yCIOPEIHO C MPUCHCTBEHUTE 3aHSITHSL.'®

[IpoexktsT HELPSec oHarnensBa Ha MpakTHKa XUOPUIHUS MOJIEN, pas-
riena B T. 4.2 — KOMOMHUPAHETO HAa CTPYKTYPHPAHO €NIEKTPOHHO ChIbpIKaHUE
C MHTEPAKTUBHHU 33/1a41 ¥ BB3MOXKHOCT 3a ouraifH paboTa dpe3 U3TErIsTHe Ha
€JICKTPOHHUTE KHUTH CH3/1aBa MPEANOCTAaBKH 3a Pa3IIupsBaHe Ha AOCTHIIA 10
CrelHaI3upata e3MKOBa MOrOTOBKA OTBBH/] MAPTHHOPCKUTE HHCTUTYIHH.!

5.5. Pesyaimamu u 000pu npakmuku

Kasycsr HELPSec' no3BosisiBa 1a ce HACHTHOUITUPAT HIKOJIKO MPEANoc-
TaBKH 32 YCTOMYMBO pa3BUTHE HA NUTHTAJIHATA €3MKOBA MOATOTOBKA: HATUYIUE
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Ha SICHO JeUHUPAHU €3UKOBH MOTPEOHOCTH Ha IlejieBaTa rpyla, yJyacTue Ha
MpenoiaBaTely 1o CrenuaIu3upan e3ukK ole BbB (pa3ara Ha pa3paboTBaHe Ha
CHIBPKAHUETO U OCUTYPSIBAHE HA TIOJABPKAH JOCTBII JI0 Ch3/IaACHUTE PECYyPCH
ClIe/l IPUKITIOYBAHETO Ha (UHAHCHpaHus repuoj. [lyOnukyBaHuTe TUIAThOP-
MH U €JIeKTPOHHHM KHUTH MOTaT Jia MOAMOMOTHAT Pa3poCTPaHsIBaHETO Ha JI0-
OpH MpaKTUKU OTBBJ Kpbra Ha IMbPBOHAYAIIHUTE MApTHHOPH. J[OKa3BaHETO Ha
BB3JICHCTBUE BBPXY KAYECTBOTO HA 00YUEHUETO 00a4ye M3UCKBA JOMbIHUTEITHH
MOKA3aTeln, KaTo OpOit aKTUBHU 00y YaeMH, 3aBbPIIBAEMOCT, PE3YJITATH OT BXO-
JISIIO U U3XOJISIIO OICHSIBaHE ¥ 00paTHA BPh3Ka OT YUYACTHUIIHUTE.

Bb3 ocHOBa Ha pasrieaHUuTe HAIIPABICHHUS € MPEIJIOKeHa aBTOPCKA aHa-
JUTHYHA MaTPHUIIA, KOATO CBHP3Ba TEXHOJOTHHUTE C MEJArOTHIECKUTE UM TIPH-
JIOKEHU s, OCHOBHUTE PHCKOBE M BH3MOXKHUTE MEXaHU3MHU 3a KOHTpod (Tabmm-
ma 1).

Tadauna 1. CpaBHHTENCH MIpeTie] Ha TEXHOJOTHYHUTE HAIIPABICHIS
B CbBPEMCHHOTO 06yquI/Ie

Konmponen
Hanpaenenue Texuonoeun u Ocnosen Mmexanuzom/
neoazo2uuecko npuodceHue Ppuck
Hnouxamop
UzkycTBen uH- | Agantuan mardopmu, NLP | H e T o 4- | Banmuaupane ot mpe-
TEJIEKT W TEHEPaTWBHH MOJENW 3a | HOCT, NpH- | IOAABATEN; PETHUCTHP
MIepCOHANN3aNNs U TOAIOMA- | CTPACTHUS | HA TPEIIKUTE
rara oOpaTHa BpB3Ka U Hempo-
3padHOCT
Jucranuuon- | LMS, Buneoxondepenunu u | Hepasewn | 3aBppmiBaeMocT; ax-
HO ¥ XUOpHUJHO | yueOHa aHAJIWTHKA 32 I'bBKaB | 1O CTHII, | THBHOCT; obparHa
oOyueHne JIOCTBIT ¥ KOMOMHHMpaHa cpefla | H U ¢ K a | Bpb3Ka; IOCTHITHOCT
aHTaXH-
paHocT W
puck  3a
JTAaHHUTE
E3uxoBa mnon- | Pasroopun MU acucrenty, | H ¢ H a- | [IpenonaBarencku
TOTOBKA pasno3HaBaHe Ha ped U VR/ | mek 1 Ha | KOHTpOJ;  HalpeabK
AR 3a mpakTuka B CUMyJIHpa- | KOPEKIUs | 0 E€3MKOBU IOKa3a-
HU aBTEHTUYHU CUTYallUU U 3aBHCH- | TEJH
MOCT  OT
TEXHOJO-
rusiTa

H3mounux: Paspabomka na asmopa
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Tabmuua 1 mpezncrass oOmiara aHadTuTUYHA paMKa, a Tabnuna 2 s KoH-
KpeTu3upa upe3 cTpykTypara Ha npoekta HELPSec. lllectTe Moayia noka3BaT
KaK TEXHOJIOTHUYHUTE peIIeHHs ca OpraHM3upaHu B MOCIeI0BaTeNeH XUOpHAEH
KypcC IO CHIeHAIN3NUPAH aHTJINHCKH €3HK.

Tadauna 2. Moxynu Ha XHOPUIHUS KYPC 110 CIIeIIHaTu3upaH
AHTJIMACKY €3UK 10 NpoekT HELPSec

Mooyn Temamuuna nacowenocm
1 Peacekeeping
2 Counter-Terrorism
3 Leadership in Military Environment
4 Gender Integration in Missions and Operations
5 Military Writing in Military Operations
6 Military Briefings in Different Operational Contexts

Hsmounuk: Cvecmageno om aeémopa no oannu na HELPSec Consortium (2023)

6. IlepcnekTnBH 3a pa3BUTHE

OuakBa ce mpe3 CleABAalUTE I'OAWHU WHTETPUPAHETO Ha LUGPOBU U
NH-6a3upant ”HCTPYMEHTH B 00y4E€HHETO /12 IPOIBIKH, HO C HAPACTBAILO 3Ha-
YeHHE Ha PETyJIaTOPHOTO ChOTBETCTBUE, MPO3PAYHOCTTA M YOBEIIKUS KOHTPOIL."
B kpaTkocpoueH I1aH BEPOSITHO 1€ ce HaOn0aBa Mo-IHPOKO Pa3IpOCTPaHEHUE
Ha MHCTPYMEHTH 32 aBTOMAaTHYHO F€HEpUpaHe U aJjaiTHpaHe Ha Y4eOHO ChABD-
YKaHHe Ha POJICH U UYKJ] €3UK, KaKTO U 10-33,IbJI00YEeHA WHTETpallys Ha aHaJINTH-
Ka Ha y4eOHMS IPOLeC B MHCTUTYLIMOHATHUTE CUCTEMH 32 YIIPABJICHUE.

B no-awearocpoyna nepcrnekTrBa HapacTBAIIO 3HaYEHUE I11€ UMaT ChbBMECT-
HHATE MEXIYHAPOTHU IIPOEKTH 3a pa3pab0TBaHE Ha CIIONEICHO YIEOHO ChIbpKa-
HUe — 1o ogpoOue Ha Mozena, mpuiokeH npu HELPSec, KakTo U pa3IIupsIBaHETO
Ha IMEPCUBHHUTE TEXHOJIOTHH OTBB]I €3UKOBOTO 00yUEHHE, BKIIOUYUTEIHO IPH CH-
MYyJIallMOHHA MTOATOTOBKA 10 JPYTH CIEUATH3HPAHU JUCIUTIUNHHU. YCIIOPETHO C
TEXHOJIOTUYHOTO Pa3BUTHE LI HAPACTBA HEOOXOOUMOCTTA OT OOIIM €BPONECHCKHI
1 HAaIlHOHAJIHU PaMKH 32 Ka4eCTBO, OllepaTHBHA CbBMECTUMOCT MEXIY T1aTdop-
MHTE ¥ €TUYHO ¥ 3aKOHOCHO0Pa3HO M3IOJI3BaHE HAa N3KYCTBEHHS HHTENEKT B 00-
pa30BaHUETO, BKIKOYHTEIHO choOpassBane ¢ Al Act u GDPR.%

7. Ilpeau3BUKATEICTBA U PUCKOBE

° ILI/IFPITaJ'IHO HEPaBCHCTBO: HEPABCH AOCTBHBII 10 YCTpOfICTBa " UHTCPHET
CBBP3aHOCT MEKAY OTACIHUTC PCTUOHU U COLIUATIHU I'PYIIN.
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» KauecTBO M HAJCKIHOCT HA ChABPKAHUETO, FTEHEPUPAHO OT U3KYCTBEH
WHTEJICKT, U PUCK OT pa3mpoCTpaHeHHe Ha HETOYHA HHpOpMAaIusl.

* HeoOXoauMOCT OT CUCTEMHA KBaTU(UKAIIKS Ha TTPETIOIaBaTEICKUS ChC-
TaB 32 ¢(DEeKTUBHO HHTEIPUPAHE HA TCXHOJIOTHHTE.

* 3amuTa Ha JIMYHUTE JAHHU U KHOCPCUTYPHOCT MPH M3IMOI3BAHETO HA
001auHu 00pa30BaTEIHU TIATPOPMHU.

* Puck oT HaMaJieHa COllMajHa aHTKUPAHOCT M YMEHHS 3a IPSIKa KOMY-
HUKALUS TPU TPEKOMEPHA JUTUTATH3AIUA Ha 00YYCHUETO.

» duHAHCOBA U OpraHU3aIMOHHA TEKECT MPH MOIIbPKAHETO U OCHBpE-
MEHSIBAaHETO Ha JUTUTANIHATa 00pa3oBaTeTHa HHPPACTPYKTYpa.

* Pa3nuuus B HUBOTO HA JUTHTAIIHA TOTOBHOCT MEXAY OTIACITHUTE 00pa-
30BaTETHU MHCTUTYIIMH, KOUTO 3aTPYIHSBAT MAaIla0UPaHeTO Ha JOOPUTE IIPaK-
THKH.

N36poeHnTe MPEAN3BUKATEICTBA HE CIIEBA Ja CE Pas3rekKIaT KaTo ap-
TYMEHT CpPEIly TEXHOJIOTUYHOTO Pa3BUTHE, a KaTO paMKa OT YCJOBHUS, KOUTO
TpsiOBa a OBJAT yHpaBlIsIBAHM CHCTEMHO, 3a Jla Ce 3amassT MpeIuMCcTBaTa Ha
QUTUTATU3anuATa, 0e3 1a ce JOMycKa 3a/bi00uaBaHe Ha ChIIECTBYBAIIUTE He-
paBeHCTBA B IOCTHIIA IO KAYECTBEHO 00pa3oBaHHeE.

BbB BoeHHOOOpa30BaTeHA cpeia KbM Te3W U3UCKBaHUs ce J00aBsT orpa-
HUYEHHUSTA 32 paboTa Che Ciry)eOHa U 9yBCTBUTENHA HH(opManus. Beexaane-
TO Ha reHepatuBHU MU uHCTpYyMEHTH ciieqBa aa ObJie MPEAIIeCTBAHO OT HHCTH-
TYIIHOHATHHY MPaBUJIa 32 JIOMYCTUMHU JIaHHH U YCITYTH, OLICHKA Ha PHCKA, KOHTPOI
Ha JOCTBIIA, TPOCIEAUMOCT Ha U3IMOI3BAHETO U 33IbJDKUTETHA ITPOBEPKa Ha Tre-
HEPUPAHHUTE PE3YJITATH OT KOMIIETEHTESH IIPETOAaBaTeN Ul EKCIePT.

8. Ilpenopbku

* Pa3paboTBaHe Ha HallMOHATHA M WHCTUTYIMOHAJHA CTPATETrHs 3a I0-
eTamHo 1 OamaHcupaHo BHeApsABaHe HAa MU HHCTPYMEHTH B 00yYECHUETO.

» MHBecTHIIMY B KBATM(HUKAIMS HA IPETIOaBATEeIIUTE U B M3TPaXKIaHe Ha
IUTHATATHA HHPPACTPYKTYpPa, 0COOEHO B IMO-CIab0 Pa3BUTUTE PETHOHHU.

* KomOuHMpaHe Ha JUCTAHIMOHHU U TPUCHCTBEHU (HOPMU IIPH 3ama3BaHe
Ha BOJZIEIIaTa POJIsl Ha IMpenoAaBaTes B yueOHUs mpolec.

* [IpopuTeTHO pa3BUTHE HA IU(PPOBU UHCTPYMEHTH 32 €3UKOBO 00yuUe-
HHUE, ChOOPA3CHU ChC CICIUPUUHUTE HYKIU Ha ChOTBETHATa 0Opa3oBaTeliHa
nuiy npod)eCUoHaIHa cpea.

* BrBexkiane Ha sICHH TpaBWJja 3a 3alllUTa HA JaHHUTE U 32 €TUYHO H3-
MOJI3BaHe HA M3KYCTBEHUS MHTEJICKT B 00pa30BaTEIHUS MIPOLIEC.
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* [IpuemMane Ha MHCTUTYILMOHAJIHA TIOJTUTHKA 32 M3IOJI3BaHE Ha reHepa-
tuBeH MU, kosiTo onpenens AOMyCTUMHUTE CLICHApUH, HUBATa Ha YOBEIIKH KOH-
TPOJ, IpaBHJIaTa 3a padoTa ¢ JAHHU U U3MCKBAHUATA 32 aKaJAeMUYHA TOYTEHOCT.

* PazmmpsaBaHe Ha MEXIYHapOAHOTO CHTPYAHHYECTBO IO MPOEKTH 3a
CBBMECTHO pa3padoTBaHe Ha y4eOHO ChIbpKaHue 1Mo Mozena Ha HELPSec.

* U3rpaxxiane Ha cUCTeMa 3a NEPUOJUYHA OLIEHKA HAa KAYeCTBOTO U Bb3-
JNEHCTBHETO HAa BBHBEACHUTE TEXHOJOTMYHH PEIICHHS BBPXY Pe3yJNTaTUTE OT
00y4eHHueTo.

UsnbenHeHneTo Ha H30pOEHUTE MPENOPBKU U3UCKBA KOOPIWHALMS MEX-
Iy 00pa3oBaTeHATE HHCTUTYIHNH, QHHAHCHPAIINTE OPTaHH B Pa3padOTUHIINTE
Ha TEXHOJIOTMYHU PELICHHMs], KaTO IPHOPUTET CJIeIBa J1a C€ JaBa Ha MPOEKTH C
JI0Ka3aHa MPUII0KUMOCT ¥ Bb3MOXKHOCT 3a YCTOMYMBO MOAABPIKaHE Cle]l MpH-
KJIFOYBAHE Ha IbPBOHAYAIHOTO (PUHAHCUPAHE.

9. 3akj0oueHue

W3KyCTBEeHUAT WHTENEKT, JUCTAHIHOHHOTO OOydYeHWEe M IHTHTaIu3a-
LUsATa HAa €3MKOBaTa MOATrOTOBKA MPEACTABIsIBAT YCTOWYMBU U B3aUMOCBB-
3aHH TEHJCHIIMU B Pa3BUTHETO HAa CHBPEMEHHOTO oOpa3zoBaHMe. TAXHOTO
e(heKTHBHO MpujaraHe M3MCKBa HE CaMO TEXHOJIOTHYHA WH(PpacTpyKTypa, HO
WU CUCTEMEH MOJXO0/, BKIUBAI NOATOTOBKA HA IPENOAABATENUTE, afanTupa-
HE Ha y4eOHOTO CHIBPKAaHUE M BHUMATEITHO yIIPaBJICHUE HA CHITHTCTBAIIUTE
puckoBe. banaHCUPaHOTO chUeTaBaHE HA TEXHOJOTMYHUTE MHOBAIUM C JTOKA-
3aHUTE MEIATOTMYECKH MTPAKTUKHU € KIOUOBO YCJIOBHUE 32 IOCTUTAHE HA YCTOM-
YHBO KaYeCTBO Ha OOYUYEHUETO, BKJIIOUUTEIHO B ClCIHATN3MpaHaTa €3MKOBA
MOATOTOBKA.

Pazrnenanust kazyc HELPSec umiocTpupa Kak MEXIYHAPOIHOTO Chb-
TPYAHUYIECTBO M IIEJICHACOYCHOTO MHBECTHUPAHE B MHU(PPOBO YUEOHO CHIABP-
’)KaHHME MOraT J1a Ch3JaJaT MPAaKTUYECKH MPUIIOKUMHU PECYPCH, U3MNOI3BacMU
U clie] NPUKJIIOYBAHETO Ha NpoekTa. [[peHacsHeTo Ha TO3M MOIEN KbM JIpyru
WHCTUTYLHH CJIeJBa Aa 0b/e 0OOBBP3aHO C MPEABAPUTETHO OMPEAETICHH MOKa-
3aTeln 3a U3IO0I3BAeMOCT, YUeOHH pe3yiTaTH, YIOBIETBOPEHOCT, CUTYPHOCT U
YCTOHYHUBOCT.
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ARTIFICIAL INTELLIGENCE, DISTANCE LEARNING
AND DIGITALISATION OF LANGUAGE TRAINING

Abstract. The paper examines the technological and
innovation processes transforming contemporary education: the
adoption of artificial intelligence, the development of distance
and hybrid learning, and the digitalisation of language training.
It applies documentary analysis, a thematic literature review,
and a case-study approach to the HELPSec project coordinated
by Rakovski National Defence College. The paper discusses
leading Al applications, including adaptive learning, Al-assisted
assessment, and automated feedback, as well as digital tools for
foreign-language education. An author-developed analytical matrix
systematises pedagogical applications, key risks, and control
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NPEMOLABAHWE PYCCKOW BOEHHOW
TEPMWHONOIMN N NMEPEBOJA: B3IMAL
[MPEMOJABATENA YHUBEPCUTETA
OBOPOHbI B BPHO

AnToH ComoB
YuusepcureT 060poHsbL, bpao (Yemickas Pecrybmka)

AOCTpaKT. B COBpeMEHHOM T'€OMOJIMTUYECKOM KOHTEKCTE
CIIPOC Ha CHEIUATH3UPOBAHHYIO MOJATOTOBKY 10 PYCCKOMY SI3BIKY
Cpenu CIeIUaaIucTOB 000POHHOM chephl 3HAYUTEIBHO BO3poC. B
cTaThe MPeACTaBIICH MPAaKTUYECKUN ONBIT pa3pabOTKU U IIPOBEe-
HUSI MHTEHCUBHOTO Kypca 10 PYCCKOH BOEHHON TEpMUHOJIOTHH U
nepeBony Ha 6aze YHuBepcuteTa 000poHsI B T. bpHo. Mccnenosa-
HHE COCPEAOTOYCHO Ha MearoruyeckoM MOoAXoe aBTopa K 0T00-
Py, aHAJIU3Yy U aJaliTalliid ayTEeHTUYHBIX TEeKCTOB B COOTBETCTBUHU
¢ KOHKPETHBIMHU 3ampocaMu MuHHCTepcTBa 000poHBI Yemickoit
PecniyOnmku. B cratbe ommcana MomynpHas CTPYKTypa Kypca U
MpUBEICHBl MPHUMEPHl aBTOPCKHUX 3aJaHUil, pa3paboTaHHBIX B
pamMKax TpéX TeMaTHYeCKHX OJIOKOB: HETPaAMIIMOHHAS BOCHHAas
TexHuKa (qpoHsl), Poccuiickas denepanust U pycCKUil BOCHHBIN
KaproH. ABTOp MOKa3bIBaeT, YTO COUETAHUE CIIOKHBIX 337134 110
npoeCCHOHAIBHOMY TEPEeBOJy U LielIeHAaNpaBIeHHOH paboThI
HaJ1 JIGKCUKON ¢ MYJIbTUMEIUNHBIMU NPE3EHTAIUSIMHA U aKTUBHON
YCTHOW MpakTUKOW oOecriedyrBaeT BHICOKOMH(OPMATUBHBIE U O]
HOBPEMEHHO YBIIEKaTeIbHBIC 3aHATHS, 3PPEKTUBHO MPEIOTBpPa-
IIAr0I e KOTHUTUBHYIO YCTAlIOCTh KYPCAaHTOB.

KuroueBble cj0Ba: pycCKMil S3bIK; BOCHHAs TEPMHHOJIO-
TUsl; BOGHHBIH I€PEBOJ; MHTEHCUBHBIN KypPC; BOCHHBIN >KapIrOH;
KOMMYHHUKATHBHBIHN ITOIX0/



CnepemeHHU acrekmu Ha cugypHocmma

1. BBegenue

B coBpeMEHHBIX yCIOBUAX C yUYETOM HANPSI)KEHHON IeONOIUTUYECKON
CUTYallUH BOIIPOC SI3bIKOBOIM MOATOTOBKHM CHELMANIUCTOB B cdepe Oe3omac-
HOCTH U 000pOHBI TpHOOpeTaeT 0co0yI0 aKTyaJIbHOCTD, IPU 3TOM Mpenoja-
BaHWE PYCCKOTO S3bIKa CTAHOBHUTCS BOCTPEOOBAHHBIM KaK HUKOT/IA IIPEXK/Ie.
OT1a BOCTpeOOBAaHHOCTH HAIJIA OTPAXKEHHUE B ACSATEIBHOCTH HAIIEH I'PYIIIbI
LenTtpa s3b61k0BOTO 00pa3zoBaHusl YHUBepcHTeTa 000poHHl B T. bpHo. [l
cpaBHeHUS: ecnu B nepuof ¢ 2019 mo 2021 rr. I'pynna pycckoro si3pika pe-
aJu30Baja BCEro 3 BeIOMCTBEHHBIX Kypca (II0 OZHOMY B I'OJl C LEJIbIO MOA-
rOTOBKH K 3k3ameHy Ha ypoBeHb STANAG 6001 SLP 1), To 3a oguH TOJIBKO
2023 rox KoIM4YeCTBO MPOBEIEHHBIX KypcoB Bo3pocio 1o 11. K «xmaccuuec-
KUM» KypcaM NpUOaBUIUCH T. H. TEPMUHOJOTHYECKHE, BKIIOYAIOLIUE B CeOs
U KyPCHI JUISl NIEPEBOAUUKOB.

Lenp naHHOM CTaThbU — MPEACTaBUTH ONBIT Pa3pabOTKU U MPOBEACHUS
OIHOTO U3 HauOoJiee YHUKAIbHBIX KypPCOB, peau30BaHHbIX ['pynmoi ciassH-
CKHUX s13bIKOB. Ero cnenmuka 3akiroyaeTcs U B XapaKTepe HCIOIb30BAHHOT'O
A3BIKOBOI'O MaTEPUala, U B COAEP>KATEILHOM HAIMIOJHEHUH — 3aIaHUSX U YIIPaXK-
HEHHSX, OTOOPaHHBIX WM CO3IaHHBIX HALTUM KOJIJIEKTUBOM.

I1. TeopeTnko-MeTONOJOTHYECKHE OCHOBBI H KOHTEKCT Kypca
2.1. HncmumyyuoHanbHylii KOHmMeKCm u cneyuguka Kypca

Kypc, paccmarpuBaeMblii B JaHHOHM cTaThe, ObLIT H3HAYATIHHO 3asIBJICH KaK
TEPMUHOJIOTUYECCKUH, OJTHAKO B TIPOIIECCE €0 pa3pa00TKU U MOJITOTOBKH y4eO-
HBIX MaTepHaJIOB UCIOJIb30BAINCH ONBIT U HAPAOOTKH, TIOTyICHHBIC B TOM UH-
CJIe W TP pealli3alii KypCcoB sl BOGHHBIX MIEPEBOTUYHUKOB.

CrnemyeTt Takke OTMETHTH, YTO KyPC CTall CBOEr0 Po/ia «IIPEEMHUKOM)
JIPYyToro, paHee OPraHW30BaHHOTO | pynmoi ClIaBIHCKUX A3BIKOB, TaK KakK MpaK-
TUYECKHU MOTHOCTHIO COBIAAN C HUM II0 COCTaBY CIyIIaTelNel U UX THUITOJIOTH-
YECKUM 3aIlpocaM U IeJIsIM, HO 00paIaics K JpyruM TeMaTHISCKUM 00JIacTsIM.
TpeboBaHms KypcaHTOB BO MHOTOM KacaJIFCh UMEHHO TTPO(hecCHOHATBHOTO Tie-
peBofa, 9To OOYCIOBHIIO U CIIEIU(UKY METOJUYECKON TTOATOTOBKH MPEToiaBa-
TEJIBCKOTO COCTaBa.

2.2. Teopemuxko-memoodonozuveckasn daza

[Ipu pa3paboTke TaHHOTO Kypca Halll KOJUIEKTHB OIHPAJICS Ha METOJI0JIO-
THIO TIPENOJIaBaHus SI3BIKOB JIs criennanbHbIX reneit (LSP) ¢ opuenrtamueit Ha
npodeccroranbHbIe MOTpedHOCTH ayauTopun (Dudley-Evans & St. John 1998).
B kauecTBe yueOHOr0 MaTepuasa UCIOIb30BATUCh Ay TCHTHYHBIE TEKCTHI, TIO/I0-
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OpaHHBIC TTPEoJaBaTeIsIMU UITM CAMUMH KypCaHTaMH, YTO MPHU3HAETCS HEOO-
XOIIMMBIM YCJIOBHEM (OPMHUPOBaHMS IMPOEeCCHOHATBHON MEPEBOAYECKOH KOM-
nerennuu (Kelly 2005).

Hannune 0e33KBHBaIEHTHON JIEKCHUKK 00YCJIOBUIIO MPHUMEHEHNE CTPYK-
TypHO-ceMaHTH4ecKkoro ananusa (Grinev-Grinevich 2008) u kitaccudeckoi Te-
OpHH BOGHHOTO MEPEBOAA JJIsl aHAJIH3a CTPYKTYPBl TEPMHHOB U POAOBHIOBBIX
cesizelt (Minyar-Beloruchev 1996).

Hamr xonnekTUB Takke onupalicsl Ha TeOpUIo (PyHKIIMOHAIBHONW SKBHUBA-
JICHTHOCTH YEelICKOW TpaHcnaToioruyeckoit mkomsl (Levy 2012). Ha nmpakTuke,
OJTHAKO, KYPCaHTBI CTAIKHUBAIOTCS C «HYJIEBOW HKBHUBaJICHTHOCTHIOY», KOHIICTIT
KOTOpO# TIOAPOOHO PacCCMOTPEH B COBpPEMEHHBIX demlickux padotax (Knittlova
et al. 2010), uTo BeAET K COBMECTHOMY MOHMCKY ONTHMAaJIBHBIX IIEPEBOAYECKUX
PELICHUH MOCPEICTBOM OIHUCATEIBHOIO IepeBosa U (PyHKLIMOHAIBHOM HHTEP-
MpEeTaLNH.

II1. ITpakTHYeCKHU ONBIT NMPENOJaABAHUN TEPMUHOJIOIHYECCKOI0 Kypca
3.1. Xpononozuueckue pamku u op2anu3ayusn 3aHAmMuUl

Kypc, koTOpBIii MBI IpeACTaBIsieM B JAHHOW CTAaThe, MPOBOAMIICS TI0 3a-
npocy MunuctepctBa oboponsl UP u npoxoaun odno B nepuoy ¢ 20 ssHBaps
2025 r. mo 7 ¢erpast 2025 Ha 6a3e LleHTpa s136IKOBOT0 00pa3oBaHusl YHUBEPCH-
TeTa 000pOHHI B T. bpHO.

Kypc 0b11 pa3aenéH Ha 1Ba HHTCHCUBHBIX OJI0Ka, KaXKJIBIH MPOIOIKUTE-
JTHEHOCTBIO B OTHY pabouyto Henenro (5 aHel). Mexay O0iokaMu ObLIT IperycMo-
TPEH HeAeNbHBIN NIEPEePHIB, TPEeIHA3HAYCHHBIN JJIsI TOBTOPEHHS U Ooee Ty0o-
KOT0 YCBOCHHSI MPOWJICHHOTO B IEPBOM OJIOKE MaTepuaa, a TakKe IOATOTOBKE
KypPCaHTOB K CaMOCTOSTENBHBIM NMPAKTUYECKUM 3aJaHUSIM H MPE3CHTALNSIM,
BKJTIOYEHHBIM 110 MHUIIMATHUBE CAaMOH ayJIUTOPHH BO BTOPOM OIIOK.

Kaxxp1ii 1eHb 00y4eHUs cOCTOST U3 TPEX CIBOCHHBIX 3aHSATUH, TO €CTh
6 akagemuueckux gacoB (¢ 8:00 mo 13:10). Takum 0bpa3om, 3a 1BE HEAESTH OBLIO
poBeJIeHO B 00meM cuéte 60 akaleMUYeCKUX YacoB 3aHITHI. Manas 4yuciieH-
HOCTh y4eOHOU rpymibl (6 4eoBeK) 00YCIIOBUIIA UCKITIOYUTEIIBHO BEICOKYIO UH-
TEHCHBHOCTH 00pa30BaTENIHHOTO MpoIiecca.

B xone coBemanuii uieHoB ['pymnibl CIaBSHCKUX S3BIKOB OBLIO MPUHSITO
pelieHre O pacupelelieHnH yueOHOW Harpy3Ku MEXay IECThIO MperogaBare-
JIAMU (M3 HUX YeTBEPO — HOCUTENH s3bIKa). OOmmit 006EM OBLT pactpenenéH
PaBHOMEPHO: KaXK[IbIil MperoiaBaTelb Peain30Bal M0 5 CABOCHHBIX 3aHATHI
(10 akameMUIeCKUX YacoB) 3a LEJBIN Kypc.
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3.2. Temamuueckue 610Ku Kypca u ux uHmezpayus 6 y4eoHlii naan

YyacTHUKH Kypca CHIIBHO 00Jerymin paboTy MpernogaBaTeIbCKoro coc-
TaBa, TaK KaK caM¥ MPEJIOKUIN TeMaTHYeCKUe MOAYIH Kypca, IpeABapUTeIb-
HO MOCJaB CIUCOK, pa3eiIEHHbII Ha YEThIPE OCHOBHBIX YaCTH.

[lepBeIit MOTYNB IpEANONArai, YTO MaTepUabl MO 3alpaliuBaeMbIM Te-
MaM OyIyT HEeTWKOM MOATOTOBJICHBI MPENOAaBaTeIbCKUM COCTaBOM I pymimbl
CJIABSHCKHUX SI3BIKOB. 37€Ch U JaJie€ Mbl IPUBOAUM COKPAIIEHHBIH CIIMCKH Te-
MaTHYECKUX OJIOKOB:

1) Boennocnyxamuid u apmus (moapaseneHus, TUIBI BOICK, 3BaHUS U
ap.);

2) OObI4Hast BOeHHas TeXHHKA (001mast “HQOpMaNUs U OTIUCAHUE):

— OOeBEIE TAHKH;

— 6oesble MamuHEBI TIeX0THI (BMII) u 6ponerpancmopTépsl (bTP);

— 0oeBbIe CaMOJIETHI U BEPTOJETHI;

— | Jp.

3) HeTpaauimonHast BOCHHAS TEXHHUKA!

— IPOHBIL;

— 0aJTHCTUYECKHE PAKETHI.

4) Poccuiickas deneparus;

5) B asponopty (mpoueaypsl, OpUeHTALUs B a3pOIIOPTY U 1Ip.);

6) B mneny (nmeperoBopsl, JKeHeBckast KOHBEHITHS, TUIJIOMATHYECKUI
AMMYHHTET);

7) Pycckuii BOGHHBIH KaproH U UIUOMBI.

Heo0xonuMo OTMETHTH, YTO MaTEpUAIbI Il TeMaTH4decKux 00koB (1),
(2) u (5) onmpanuck Ha HapaOOTKH HAIIETO KOJJIEKTHUBA TI0 MPENBIAYIIHM Ky -
caM (B 4aCTHOCTH, IJIsl HHCTPYKTOpPOB-NiepeBoAunKoB ssHBaps 2023 roxa). Ma-
TepHaNbl s OCTABIIMXCS TE€M IEIarorHYeCKUid COCTaB T'PYIIIHI MOATOTOBUI
CIeLUaIbHO ISl 3TOr0 Kypca.

Bo BTOpoM Moayie OblITN MpeAcTaBIeHbBl TeMaTHYeCKHe OJI0KH, TpeTHa3-
HaveHHbIe 715 npe3eHTanuu (B Tedenne 10 — 15 MUHYT) caMUMH yYaCTHUKaMHU
Kypca:

1) BeiOpaHHBIi THIT OOBIYHOM BOCHHOW TEXHUKH (MCTOPHSI, KOHCTPYKIIHSI
H 1p.);

2) Horosops! (Benckuii JOKYMEHT, MHCTIEKLIMK B paMKax fgorosopa, JJOB-
CE, [loroBop 00 OTKpBITOM HeOe);

3) UuTtepecHble (akThl 0 Yemickoit PecrryOnmke, uaeaabHO — B CBSI3H C
PYCCKOSI3bIYHBIMH CTPaHaMu (KyJIbTYpa, UCTOPHS, KYJIMHAPUS U 1IP.);
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4) UnTepecHbie PaKkThl O PYCCKOS3BIYHBIX CTpaHax (MOJUTHKA, KYJIBTYPa,
UCTOPHUSI, KYJIMHAPHUS, CIIOPT).

Tperuii TeMaTU4eCKU MOAYJb TakKe Mpearoarai npeaBapuTeIbHy0
MMOATOTOBKY YYaCTHHKOB Kypca, KOTOPbIE MOJKHBI OB Pa3bIrphIBATh KOH-
KpeTHBIE CUTyallud Ha PycCKOM si3bIKe. CIIMCOK BKJIIOYANI B ce0sl OOUH ITyHKT,
«Bce nenukom npoeaéHHble nponenypsl B pamkax JJOBCE u Benckoro noky-
MEHTa».

[ocnenuuit Moxynb BKIJIIOYAN B ce0sl HCKIIIOUUTEIBHO IPAMMATHYECKHE
TEMBI:

1) Heonpenenéuusie MECTOMMEHUS;

2) JleenpuuacTus;

3) YcnoBHBIE NPEII0KEHUS U KOCBEHHBIE BOITPOCHI;

4) BerpaxxeHue MOTATLHOCTH.

Heo0xonrMo 0TMETHTB, YTO HE JIs BCEX TE€M OBIJI0 OTBEACHO 10CTaTOYHOE
KOJIMYECTBO BPEMEHH MPU COCTABIIEHUN PACIIMCaHUs B CBSI3U CO 3HAUUTEIBHBIM
00BEMOM KakJ0U M3 HUX. TeM He MeHee, IperoaaBaTeNy [ pybl CIIaBIHCKIX
SI3BIKOB pa3paboTalii MaTeprajbl TAKUM 00pa3oM, 4ToObl 00yUaromuecs: MOriin
Oonee TIy0OKO M3YUYUTH TY WM WHYIO IPOOJIEMaTHKy caMocTosTenbHO. Kyp-
CaHTBI MONYYHJIN JOCTYII K CIIUCKY MCIIOJIb30BaHHBIX NIEPBOUCTOYHUKOB, a BCE
MaTepHabl 10 CUX MOp JOCTYIHBI yYaCTHUKAM Kypca B BUPTyaJbHOH 00pa3o-
BaTeNbHOH cperie Ha 6aze MS Teams.

ITomoOHBIN MOXYITBHBIA XapakTep CTPYKTYpPHI Kypca ITO3BOJIHI depe-
JOBaTh TeMaTH4ecKue OJOKM B paMKax OZHOTO Y4eOHOro AHS JJISi CHHIKCHHS
YTOMJIEHUS U JIY4YIIIETO OCBOEHUS MaTepHuana. B onuH U3 mepBuIx gHEH olyue-
HHE IPOXOAUJIO IO CIEAYIoIIEMY pacnucaHuio: 1-2, 3-4 — tema «boeBble TaHKU.
BMII. BTPy»; 5-6 — rema «B asponopty». pyroi npumep — paclucaHue 0HOTo
u3 nHel Bropoit Henenu: 1-2, 3-4 — «lIponexypsr B pamkax JIOBCE u Benckoro
IoKyMeHTay; 5-6 — «Poccuiickas denepanus (monmuTHdeckas CUCTeMa, TEPPH-
TOpPHAJIBHOE JeJIeHUE, BOCHHBIE OKpyra)». B oboux ciyuasx mepsele 4 akane-
MHYECKHX Jaca ObLIH IMMOCBSAIICHBI 00JIee aKTUBHOU e TEILHOCTH, TPpeOytomeit
MOBBIIICHHOM KOHIIEHTPALMH, a 3aBEpILIAIOIIUe ABa OXBAThIBAJIN OOIIEYTIOTpe-
OUTENBHYIO JIEKCHKY UM HOCUJIN JTMHTBOCTPAHOBEAUYECKUH XapaKTep, 4To 103~
BOJISLJIO YUYACTHHKAM Kypca IMeperTH K Oojiee perenTuBHOMY (hopmary.

3.3. Ilpakmuka npenodaganus Kypca: agmopcKuii Onvlm u OUOAKmMu4ecKuil
UHCMpPYMeHmapuil

B nanHoM monpasznene npencTaBiieH JIMYHBIA NIeIarornueckuii OnbIT aB-
TOpa CTaThH, MMONYYCHHBIA B XO/Ie HEIIOCPEICTBEHHONW pabOTHI ¢ KypCcaHTaMHU.
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Jns wiumrocTpaliid yueOHOTo Mpoliecca paccMOTpeHa creruduka mpenoja-
BaHUs TPEX KOHKpEeTHBIX TeM: «HeTpanuimonHass BOEHHAas TEXHUKA: APOHBLY,
«Poccuiickas ®enepauus», «Pycckuil BOGHHBIA XaproH U uauombl». Huxke
MPUBOJATCS MPUMEPHI YIPAKHEHUN U JPYTUX BUIOB pabOThI, a TaKXKe IMOKa-
3aHBI PE3yNbTaThl 00PaOOTKH MEPBONCTOYHHIKOB C IENBI0 aJanTaIuu K Tpedo-
BaHUAM Kypca.

3.3.1. Tema «Hempaouyuonnas 60eHnas mexuuxa: OpoHbLY

JlanHas TeMa xapakTepu3yeTcs B MEPBYIO OYepelb CBOECH KOMIIIEKCHOC-
TbI0 U 006€MOM. [Ipu BpeMeHHOH noTaruu B 4 akaIeMUYECKUX Jaca, pa3yMeeT-
Ccsl, HE MPENCTaBIISIETC BO3MOXKHBIM OXBaTHTh €€ BO Bcel rimybOuHe. B To xe
BpeMS B CBA3H C MOMYJISPHOCTHIO APOHOB KaK B BOGHHOM, TaK M I'PayKIaHCKOU
cdepe, MaTepualbl O JaHHON TEMAaTHKE IIUPOKO TOCTYITHB B MHTEPHETE.

B kauecTBe 6a30BOr0 HCTOYHUKA UCIIONB30BAIHCH IIPEXKAE BCETO «Yued-
HO-METOJMYECKOE MOCOOME IO HMCIONB30BAaHUIO OECIMIIOTHBIX JIETATEIBHBIX
anmapaToBy' U MaTepHasIbl ClICHUATU3UPOBAHHOTO HHTEPHET-IOpTAa’,

[Ipu pazpaboTke marepuasioB Oblja IMOCTaBJICHA Ie]b: B HanbOoOJee EM-
Kol opMe mpenocTaBUTh MAKCUMyM MH(QOpPMallM¥ U TEPMUHOJIOTHHU, HO B
TO XK€ BpeMS yIep>KaTb BHUMaHWE ayAUTOPUH, HE TIEPEX0as Ha JIEKITNOHHBII
¢dopmart 3ansatus. K paboTe mo reme Bo Bcex TpEX ciayydasx Oblia MoAroToBIe-
Ha npe3eHTanus MS PowerPoint ¢ ¢oTo- U BUAcOMaTepuaiaMu, Ojaroaapsi
KOTOPBIM 00yYaromuecss HarlisiAHO MOTJIN BUJIETh NMPUMEPHl U3y94aeMOH JIeK-
CHKH, TUCKYTHPOBATh O HUX WJIM yTaJblBaTh Ha3BaHUs M0 M300pakeHUIM Ha
pycckoM si3bike. Mcmonb3oBaHMe Mpe3eHTalui ¢ n300pakeHUsIMU KOHKpET-
HBIX MOJIEJICH TOH MJIM WHOW TEXHUKH (A TaK)Ke OPYKHS, SKUITHPOBKH U T. 1.
ornpasaaio ceOs M B CBSA3H €O cieayomuM 3h(eKToM, OKa3aHHBIM Ha ayau-
TOPHUIO, KOTOPBIA OBLI OTMEYEH MPH pealin3aluu BceX MOAOOHBIX TEPMHHO-
JIOTHYECKUX KypcoB. MeHee KBaau(UIHPOBaHHBIE B TEXHHYECKHUX BOIIPOCAX
KYPCaHTBI MPOCST CBOUX OJHOKYPCHHKOB OOBSCHUTH YBUACHHOE, MOIYYAIOT
HCYepIbIBaloIIee YIPOIIEHHOE ONMMCAHUE Ha POJHOM S3BIKE B MOHSITHBIX UM
TepPMUHAX, YTO BENET K JIyUIIeMy MIOHUMaHHUIO TEPMHUHA U €r0 KOHTEKCTa BCe-
MU CIIYIIATeJsIMU Kypca.

Tema Oblia pa30dWTa Ha HECKONBKO MOATEM, Ojaromapsi 4emy Oblia co3-
JaHa siCHas W 4E€TKas CTPYKTypa: BBeICHUE/ONpeaeeHne, kiaccupukanus (o
TUTY YOPaBICHHs, IO THIY KOHCTPYKLWH, MO THUITY IPUMEHEHUS, IO JETHBIM
XapaKTepUCTHUKaM), OCHAIIIEHHUE, YIIPABIEHNE, COCTABIAIONINE, 3a1a9H ITpHUMe-
HeHus BoeHHBIX BITJIA. ITpu paboTe ¢ mepBbIMU IBYMS MOITEMaMU aKIIEHT CTa-
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BUJICS B MIEPBYIO OUEpEb HA CTAaHAAPTHYIO paboOTy € TEKCTOM: YTEHHE, TOHUMa-
HUe, IePeBO/l, YCTPAaHEHHE BO3HUKAIOUINX JIaKyH. OnHako Obutd 100aBIEHBI U
ABTOPCKHUE yIPa)KHEHHSI HA paboTy C JIEKCUKOIL:

— BCTaBKa MPOMYIIEHHBIX CIIOB B Iepe(pOpMyIUPOBaHHBIE TTPEII0KESHUS
13 IPOYUTAHHBIX TEKCTOB;

— COEIMHECHNE TUIICPOHUMOB C COOTBETCTBYIOIIMMHU THIIOHUMaMH (Hamp.:
aspocratudeckue JIA — qupmxalnn, a3poCTaThI);

— IIPSIMOI IEpEeBOJI CIIOKHBIX JIsl 3aIIOMUHAHUS CJIOB (HAIp.: pacCTOSHUE,
JIBUTaTEIb, IOCAIKA);

— o0Opa3oBanHue APYroil 4acTH peud (Hamp.: CYIIECTBUTEIBHBIC K CIIOBAM
«000pyIOBaTh, «B3JIETATHY);

—O0TBeTHI Ha Bonpockl (Hamp.: «Kakune 3agaun MoryT BeInoaHATh BITJTA?Y).

B ciyuae nocnenHero ynpaxHeHHs 00y4aroluecs: CHauajaa OTBeYaId Ha
MOCTABJICHHBII BOIIPOC, & 3aTE€M CBEPSIIN CBOU OTBETHI C TEM CIIMCKOM, KOTOPBII
MOCTENCHHO NOSBIISJICA B Ipe3eHTauuu. [Ipu 3ToM OHU TOTKHBI OBLITH KOMMEH-
TUPOBATh T€ IIyHKTHI, KOTOPBIE CAMU IIPU OTBETE HE HA3BAJIH.

Ionrema «Ocnamenne BITJIA» niennkoM Oblila MOCTPOEHA Ha BHITIOIHE-
HUU JIEKCHYECKOTO yIPa)XHEHUS, B KOTOPOM KypcaHTaM TpeOoBaJloch COeIu-
HUTb OTIEJIbHBIC 3JIEMEHTHI JPOHOB C UX onpexneneHueM. K mpumepy, BapuaHT
C. GPS-MOZIVYIJIb cooTBeTcTBOBaN onucanuio 5: «OdecneunBaetr reorpaduue-
CKO€ TIO3UIIMOHUPOBAHUE JIPOHA, TIOCPEICTBOM IOTYUYEHHBIX JaHHBIX CO CIYT-
HUKOBBIX CHCTEM.).

[Ipu pabore Han nmoxremamu «YmpasneHue» u «CocraBistoniue» 00y-
Yaromuecs BO3BPAIIAUCh K YTEHUIO M O0IEeMY TIOHMMAaHUIO0 HEOOJBIINX TEK-
CTOB 03HAKOMHTEIIBHOTO XapaKTepa, HOAKPEIIEHHBIX HIUTFOCTPALUSIMU U aHU-
MalHsIMU B IPE3EHTALNH.

N3ydenne o Teme «[poHbDy OBLIO 3aBEPIIICHO TPOCMOTPOM PETOPTAKEH
00 HCIIONB30BaHUM IPOHOB YKPaMHCKMMH BOEHHBIMHU ¢ KaHaia DW Ha pycc-
KOM™>*, @ TaKKe 3aKJIIOUUTEIBHOM TUCKYCCHEil O pa3HbIX THUIAaX OOEBBIX IPOHOB,
3a/lauax UX IPUMEHEHHUS B pealbHBIX O0EBBIX JCUCTBUAX, IPUMEpaxX U MPHUU-
Hax UX HUCIIOJIb30BAHUS B POCCUICKON, YKPaUHCKON U YELICKON apMHSX U T. II.

[Ipu cocTaBieHnyu milaHa 3aHATHI U pa3pabdOTKe MaTEepHUajioB K AaHHOU
TEeMe aKIEeHT ObLI cAelaH Ha MaKCHMaJbHOE pa3HOoOOpasue THIOB pabOTHl Ha
(hoHE pErynspHOTO BO3BpAIllEHHA K YTEHHUIO M aHAIW3y NpodeccnoHambHbBIX
TEKCTOB, U300UITYIOIUX CHENHAIbHON TEePMHUHOJIOIHEeH, MUHUMHU3ALHUIO I'PaM-
MaTHYECKOH MpoOIeMaTHKH, YIOP Ha KOMMYHHUKAaTHBHYIO U Pa3rOBOPHYIO COC-
TaBIISIOMINE, YTO OBIJIO HAIIPABJIEHO HA MOBBIIIEHHE YCBOSEMOCTH TEMAaTHKU U
0O0JIBLIOr0 KOMUYECTBA TEPMHUHOB.
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3.3.2. Tema «Poccuiickaa ®edepayusny

Iensro ipu pa3paboTKe MaTepHaJIOB K JaHHOH MOATEME CTaJ0 MakK-
CUMaJIbHO BO3MOKHOE BOBJIEUEHHE YUaCTHUKOB Kypca B XoJ 3aHATHsA. KoH-
LENT MOATOTOBJICHHBIX MaTEPHAIOB ONUPAJICS Ha HEOOXOUMOCTh TIOBTOpE-
HHS, CUCTEMAaTHU3alluN U YTOYHEHHS JIEKCUKU U (HaKTHIEeCKON WHPOpMaIHH
[0 JaHHOM TE€ME€ MO MPUYMHE BBICOKOTO YPOBHS HadalbHBIX SA3BIKOBBIX U
CTpaHOBeIYECKHUX 3HAHUM KypcaHTOB. Kak u nmpexje, ri1aBHON CI0KHOCTBIO
ObLTH KECTKHE BpPEMEHHBIE paMKH (2 akageMHYeCKHX daca), W, COOTBET-
CTBEHHO, HEOOXOAMMOCTh MaKCHUMAaJIbHOH EMKOCTH M CYTTECTUBHOCTH pa3-
pabaTeiBaeMOr0 MaTepHalia.

Kax u B mpenpiaymieM cirydae, TeMa Obliia pa30ruTa Ha HECKOJIBKO TIOATEM
C TeM OTIMYMEM, YTO B OTOT pa3 pa3jeieHue ObLIO MPOAMKTOBAHO 3alIPOCOM
CaMHUX yYaCTHHKOB Kypca. OOyuaronuxca HHTepecoBaia MOJTUTHYeCKas CUC-
TE€Ma U FOCYJapCTBEHHOE YCTPOICTBO, aIMUHUCTPATUBHOE JEICHUE U BOCHHBIE
okpyra Poccuiickoilt ®enepanumu.

[Ipu pa3zpaboTke mMaTepraoB B KadeCTBE 0a30BbIX UCTOYHUKOB OBLIN HC-
MTOJTb30BaHBI YUYEOHUKH PYCCKOTO SI3bIKA JJISl MHOCTpaHIeB «Pycckuii cyBeHUp
4» (Mozelova 2021, pp. 152 — 166), nepssiii Tom «Ucebnice soucasné rustiny»
(Janek & Belyntseva 2022, pp. 377 — 400), caiiT npaBuTenbcTBa Poccuiickoi
depepaliui’ U IpyTrue OTKPHIThIC HHTEPHET-HCTOYHHKH.

PaboTta ¢ pa3naTouHBIM MaTepuaIoM MPOBOAMIACH MAPAJIJIEIBHO C Ipe-
3CHTAIIMEH, I1ie ObLIIU, K PUMEPY, TOKa3aHbI CXEMbI pa3/ieicHus BIacTh B P,
CTPYKTypa cyOBekToB Poccnu, pa3mudHble THIBI KapT ¢ UX yKa3aHHUEM U T. 1.
[oka3 cnaiijoB compoBoXkaajcs Oecenoi ¢ 00y4aromUMUCS, KOMMEHTapHeEM,
HaXOXKJICHUEM OTJIMYUU M CXOJICTB MJIM aHAJIOTOB B YCIICKOM reorpaduueckoi u
MOJIMTUYECKON CUCTEME U aIMUHUCTPATUBHOM JCIICHUH.

Bo BBeneHnu oOyuvaroniuecs TOBTOPUIN OCHOBHBIE MOHATHS MO JaHHON
TeMe, YTOUYHUB Pa3Inydusi MeX Iy MapOHUMaMH (HaIlp.: IpaBUTEIbCTBO — IIpaBJie-
HUE — YIIpaBJeHHE — ...), © HAl TPOU3BOANINE OCHOBEI HEKOTOPBIX TTOHATHI
(namp.: rocyaapctBo, Jlyma, IpaBUTENBCTBO — FOCYAAPh, JyMaTh, IPAaBUTH).

[Ipu paboTe ¢ OcTaTbHBIMH MMOATEMAaMHU KYPCAHThI YEPEJOBAIN YTCHUE U
TIepeBO] TEKCTOB C OOCYKISCHHEM CXeM U KapT B mpe3eHTanuu. Ilocie kaxmoro
0J0Ka cirymaTeny Kypca, ONUpasch Ha MOJTyUYeHHbIE HMH 3HAHUS, OTBEYAIN Ha
Borpockl. K npumepy: «/3 KakuxX BEeTBEW COCTOUT rocyAapCTBEHHAs BJIACThH B
P®?»; «Kakue muHuctepcTBa npaBuTenbcTBa PO BBl MOXkeTE BCIOMHUTH?»; «K
KakoMy (eepalibHOMY OKpYTY OTHOCUTCS MockBa?».

ITonrema «Boennsie okpyra P®y Oputa pazoOpaHa BKpaTIie, MpecTaBIe-
Ha B MPE3CHTAINH IByMS KapTaMH, a TaK)Ke B BUJe HHOOPMAIIMOHHOH CIIpaBKU
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B pa3laToOYHbIX MaTepuaiax. J[aHHBIH 00BEM MOJHOCTHIO OTBEHYAN 3aMpocam
KYPCaHTOB, XOTEBILUX MOIYYUTh OOIIee IPEICTABICHHE.

B kayecTBe NONONHHUTENBHOTO MaTepuaja KypcaHTaMm OBIIM TMpenoc-
TaBJICHBI TEKCTbI CTPAHOBCIAYCCKOI'O XapaKTEpa, B3AThIC U3 YKAa3aHHBIX BBIIIC
y4eOHHKOB, 110 TeMaM «l ocynapcTBeHHble cuMBOIIBI Poccun» n «l'eorpadpuyec-
KO€ pacrojiokeHue, HaceJeHue u knuMat Poccun». Kpome Toro, oOyuarommecs
ObLTH O3HaKOMJICHBI ¢ TiopTasioMm Wordwall®, rae um Oblia mokasaHa BO3MOX-
HOCTh Oonee riay0OKOro M3y4YeHMs! aJIMHUHUCTPAaTUBHOIO M reorpaduyeckoro
paznenenus PO B uHTepakTHBHON UTpoBoil hopme. COBMECTHOE BBIIOJHEHHE
O)Z[HOI71 N3 TaKUX UTP CTAJIO 3aBCPUICHUEM 3aHATUA IO OTOMY TEMATUYCCKOMY
OIOKYy.

3.3.3. Tema «Pycckutl 60eHHbII HcaAP2OH U UOUOMBLY

[IpoGnemaTuka *aproHa u )KaproHU3MOB, Ja)kKe OTPAaHUYEHHOTO BOCHHOU
ctepoi MpUMEHEHHUS, CIIUIITKOM OOIIMpPHA, YTOOBI IMOJTHOCTHIO €€ OXBATHTH B
paMKax OJIHOTO JBYX4YacOBOTO 3aHsATHUS. [Ipu pa3paboTke MaTepHalioB MO 3TOM
TeMe Obla MOoCTaBlieHa 3a7ada cOPMHUPOBATH y KypCaHTOB 00IIee mpecTa-
BIIEHHE O PYCCKOM BOCHHOM JKaproHe, TO3HAKOMUTh UX C HEKOTOPBIMHU IITUPOKO
WU3BECTHBIMH B PYCCKOSI3BIYHOM cpefie >KaproHU3MaMHu, MPOAEMOHCTPUPOBATH
OCHOBHBIE MEXaHHM3MBI 00pa3oBaHMs MOAOOHOTO poxa cioB. [lomumo obmIMp-
HOCTH T€MBI MBI CTOJKHYJIUCh U C OCTPON HEXBATKOW JIHJIAKTUYECKOTO MaTepH-
aJa ¥ MaJIoi M3y4eHHOCTBIO BOIIPOCA B HAYYHOM IuTeparype. Bee 3T dakTops
HaIpsAMYIO OTPa3WIMCh HA CTPYKTYpE MaTepralia v IJlaHa 3aHsATHS 110 TaHHOM
TeMe: BBeIEHUE (TIOHATHE <OKAPTOHY»), )KAPTOHU3MEI 10 MPH3HAKY CXOXKECTH,
YKaproOHMU3MBI 110 TEMaTHYECKUM I'pyIIaM, XKaproHu3msel u3 «CroBapst BOWHBI».
B pamkax mocinemHeid MoaTeMbl KypcaHTaM OB IPEICTaBJICH aKTyalbHBIN
HMCTOYHUK COBPEMEHHOI'0 BOGHHOTO M OKOJIOBOCHHOTO CIICHTa M YKaproHa, cOoC-
TaBJIEHHBIN C OCJIbIO 3(1)(1)€KTI/IBHOFO MMOHHUMAaHHN U NMPAaBUJIBHOTO BOCHIPUATUSA
BBIpaXKEHHUH TIPOXO/ISIIEH BOWHEI .

W3 1pyrux MCTOYHUKOB OBLIM HMCIOJIb30BaHbl BukucIoBaps®, rue BoeH-
HBIC )KaprOHU3MEI TIPEIICTABICHBI HAN0OJIEE CUCTEMAaTUYHO M CHA0XEHBI CChLII-
KaMH, a TaK)Ke Marepuajbl ApyTux noprajoB. TeM He MeHee, HAWTU €AUHbIH,
CTPYKTYPHUPOBAHHBIA M JOCTATOYHBINA MO 00BEMY MCTOYHHK Ha ITAle TOMATO-
TOBKH K 3aHSITHIO HE YIaJI0Ch.

Hcnonp3oBanne Tpe3eHTaluu C WUIIOCTPATHBHBIM MaTEpPHAIOM OCO-
OeHHO olpaBaayo cede Mpu pacCMOTPEHUH TIEPBO MTOITEMBI, dKAPTOHU3MOB TIO
npusHaKy cxoxkectu. KypcanTam ObLIM TpENCTaBICHBI CIIOBA (HAMp.. MTHYKA,
yipI0aiika 1 1p.), a Ha dKpaHe AEMOHCTPUPOBAIUCHL 0003HAYAEMBIE UMH O0B-
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eKThI (COOTB.: Pypakka oduliepa aBuauu, caMosi€r Mi-76 u np.) 3agaueii ay-
JTUTOPUH OBLIO COOTHECTH CJIOBA C MX BU3yaTU3allueH.

[Ipu paboTe ¢ xxaproHu3Mamu, pa3IeIEHHBIMU M0 TEMAaTHYCCKUM T'PY-
nmnaM (TeXHWUKa, CPOK CIYKOBI, TMIHBIA COCTaB M T. 1.), YYaCTHUKU Kypca
03HAKOMUIIACH C HEKOTOPHIMU MOHATUAMH, YaCTh KOTOPHIX BOIIJIa B 00IIIe-
YIOTPEeOUTENBHYIO JeKCHKY. KypcaHThl 03HAKOMUIINCH C PA3JIMYHBIMH CIIO-
cobaMu MOSBIIEHUS TaKHX JICKCEM, BKJIIOYas YyxKE W3BECTHBIM UM IEPEHOC
3HA4YEeHHUA 10 CXOXKeCTH (Hamp., COKpalleHne OCHOB: F'eHC/TEeHYC — TeHepall,
CepXK — CEPIKAHT).

3aBepineHye MPaKTHYECKON YacTH 3aHSATHS BKIIOYANO B ceOs JBa 3a/a-
Husl. [lepBoe — TecT ¢ BRIOOPOM MPaBUIILHOTO OIpeneieHus xaproan3ma. Ha-
npumep, «IH(GUUK» ObLIT ONMPENEIIEH KaK «IIJIeM TAHKUCTAY, «OPe3eHTOBBIH MO~
CYMOK» (IpaBUIIBHBIN OTBET) HIIH «ITOKapHOE BeApo». HecMOoTpst Ha HEBBICOKYIO
Pe3YNBTaTUBHOCTH, TECT COMPOBOXKIAICS OyPHBIM COBMECTHBIM 00CYXICHUEM
JeKCHKH. BTopoe 3aaHue 3aKiI04aoch B ONpeNeIeHUN 3HaYCHUs JKaproHu3-
MOB TI0 KOHTEKCTY Ha OCHOBE ayTEHTUYHBIX OTPHIBKOB TEKCTA.

3ansTue mo teme «Pycckuil BOGHHBIN KaproH» OBLIO 3aKPHITO MPecTa-
BJICHUEM HEKOTOPLIX TPUMEPOB U3 ((CJ]OBapﬂ BOﬁHLI», YacCTb KOTOPBIX BO3HUKIJIA
B ITOCJICTHYE TOMBI (HATP., UKCOBOABI — orniepaTopsl BITJIA «JIanteTy; «oTuamu-
Tb K banjgepe» — 0 cMepTH YKpauHCKOro BOGHHOT0). [laHHas myOiuKanus u oTo-
OpaHHBIC HAMH TPUMEPHI BBI3BAJIA OOJIBIIYIO0 3aMHTEPECOBAHHOCTh KYPCAHTOB.

IV. 3akarouenne

B nanHO# cTaTbe MBI PACCMOTPEIH OIBIT MPENOAaBAHUS PYCCKONH BOEH-
HOI TEpMUHOJIOTHH U NIEPEBOJIA HA IPUMEPE TEPMUHOIOTMYECKOr0 Kypca, pea-
JTU30BaHHOTO Ha 6a3e LleHTpa s136IK0BOr0 00pa3oBaHusl YHHUBEPCUTETa 0O0OPOHBI
B T. bpHo B Hawase 2025 rona. B crarhe oxapakTepru30BaHbI 3a/1a49H, IOCTABIICH-
Hble neped ['pynmnoil clnaBsSHCKUX S3bIKOB, 4 TAKXKE MPEICTABIIECH CIIUCOK TeMa-
THYECKHX OJIOKOB, 3ampouieHHbIX MuHuctepcTBoM 000poHsl UP, u criocob nx
MHTETPALUU B pacUCaHUE Kypca.

B mpakTudeckoit yacTu moapoOHO OMMCAaHBI METOABI 00pabOTKH ayTeH-
TUYHBIX HICTOYHHUKOB U CO3JJaHHBIX Ha UX 0a3e MaTepralioB U 3aJaHUH 1JIst TPEX
TeMaTUYEeCKUX OJOKOB Kypca dYepe3 MPU3MY JHYHOTO IPEronaBaTeIbCKOro
ombiTa. HecMOTpst Ha OCTPYIO HEXBATKY TOTOBBIX YUYEOHHKOB M MaTEPHAIIOB IO
COBpEMEHHON BOEHHOW TeMaTHKe, Halll KOJUIEKTUB CMOT BBICTPOUTH THOKYIO U
3¢ (hekTHBHYIO TpOrpamMmy, OMTUPasCh Ha peasbHbIE 3aMTPOCHl CAMUX BOEGHHOCIY-
XKarmuxX. MomyIbHBIN MPUHIUT 00y4YeHUsI, pa300p ay TeHTHYHBIX UCTOYHUKOB U
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aKIIeHT Ha KOMMYHHKaTHBHYIO COCTAaBIISIIOIIYIO MO3BOJMIN CAETATh 3aHITHUS
MaKCHMaJIBHO TPaKTHYHBIMH, COXPAHSs OPUEHTALMIO HA AKTHBHOE BOBJIICUEHHUE
KYpCaHTOB B y4eOHBII IpoLecc.

YacTh CO3AaHHBIX MaTEPHUAIIOB UCTIONB3YETCA IPU 00YUEHUH KYPCaHTOB
BEZOMCTBEHHBIX KYPCOB, a TAKXKE CTYJCHTOB 5 Kypca YHUBEpCUTETa 0OOPOHBI,
SI3BIKOBOE 00yUeHHE KOTOPBIX Ha 3TOM 3Talle 3aKJII0YaeTcs B U3yYeHUH BOCHHON
TEPMHUHOJIOTHH.

NOTES
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TEACHING RUSSIAN MILITARY TERMINOLOGY
AND TRANSLATION: A LECTURER’S PERSPECTIVE FROM
THE UNIVERSITY OF DEFENCE IN BRNO

Abstract: In the current geopolitical context, the demand for
specialized Russian language training among defence professionals
has increased significantly. This article presents the practical
experience of developing and implementing an intensive course on
Russian military terminology and translation at the University of
Defence in Brno. The study focuses on the author’s pedagogical
approach to selecting, analyzing, and adapting authentic texts
to meet the specific requests of the Czech Ministry of Defence.
It details the course’s modular structure and introduces custom-
designed assignments applied across three thematic modules: non-
traditional military equipment (drones), the Russian Federation,
and Russian military jargon. Ultimately, the paper demonstrates
how combining rigorous professional translation tasks and targeted
vocabulary work with multimedia presentations and active
speaking practice ensures highly informative yet engaging lessons
that effectively prevent cognitive fatigue among students.

Keywords: Russianlanguage; military terminology; military
translation; intensive course; military jargon; communicative
approach.
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SUMMARY-WRITING APPROACHES
IMPLEMENTATION WITHIN UNIVERSITY
ENGLISH FOR SPECIFIC PURPOSES
TEACHING IN TERMS OF STUDENT
LANGUAGE AWARENESS ENHANCEMENT

Dr. Boryana Ruzhekova-Rogozherova, Assoc. Prof.
Todor Kableshkov University of Transport (Bulgaria)

Abstract. The paper treats the topic of summarization
relevance in terms of enhancing students’ language awareness
through summary-writing approaches implementation, within
university English for Specific Purposes (ESP) courses. The study is
founded not only on previous research associated to the advantages
of synopsizing in language teaching regarding learner achievement
but it likewise draws on a specifically designed and analyzed by the
author survey among four ESP courses participants at the Todor
Kableshkov University of Transport, Bulgaria. The investigation
is aimed at assessing applied summary-producing techniques with
respect to their usefulness in summarization process and as to the
comprehension of synopsized specialized texts in their entirety as
well as of encompassed in them language categories. Conclusion
focuses on the effectiveness of summary-writing, in its role of a
cumulative language learning strategy, within ESP university
teaching, in students’ language awareness improvement, and thus,
in their proficiency development.

Keywords: summary; summary-writing approaches;
language awareness; language learning strategies
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I. Introduction

The current paper theme is developed in terms of contemporary university
education ESP requirements, training being meant not only at teaching a certain
amount of terminology and typically implemented grammar within specialized
materials, but also at enhancing specific and overall student communicative
competence with the purpose to improve productive and receptive abilities
in reaching certain mastery in skills and tasks, such as reading/listening
comprehension, statement formulation, description of tables and diagrams,
specialized translation and summary writing, among others, all of these
stimulating various aspects of English language professional communication
proficiency. Communicative competence, though, is tightly dependent on
promoting student language awareness (LA) through a variety of language
learning strategies (LLS) implementation'. Thus, it is crucial to investigate
the applied procedures in teaching the above-mentioned skills and tasks,
summarization being within the present study scope, with respect to strategies
contribution to learner LA. Therefore, revealing ESP synopsizing importance in
terms of the approaches applied, their description and student evaluation as to
successful summary producing and better comprehension of specialized study
materials to be condensed, along with included in them categories, represents
this paper primary objective.

The study, which is founded on existing research as well as on an author-
designed and conducted survey among students at the University of Transport
at their ESP educational process conclusion, complies with the following layout.
First, previous investigation on summarization implementation benefits will be
presented; next, the applied synopsizing teaching approaches within four different
ESP courses taught at university will be depicted; further, survey findings will be
delineated and commented on, and finally, inferences will be drawn in relation
to summary-writing productiveness in respondents’ communicative competence
and LA advancement.

II. Summarization EFL relevance and effectiveness

Summary-writing is not as seriously and extensively taught as it needs to
be (Hill 1991), referred to in Karbalaei & Rajyashree (2010), taking into account
this task significance not only in ESP, but also regarding all university subjects
mastering, due to synopsizing highly cognitive essence or to its power to increase
a text material comprehension. According to Kato (2021), referring to Hirvela &
Du (2013), Yamanishi et al. (2019), summarization pertains to the group of higher
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education most essential competencies and represents one of the most thought-
provoking and difficult academic activities (Shodieva 2023). Some of its crucial
advantages are outlined herein.

Carried out research so far testifies to text condensing usefulness in
understanding a material in terms of reading comprehension. Thus, for example,
in compliance with Khoshnevis & Parvinnejad (2015) and authors referred to in
this source, summary-writing promotes theme understanding due to information
processing and sharpened attention involved in the task, stimulates dynamic
reading, impacting comprehension, facilitates relevant concepts discrimination
and organizing them within a logical relationships system, and promotes
student knowledge of learning strategies. Karbalaei & Rajyashree (2010) and
researchers cited, in a similar way, put emphasis on enhanced understanding
as a result of summary-producing due to intense reading implying increased
text information processing; furthermore, synopsizing preconditions some
procedures implementation, among which, asking questions, making and
checking guesses, previous knowledge use, to stimulate comprehension. In the
same line of thought, Ozdemir (2018) affirms that text condensing necessitates
cognitive processes enactment, such as, main concept discernment, linking
minor concepts to primary one and eliminating secondary information, all this
preconditioning reading comprehension / summarization tight connectedness.
Sucita & Hukom (2022), likewise laying stress on summarization crucial role in
text understanding, refer to synopsizing advantages, based on earlier research,
among which relating beforehand acquired knowledge to novel information,
which, in referred to authors’ view, is significant with respect to achieving
text comprehension. To Amiri & Sarlak (2010), referring to previous studies,
synopsizing not only leads to comprehension, but also to committing knowledge
to long-term memory. In the perspective of Sujarwo et al. (2023) summarization
enhances students’ reading competencies, and moreover, summary-writing
approaches ameliorate students’ learning process.

II1. Summary-writing teaching approaches applied

This article section is devoted to concisely presenting overall synopsizing
training process, including mentioning the approaches applied, in terms of four
taught by the author ESP courses at the University of Transport, and namely,
English in Geotechnics, Technical English, Business English and Specialized
English?. Learners were provided with summary essence presentation along
with directions as to summary-producing approaches application. Thus, students
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learned that a summary represents a text condensing the source material to
one third of its length on average, retaining its main ideas and most essential
information, not altering or distorting its message and intent, implementing
where applicable learners’ individual language. To achieve these goals, students,
all of them enrolled in engineering specialties, received clarification in terms
of specifically designed procedures to apply’, such as, reading specialized text
material more than once to grasp its general message and content; identifying
key vocabulary (terminology and general English), frequently related to main
concepts; eliminating superfluous information not connected to primary
ideas; sticking to important text sections and condensing them prior to writing
a whole text synopsis; paraphrasing before and while correcting by means
of using synonymous vocabulary and grammar, structure transformations,
circumlocution, sentence reordering; leaving out individual opinions, among
others.

Herein follow the essential ESP summarization approaches implemented,
which are also conceptually supported by van Dijk and Kintsch (1983), viewing
summary-writing as related to cognitive procedures fulfillment resulting in
source text macrostructure attainment. In the current paper author perspective,
these cognitive activities related to extracting text material gist, leading to text
features comprehension and successful synopsis production, can be stimulated
by means of various LLS use, thus, additionally corroborating students” LA*.
This statement validation relates to the above-mentioned conducted survey.

The implementation of all LLS types, mainly classified into cognitive,
metacognitive, affective, social, memory-related and compensatory’, impacts
positively student LA, cognitive and metacognitive strategies (subsumed by
the author in her studies under the designation of cognitive approaches due
to their interconnectedness), contributing to the highest extent, and remaining
techniques playing a subordinate, though still significant role, triggering cognitive
approaches functioning (Ruzhekova-Rogozherova 2024). Thus, synopsizing was
taught not only in terms of the above referred to guidelines, but it was equally
supported by the approaches concisely listed below, all of them facilitating to a
certain extent source text understanding, topic and main ideas determination,
paragraphs analysis, eliminating unnecessary information and rephrasing,
complete summary organization.

3.1. Summary-writing approaches applied in ESP teaching

1. Looking for key words and phrases; analyzing paragraphs in order to
determine essential information and reduce the text to 1/3 of text length;
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2. Word-formation analysis;

3. Looking for essential vocabulary synonyms or providing explanations
and vocabulary definitions;

4. Structures analysis in terms of form, values, use;

5. Paraphrasing;

6. Comparing examined categories with their Bulgarian equivalents;

7. Translating text before producing its summary;

8. Creating vocabulary and grammar associations with general and
specialized concepts;

9. Guessing vocabulary and grammar values within examined texts;

10. Approximating while summarizing.

IV. Survey results presentation and interpretation

Students trained in the already mentioned four ESP curricula were asked
to evaluate, by means of a survey conducted by the author, the above approaches
implementation in terms of their usefulness as to summary-writing process,
specialized materials features comprehension and complete texts grasping.

Herein is presented in a table (Table 1), for the reason of conciseness,
respondents’ evaluation of implemented summarization approaches, data being
displayed as all courses assessment arithmetical mean results. Table 1 consists
of ten rows referring to summarization techniques given in the above order
(3.1. section) and of seven columns designed for indicating applied procedures
and recording the percentage of respondents having appraised these strategies
helpfulness in terms of summary-producing, text material understanding and its
features comprehension, to week, satisfactory, good, very good and excellent
degrees, the seventh column displaying students’ proportion in terms of very
good and excellent assessment altogether.

Table 1. Summarization approaches student evaluation

1. Ap- | 2. Poor | 3. Satisfactory | 4. Good | 5.Very |6. Excellent| 7. Excellent
proaches | deg deg deg |gooddeg deg and very
good degrees

— — 23.22% [20.24% |56.55% 76.79%
— — 33.04% |8.33% 58.63% 66.97%
— — 10.72% |22.32% |66.97% 89.29%
— 3.57% 23.22% |6.25%  166.97% 73.22%
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1. Ap- | 2. Poor | 3. Satisfactory | 4. Good | 5.Very |6. Excellent| 7. Excellent
proaches | deg deg deg |good deg deg and very
good degrees

- - 26.79% [22.92% 44.05% 66.97%
— 3.57% 7.14% |3.57% 54.47% 58.04%
- - 7.14% |7.14% 60.72% 67.86%
— — 23.22% [20.24% |50.30% 70.54%
- - 19.64% |7.14%  |73.22% 80.36%
- 7.14% 12.50% [15.48% |58.63% 74.11%

4.1. Survey results interpretation

Survey findings convincingly testify to relatively high usefulness
percentages of implemented summarization approaches, within all four ESP
groups of interviewed students, with respect to summary producing, entire
specialized text and its language features comprehension. No technique received
poor degree evaluation; satisfactory assessment turns out to be insignificant; the
applied procedures excellent degree evaluation is much better than 50% with
the exception of the paraphrasing approach, having been assessed as excellent
in terms of its usefulness by 44.05% of respondents. It needs to be specified
that very good and excellent appraisal response in total is really high, the lowest
percentage amounting to 58.04% (Comparing examined categories with their
Bulgarian equivalents - approach 6°), whereas the vast majority of respondents
(89.29%) estimated Looking for essential vocabulary synonyms or providing
explanations and vocabulary definitions - approach 3 - as really beneficial as to
summary-writing, text and text features grasping; approach 5 as to paraphrasing
techniques, encompassing grammar alterations, including Active — Passive
transformations and vice-versa; building complex sentences out of simple ones,
or oppositely, was appraised by 66.97% of surveyees as very good and excellent
altogether, in terms of its functionality. Remaining synopsis-writing techniques
were also revealed as substantially fruitful as to summarization task completion,
text and its characteristics grasping.

V. Conclusion

The implementation, within university ESP teaching, of summary-writing
approaches outlined in this article can be definitely confirmed as beneficial
in terms of students’ LA improvement, referred to techniques preconditioning
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better specialized texts features comprehension as well as text materials grasping
in their entirety, and, thus, facilitating summary-writing process. Above-
mentioned procedures pertain to the entire spectrum of LLS (including social
ones in pair or group work), all of them specifically and positively impacting
learners’ LA through triggering intense language information processing, and,
hence, contributing to their specialized and general communicative competence.
Conducted survey findings as well as previously performed research testify
to summary-writing function of a really powerful and cumulative (involving
numerous approaches) strategy, which makes its application compelling in ESP
tertiary education, likewise in language teaching in general.

NOTES

1. Rf. as to LA / communicative competence connectedness in English for
General Purposes (EGP) and ESP in Ruzhekova-Rogozherova, B. T., 2023. The Cognitive
ESP Curriculum for Engineering Students: Essence and Advantages. Technologies
and Techniques to Support Sus-tainable Education in the Academic Sphere, vol. I, no
I, pp. 151 — 169. ISSN 2815-5254., likewise in Ruzhekova-Rogozherova, B. T., 2024,
indicated in references, along with re-searchers cited in both articles. Rf. as to LLS
essence and their teaching impact on LA en-hancement in Ruzhekova-Rogozherova, B.
T., 2024, along with researchers cited therein. LA improvement crucial relevance and
LLS teaching in terms of ESP objectives attainment per-tain to four author-developed
curricula (English in Geotechnics, Technical English, Business English and Specialized
English Course) as their underlying principles.

2. Current paper author usually uses the terms of strategy, approach, procedure
and technique interchangeably.

3. Synopsized specialized text materials within these courses treat issues related
to geotech-nical, electrical, IT, mechanical engineering, economics and accountancy.

The applied procedures are in line with summary-writing.pdf; Six Effective Tips
to Write a Summary | Robert Gillespie Academic Skills Centre as well as with author-
conducted research as to summary-writing approaches design and implementation.

4. LLS represent deliberately implemented actions aimed at better language
material compre-hension, memorization and use in all types of language activities. LA
refers to language cate-gories understanding in terms of form/values/use at all language
levels, in all language activi-ties types (rf. the above mentioned in i sources as well as
authors cited therein).

5. There exists a variety of LLS classifications; the author adopts the Oxford one
in Oxford, R., 2003. Language Learning Styles and Strategies: An Overview. Learning
Styles & Strate-gies, pp. 1 —25. GALA.

6. 6 and 7 approaches usefulness was not evaluated by one of the ESP groups as
this group consisted of foreign students not familiar with the Bulgarian language. Hence,
real student assessment percentage in terms of the above techniques, within remaining
three groups, needs undoubtedly to be higher.



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

REFERENCES

AMIRI, B. M. & SARLAK, H., 2010. The Comparative Effect of Summarizing
and Concept Mapping on ESP Learners’ Reading Comprehension of EAP Texts. JELS,
vol. 1, no. 4, pp. 113 — 136. IAUCTB. ISSN 2527-7022 ISSN 2541-5131.

VANDIJK, T. A. & KINTSCH, W., 1983. Strategies of Discourse Comprehension,
New York: Academic Press. ISBN 0--12--712050 —5.

HILL, M., 1991. Writing Summaries Promotes Thinking and Learning across the
Curriculum: But Why Are They so Difficult to Write? Journal of Reading, vol. 34, no.
7, pp- 536 — 539. ISSN 00224103.

HIRVELA, A. & DU, Q., 2013. Why am I paraphrasing? Undergraduate ESL
writers’ engagement with source-based academic writing and reading. Journal of
English for Academic Purposes, vol. 12, no. 2, pp. 87 — 98. ISSN 1878-1497 ISSN 1475-
1585. Available from: 10.1016/j.jeap.2012.11.005. [viewed: 15.09.2026].

KARBALAEI A. & RAJYASHREE, K. S., 2010. The Impact of Summarization
Strategy Training on University ESL Learners’ Reading Comprehension. The
International Journal of Language Society and Culture, no. 30, pp. 41 — 53. ISSN 1327-
774X.

KATO, M., 2021. Summarization in English as a Foreign Language: A Study
Comparing L2 Summary Performances to Summarizer’s L2 Vocabulary Size and L1
Summarizing Skill. English Language Teaching, vol. 14, no. 5, pp. 77 — 88. ISSN 1916-
4742 E-ISSN 1916-4750. Published by Canadian Center of Science and Education.
Available from: https://doi.org/10.5539/elt.v14n5p77. [viewed: 15.09.2026].

KHOSHNEVIS, 1. & PARVINNEIJAD, S.,2015. The Effect of Text Summarization
as a Cognitive Strategy on the Achievement of Male and Female Language Learners’
Reading Comprehension. International Journal of Learning & Development, vol. 5, no.
3, pp. 57 — 75. ISSN 2164-4063.

OZDEMIR, S., 2018. The Effect of Summarization Strategies Teaching on
Strategy Usage and Narrative Text Summarization Success. Universal Journal of
Educational Research, vol. 6, no. 10, pp. 2199 —2209. ISSN 2960-3714 ISSN 2960-3722.
Available from: DOI: 10.13189/ujer.2018.061018. [viewed: 15.09.2026].

RUZHEKOVA-ROGOZHEROVA, B. T., 2024. Language Learning Strategies:
Their Contribution to University Students’ Language Awareness. BETA E-Newsletter,
31st BETA Annual International Conference and 2nd Regional Central and Eastern
Europe FIPLV Congress, vol. 49, pp. 32 — 54. ISSN 1314 6874. Available from: https://
www.beta-iatefl.org/conference-proceedings/. [viewed: 17.09.2026].

SHODIEVA, M. A., 2023. Developing summary writing skill in academic
writing. International scientific journal “Modern science and research”, vol. 2, no. 9,
pp- 140 — 144. ISSN 2181-3906. Available from: https://doi.org/10.5281/zenodo.8346813.
[viewed: 15.09.2026].

SUCITA, D. P. & HUKOM, S. J,, 2022. Writing Summary as An Alternative
Strategy to Comprehend the Text. MATAI: International Journal of Language Education,
vol. 3, no. 1, pp. 33 — 44. Available from: https://doi.org/10.30598/matail.v3i1.7308.
[viewed: 16.09.2026]. e-ISSN 2774-6356.

SUJARWO, A.; SETIYO, B.; SUHENDI, S.; ISTIARA, F. & HASTOMO, T.,

43



44

Conference Proceedings

2023. Enhancing reading comprehension through the utilization of the summarization
strategy. SMART (Journal of English Language Teaching and Applied Linguistics), vol.
9,no. 2, pp. 131 — 145. p-ISSN 2356-2048 e-ISSN 2356-203x. Available from: https:/doi.
org/10.52657/js.v912.2109. [viewed: 16.09.2026].

YAMANISHI, H.; ONO, M. & HIJIKATA, Y., 2019. Developing a scoring rubric
for L2 summary writing: a hybrid approach combining analytic and holistic assessment.
Language Testing in Asia, vol. 9, no. 13. ISSN 2229-0443. Available from: https:/doi.
org/10.1186/s40468-019-0087-6. [viewed: 16.09.2026].

Dr. Boryana T. Ruzhekova-Rogozherova, Assoc. Prof.
ORCID iD: 0000-0002-8009-1058

Department of Humanities and Languages

Faculty of Transport Management

Todor Kableshkov University of Transport

158, Geo Milev St.

Sofia, Bulgaria

E-mail: boryana@vtu.bg; boryanarogozherova@abv.bg



https://doi.org/10.66334/lang75-never

HEBEPBANIHATA KOMYHUKALUWA

B MHTEPKYJITYPHA CPELA: KYNTYPHU
KOOOBE, KOMYHUKATUBHW BAPUEPIU
NETUYHU NSMEPEHWNA

JAunana TumoBa
Hauunonanen Boenen ynuepcurer ,,Bacuin JleBcku*

AbcTpakT. B ycioBuATa Ha MHTEH3MBHA MOOMITHOCT, MHO-
roe3ndne M HEMOCPEACTBCHO B3aMMOJACHCTBHE MEXIYy INpeacTa-
BUTENH Ha PAa3NUYHU KYJITYPH HHTEPKYJITypHAaTa KOMYHHUKAIIHSI
IpeIoiara He caMo €3MKOBa KOMIIETEHTHOCT, HO U CIIOCOOHOCT
3a pa3No3HaBaHe U a/IeKBaTHO MHTEPIPETHPAHE HA HEBEPOATHOTO
nosenenne Ha Jpyrusl. XKectoBete, MUMHKaTa, TOTJIEIBT, IPOC-
TpaHCTBEHAaTa AMCTAHIMS, JOKOCBAHETO, 1103aTa, MBIYaHUETO U
MapaJIMHTBUCTUYHUTE XapaKTePUCTUKH Ha peyTa ydacTBaT ak-
THBHO B KOHCTPYMPAHETO HAa KOMYHHMKAaTHUBHUS CMHUCHI, HO TSIX-
HaTa MHTEpIpeTanus He € KyJTypHO HeyTpanHa. Hactosmoro
u3cieABaHe pas3riexaa HeBepOalHaTa KOMYHHKAIUsl KaTo Kyil-
TypHO 00yCJIOBEHa 3HaKOBa CHCTEMa U aHAJM3Mpa MOTEHIHasa
Ha pa3nyusTa B HeBepOaTHUTE KOMOBE Ja MOpa)xaaT KOMYHH-
KaTHBHHU OapuepH, MOTPEIIHM WHTEPIPETalllH, OLEHBUYHU CHK-
JeHus u ctepeoTunuianusd. CrennuaaHo BHUMaHUE ce OTAeNs Ha
e€TUYHUS acleKT Ha MHTEPKYJITYPHOTO B3aUMOJICHCTBIE U Ha He-
o06xonuMocTTa NoBeAeHUeTo Ha JpyTus ga 6b1e HHTEPIPETUPAHO
M3BBH OTPAaHUYCHUITA HA COOCTBEHMS KYJITYpEeH MOe. 3alnuTa-
Ba ce Te3aTa, 4e MHTEPKYJITypHaTa HeBepOasHa KOMIIETEHTHOCT
Iperonara He MPOCTO MO3HaBaHE Ha KyITYPHHUTE pa3indus, a
CIIOCOOHOCT 3a TAXHOTO KOHTEKCTyaJlHO MHTEpPIpETHpaHe, KpH-
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THYECKO OCMUCIISIHE U IpueMaHe 0e3 aBTOMaTHYHO MpHIaraHe Ha
€THOLICHTPUYHU OLIEHKHU.

KurouoBu aymu: neBepOanHa KOMyHHUKAlHs, HHTCPKYJI-
TypHa KOMYHHKAIUs; HEBepOaTHH KOJIOBE; KOMYHHUKATHBHHU Oa-
puepH; UHTEPKYJITYPHA KOMIIETEHTHOCT; KOMYHMKaTUBHA €TUKA,
KYJTYPHU Pa3IddUs

1. YBox

I'mobanu3anusara, MUTPAlMOHHUTE MPOIECH, MEXIYHAPOIHOTO 00pa-
30BaHME, O0pa3oBarenHaTa u MpoQecrHoHaHaTa MOOUITHOCT U Pa3BUTHUETO HA
JUTUTATHUTE KOMYHUKAI[MU MPEBbPHAXA KOHTAKTa MEXKIY MPEACTaBUTEIIN Ha
Pa3IUYHU KYJATYPH OT OTHOCUTEITHO OIPAHUYCHO COLMATHO SIBJICHUE B YACT OT
€XKEJHCBHUS KOMYHUKATHUBEH OMUT. B Te3u yclnoBuUsl BIaJCCHETO Ha OOII €3UK
HE € J0CTaThb4YHO 3a YCIIEUIHO B3aumoeiicTeue. KoMyHUKaHTUTE MOraT Jia u3-
MOJI3BAT €Ha U ChIlla BepOaJIHA CHCTEMa U BBIPEKU TOBA Ja WHTEPIPETHPAT
[0 pa3JIMueH HAUYMH MBIYaHHUETO, MOIJe/[a, YCMUBKATa, TUCTAHIUATA, KECTa,
JIOKOCBAHETO WJIM MHTOHAIIMATA Ha CBOS ChOCCEMHUK. MHTEPKYITYPHHUAT KO-
MYHUKATUBEH MPOoOJIeM Bh3HUKBA CIIECAOBATCIHO HE CAMO KOTaTO yYACTHUIUTE
He pa3OupaT TyMUTE, a K KOraTo pa3oupar AyMHUTE, HO Pa34UTaT pa3JInyHO MO~
BEJICHUETO, KOETO T CHIIPOBOXK/IA, Thii KATO HHTYUTUBHO BsipBaMe IOBeUYe Ha
MbryanuBuTe curHaiu (Timova 2012, p. 58).

3HaYCHHETO Ha HeBepOaJHUS 3HAK 3aBUCH OT KOMYyHUKAaTHBHATa CUTya-
WS, OTHOIICHUSTA ¥ COI[UATHUTE POJTH Ha YYACTHHIIUTE, KAKTO U OT YCBOCHUTE
KyATypHH Momenu. [lopagu ToBa MoBeACHUE, Bh3MPHEMAHO KAaTO €CTECTBEHO,
YYTHUBO WM YBaXKUTEJIHO B €HA KYJITypHAa cpena, MoXe Ja Obje MHTepIpe-
THPaHO KaTO JUCTAHIMPAHO, PaMIUIHAPHO, HEHMCKPEHO WIIM HEYBAXKHTEIHO B
apyra.

VIMeHHO TyK MHTEPKYJITYPHHUIT IPOOJIeM MPUI00MBa U €THYHO U3MEpe-
Hue. [lorpemHoTo JAekonupane Ha HeBepOalieH 3HaK MOXKE Jla TPEMHHE OT He-
pa3bupaHe KbM OICHKA Ha KOMYHHUKATHBHUS MTAPTHHOP: HE ME TJIe/ia — CIIeI0Ba-
TEJTHO KpHe HEIlI0; CTOH MPEKaJIeHO OJIM30 — CIIeA0BATEIHO € HATPaITyuB; TOBOPH
MPEKANICHO BHCOKO — CJIEA0BATEIHO € arpeCHBEH; MBIYH — CIIEJIOBATEIIHO HE €
3anMHTEpecoBaH. Taka MHTEpIpeTanusITa Ha KOHKPETHO MOBEICHUE MOXKE Ja Ce
IpPEeBbPHE B OLICHKA Ha JIMYHOCTTA, a BIIOCIICICTBHE — B TeHEpaIU3UpaHa mpe/-
CTaBa 3a COI[MAJIHATA WM KyJATypHATa rpyna, KbM KOSTO TS MPHHAJICKH. B
HACTOSIIIIOTO M3CJICABAHE TO3M IPOIIEC CE TPEACTAaBS Ype3 CIeHATa aHATUTHIHA
MOCJIEJI0BATEITHOCT:
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HeBepOaJieH 3HaK — KYJTYPHO 00yc/I0BeHAa HHTepIpeTanus — OLeHbYHO
ChiKJIeHHe — CTepeoTHNHN3anHus — KOMYHHKAaTHBHAa/eTHYHA Oapuepa

MopnenbT ouepTaBa €IMH OT BB3MOXXHUTE MEXaHH3MHM, 4pe3 KOUTO pas-
JTUYHATa B HEBEpOATHUTE HOPMHU MOTaT Jia ce TpaHc(OopMHUpaT B OTpULIATEIHA
olieHka Ha J{pyrus.

OO0eKT Ha u3caeABaHETO € HeBepOaJHaTa KOMYHHKALHs B UHTEPKYJI-
TypHa cpesa, a MpeaMeT — KyJITYPHO 0OyCIOBEHUTE pa3inuusl B HHTEpIpe-
TanusTa Ha HeBep6aHHI/ITe 3HAaOUW U TCXHUTC KOMYHUKATHUBHHU M C€TUYHU
nocnencteus. Llenta e na ce m3cneaBa Bpb3KaTa MEXAy KyJITypHaTa 00y-
CJIOBEHOCT Ha HEBEPOAIHOTO MOBEACHHUE, HETOBOTO MHTEPIPETUPAHE U Bb3-
HHUKBAHETO Ha KOMYHHMKAaTUBHU Oapuepu U OLeHbYHM Harinacu. OCHOBHHTE
3aJa4d ca Ja CE CHUCTEMaTH3UpaT KYJITYPHO YYBCTBHTEIHH HEBepOaIHH
CpeICTBa, Ja Ce aHaJIM3Upa Pa3IUYHOTO UM KYJITYpPHO JIE€KOJUPAHE U Bb3-
MOXXHHST NPEXOA OT NMOTPEIIHA HHTEPIPETALUA KbM OLEHBYHO ChXICHUE U
CTEpPEOTUIH3ALHUS U Ja CE apryMEHTHPa HEOOXOIUMOCTTa OT HHTEPKYITYP-
Ha HeBepOajlHa KOMIETEHTHOCT.

MeTonoI0rHueCKuAT HOAX0 ChUeTaBa KPUTUYEH Mperje]] Ha CleLUaiy-
3UpaHara JUTepaTypa ChC CPABHUTEICH U MHTEPIPETATUBEH aHAJIN3 Ha TUIO-
JIOTMYHU KOMYHHUKATHBHH CHTYaIlH, 0e3 Ja ce u3rpaxaar Gukcupanu ,,Haluo-
HaJHH KaTajo3u‘ Ha MOBEJCHUsI, KOUTO caMH 110 cebe cu Ouxa Ch3IaJiu PUCK OT
KYJITYpHa CTEPEOTHITH3AIIHSL.

OcHoBHaTa Te3a €, 4e eTUYHATa U ePeKTUBHA WHTEPKYITYpHA KOMYHHU-
Kauus Ipearosiara He caMo I03HaBaHe Ha pas3iudusiTa MeXAy HeBepOalHUTe
KOJIOBE, a U CIIOCOOHOCT 3a Bh3Abp)KaHe OT aBTOMAaTHYHO OLICHSIBAaHE Ha MOBE/Ie-
HUEeTO Ha JIpyTHst Ype3 HOpMHTE Ha COOCTBEHATA KYITYpa.

2. HeBep0ajiHaTa KOMYHMKALMS KATO KYJTYPHO 00yc/I0BeHA
3HAKOBA CHCTeMa

HeBepbanHata KOMyHHKAlUs TPEACTaBIsIBa MHOTOKOMIIOHEHTHA CHC-
TeMa, Ype3 KOSATO KOMYHUKAaHTUTE Ch3JaBaT, MOJU(PHIHUPAT U HHTEPIPETHPAT
3HAYCHHUS MOCPEACTBOM PECYPCH, Pa3IMYHH OT JIEKCHKAJIHOTO ChAbPKAHUE HA
n3Ka3BaHeTo. KbM Hes ce OTHACAT IBM)KCHHSTA Ha TSAJIOTO M YKECTOBETE, MH-
MHKaTa, MOTJIEABT, 103aTa, TPOCTPAHCTBEHOTO TOBEICHIE, TOKOCBAHETO, KAKTO
U peiniia MapaJuHIBUCTHYHU XapaKTEPUCTHKH — MHTOHAIIMS, CHJIa U TEMIT Ha
riaca, naysu, KojeOaHus U MbJIYaHue.

B Owarapckara HaydyHa JMTeparypa MpoOJeMBT 32 HEBEPOAIHOTO IIO-
BEJICHHE CBINO TMOJydYaBa CIEIHAIHO BHUMaHME. [leTpoBa pasriekaa HeBep-
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OalHaTa KOMYHUKAIUS KaTO CPEICTBO 3a OOIIyBaHE U CUCTEMAaTU3UPa IHUPOK
kpbr HeBepOamHu kommoneHTH (Petrova 2001, pp. 143 — 168). IlonoBa HacouBa
BHUMAaHHUETO KOHKPETHO KBbM HENO3HAaBAaHETO Ha HEBEpOATHOTO MOBEICHHE B
Pa3UYHHUTE KYJITYPH KaTo MpoOJieM Ha MEXAYJIHYHOCTHATA MEXyKYJITYpHA
komyHuKkanus (Popova 2013).

B Hemckoesnunara Tpagunus Broszinsky-Schwabe mocrtaBst HeBepOain-
HaTa KOMYHHUKAIUsl HEMOCPEJCTBEHO CIIie]l aHAJTN3a Ha KOMYHUKATUBHUTE pas-
TUYUS W MHTEPKYINTypHUTEe Hemopasymenus (Broszinsky-Schwabe 2017, pp.
133 — 156). Maletzke (1996) pasriexaa HHTEPKYITYPHOTO B3aMMOJCHCTBUE B
MO-IIMPOKATa CUCTEMa Ha KYJITYPHUTE Pa3INuus, HATJACUTE W MPEJCTABUTE,
KOHMTO MOTaT Ja BIUSST BbPXY KOMYHHUKALUATA.

B cpBpemenHara anrmoeswmvHa nuTepaTypa Yang (2025) konmenTya-
JAU3upa MHTEPKYJITYpHATa KOMIETEHTHOCT B HeBepOalHaTa KOMYHHKAaLMs
(intercultural nonverbal communication competence), kKaTo pasrpaHuyYaBa TpH
B3aMMHOCBBP3aHH 00JIACTH — MAPATHHTBUCTHYHA, KHHECHYHA ¥ TPOKCEMUYHA
KOMIIETEHTHOCT — U T'Ml CBbP3Ba ChC 3HAHMS, YMEHUS U HarJacH.

CpnocTaBSHETO Ha TE3H MOAXOIW IOKa3Ba, Y€ HHTEPKYJITYPHOTO KO-
MYHHUKATHBHO 3aTpyAHEHHE HE MPOM3THYA HEMPEMEHHO OT JIMIcAaTa Ha He-
BepOaJieH 3HaK, a 4YECTO OT HECHBIAJCHUETO MEXAY HETOBOTO KOAUpPAaHE U
nexonupane. KOMyHHKaHTBT MOXe MPABHIJIHO J1a Bb3NpHUeMe (PU3NYECKO-
TO JeiicTBHE — TMOTJeHA, )KeCT, TUCTaHIUs, Tlay3a — U BBIIPEKU TOBA Ja MY
MPUIINIIE 3HAYEHHE, KOETO He ChOTBETCTBA HAa HAMEPEHHETO HAa MapTHBO-
pa. ToBa mo3BosiBa HHTEPKYJITYPHOTO Hepa3OupaHne Aa ObAe pas3riekaaHo
U KaTo KOHQIIMKT MEXAY UHTEpPNpPETaTHBHU cHUCTeMH. TyK € HeoOXomuMo
Ia ce u30sArBaT JBe NPOTUBOIOIOXKHU KpaiiHocTH. IIbpBaTa € nonyckaHero,
4ye HeBepOaJHOTO MOBEIEHNE € YHUBEPCAIHO U MOXe J1a ObJe ,,IPovYeTeHO
HE3aBUCHMO OT KYJITypHAaTa cpeja. Bropara e MexaHUYHOTO OOBBp3BaHE HA
OIIPEJeNICH XKECT WM MOBEACHHE C IisJIa HAallMOHATHA WJIM €THHYEeCKa OOII-
HOCT.

o Te3u npuUYHHM MOHSITHETO KYJITYPEH HeBepOaseH KO/l Ce U3M0I3Ba TyK
He KaTo 0003HaYeHNE Ha HEM3MEHEH Habop OT IpaBuila, CIIOACISH 110 CIHAKDB
HAYWH OT BCHYKH MPEICTABUTENH HA JajeHa KylTypa, a KaTo CUCTeMa OT CO-
[MATHO YCBOCHH MOJICJIA M OYaKBaHUS, KOUTO MOTAT JIa BIUSIT BbPXY MPOU3-
BOJICTBOTO M MHTEpIpeTalusiTa Ha HeBepOasHOTO noBeaeHue. CrenoBaTenHo
WHTEPKYJITYypHaTa KOMIIETEHTHOCT M3HCKBA JBOIfHA YyBCTBUTEIHOCT: Ja pas-
MO3HaBaMe 3HAYCHHUETO Ha KYJITYPHUTE pa3inuus, 0e3 a cBexaaMe MHIHBH]IA
110 HeroBaTa KyJITypHa NPUHAJIEKHOCT.
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3. KyJarypHa BApMaTMBHOCT HA HeBepOAJHUTE KOI0BE

3.1. Ilozneovm: medxncdy enumanue, yeaxcenue u HAMUCK

[orneasT € cpen HeBepOAIHHUTE PECypCH ¢ OCOOEHO BHUCOK HHTEpIIpE-
TaTUBEH MoTeHIuan. Toll MoXe Aa perynupa peayBaHETO Ha TOBOpEIIUTE, 1a
CUTHAJU3Upa BHUMAHUE W aHTaXUPAHOCT, HO 3HAYCHHETO MY He OuBa Jia Obje
CBEJICHO JI0 YHHBEPCAIHOTO MPABUJIO, Y€ TUPEKTHUST 3PUTEIIEH KOHTAKT O3Ha-
YaBa YBa)KCHUE MJIM UCKPEHOCT.

McCarthy, Lee, Itakura u Muir (2006, pp. 717 — 722) ycTaHOBSBaT pas-
JTUYUS B 3pUTEITHOTO MOBEJCHNE Ha KaHAJICKW, TPUHUIAJCKU U STIOHCKH ydac-
THHUIH. [Ipr oOMuUCIsIHE HA OTTOBOP KaHAJICKUTE U TPUHUAAJACKUTE YIACTHHUITU
MO-4€CTO HACOYBAT IOTJIE]T HATOPE, IOKATO SIMOHCKUTE YUYACTHHUIIHN MMO-YECTO IO
HAcOYBaT HaAoNy. Pe3ynraTuTe moka3BaT, 4e 3pUTEITHOTO MOBEACHUE IPU MU-
CJICHE € TIOHE OTYACTH KYJITYPHO 00YCIIOBEHO.

ChIECTBEHOTO 32 MHTEPKYJITYPHATA KOMYHHUKAIHS €, Ue 3PUTEITHOTO TO-
BEJICHNE HE TPsAOBa aBTOMATUYHO Jia O'bJIc TIPEBPBIAHO B MOpaHA HIIH IICUXO-
JIOTUYCCKa XapaKTCPUCTHKAa Ha KOMYHHKAHTa. B OIpe€acjicHa KOMyYHUKaTHBHA
cpesa nmo-cnadusT TUPEKTEH KOHTAKT MOXKE Jia O'bJIe HHTEPIPETHPAH KaTO HECH-
TyPHOCT, HEUCKPEHOCT WJIW JIUIICA HA UHTEpec. B npyra cutyaius npoabiku-
TEITHUAT TUPEKTEH IOTIIeT MOXe Ja OB/Ie BB3IPUET KaTO MPEKOMEPHO HACTOMU-
yuB. CrenoBareqHo MpoOJIEMBT HE C€ ChIbpXkKa HEMpeMeHHO B moriena. Toit
BB3HUKBA, KOTaTO HHTEPIIPETAIMATA HA MOTJIE/a CE MPHEMa 32 HEChMHEH (haKT.

3.2. /Kecmoese, 0surcenus na maiomo u Mumuka

Kunecuxama BKITI04Ba IBMIKEHUSITA HA TAJIOTO, JKECTOBETE, 1103aTa U JIU-
LEeBUTE MPosiBU. s € eHa OT Hail-pa3no3HaBaeMHTe 001acTH Ha HeBepOaTHaTa
KOMYHHUKAIIHs, HO STHOBPEMEHHO C TOBa € 0COOCHO MOJATINBA Ha MOMYISPHU
0000MIeHNS ¥ KYITYPHH KJIHIIETA.

B wHTEepKynTypHa mepcrnekThBa TpsAOBa Aa ce MpaBU pasrpaHUYCHHE
MEXIy (pU3N4IecKOTO IBM)KEHHE W HETOBaTa COIMAIHO KOHBEHIIMOHAIM3MPaHa
uHTepnpeTanus. PopMaHOTO CXOACTBO MEXAY JIBE IBIKCHHS HE TapaHTHpa
CEMaHTHUYHO CXOJCTBO, KAKTO U pa3inyHaTa UM (opMa He 03HAUaBa HEMTPEeMeH-
HO pa3in4yHa KoMyHHKatuBHa (yHKius. [lokazaTenHu B TOBa OTHOLIEHHE ca
pa3nuuusaTa NpU ABHKCHUSATA HA TJIaBaTa 3a YTBBPKJICHHE W OTPHIIAHUE, 32
KOHUTO OBJITapCKUAT KOMYHUKATHBEH MOJICT YECTO CE IM0COYBa 3a MpumMep. 3Ha-
YEeHHETO Ha MOJOOHM CIlydau HE € B TAXHATa ,,eK30THYHOCT™, a B IEMOHCTpa-
LUATA KOJKO JIECHO COOCTBEHATa CEMHOTHYHA CHCTEMa MOXE aBTOMAaTUYHO Jia
ObJic MPHUIIOKEHA KBM MOBEJCHUETO Ha chOeceqHnKa. OTTYK MPOU3THYA BaKCH
MPUHIIHIL KOJIKOTO TI0-€CTECTBEHO HU M3IJIeXK/1a 3HAYCHNETO Ha J1a/IeH HeBepOa-
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JIeH 3HaK, TOJIKOBA T0-MaJKO CMe€ CKJIOHHHM Jla OChb3HaBaMe HEroBaTa Bb3MOXKHA
KyJlITypHa o0ycnoBeHocT. Hemo3narata nyma curHaiausupa Hepasoupane. He-
BepOamHUAT 3HAK YECTO HE ro mpaBH. Toil Moxe mga Obae BUASH, pa3lo3HaT U
BBIIPEKH TOBA — MOTPEIIHO HHTEPIPETHPAH.

3.3. Ilpocmpancmeomo Kamo KOMyHUKaAmueen pecypc

H3cnenBaneTo Ha MPOCTPAHCTBEHOTO MOBEACHHUE € CBBP3aHO C KOHLICTI-
nusTa 3a npoxcemuxama, pazsura oT Edward T. Hall. [IpoctpancTBOTO MEXK 1Y
KOMYHUKAaHTHTE HE MPEICTaBIsABa caMO (PM3MUECKO Pa3CTOSHHE; TO MOXKE Aa
CUTHAJIM3UPA OJIU30CT, COLMANIHA TUCTAHIIUS, (POPMATTHOCT U CTEIICH Ha JIOCTBII
no nuuHata cdepa (Hall 1966). [IpuemnuBara quctanius obaye He ce onpee-
7L caMo KYJATYPHO. BbpXy Hes BIHUSAAT OTHOIICHUSITA MKy YYaCTHUIIUTE, CO-
LUATHUTE POJIU, Bb3PACTTa, CUTYalMATa U WHIUBUAYAJHUTE MPEATIOYUTAHUS.
ITopanu TOBa € METOAOIOTHUECKH TPOOIEMATHIHO HAPOAUTE N1a OBIAT pa3ieis-
HHU MEXaHUYHO Ha ,,CTOSIIH OJU30° U ,,cTOAIIH naned’’. Pa3cTosHue, KOETO eau-
HUST KOMYHUKAHT BB3IPUEMa KaTO HOPMATHO 32 IPHUATEIICKH Pa3roBOp, MOXKE
Ja OBAe MOYYBCTBAHO OT APYTHS KaTO HABIW3aHE B JIMYHOTO MPOCTPAHCTBO.
OO0OpaTHOTO CHIIO € BB3MOXKHO — OT/AJIeuaBaHETO MOXE Ja ObJle MPOYETEHO
KaTo CTyJEHUHA WJIM OTKa3 OT OJIU30CT. KpUTHUHUAT MOMEHT € NPUNUCEAHEMO
Ha Hameperue. YOBEKBT, KOUTO ce TMPUOIMIKaBa, HE TN HEIIPEMEHHO HAXIIY-
BaHE B JIMYHOTO MPOCTPAHCTBO; YOBEKHT, KOUTO CE€ OTAPHIIBA, HE JIEMOHCTPUPA
HETMPEMEHHO HETPUSI3BH.

3.4. /loxoceanemo u cpanuyume na oonycmumama 6au3ocm

Xanmuxama — KOMYHUKAIUsATa MOCPEACTBOM JIOKOCBaHE — € 0COOCHO
YyBCTBUTEIHA 00JIACT, 3aII0TO € HEMOCPEACTBEHO CBBbP3aHa C TEJIECHATa aBTO-
HOMUS. PBKOCTHCKAaHETO, MperphaKaTa, IeyBKaTa KaTo MO3ApaB UK JOKOCBa-
HETO HA PaMOTO MOTaT Jia M3MbIHABAT GYHKIUHU HA MO3/ApaB, MOIKpeNna, Colu-
JapHOCT U 6J]I/I3OCT, HO TdXHaTa IMPUEMJIMBOCT 3aBUCHU OT OTHOIICHUATA MCKAY
YYaCTHHIIUTE U COIMATHUS KOHTEKCT. THKMO TyK €THYHHSAT aCIeKT CTaBa 0CO-
6eHo BunuM. KynTypHaTa 4yBCTBUTEIIHOCT HE O3HAYaBa 3abJKEHUE UyKIaTa
HOpMa J1a ObJie mpuemMana 6e3ycnoBHO. [IpaBoTO Ha THUYHM FPaHUIM HE N3YE3Ba
B UMETO Ha MHTEPKYJITypHaTa amantarus. CiemoBaTelHO e€THYHATa KOMIIe-
TEHTHOCT IIpearoiara ciocoOHOCT eTHOBPEMEHHO J1a ce pa3depe pa3iuuueTo U
Jla ce yBa)kaBa aBTOHOMHMSITA HA KOHKPETHHS YOBEK.

3.5. Mvauanuemo: omcvcmeue Ha pey Uiy KOMyHUKAmMUGHo oelicmeue

MBbI4aHHETO MPENCTaBsABa OCOOCHO WHTEPECEH Clydai, 3amoTo ¢op-
MAaJTHO C€ XapaKTepu3upa ¢ OTCHhCTBUE Ha BepOajieH u3Ka3, HO (PyHKIMOHAIHO
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MOKE /1a HOCH 3HaYNTeNIeH KOMYHUKAaTHBEH ToBap. To MoXe /1a CHTHAJIN3Hupa pas-
MUCBJI, yBasKCHHE, ChITIACHE, HECBIVIACHE, KoJeOaHue, Hey100CTBO, IPOTECT UITN
MpenocTaBsiHe HA KOMYHUKaTHBHO POCTPAHCTBO Ha Apyrus. M3cnenBanusara Ha
Nakane ca neHHH, IMEHHO 3aII0TO aHAJIU3UPAT MBIYaHUETO B PEATHU MHTEP-
KyJITypHH 00pa3oBaTeNIHU cUTyauuu. llpyu u3cienBaHeTo Ha YHHBEPCUTETCKH
CeMHHapu B ABCTpaliusi aBTOpPKAaTa yCTaHOBSIBA paziMuMs MEXIy ymoTpebaTa
Y MHTEPIpPETAMATA HA MBJIYAHHUETO OT YYACTHHUIIM C ATIOHCKH U aBCTPATHICKI
npou3sxoa. MbI4aHueTo MOXke Ja Ob/ie HAUMH YOBEK Ja M30erue Hey100CTBO Uil
KOH(JIMKT ¥ Jia 3ama3u JJOCTOWHCTBOTO CH B oOIIyBaHeTo. B apyra kynrypHa
cpena obaye CBHIIOTO MOBEIECHHE MOXE Ja OBb/Ie pa30paHO MOTPENIHO KaTro ma-
CHBHOCT, HE3aWHTEPECOBAHOCT WM Hexenanue 3a ydactue (Nakane 2006, pp.
1811 — 1835). To3u mpumep MOKa3Ba 3aIi0 TBHPACHHUETO ,,[IPEACTABUTEIUTE Ha
OIlpelieJieHa KyJITypa ca MBJIYAJIUBU € HEIOCTaThYHO U CTEPEOTUIIHU3UPALLO.
Heobxonumo € 1a ce YCTaHOBU KaK KOHKPEMHOMO MbAYanue PYHKYUoHupa 6
KOHKPemHOmo 63aumooelicmsue u Kak ce unmepnpemupa om yiacmuuyume. AKo
aKTUBHOTO FOBOpPEHE ObJe MpHeMaHO Oe3yCIOBHO KaTO 3HAK 32 KOMIIETEHTHOCT
U aHT@XUPAHOCT, MBJIYAIMBUAT YUACTHUK MOXKE /1a Obe OLIEHEH KaTO NacuBeH
WU HenmoAToTBeH. KoMyHHKaTHBHATa HOpMa Ha e/lHaTa rpyIlia Taka HEyCeTHO ce
MpEeBpbHIlla B KPUTEPUH 3a olieHsIBaHe Ha J[pyTus.

3.6. Hapae3ul<1;m: He Camo KaKeo Kaszeame, HO U KaK 36y4u Ka3anHomo

Cunama na 2naca, memnvm, pumvMvm, UHMOHAYUOHHUME MOOENU U Na-
y3ume ca TSICHO CBBP3aHM C BepOaTHUS TEKCT, HO HE CHBMAAAT C HETOBOTO Jie-
KCHKaJTHO 3HaveHue. EqHO ydTHBO M3pedyeHHne Moxe J1a ObJe Bh3MPHETO KaTo
PA3KO, UPOHHUYHO UIIN JUCTAHIIHMPAHO B 3aBUCHUMOCT OT HAUWMHA Ha ITPOU3HACAHC.
B uHTEpKYATYpHA CHTyanusi KOMyHHKAaHTHTE MOTaT Jla MPUIIHCBAT Pa3IuIHI
3HAUEHUsI Ha CUJIaTa Ha I1aca, MPOIBIKUTEIHOCTTA HA TAy3UTE, TEMIIa U UHTO-
HallMOHHATa quHaMuKa. CiemoBaTeTHO OllEHKaTa ,,FOBOPH arpeCUBHO", ,,3ByUH
HE3aUHTEPECOBAHO" UJIH ,,LOBOPU HECUTYPHO'* HEBUHATH € HEMOCPEACTBEHO OT-
pa’keHHEe HAa HAMEPEHUETO Ha roBopentus. T4 e u pe3ynrar OT KOMyHUKaTUBHHU-
T€ OYaKBAHUS Ha CITyIIATEIs.

4. OT HeBep0AJIHOTO pa3jiMyle KbM KOMYHMKATHBHATA Oapuepa

PasrnemanuTe HeBepOaTHU pecypcH TO3BOJISABAT /Ia CE HAIPABU MO-001I10
3aKITIOUYCHHE: KYIMYPHOMO Pasiuiue camo no cebe cu ne npedcmasisiga Komy-
Hukamugen Kougauxm. Kongruxmuusm nomeHyuan b3HUK6a npu He208ama
unmepnpemayus. 3a NeTUTE HA U3CIEABAHETO MPOIECHT MOXe Ja Obae mpea-
CTaBEH 4Ype3 MeT aHAIUTHYHY PaBHUIIIA:
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. HaOJTIOZICHUE — PETUCTPUpPA C€ HEBEPOATHO MTOBEICHHUE;

. MHTEepIpeTaLus — Ha IOBEJCHUETO Ce IPUIKCBA 3HAYCHUE;
. OLIEHKa — 3HAYEHUETO CE CBBP3Ba C KAYECTBO;

. TeHepaJIu3alns — OlEHKaTa ce MpeHacst KbM I'pyIiaTa;

. IOCJIEACTBUE — IPOMEHS CE€ OTHOLLIEHUETO KbM Jpyrus.

Te3u meT paBHUIIA TPEACTABIABAT aHATUTUYCH MOJIEN, TPEAJIOKEH B Ha-
CTOSIIIOTO M3CJIe/BaHEe, a He YHUBEpCaTHa MOCIEAOBATENHOCT, MPe3 KOATO 3a-
IOBJDKUTEIIHO IPEMUHABA BCSIKO MHTEPKYJITYPHO B3aUMOEHCTBHE.

Hanpumep wuskasBaHetro ,,cbOeCeNHUKBT OTKJIOHM NOIJe OMHCBA

N b~ W —~

HaOII0AaBaHOTO MOBEACHHUE. ,,ChOECeTHUKBT N30ATBA ITOTIIea MU B€YE CHIABP-
*a uHTepnpeTanusl. ,,Ch0eCeTHUKBT HE € UCKPEH * MPENCTABIISIBA OIICHBUYCH U3-
Boa. Koraro onieHkara ce mpeHece KbM rpyliaTta, ce MojiyuyaBa reHepaiu3anusaTra
Te3u xopa He ca uckpenu. [lociencTBUETO € MPOMsIHA Ha OTHOLICHHUETO, KOSTO
MOXe J1a JIOBe/e JI0 HeloBepre, AUCTAHI[UPaHe U J0pu KOoH(IUKT. B peamHoTo
oOIIyBaHe T€3U MPEXOAH MOTaT Ja ObJaT TOJIKOBA OBP3HU, 4Ye KOMYHUKAHTHT Ja
HE OCh3Hae I'PAHMIIATA MKy HAOII0IaBaHOTO U IIPUITMCAHOTO 3HAYCHHE.

EngHa oT ocHOBHHTE 3aJa4M Ha WHTEPKYJITypHATa HEeBepOaHAa KOMIIE-
TEHTHOCT CJICJIOBATEIIHO € JIa Ch3/1aJie MHTECPIPETATUBHA MMay3a MEX Iy HaOIIto-
JICHUETO M OllcHKaTa. Ts He O3HayaBa OTKa3 OT MHTEPIPETALM, a CIOCOOHOCT
ITHPBOHAYAITHOTO THJIKYBaHe J1a Ob€ BB3MPUETO KATO XUIOTE3a, a He KaTo 0e3-
criopeH (hakT.

5. ETu4HU U3MepeHHus 1 HHTEPNPeTATUBHA TOJEPAHTHOCT

PaznuuneTo Mexay HeBepOaTHUTE HOPMHU MPUAOOMBA €TUYHO H3MEpe-
HHE, KOraTo Ipectane aa 0bje Bh3IPHEMaHO SIUHCTBEHO KaTO Pa3iIHyuUe U ce
MpPEeBbpPHE B OCHOBAaHME 3a OLICHSIBaHE HA KOMYHUKAIMOHHHS MapTHHOpP. Komy-
HUKAaTUBHATA €THKA B MHTEPKYJITYPHA CPe/ia CIIEOBATEIHO HE Ce U3YEepIIBa C
U30sArBaHETO HAa OOMIHU XKECTOBE HIIM C NMO3HABAHETO Ha MpaBUIATa 33 YUTH-
BOCT B Jpyra Kyntypa. Ts 3acsira mo-gbJI0OK BBIPOC — uyiHcOOmo nogeoeHue
0a He OvbOe a8MOMAMUYHO USMEPBAHO YpPe3 HOpMUMe HA cOOCMEeHama Hu K)Ji-
mypha cucmema. AKO 40BEK Bb3IpHeMa COOCTBEHUTE CH MpaBUIIa 3a MOTJEN,
JMCTAHIIMS, MbJIYaHHE HJIM YYTHBOCT KaTO €CTECTBEHH U YHUBEPCAJIHHU, TOBA
MO3BOJISIBA J1a CE TOBOPH 33 eMHOYEHMPUYHO 0eKOOUupaHe — UHTEPIPETHPaHEe
Ha MoBe/ieHHeTo Ha J[pyrus upe3 coOCTBeHara KyJITypHa cucrema, 0e3 Ja ce
JIOIyCKa Bh3MOXKHOCTTA CHIIOTO MOBEACHHE J1a TIPUTEkKABA Pa3IndHa QyHKIUSI
B JIpyTa CHCTEMa OT KOMYHHKATHBHU HOPMH.

[Tpu Heno3HaTa TymMa KOMYHHUKaHTBT CPAaBHUTEIIHO JIECHO OCh3HaBa Jiedu-
IIMTa CH: HE 3HaM KaKBO O3Ha4aBa ToBa. [Ipu HeBepOAITHOTO MOBEICHUE TO0OHO
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MpeaynpexAeHUe 4eCTOo JUTICBA. Taka elHa OT Hall-pUCKOBUTE HHTEPKYITYPHH
CUTYAI[MU MOXE J1a Ce OKakKe He Tasu, [P KoATO He pa3zdupame pyrus, a Tas3y,
MIPH KOSTO HE OCh3HABaMe, Ue € Bb3MOXHO J1a He TO pazoupame.

5.1. Om kynmypuomo pasnuuue Kom cmepeomuna

[MapagokchT HA HHTEPKYATYPHOTO TIO3HAHUE €, Ye 3HAHUATA 33 KYITyp-
HUTE pa3lInyuus MOTaT Jla 3aCUJIAT cTepeoTunu3anusTa. opmynara: 6 onpede-
JeHU KYIMYPHU U COYUATHU YCI08USI MOBA NoBedeHue Modice 0a Hvoe no-yecmo
cpewjaro JIECHO Ce TIPEBPBIIA B: XOpama om masu Kyimypa ce 0bpiicam makd.
B®B BTOpUSs chnydyail KynTypara npectaBa fa Obae eauH oT ¢akropure, o0sc-
HSIBAIlM TOBEJACHHUETO, M Ce MPEBPbHIIA B MPEABAPUTEIHO OOSCHEHHUE HA KOH-
KpeTHHUs yoBeK. CIe/IOBATEIIHO MHTEPKYJITYPHATA KOMIIETEHTHOCT HE TPpsiOBa Jia
3aMEHS €IMH CTePEOTHI C JPYT, Makap W Hay4HO omwucaH. HeifHara 3amaya e
0a ysenuuasa 6posi Ha b3MOJCHUMe uHmepnpemayuu, a He 1a GUKCHpa eaHa
MpeIBapUTETHO N30paHa.

5.2. Humepnpemamuena moiepanmuocm u emuKka Ha UHMePnpemayuama

B nacToAmoTo u3cneaBaHe ce mpeaiara MoHsITHETO UHMePnpemamuena
MoNepaHmHOCm KaTo XapaKTepUCTUKA Ha €TUYHOTO WHTEPKYITYPHO IOBEIe-
uue. [lox Hero ce pa3dupa roTOBHOCTTa HA KOMYHUKAHTa Ja IpU3HAe, ue Bb3-
MIPUETHUAT HEBepOaJIeH 3HaK MOXKeE J1a IMa TIOBEYE OT €HO Bb3MOKHO 3HAYCHHE U
4ye COOCTBEHOTO IMHPBOHAYAITHO THJIKYBaHE € KYJITYPHO U CHTYaI[HOHHO 00YCIIO-
BeHo. IHTepOpeTaTUBHATA TOJIEPAHTHOCT HE 03HAUYaBa OE3KPUTHIHO ITPUEMAHE
Ha BCSAKO IMOBe/ieHHe. 15 03Ha4daBa OTJaraHe Ha KaTeropuyHara OleHKa 0 h3s-
CHSIBaHE Ha KOMYHHKATUBHUS KOHTEKCT. T0O3H Iporec Moxe 1a Obae mpeacTa-
BEH 4pe3 cJie/HaTa MMOC/IeA0BaTENHOCT:

Ha0Jo1aBaM — JONyCKaM I0BeYe OT eIHO 3HaUeHHue —
KOHTEKCTYaJIu3MpaM — NPOBEPSBaM — HHTEPIPEeTHPAM — OLEeHABaM

Taka MexJy BB3MPHEMaHETO M OICHKATA CE Ch3/laBa MHTEPIPETATUB-
Ha May3a — MPOCTPAHCTBO 32 KOTHUTHBHO M €THYHO JeneHTpupane. Ha ta3u
OCHOBa MOXeE JIa C€ TOBOPH U 32 €THKa Ha WHTeprperanusara. Ts mpearonara
OTTOBOPHOCT HE CaMO 3a CHTHAJMTE, KOUTO U3Mpaimame, HO U 32 3HAUCHUITA,
KOUTO TPHUITHCBAME Ha MOBEICHUETO Ha JApyrute. CiaeoBaTeTHO KbM BBIIPOCA
Kak TpsiOBa J1a ce IbpiKa, 3a Aa He oous pyrus TpsdBa na Ob1e mo0aBeH U Kak
HHTEPIPETHPAM MOBEJACHUETO HA JIpyrus ¥ vMaM JTU JOCTATHYHO OCHOBAHUS 3a
Ta3u MHTepHpeTanus. Taka KOMyHUKaTHBHATA €THUKA Ce pasliupsiBa oT cepara
Ha TIPaBHITHOTO TIOBEJICHUE KBM chepaTa Ha OTTOBOPHOTO pa3dmpaHe.

53



54

Conference Proceedings

5.3. I'panuyume na unmepKyImypHama moaepaHmHuocm

PazbupaneTo Ha KynTypHaTa 00yCIOBEHOCT Ha HEBEpOAITHOTO MOBEICHHE
HE IpeAroara 0Tka3 oT JU4YHHU, COLMATHY UM €TUYHY T'paHuIM. ToBa pa3rpaHu-
YeHre € 0COOCHO Ba)KHO MPH TEIIECHHS KOHTAKT, TPOCTPAHCTBEHATA TUCTAHIIH
U BIAacTOBUTE OTHOLIEHUS. OOSICHEHNETO Ha JaIeHO MIOBEACHHE Upe3 KyJITypHaTa
My cpelia He € MJIEHTHYHO C HErOBOTO OllpaBjaBaHe. MIHTepKyITypHaTa KOMIIe-
TEHTHOCT BKJIFOYBA /IBE€ IIPUBUAHO NPOTUBOIOIOXKHHU, HO HEOOXOAUMHU €Ha 3a
Ipyra CIoCOOHOCTH: J1a HE OCHKIaMe aBTOMAaTHYHO PA3JIMYHOTO U €IHOBPEMEH-
HO C TOBa J]a HE C€ OTKa3BaMe OT MPaBOTO Ha JUYHU U eTUYHU rpaHunu. Cieno-
BaTEJIHO MHTEPKYJITYPHATA TOJEPAHTHOCT CJIE/[BA Ja ce pa30upa He KaTo IacUBHO
[IpUeMaHe, a KaTo CHOCOOHOCT 3a 00208aPSIHE HA KOMYHUKAMUBHUME HOPMU.

6. UnTepkyaTypHaTa HeBepOAJIHA KOMIIETEHTHOCT
KaTO KOMYHUKATHBHA M €THYHA KOMIIETEHTHOCT

CeBpemMeHHHAT Mozen Ha Yang (2025) BKJIIOYBA TPH OCHOBHH CYOKOM-
METEHTHOCTH, HHTEPKYJITYpPHA TaApAaTUHTBUCTUYHA, KHHECHYHA U TIPOKCEMUTHA
KOMIIETEHTHOCT, pa3rie)k1aH! Mpe3 3HaHUs, YMEHHS U Harnacu. B HacToAmoTo
M3cJeIBaHE TO3M MOAXOJ CE€ PaslINpsABa aHAIUTUYIHO C MO-CUJICH aKIEHT BBPXY
mporieca Ha wHTepnperanus. HTepKynTypHaTa HeBepOallHa KOMIIETEHTHOCT
MoXe Aa ObJie MpeacTaBeHa ype3 MeT B3aMMHOCBBP3aHU CIIOCOOHOCTH:

1. HabmroMaTeTHA KOMIIETEHTHOCT — pa3rpaHuyaBaHe Ha HaOIIOAaBAHOTO
MOBEJIEHUE OT HEroBaTa MHTEPIIPETAIIHS;

2. KOHTCKCTYyaJIHA KOMIICTCHTHOCT — OTUUTAHC HAa CUTyallMsATa, OTHOLIC-
HHUATA, CONUAITHUTE PO U KYJIITYPHHUSA KOHTEKCT;

3. HHTEepIpETATUBHA KOMIIETEHTHOCT — ()OPMYIIHpaHE HA TTOBEYE OT eIHA
BB3MOYKHA XUIIOTE3a 32 3HAYCHUETO Ha HEBEpOAJIHUS 3HAK;

4. peekcBHA KOMIIETEHTHOCT — OCh3HaBaHE Ha COOCTBEHHUTE KYyITYp-
HU HOPMHU H BIUSTHUETO UM BBbPXY Bbh3IpPHUEMaHETO Ha Jlpyrus;

5. eTUYHA KOMIIETEHTHOCT — Bb3AbpKaHe OT HEOOOCHOBAHO OLICHSIBAHE H
CTEPEOTUITH3AIUS TIPH €IHOBPEMEHHO 3ara3BaHe Ha COOCTBEHHTE KOMYHHKa-
TUBHH U JINYHU TPAHUIIH.

HNuTepKynTypHaTa KOMIETEHTHOCT CJIEJOBATEIIHO HE U3MCKBA KOMYHU-
KaHTBT MPEIBAPUTEITHO Ja MO3HABA 3HAYCHUETO Ha BCEKH Bh3MOXKeH xecT. [lo-
noOHa 3amavya Ou OMila MpakTHUYecKH HEBBb3MOXKHA. [lo-BaxkHa € crocoOHOCTTa
Jla pa3no3HaBa HECUTYPHOCTTA Ha cOOCTBEHATa MHTEPIIPETALUS.

OTTyk Moxe m1a Obae ¢popMynupaH €IH OT OCHOBHHTE M3Bonu: MHTEp-
KyJlITypHaTa HeBepOaJlHa KOMIIETEHTHOCT HE € 3HAaHWE KAaKBO O3HAa4aBa BCEKH
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3HaK, a CIIOCOOHOCT J]a Pa3No3HaeM KOra 3HaUCHHETO My He MOXe Jia Objie NpH-
€MaHO 3a OYEBH/THO.

7. 3akaouenue

HesepbanHaTa KOMyHUKAIUS € CHIIECTBEH KOMIIOHEHT HA HHTEPKYJITYP-
HOTO B3aMMOJICHCTBHUE, 3aII0TO y4acTBa HE CaMO B MpeJaBaHeToO Ha HHoOpMa-
IHsl, HO U B KOHCMPYUPAHemo Ha OMHOWeHUs medxcoy komyuuxanmume. 1lo-
[JIeIbT, KECTOBETEe, MUMHUKATA, IPOCTPAHCTBEHATA AUCTaHIMS, JOKOCBAHETO,
MBJIYAHUCTO U NMMAPATTUHIBUCTUYHUTE OCO6CHOCTI/I Mmorar ga 6’bIlaT HOCHTCIIN Ha
KyJATYypHO OOYCIIOBEeHH 3HA4YECHHS, YUETO ACKOAMpaHEe HEBUHATH CHBIIAJ]a C Ha-
MEPEHUETO Ha KOMYHHUKAaTOpa.

AHamu3bT IoKa3Ba, 4€ CbIICCTBEH KOMYHUKATHUBCH PHUCK BB3HHMKBa HC
MPOCTO TIPU Pa3IUYUETO MEXAY HEBepOATHHTE HOPMH, a MPH HEOCH3HATOTO
MpeHacsiHe Ha COOCTBeHaTa HOpMa BBPXY NoBeneHneTo Ha Apyrus. B uscnensa-
HETO Oellle MpeioKeH aHAIUTUYHUSAT MOJIeT HeBepdaJieH 3HAK — KYJITYPHO
00ycJIOBeHAa HHTEPNPeTAIUsl — OLEHBYHO ChK/AeHHe — CTePeOTHNH3ANUS
— KOMYHHMKATHBHa/eTH4yHa Oapuepa. Toii mo3BoisiBa 1a ce OTKPOU MHTeP-
npeTanusATa KAaT0 KPUTHYHA 30HA HA HHTEPKYJITYPHOTO B3auMo/eiicTBHe.
NmenHo Mex 1y HaOMIOAEHUETO U OIIEHKATa ChIECTBYBa Bh3MOKHOCT KOMYHH-
KaHTBT Ja MPEeKbCHE aBTOMATHYHOTO MPHUIIMCBAHE HA 3HAYCHHE M Ja JOIMYyCHE
aJTepHATUBHO OOsicCHEHMe. 3a 0003HaYaBaHETO Ha Ta3u COCOOHOCT Oellie mpe/-
JIOKEHO MOHSITHUETO MHTEPNPETATHBHA MAay3a — BpEeMEHHO BB3IbpKaHe OT Ka-
TEropuvHa OLIEHKa, KOETO MO3BOJISIBA HEBEPOATHUAT 3HAK Ja ObAe MOCTABEH B
MO-IIMPOK KYJITYPEH, CUTYallMOHEH U UHIMBHUAYAJIEH KOHTEKCT. BbB Bpb3Ka C
Hero Oellie BEBEJICHO U MTOHATHETO HHTEPIPETATHBHA TOJEPAHTHOCT — TOTOB-
HOCT cOOCTBEHOTO THJIKYBaHE J1a ObJie BB3IPHEMaHO KaTo €1Ha OT Bb3MOKHUTE
HUHTCpHpETANU, @ HC HCIIPEMCHHO KaTO €AIMHCTBCHO BApHATA.

Te3u MOHATHS HACOYBAT KBM MO-ITUPOKOTO pa3OrpaHe 3a €eTHKA HA WH-
TepnperanuaTa. ETHUHaTa OTTOBOPHOCT B MHTEPKYJTYpPHATa KOMYHHUKAIIHsI
HE ce M3YepIBa ¢ HauYWHA, 0 KOHTO TOBOPHM H C€ IBPXKUM cipimo Hpyrus.
Ts BKJTIOYBA M OTTOBOPHOCT 3a HAYMHA, 110 KOWTO TO pa3bupame. ToBa He 03Ha-
YaBa KyJITYypeH pellaTUBU3bM HIIM O€3yCIIOBHO IIpHEMaHe Ha BCAKO MOBEICHHE.
Pa3bupaneTo Ha KynITypHaTa MOTHBAIMA HE OTMEHS JIMYHHUTE TPAHWULH U HE
MPEBPBIIA KYITYPHOTO OOSICHEHUE B aBTOMAaTUYHO €TUYHO ONpaBianue. B MHoO-
T'OHAaIMOHAJIHUTEC U MHOI'OC3UYHUTEC O6HICCTBa HOIIO6Ha KOMIICTCHTHOCT IIpH-
nobrBa ocoOeHa 3HAUMMOCT. YCTOHINBOTO HHTEPKYJITYPHO B3aNMOICHCTBUE HE
mpeamnonara 3ajJiiyaBaHe Ha pa3iuuusATa U Ch3JAaBaHE HA YHUBEPCAJICH HEBEp-
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Oarnen xoa. HampoTus — HeroBaTa yCTOHYHMBOCT 3aBUCH OT CIIOCOOHOCTTA pas-
JTUYHUTE KOMYHHKAaTUBHU MOZENHN Ja CHIIECTBYBAaT BHB B3aUMOJEHCTBHE, 03
Pa3IMYUETO aBTOMATUYHO A2 O'bJIe TPEBPBINAHO B CHUITUT.

CrnenoBaTenHo Hal-CHIIECTBEHUAT BBIIPOC Ha MHTEPKYJITypHATAa HEBEP-
0aTHa KOMyHUKAaIHs MOXKe OM He € KaKBO O3Ha4aBa TO3W KECT B HEroBara KyJl-
Typa, a KakBO Me Kapa Ja ObJia CUTYpeH, 4e pa3oupam npasuiHo [pyrus. B
CHOCOOHOCTTA TO3H BBIIPOC J1a ObJIe 3a/1aJieH MIPein OLlEHKATa Ce ChAbP)Ka eIHa
OT OCHOBHHTE IMPEANOCTABKH 32 €TUYHO, TOJEPAHTHO U YCTOWYNBO HHTEPKYII-
TypHO OOIIyBaHe.

BEJEXKH

1. B HacToAMmIOTO U3CIIeABaHE MOHATHETO Jpyeusm ce U3MICBa C TJaBHa OYKBa,
3a 1a 0003HAYM HE TIPOCTO APYTHUS YYACTHUK B KOMYHHUKAIMATA, 4 YOBEKA KATO HOCUTE
Ha pa3jinyHa KyJTypHa UACHTUYHOCT, HEHHOCTU, HOPMU U KOMYHUKATHUBCH OIIUT. Yno-
Tpebara e cBbp3aHa ¢ puocodckaTa TpaaUIIKMI Ha OCMUCIAHE Ha JIpyTus v IpyrocTTa,
0cobeHO ¢ eTHUeckaTa KoHlenuus Ha Emantoen JIeBuHac, B KOSITO OTHOILIEHHUETO KbM

Jpyrus npearnosiara mpu3HaBaHe Ha HETOBaTa Pa3IMYHOCT U OTTOBOPHOCT KbM Hes (Jle-
Bunac 2000).
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NONVERBAL COMMUNICATION IN INTERCULTURAL SETTINGS:
CULTURAL CODES, COMMUNICATION BARRIERS AND ETHICAL
DIMENSIONS

Abstract. In the context of increasing mobility,
multilingualism and direct interaction between representatives
of different cultures, intercultural communication requires not
only linguistic competence but also the ability to recognize and
adequately interpret the nonverbal behaviour of the Other. Gestures,
facial expressions, gaze, interpersonal distance, touch, posture,
silence and the paralinguistic features of speech actively contribute
to the construction of communicative meaning; however, their
interpretation is not culturally neutral. The present study approaches
nonverbal communication as a culturally conditioned system of
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signs and examines the potential of differences in nonverbal codes
to generate communication barriers, misinterpretations, evaluative
judgements and stereotyping. Particular attention is paid to the
ethical dimension of intercultural interaction and to the need to
interpret the communicative behaviour of the Other beyond the
limitations of one’s own cultural model. The paper argues that
intercultural nonverbal competence involves not merely knowledge
of cultural differences but the ability to interpret them contextually,
reflect upon them critically and accept them without automatically
imposing ethnocentric evaluations.

Keywords: nonverbal communication; intercultural
communication; nonverbal codes; communication barriers;
intercultural competence; communication ethics; cultural
differences
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MBbINYAHWETO KATO HEBEPBAJEH
KYNTYPEH KOJ B UHTEPKYJITYPHATA
KOMYHUKALUWA: MEXLOY YYTUBOCTTA,
HEPA3BNPAHETO U CTEPEOTUIIA

JAunana TumoBa
Hauuonanen Boenen yHuBepcurer ,,Bacuin JleBcku*

AbcTpakT. MBIYaHHETO TPAAUIIMOHHO C€ MPOTHBONOCTA-
Bs HA peYTa M YeCTO ce BB3MpHeMa KaTo OTChCTBHE HA KOMYHHUKa-
THBHA aKTHBHOCT. B peanqHOTO B3amMoneicTBHE 00aue TO MOXKeE
Jla U3IIBJIHSBA PA3HOOOpA3HH MparMaTuyHu (QYHKIUU: Ja CUTHA-
JU3Upa ChIJIACHE MIIM HECHITIACHE, YBa)KEHHE, Pa3MHUCBHI, KOJe-
0aHMe, CHIIPOTUBA, JUCTAHIINS, YUTHBOCT UM OTKA3 OT y4acTHE.
HacTosmoTo n3cneasaHe pasriex/ia MbIYaHHETO KaTo KyJITYpPHO
U CUTYaIlMOHHO 00YyCJIOBEH HEBepOalicH KOMYHUKAaTUBEH PECypC
U aHaJIM3Mpa PUCKOBETE, KOUTO BBH3HUKBAT MPHU PA3IIUYHOTO MY
HHTEpIpEeTHpPaHe B HHTEPKYITypHa cpena. CrierinaaHo BHUMaHUe
ce OTneNs Ha YHUBEPCUTETCKaTa KOMYHHKAIIUs, B KOATO BepOas-
HaTa aKTHUBHOCT YECTO ce MMpHeMa 3a MPU3HAK Ha KOMIETEHTHOCT
U aHTaXUPAHOCT, & MBIYaHUETO — 3a MACHBHOCT MJIH ACPUIINT.
3amuTaBa ce Te3aTa, uYe €TUYHOTO HMHTEPKYJITYPHO OOIIlyBaHE
Ipenmnosara pasrpaHu4aBaHe MEXAy MbJIUaHHE, 0TKa3 OT KOMY-
HUKAIUS W NPUHYJIUTETHO 3aMbJiyaBaHe, KaKTO U INpHU3HABaHE
Ha Pa3IUYHUTE KYyITYpHU MOAETH Ha KOMYHHKATHBHO ydacTHe.
[Ipennara ce MOHATHETO MPAaBO HA KOMYHHKAaTHBHO TEMIIO KaTo
€JIeMEHT Ha HHTEPKYyJITypHAaTa KOMYHHUKAaTHBHA €THKa.

KurouoBu aymu: Mbpia49aHue; HeBepOasHa KOMYHHKAITUS;
HHTEPKYJITypHa KOMYHHUKAIHS; IparMaTuKa; YYTUBOCT; KOMYHH-
KaTHBHO y4YacTHe; CTEPEOTUITN3AINS; KOMYHUKATHUBHA €THKA
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1. YBon

KomyHukanusTa TpaJIMIIHOHHO CE CBBP3Ba C TOBOPEHETO. B exeHeBHH-
TE€ MPEJCTaBH YOBEKHT, KOWTO TOBOPH, ,,y9acTBa”, JOKATO MBIYATUBHUAT YECTO
Ce BB3MIpUEMa KaTo MaCUBEH, IUCTAHIIUPAH WU OTCHCTBAI] OT KOMYyHUKATUB-
Hus nporec. [logo6Ha ono3unus obade € MOABEXKIAINA, ThH KaTo JIMICAaTa Ha
BepOalicH M3Ka3 He 03HauaBa HEMPEMEHHO JIMIICA HAa 3HAYCHUE, HAMEPEHHE UITU
OTHOIIICHUE.

MbIIYaHHETO MOXKE J1a M3pa3siBa ChIVIache, OTKa3, HECUTYPHOCT, pa3MH-
ChJI, YBOKCHHE, HECHIIIACHE, TPOTECT HIIA CTPEMEX Ja O'bJie N30erHaT KOH(PIUKT.
B onpenenenu cutyanuu TO MOJABPKA KOMYyHUKAIMATA, B IPYTH 5 PEKbCBA
WJIU Ce MPEBPBHINA B MHCTPYMEHT Ha BiacTTa. IMEHHO Ta3u MHOTO3HAYHOCT IO
mpaBu 0cOOEHO 3HAUYUM MPOOJIEM HAa UHTEPKYJITYpHATA KOMYHUKANHS. AKO pas-
JUYHUTE KOMYHHKATUBHU OOITHOCTU UMAT Pa3IUYHN OYaKBAHHUS KbM HPOIbII-
JKUTEITHOCTTA Ha Tay3UTe, pelyBaHETO Ha TOBOPENIUTE, CTEIIEHTa Ha BepOaliHa
AKTHUBHOCT M JOMYCTHMOCTTA HA MBJIYAHUETO, SIUH U ChIIl KOMYHHUKATHBEH aKT
MOKe J1a Obie HHTEPIPETUPaH MO MPOTHBOMOJIOKEH HaYMH. MbIT4aHue, KOETO
3a eJIMHHS YYACTHHUK € MPOsiBa HA YBaXKCHUE U OOMUCIISIHE, MOXE J1a ObJie Bb3-
npueto ot Jlpyrus' KaTo HECUTYPHOCT, HEKOMIETCHTHOCT WJIM JIUTICA HA WH-
tepec. Ce0BaTeTHO OCHOBHUSAT MPOOJIEM HE € 3aI0 YOBEKHT MBIYU?, a KO
HHTEPIPETHUPA HErOBOTO MbJIYaHKE, CIIOPE/ KAKBU KOMYHHKATUBHUA HOPMH U C
KaKBH COIMAITHU TTOCIIEICTBUSI.

B Omarapckara HayuyHa nuteparypa IleTkoBa-Kanesa pasriexaa Mbi-
YaHUETO KaTO KOMYHUKAaTHBEH (DEHOMEH M OTKPOSBA TPU HETOBH MPOSIBICHUS
— KaTo MOBEACHYECKH aKT, KATO CHMIITOM U KaTo eJeMeHT Ha puTyana (Petkova-
Kaleva 2014, pp. 108 — 124). Ilono6en mogxon € oco0eHO MONe3eH, Thid KaTo
M3BEXK/Ia MBJIYAHUETO U3BBH OMPOCTEHATA OMO3UIIUS ,,AMa ped — HAMa ped’ u
r'o MOCTaBs B chepara Ha COI[UATTHO 3HAYMMOTO TIOBE/ICHHE.

B HeMmckoe3snuHuTe JTUHrBHCTUYHU TpyAoBe Lautenschliager (2020, pp.
211 — 227) cpimo mogyepTaBa mapamaoKcaHaTa ChITHOCT HA MBIIAHUETO — Ma-
TEPUATHO TO HE MpeJJiara CIOBECHO ChABPIKAHUE, HO MOXE 13 ObJe BHCOKOC-
(heKTHBHO MHTEPAKTHBHO CPEJCTBO. B aHIIoe3uyHaTa nmparmMaTuka MbJIYaHUeC-
TO OTZIaBHA € 00CKT Ha caMocTosTeeH aHanus. Saville-Troike (1985, pp. 3 — 18)
MOCTaBsl BBIIPOCA 32 MACTOTO MY B MHTEIPHUPaHA TCOPUS HAa KOMYHHKAI[HATA,
Kurzon (1998) ananusupa ceMHOTHKATa U IMparMaTukara Ha MBJIYAIUBUS OT-
roBop, a Ephratt (2008, pp. 1909 — 1938) pasriexma T.Hap. KpaCHOPEIUBO MbJI-
yanue (eloquent silence) kaTo 3HAYMMO KOMYHHKATUBHO CPEJICTBO, CIIOCOOHO Aa
U3IIBJIHSBA MHOXKECTBO (DYHKIIUU.
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OOGeKT Ha HACTOALIOTO M3CJIEABAaHE € MBIYaHUETO B MHTEPKYJITYPHOTO
B3anMoyeiictBue. [Ipenmer ca HeroBUTE MparMaTHYHU, KYJITYPHU U eTHYHU HH-
TEpIpeTaluy U Bb3MOKHUTE KOMYHHKATUBHH MOCIEACTBUS OT TIXHOTO HECHB-
naznenue. LlenTa e na ce aHaIM3Upa MBIYAHUETO KaTO KOMYHUKAaTHBEH PeCypc,
YHeTO 3HAYEHHE Ce KOHCTPyHpa B 3aBUCHMOCT OT KOHTEKCTa, OTHOIICHHUSTA
MEXJy YUYACTHUIUTE U KYJITYPHUTE UM OYaKBaHHMs. 3a peaju3upaHe Ha enTa
ce MOCTAaBAT CIIENHUTE 3a/Ia4H: Ja CE 0UePTasAT OCHOBHUTE MparMaTUIHU (YHK-
UM HAa MBIYAHHETO; /1a CE PasrpaHnyaT pa3iIunyHu (OPMHU Ha KOMYHHKATHBHO
OTCBHCTBHE Ha ped; Ja ce aHaJIM3upa KyJATypHaTa BapuaTUBHOCT B HHTEPIPETH-
paHeTo Ha MBIYaHUETO; J]a Ce MPOCIIEIN BPh3KaTa MEXKY MbIYaHUE, YITHBOCT
U COIMaTHA OIIEHKA; /1a CE IMOCTAaBH KPUTHUYHO BBIPOCHT 33 OLEHSIBAHETO Ha
MBJIYAJUBHS YYaCTHHUK B YHUBEPCUTETCKATa cpelia; Aa ce GOopMYIHpaT eTHIHH
IPUHININ 33 HHTEPIPETHPAaHEe Ha MBJIYAaHUETO B MHOTOHAITMOHATHO KOMYHH-
KaTHUBHO IPOCTPAHCTBO. MeTOI0IIOrMUeCKH H3CICABAHETO ChUeTaBa KPUTHYCH
aHaIN3 Ha clelnaIu3upaHa ObJIrapcka, HEMCKOE3UYHA U aHIJIOe3UYHa JIUTepa-
Typa C IparMaTH4eH U MHTEPIPETaTHBEH aHAJIN3 Ha TUIIOJIOTUYHN KOMYHHKa-
TUBHH CUTYallUH.

OcHoBHaTa Te3a €, 4e MBbJIUYaHHeTO He MOXKE IIPEeIBApUTEIHO J1a Ob/e OIl-
penensHO KaTo KOMYHUKAaTHBEH nepuuuT. HeroBoTo 3HadeHHe € peraroHHO
U KOHTEKCTYaJIHO, @ IPEBPBILIAHETO Ha eHa KyATypHa HOpMa 3a BepOanHa ak-
TUBHOCT B YHHBCPCAJICH KpI/ITCpHﬁ 3a KOMIICTCHTHOCT, YUYTHUBOCT HUJIX 3aUHTC-
PECOBAHOCT Ch3/AaBa MPEANOCTABKH 3a MOTPEIIHA OIEHKA W CTePEOTHITH3AUS

Ha Jlpyrus.

2. MbJI4YaHHeTo

2.1. Mvauanuemo ne e ,,HuULO“

Enna oT OCHOBHHTE TPYAHOCTHU IPHU M3CIEIBAHETO HA MBIYAHHETO MPO-
M3THYa OT HeroBara oTpuIlaTesiHa opMaiHa xapaktepuctuka. To ce nepunupa
4ype3 TOBa, KOETO JUIICBa — peuTa. ThKMO TOpaJy TOBa JIECHO CE Ch3/1aBa BIIe-
YaTJIICHUETO, Y€ MBIYaHUETO IPEICTABIABA ITPA3HO MICTO B KOMYHHUKAIHATA.
[lomobHna npencrasa e mpobiaeMaTHyHA.

Lautenschliger (2020, pp. 211 — 227) nomyepTaBa UMEHHO Mapajiokca, de
MBJIYaHUETO HsAMAa MaTephaliHaTa CyOCTAaHIUS Ha AYMHUTE, HO BBIIPEKH TOBA
MOXe J1a QyHKIIMOHHPA KaTo e(peKTUBHO CpeaCcTBO 3a B3auMmoeicTeue. Ephratt
(2008, pp. 1909 — 1938) mpaBu Ba)XHO pa3rpaHUUCHUEC MEXKIY May3a U 3HATUMO
WIH ,,KpacHOPEUnBO * MbJi4anue. [Ipn BTopoTo urcara Ha BepOaau3anus cama
npu00MBa KOMYHUKAaTHBHA CTOMHOCT.
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ToBa o3HauaBa, 4¢ KOMYHHKAaTHBHOTO 3HaYeHUE HE C€ Ch3]aBa eIUH-
CTBEHO Ype3 MPUCHCTBUETO HA 3HAK. [Ipu onpeaenenn yciuoBus OTChCTBUETO
Ha OYaKBaH 3HaK ChLIO0 MOXe Aa Obae 3Hak. Hanpumep BenpocsT ChriaceH
nu cte? Moxke na 0vae nmocneasad oT [a, He, He cbM curypen wim ot MbJi-
JaHHeE.

B mocnennus cimyvait ¢usnyuecku nuIcBa BepOasieH OTTOBOP, HO KOMY-
HHUKAaTUBHO BB3HHUKBa HeO6XOZII/IMOCT OT MHTEpIpETAnus. MbiTyaHHETO MOXKE
Jla 0O3Ha4YaBa HeChIVIacHe, KoleOaHue, cTpax, HeXKeJIaHne 3a KOH(IUKT, 0TKa3 1a
Obze JasieH OTTOBOP MIIM HEOOXOAUMOCT OT IoBeue Bpeme. CIe0BaTeHO TO He
€ CeMaHTHYHO Mpa3Ho. To € m0-CKOpO CeMaHTHYHO OTBOPEHO.

2.2. Mvauanue, nayza u 3amvauasane

3a Hay4yHHS aHAJU3 € HEOOXOIMMO Ja ce MpaBH pa3rpaHUUYCHHUE TOHE
MEXIy TP Pa3INYHHU SBICHUS:

e [lay3ara e BpeMEHHO NIPEKbCBAHE HA peyeBHsl MOTOK. 151 Moxke 1a Obae
CBBbp3aHa ¢ JUIIaHe, [NIAHUPAHE Ha U3Ka3BaHETO, THPCEHE Ha AyMa, peTOPUIHA
CTPYKTYpa WIX OpraHu3alus Ha JucKkypca. B 0barapckure nzciensanus Koesa
(2024, pp. 404 — 417) ananu3upa NparMaTHIHATE ACTIEKTH HA HHTOHAI[TUOHHUTE
nay3u B MEAHMIHATA ped 1 MOKa3Ba, 4e TAXHATa yrnoTpeda € 4acT OT ISII0CTHATA
OpraHu3anys Ha KOMYHUKaTHBHOTO Bb3/EHCTBUE.

® Mwvauanuemo B IparMaTHyeH CMUCHII € OTCHCTBHUE Ha CIOBECEH OTTO-
BOp, KOETO B KOHKPETHAaTa KOMYHHKAaTHBHA CUTYallUsl MOXKE 1a HOCH OTIpesiesie-
HO 3HauyeHue. YoBeK MOXe Ch3HATENHO Aa 3aMbJIUH, 3a Ja U3pa3u HeChIJIacue,
KosiebaHue, HeXxelaHue 1a OTTOBOPH, CTPEMEX J1a n30erHe KOHPIUKT WK 3apa-
I HEOOXOAUMOCT J1a OOMUCIIH CBOSI OTTOBOP.

o [IpuHYIUTENTHOTO 3aMbIYaBaHE € PA3IMNYHO SBJICHUE — CUTYaLlUs, IPU
KOSITO BB3MO)KHOCTTA Ha Ja/IeH YYacCTHHUK Jia TOBOPH € OTpaHUYEHA, CAHKIIHO-
HUpaHa U1 OTHETA.

ToBa pasrpaHuueHNEe UMa CHLUIECTBEHO €TUYHO 3HaueHHEe. HOBEK MOXe J1a
nuzbepe Ja MBI, HO MOXKE U Aa ObJle IpUHYAEH Aa MBI4d. B mbpBus ciayuait
MBJIYaHHETO MOXKeE Ja Ob/ie U3pa3 Ha aBTOHOMUS. BBB BTOpHs TO MOXe Ja Obje
pe3yaTaT OT BIACTOBO HEPAaBEHCTBO. CIIeNOBATEIHO aHAJIU3BT HA MBIYAHUETO
TpsiOBa Ja BKJIIOYBA HE CaMO BBIIPOCa KaKBO 03HAa4YaBa TO, HO M BBIIPOCA KOH HMa
MIpaBo J]a TOBOPH U KO MMa IPaBo Ja MBIYH.

3. lIparMaTu4HM (PYHKIIUM HA MbJIYAHUETO

MpbayaHuEeTO HE TpHUTEXKaBa €IHO MPEIBAPUTEITHO 3a0aJeHO 3HAYCHIC.
OyHKIHATAa My Bb3HUKBA BHB B3aUMOJICHCTBHETO MEX Iy KOHKPETHA CUTYaIlHS,
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MOCJICAOBATCIIHOCTTA HAa PCIIJIMKUTE, CONUAJITHUTC OTHOUICHUSA U OYaKBaHHUATA
Ha yYaCTHUIIUTE.

3.1. Mynuanuemo Kamo pasmucvi

Enna ot Haili-yecTo cpemannTe My QyHKIIUU € TIPEIOCTaBSTHETO Ha BpeMe
3a KOTHUTHUBHA 00paboTka. B oOpa3oBarennaTta ninu mpodecrnoHamrHaTa KOMY-
HUKalKs 00avye MPOIBIDKUTETHOCTTa HA MPUEMIIMBOTO BpeMe MEXKIY BBIIPOC
U OTTOBOp HE € KOMyHHKAaTHBHO HeyTpalHa. AKO €IHa cpesa Tolepupa KpaTka
maysa, a JIpyra J0MycKa IO-IbIbI IEPHOJ 32 OOMHCIISIHE, PA3INYHUAT PUTHM
MOXe Ja Obe OLeHeH morpemHo. Taka epeme 3a pazmucvi — 6b3npuemare
Kamo 3aKvCHA OM2080p — OYeHKA ,,He 3Hae" ce TIPEBPBIIA BbB Bb3MOXKEH Me-
XaHU3bM Ha KOMYHHKAaTHBHA HECIPABEIJITHBOCT.

3.2. Myauanuemo xamo yumugocm

B ompenenenu cutyanuu MBbIYaHUETO MOXKE JIa CITY)KH KaTo CPEJICTBO 32
CMEKUYaBaHEe Ha HECHINIACHETO, 32 W30STBaHe HAa JUPEKTHO MPOTHUBOMOCTABSIHE
WJIW 3a MpEANna3BaHe Ha yYacTHHIUTE OT Heyno0cTBo. Nakane (2006, pp. 1811
— 1835) u3cnenBa posiTa HAa MBITYAHUETO B YHUBEPCUTETCKA CEMHUHAPH C ydac-
THETO Ha STOHCKHU CTYJCHTU W aBCTPANUNCKHU mpenojasarein. HabmoneHusnta
M [TOKa3Bar, Y€ B OMPENCICHHU CUTYAI[UU SAIMOHCKUTE CTYIECHTH MPEIIIOYUTAT A2
3aMbJI4aT, BMECTO OTKPUTO Ja U3pa3sT HechIJlacue HIIU JIa TIOCTaBsIT cebe ch
UIu chOeceHUKA CH B HEYI00HO mojokeHue. [1omo0HO MmoBefeHHe MOXe Jia
ObJlc BB3MPUEMAHO OT CAMUTE CTYACHTH KaTo MPOsSBa Ha YBAXKCHUE U CTPEMEK
KBM 3alla3BaHe Ha JOOpUTE OTHOMICHU. ABCTPATUUCKUTE IIpenogaBaTenn oda-
4e HEeBUHATH pa30UpaT MBIYAHUETO MO TO3W HAYMH U MOTAT J1a IO IPUEMAT KaTo
JUIca HAa aKTHBHOCT, HHTEPEC WM JKeJNaHWe 3a ydacTue. Taka eHO M ChIIO
MOBEJICHUE € HATOBAPEHO C Pa3JINYHU 3HAUYCHUS OT YUYACTHUITUTE B OOIIYBAHETO
Y MOKE J1a JTOBEJIE 10 B3aMHO Hepaszoupane. To3u pe3ynrar € 0coOSHO BaKeH,
3aIl0TO MOKA3Ba, Y& e0HO NOBEOCHUE MOICE eOHOBPEMEHHO Od ObOe npou3sede-
HO Kamo Y4mueo u pa3iemeHo Kamo Heyumueo uiu Headekeamuo. CnenoBareln-
HO YYTHBOCTTA HE € MPUCHINO KAYECTBO HA CAMOTO MbliyaHue. Ts Bh3HUKBA B
HHTEPIPETALUATA MY.

3.3. Mvruanuemo Kkamo necwvenacue

MpbayaHueTo MoXe 1a ObJie HAUKH 3a U3pa3sBaHe Ha HECHITIACUE UIIH OT-
ka3, 6e3 Te Aa ObAaT 3asiBEHH MPSKO ¢ AyMH. Hanmprumep npu oTnpaBeHa OKaHa,
[IpeJIOKEHHE WIIM BBIIPOC YOBEK MOJKE [1a HE OTIOBOPH BEAHAra UM Ch3HATE-
HO J1a 3aMBJIYH, 3aI0TO HE JKellae Aa Kake JUPEKTHO ,,He . B monoOHa cutyauus
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MBJIYAHHETO MOXKE J]a CMEKYM OTKa3a, ja TIOMOTHE 33 H30srBaHe Ha KOH(IUKT
WM J1a TIOKa)XX€ HEeXKEJIaHHE Pa3roBOPHT Jla MPOABJIKU B Ta3u IOCOKA. 3Hade-
HUETO My 00aue 3aBHCH OT KOHKpETHAaTa CUTyaluHsi 1 OT OTHOLICHUSATA MEXIY
YYaCTHHITUTE B OOITYBAHETO.

Kurzon (1998) ananusupa mMeHHO mpoOjemMa ¢ WHTEpIpeTausiTa Ha
MBJIYAJIUBHUS OTTOBOP M Pa3rpaHMUYEHUETO MEXKAY HHTEHIIMOHATHO MBbIYaHUEe
— HampuMep OTKa3 3a OTTOBOP — M CUTYAaIlUH, MPH KOUTO JINIICaTa HA OTTOBOP
MOXe J1a ©Ma Apyru npuduHu. ClieoBaTenHo MbJIYaHUETO He TPsOBa aBTOMa-
TUYHO Ja ObJIC TPEBEKIAHO KATO ,,He . B ompenesieH JUCKypc TO MOXE Jia u3-
IBJTHSBA TaKaBa QYHKIUA, a B IPYT — HE.

3.4. Mvruanuemo Kkamo conpomuea

Jla He ToBOpUIT MOXKeE Aa ObJC M aKTHBHO JiciicTBUe. B cuTyanuu Ha He-
PaBHOIIOCTaBEHOCT MBIYaHMETO MOXE J1a CHTHAJIM3UpPa OTKa3 OT y4yacTHe B
HaJIO)KeHa KOMYHHUKAaTHBHA paMKa. To MOXe /1a OTHEME OT JAPYTHs OYaKBaHATa
peaxius 1 Taka Jia IpOMEHH CTPYKTypaTa Ha B3auMoJIeHCTBHETO. ToBa mokas3Ba
3al10 KaTErOpumuTe ,,FOBOPEII = aKTUBEH U ,,M'bJIYALll = IACUBEH ca aHAJTUTUY-
HO HenocTaThuHH. [loHSIKOTa UMEHHO MBIYAHHETO € Hal-CHIHUAT BH3MOXKEH
aKT Ha MO3UIHMOHUPAHE.

3.5. Mvauanuemo xamo oauzocm

He BCskO MbiIyaHHME Ch3[aBa AUCTAHLUsA. Mexay OMU3KH XOpa CIo-
co0HOCTTa J1a ce crojiens MbJiuaHue 0e3 ycellane 3a KOMyHUKaTHBEH MTPOBal
MOXe 11a ObJie IPU3HAK Ha JoBepue. B TaKbB KOHTEKCT HEOOXOANMOCTTA BCSIKA
nay3a Ja Objie 3ambjiBaHa ¢ ped MOXeE JO0pH Ja HapyIld yCTAaHOBEHHUS MOJEI
Ha oOmyBaHe. ToBa JOMBIHUTEIHO TOTBBPKIABa, Ye 3HAYCHUETO HA MbII4a-
HHUETO He € aBTOHOMHO. TO € penayuonHo — 3aBUCU OT OTHOIICHHUSTA MEXIY
KOMYHUKaHTHTE.

4. KyJITYpHUSAT IPOYUT HA MbJIYAHHETO

4.1. Ilpoonemvm c , movauanueume Kyamypu

[Ipu HHTEPKYNATYPHHUTE U3CIEABAHUS CHIIECTBYBA U3KYIICHHE KyJITYPH-
Te na ObAaT pa3AenssHy Ha ,,[I0-BepOaTHu U ,,lI0-MbI4aInuBh . Makap nogo0Hu
THUIIOJIOTUY MOHSIKOTa Ja OTPa3sBaT yCTAHOBCHH KOMYHUKATHUBHH TCHJICHIINH,
T€ JIECHO Ce TIPEBPBINAT B CTEPEOTHII.

Nakane (2007) uzpuuno npo0ieMaTu3upa CTepeoTUna 3a ,,MbIdaTHBUS
N3Tok“. HeliHuAT aHaIM3 1M0Ka3Ba, ue MbJIYaHUETO TPsOBa J1a Obe pa3riiexk-
JAHO €THOBPEMEHHO Ha WHAWBHUYaJIHO, CATYAI[HOHHO U COIHOKYJITYPHO paB-
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HUIIE, a He J1a ObJe 00SACHABAHO aBTOMATHYHO Ype3 HAIMOHAJHATA TPUHA/I-
JIEKHOCT.

Koraro 4oBek MbJ14H, IpHYUHATA MOXKE J1a ObJe:

— KyJITypHa KOMYHUKaTUBHA HOPMA,

— HHAMBHyaJIeH TEMIIEPAMEHT;

— HEYBEPEHOCT BbB BJIAJICCHETO HA €3UKa;

— JIUTICA HA 3HAHUS M0 TEeMaTa;

— colLlMaJIHA HepapXHs;

— JKelaHue Ja ce n30erne KOHQIIHKT;

— cTpax OT OTpUIIATETHA OLICHKA;

— pa3MHCHI;

— KOMOUWHAIUS OT HSIKOJIKO (aKTopa.

CrenoBaTenHo n3pedeHneto Toit MBJIYH, 3aII0TO HEroBara KyJnTypa e Ta-
KaBa MOJXKE JIa M3IJIK/]1a HHTEPKYJITYPHO 4yBCTBHTEIHO, HO BCHIIHOCT CBEXK/IA
WHJIUBHUIYAIHOTO ITOBEICHUE 10 KYJITYpHATa IPUHAJIEKHOCT HA YOBEKA.

4.2. Kynmypna nopma uau unoueuoyaien uzoop?

EnvH OT Hali-BaXKHUTE METOMOJOIMYECKY BBIIPOCH HA WHTEPKYITYpHATA
KOMYHHUKAIIUS € Ko2a umMame npaso 0a 00scHasame UHOUSUOYAIHOMO nogedeHue
ypes kynmypama. AKo KyiaTypara Obje npeHeOpersara HalrbJIHO, PUCKyBaMe J1a
MpHeMeM COOCTBEHUTE CH KOMYHHUKATUBHM HOPMHU 32 YHHUBEPCATHH. AKO KyII-
Typara ObJie U3M0JI3BaHa KaTO YHUBEPCAIHO O0SICHEHUE, PUCKYBaMe J1a JTUIIHM
HMHIWBUA OT HHAUBUAYAIHOCT. CleI0BaTeIHO ¢ He00X0uMa MK IMHHA TT03H-
nus. KyntypHuST KOHTEKCT TpsiOBa 1a O'b/ie M3MON3BAH KaTO UHMEPNPEeMAmMUGHd
8b3MOIICHOC, A HE KaTO OKOHYATeHa [uarHo3a. ToBa Moxe 1a 0ble popMyIiu-
PaHO 10 CICAHUS HAYUH: KYIMYpAma yeeauiasd 6eposmuoCcmma 3a OnpeoeieHo
3HAUeHue, HO He ONpedesi ABMOMAMUYHO 3HAYEHUEeMO HA KOHKPEMHUsL AKM.

5. Mb14aHMeTO B YHUBEPCUTETCKATA HHTEPKYJTYPHA KOMYHHKAIUS

YHHUBEpCcUTETCKAaTa Cpejia MPeAICTaBIIsiBa 0COOCHO TIOOTBOPHO TOJIE 32
aHaJIn3 Ha MBITYAHUETO, 3aII0TO B Hesl BepOaslHaTa aKTUBHOCT YECTO € CIMHOBPE-
MEHHO KOMYHUKATHUBHO MMOBEACHUE U KpUTEpUH 3a olieHsiBaHe. CTyACHT BT, KOU-
TO 33J1aBa BBIIPOCH, y4acTBa B JIMCKYCUU U (GOpMYJIpa MHEHUE, OOMKHOBEHO CE
BB3IIpHEMa KaTO aKTHBEH. T03H, KOWTO MBJIUH, JIECHO MOXKE Ja OBJe onpeneicH
KaTo NacuBEH. Bb3HMKBA clieiHATA HESIBHA OLIEHBYHA BEPUTA: 2080pU — YUaACHI-
6a — unmepecyga ce — 3Hae — KOMnemeHmeH e U CbOTBETHO: MbIuU —> He
yyacmea — He ce uHmepecyea — He 3Hae — He e Komnemenmen. Ta3u JOruka
U3TJIeK A €CTECTBEHA, HO HE € HEMPEMEHHO YHUBEPCATHA.
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5.1. Mvauanuemo u axademuunama KOmMnemeHmHocm

EnuH cTyneHT Moxe 11a He ce BKIII0OYBa BeHATa B JIUCKYCHUATA, 3alI0TO:

— 0OMUCIISI OTTOBOPA CH;

— HE KeJlae Ja MPeKbCBa APYT YUACTHUK;

— HE € CUTYpeH Kora € JOIyCTHMO JIa B3eMe yMara;

— cTpeMHu ce Jia popMyJIrpa rpaMaTHUECK KOPEKTEH OTTOBOP Ha YYIK]I C3HK;

— He BB3IpHeMa CIOHTAHHOTO M3Ka3BaHE KaTO MOAXOAII HAYWH 3a Jie-
MOHCTpHUpaHEe HA 3HAHUS,

— HE C€ UyBCTBA JOCTATHYHO CUT'YPCH B COIlMAJIHATA CUTYyalus.

B mono6en cimydgait orneHkara ,,TaCHBEH CTYICHT CMECBa JIBE Pa3IMIHU
KaTeropuu — BUUMa BepOaiHa aKTUBHOCT W KOTHHUTHBHO yuacTtue. Te He ca
uJeHTUYHH. TyK BB3HHKBA U €TUYEH MPOOJIEM: JOKOIKO MPENoJaBaTeisIT UMa
IIpaBo J1a MPEBPHIIA COOCTBEHOTO CH OYaKBaHE 32 MOAXOASIIO KOMYHHKATHBHO
y4yacTHe B YHUBEPCAJICH KPUTEPUIl 32 akaIeMIUYHa aHTaXKUPAHOCT.

5.2. Myauanuemo Kamo cvé6MeCmHO KOHCMPYUPAHO nOGeOeHue

Enun oT ocobeHo 3HauMMMTE pe3yiaTaTd B u3cieaBaHusita Ha Nakane e
pa3dupaHeTo, Ye MBJIYAHUETO HE TPAOBa HEMPEMEHHO Jla ce MPUIIMCBA CaMO Ha
»MBJIUAIKA yqyacTHUK. KoMyHHKaTHBHATa cpesia ChIO MOKE /1a 'O MPOU3BEXK-
Ia. AKO IpernofaBareNar 3aiaje BBIIPOC U MPEAOCTABH U3KJIIOYUTEIHO KPaTKO
BpeME 3a peaxius, Mpeau caM jAa OTTOBOPH, TOH (paKTHUYECKH OpraHu3upa Ko-
MYHHUKAIlMOHEH MOJIeJ, KOUTO OJaronpusaTcTBa OBp30 pearupamius. AKO JIHUCKY-
CHSITa MO3BOJIABA YYACTHULIUTE Ja C€ CAMOCEIIEKTUPAT Ype3 NPEKbCBaHE U Obp-
30 MMOEMaHe Ha JyMara, KOMyHUKAHTH C pa3jIMuHU MIpaBUJIa 3a PeAyBaHE MOraT
CHCTEMHO J]a OCTaBaT U3BbH pa3roBopa. CiieJoBaTEIHO MOHSIKOra BBIIPOCHT HE €
3au40 CMyOeHmvM He 2080PU, & KAK KOMYHUKAMUSHAMA CIMPYKMYPA HA CUTY ayu-
Ama pasnpeoeris 6b3ModcHocmume 3a 206opere. Ta3u MpoMsHa Ha IEPCIEeKTHBA-
Ta € ChIECTBEHA. MBIIMAHUETO TpecTaBa Jia Objie MHANBUAYAJICH NeGUIUT U ce
pasriexnaa KaTo Bb3MOXKEH PE3yITaT OT 83auMO0etCmeuemo Mexcoy pasiuitu
KOMYHUKAMUGHU HOPMU.

6. OT MBJYAHHETO KbM cTepeoTuIia

3a OCJIUTC HA HACTOSAIIOTO MU3CJICABAHEC MOXKE Ja 6'I)I[e MMPpEaJIOKECH CIICI-
HUAT aHAJIUTHYCH MOICII:

MbJAYaHuEe — MPUIITHCBAHE HA npnqnﬂa/:maqeﬂne — OLICHKA HA YYaCTHUKA —
resepajausanua — COHHaHHO/KOMyHI/IKaTI/IBHO nmocJjeacreue
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Hampumep, ako cTyIeHTHT He OTrOBaps BEAHATA, CE MIPUTTHCBA 3HAUCHUE,
4e TOW He 3Hae WJIM Ye He ce WHTepecyBa. UecTo cieq ToBa clieiBa OICHKATa,
4ye TOM € HEKOMIIETCHTEH, He3aMHTEPECOBAH WM MAaCUBEH. Bh3MOXKHU mocien-
CTBHS Ca TO-MaJIKA OYaKBAHUS OT HErO HIIM TMO-PSIAKO Ja MY C€ IPEIOCTaBs
IyMmara.

To3u MojieN He TBBP/IH, Y€ TTOI00HA MTOCIIEIOBATSIIHOCT Bh3HUKBA BIHATH.
HeroBata ¢yHKIHS € a OKaKe KaK JINIIcAaTa Ha ped MOXKe Ja ObJe 3ambiHeHa
C MHTEPIIPETAIlUH, IIPOU3BEACHH OT HaOmoaaTens. ThKkMO 3a[0TO MBITYaHUETO
HE MPEIOCTaBs EKCIUTUIUTHO CIOBECHO ChIBPKAHUE, KOMYHUKAHTHT € MPUHY-
JIeH J1a 3aI'bJIHH CEeMaHTWYHATa Mpa3HuHa. Ho KOIKOTO MO-MaJKo € U3PUIHO
Ka3aHOTO, TOJIKOBA MO-TOJIsIMa MOXe Ja ObJie poiIsiTa Ha OYaKBaHUITA HA UHTEP-
nperaropa.

Tyx Moxe na 0b11e GopMyIHpaH CIETHUAT MPUHIUI — IIPU MBIIAHHETO
KOMYHUKATHBHUST PUCK HE MTPOU3THUYA OT JTUIICATa HA 3HAUCHUE, a OT IPHUIIHCA-
HOTO 3HAYCHHE.

7. Mbjyanue, BJACT M MPABO HA IJ1ac

N3cnenpaHeTo Ha MBIYAHUETO HE OU OMIIO ITBJIHO, aKO CE€ OFPaHUYH CaMO
JI0 MHIUBUyallHUsl U300p J1a He ce TOBOPHU. B KOMYHUKATHBHUTE OTHOILCHHUS
CBINECTBYBAT CUTYAIlUH, IPH KOUTO XOpaTa HEe MPOCTO MBJIYAT, & Ca HPUHYOCHU
0a 3amwbadam.

ToBa Moke J1a cTaHe upes:

— IPEKbCBAHE;

— UTHOpHUpAHE Ha PEIINKa,;

— HEMPEJOCTaBsSHE HA IyMaTa;

— COIIMaIHA CAaHKI[US,

— UPOHU3UPAHE;

— Ch3lIaBaHEe Ha Cpefa, B KOSTO OMpEACTCHA MO3MIIMS MPAKTUYSCKH He
MOJKe J1a ObJIe u3pa3eHa.

CrnenoBatenHo TpsOBa Ja pasrpaHHYaBaMe MBIYaHHETO OT JIMIIABAHETO
OT MmpaBo ja ropopwuiil. ToBa pasrpanuyeHue ¢ HyHIAMECHTAITHO 32 KOMYHUKATHB-
HaTa eTuka. Korato Mba4aHueTo € JOOPOBOIHO, TO MOXE Ja ObJie aBTOHOMEH
KOMYHHMKAaTHBEH M300p. Koraro € mpou3BeaeHO upe3 CTpax, MHCTUTYIIHMOHAIHA
HepapXus Uik CHCTEMHO TpeHeOpersaHe, TO BeUe CUTHATM3UPA HE KOMYHUKATHB-
Ha cB00O/Ia, @ HEMHOTO orpann4aBane. OT Ta3u MEPCIICKTURA ,,J1a el T1ac” Ha
Jpyrus He 03HaYaBa HEMPEMEHHO JIa T'O IPUHYAMII fa roBopu. To 03Ha4YaBa 1a My
OCUTYPHIII pealiHa Bh3MOXKHOCT Jia u30epe Aaiiv, Kora v Kak Jia y4acTBa.
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8. IIpaBoTO HAa KOMYHUKATUBHO TEMIIO

Ha ocHoBara Ha HalrpaBeHUs aHAJIN3 B HACTOSIIOTO U3CIIEABAHE CE Ipes-
Jara TIOHSTHETO npaso Ha KomyHuxamuseHo memno. Ilon Hero ce pa3dupa Bb3-
MOXXHOCTTA YYaCTHUKBT B KOMYHHKAIMATA Jja pa3moyara ¢ pa3yMHO Bpeme 3a
BB3IpHEMaHe, HHTEPIpEeTaIis U QopMylupaHe Ha peakuwus, 0e3 3a0aBeHaTa
BepOaJiHa MPOIYKIUS aBTOMAaTHYHO J1a ObJie MHTEPIPETHpPaHa KaTo JHICca Ha
3HaHWUs, NHTEPEC WJIM KOMIETEHTHOCT. [IOHATHETO € 0COOCHO MPHIIOKUMO B
MHOTOE3UYHU ¥ HHTEPKYJITYPHH cpemau. YOBEK, KOMTO 0OITyBa HA YYXK] €3UK,
M3BBPILIBA €AHOBPEMEHHO HSIKOJIKO ONepaLnu:

— BB3IpUCMa CbABPKAHUCTO,

— HHTEepIpEeTHpa parMaTuyHaTa Lel;

— MOATOTBS TO3UIHSTA CH;

— noadupa e3UKOBU CPEJCTBA;

— KOHTPOJIMpa TpaMaTHYHATa UM (HopMa;

— MpeleHsBa CoLUaIHaTa JOIyCTUMOCT Ha OTTOBOPA.

CreoBaTenTHO eHa [0-]IbJITa [1ay3a He TPsI0Ba J1a ce ThJIKYyBa aBTOMaTHY-
HO KaTo nedunut. [IpaBoTo HA KOMYHHKAaTHBHO TEMIIO HE O3HaYaBa Oe3KpaitHO
oTJaraHe Ha peakuusaTa. To mpenmnosara oTka3z Obp3uHaTa Ha BepOAIHUS OTTO-
BOp 112 ObJie YHUBEpCcaJIn3UpaHa KaTo KpUTEpUH 32 KOMYHHUKAaTHBHA CTOMHOCT.

B yHuBepcuTeTcka cpena TO3u IPUHIIAI MOXKeE 12 Ob/ie pean3upaH 4pes:

— MpeocTaBsIHE Ha PeajiHo BpeMe ciie] 3a1aJeH BBIIPOC;

— penyBaHe HA YCTHH U MUCMEHH (OPMH Ha YUACTHE;

— BB3MOXKHOCT 3a IIPEABAPHUTEIIHA ITOATOTOBKA MPEAN TUCKYCHS;

— CTPYKTYpUpPaHHU KPBroBe, IPH KOUTO AyMaTa He ce Meuesld caMmo 4pe3
0BP30 CaMOCENEKTHPAHE;

— BB3MOXKHOCT YYaCTHHKGET J]a OTKaXe JIa OTTOBOPH 0€3 /1a MOJTYYH OTPH-
LaTesHa OLleHKa.

B T031 cMUCBII €THYHATAa HHTEPKYJITYPHA KOMYHHUKALIUS HE U3UCKBA IIpe-
MaxBaHe Ha MBJIYaHUETO. Ts M3UCKBa MO-KOMIETEHTHO pa30MpaHe Ha HErOBHTE
BB3MOKHU 3HAYCHU .

9. Ot TOJEPAHTHOCT KbM KOMYHUKATUBHO CaM0OOCH3HABaHE

HaTeprynTypHaTa KOMIETEHTHOCT YECTO CE CBHP3BA C TOJCPAHTHOCTTA.
IIpu ananu3a Ha MBIYAaHHETO 00ade MOHSATHETO ,,TOJICPAHTHOCT HE € JIOCTa-
THYHO. Jla Tonepupai MbJIYaHUETO Ha APYTHUs MOXKE J1a 03HAa4aBa MPOCTO Ja ro
Tepruil. [lo-Bucoka cTerneH Ha KOMyHHUKaTUBHA KOMIIETEHTHOCT € CIIOCOOHOC-
TTa Ja CH 3373/ BBIIPOCA KAKBO 8 MOsL COOCMBEH KOMYHUKAMUBEH MOOe]L Me
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Kapa 0a o4axkeam pey mouno 6 mosu momenm. Tazu CIOCOOHOCT MOXKE J1a Ob/e
oIpe/ieNieHa KaT0 KOMYHUKAMUBHO CAMOOCH3HABAHE.

Ts npenmonara 0cCh3HaBaHE Ha HAKOJIKO OOCTOATENCTBA, @ UMEHHO Y€:

— COOCTBEHHUTE HH IIPEJACTABH 3a ,,HOPMAJICH Pa3roBop™ ca KyJITypHO MpH-
JI00UTH;

— OBP3UAT OTTOBOP HE € HEIPEMEHHO T0-ChIBPIKATEIICH;

— IPOABJIKUTEITHOTO TOBOPEHE HE € HEIPEMEHHO MO-TOJIIMO Y4YacTHE;

— MBIYaHUETO HE € HEMPEMEHHO ChITIACHE;

— JINTICATa Ha MPOTECT HE € HEMPEMEHHO MPUEMaHe;

— BepOasiHaTa MeCTEIUBOCT HE € HEITPEMEHHO JIUIICA Ha HHTEPEC.

CrnemoBarerHo €eTHYHOTO HHTEPKYJITYPHO CITYIIAHE MpEAToiara He camo
BHHMATEJIHO OTHOIICHUE KbM Ka3aHOTO, HO M NPeOnd3iusocm npu muiKysane
Ha Hexazanomo, 0€3 Ia IPUIKCBAME Ha OPYTHS HaMEPEHHs, HarilacH WJId Ka-
YecTBa, 3a KOUTO HIMaMe JOCTAaThYHO OCHOBAHUSL.

10. 3akarouenue

MpbayaHueTo € cpen Ha-mapajgoKcaTHUTe KOMYHUKATUBHU ABICHUA. To
MIpeACTaBIIABA JIUTICA Ha BepOaJieH n3pa3, HoO MOXe Ja Ob/Ie HACUTEHO ChC COIH-
aJIHY, IParMaTUYHH U EMOLIMOHAIHYU 3HAUYCHHUSI.

HacrosmoTo u3cieaBane nokasa, 4¢ MbJIYaHUETO HE MOXKe Ja Obje pas-
[JIeXKAaHO KaTO YHUBEPCAJEH 3HAK C IPEIBAPUTEIIHO OMPEIEIEHO ChAbpP)KaHHE.
To Moxe 1a m3bJIHABA (PYHKIIUN HA PA3MHUCHI, YYTUBOCT, HECHIIIACHE, 3AIIHUTA,
CBHIIPOTUBA, OJIU30CT WU JUCTAHI[MpaHe. 3HAUCHUETO My ce (hopMHpa B 3aBH-
CHUMOCT OT KOHTEKCTa, OTHOIIICHUATA MEKTY YIACTHUIIUTE U KOMYHUKATHBHUTE
HOPMH, KOUTO T€ MpPUIIarar.

HNaTeprynTypHaTa CUTyalus JOMBIHUTEIHO YCIOXKHSBA TO3U IPOIIEC,
3al10TO OYaKBaHUATA KbM peuyTa U MBJIYaHHETO MOrar aa He cbBnazgar. Ilose-
JICHHe, TIPON3BEICHO KaTO YUYTHBO, MOXKE J1a OBJIe pa3ueTeHO KaTo IMacHBHOCT;
BpeMe 3a pa3MHUCHI — KaTo He3HaHME; Bb3Abp)KaHe OT MPEeKbCBaHe — KaTo JIUIca
Ha MHULOMAaTUBa. Taka MbJIYaHUETO MOXKE J]a C€ IPEBBPHE B OCHOBA 34 COLUAIHO
OlICHsBaHE HA KOMyHUKAHTa. 3a ONMMCBAHETO HAa TO3M MEXaHU3bM Oellle PeIIIo-
YKEeH MOJIEITBT:

MbJYaHHE — NPUNIMCBAHE HA IPUYMHA — OLEHKA — reHepaJM3anus —

KOMYHUKATHBHO MOCJIeICTBHE

ChIIECTBEHO MSCTO 3aeMa YHHUBEPCHTETCKATa KOMYHUKAIUs, B KOSITO
JIECHO C€ Ch3/laBa HESIBHO PAaBEHCTBO MEXIy BepOajHa aKTHBHOCT W KOMIIE-
teHTHOCT. [lomoOHa BpB3Ka TpsiOBa n1a ObJie MOCTaBsIHA IO/ BBIIPOC, OCOOEHO B
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MHOTOE3UYHH ayJIUTOPUH, KBJICTO €3UKOBATa MPOIYKIIHS, COIIMAIIHUTE TTPABH-
Ja 3a MoeMaHe Ha yMara U KyJTYPHHUTE HOPMH 32 YYaCTHE MOTaT 3HAUYNTEITHO
Ja ce pasnnuaBaT. BB Bpb3Kka ¢ TOBa Oellie MpesIoKeHO MOHATUETO PaBo Ha
KOMYHHUKAaTHBHO TEMIIO — IIPAaBO Ha pa3yMHO BpPEeME 3a Bb3lpueMaHe, 00MUCIIS-
He U popMyJTHpaHe Ha peakius 0e3 aBTOMATHYHO OTPUIIATEITHO OICHSBAaHE Ha
3abaBeHaTa BepOaTu3ausl.

PasrpanuueHo Oeriie ¥ JOOPOBOJHOTO MbJIYaHUE OT MPUHYAUTEIHOTO 3a-
MbiIyaBaHe. ETHYHaTa KOMyHUKanus TpsOBa eTHOBPEMEHHO Jia 3aluTaBa mpa-
BOTO Jla TOBOPHUII M TIPABOTO JIa HE OBJCII MPUHYKIABaH JIa TOBOPHII CIIOPE]
Yy KOMyHHUKAaTHBEH PUTHM.

Taka BBIPOCHT 32 MBIYAHHETO CE€ OKa3Ba HE CAMO MPArMaTU4eH, HO U
eTu4eH. ETHuHaTa MHTEPKYJITYpHA KOMYHUKAIIHS HE MPEATNOara BCHUKHY yJac-
THHIIM J1a TOBOPSAT €IHAKBO YECTO, €AHAKBO OBP30 MJIM IO €AMH U ChIIl HAYKH.
Ts npennonara cb31aBaHETO HA MPOCTPAHCTBO, B KOSTO PA3IMYHUTE MOJICITH Ha
ydacThe MOraT Jia ObJaT pa3lno3HaBaHu, HHTEPIPETUPAHH U JOTOBaAPSHU.

B T03M cMHCBJI UCTHHCKATa KOMYHHUKATHBHA KOMIIETEHTHOCT HE C€ H3-
passBa caMo B CIIOCOOHOCTTA Jia TOBOPUM yOeauTenHo. Ts BKIIIoUBa U COC00-
HOCTTA JIa He 3aITbJIBaMe MPUOBP3aHO YYKIOTO MbIYaHHUE ChC COOCTBEHUTE CH
OILIEHKH.

BEJIEXKKH

1. B macrosmoTo u3cienaBane [pyrusar ce M3MUCBa C IIaBHAa OyKBa KaTo Tep-
MUHOJIOTHYCEH 3HAaK 32 YOBEKA B HETOBATa PA3JIMYHOCT CIIPSIMO A3-a, a HE MPOCTO KaTo
0003HaueHNE Ha JPYT YYACTHUK B KOMyHHKAKITa. YIOTpebaTa ce OCHOBaBa Ha (PHIIO-
co(ckaTa TpaAMIKS HA OCMUCISHE HA APYTOCTTA U MO-KOHKPETHO Ha eTndeckara Gpu-
nocodus Ha Emantoen JleBunHac, B KOATO OTHONICHHETO KBM J[pyrus 3aema eHTpaIHO
mscto (Jlesunac 2000).
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SILENCE AS ANONVERBAL CULTURAL CODE IN
INTERCULTURAL COMMUNICATION: BETWEEN POLITENESS,
MISUNDERSTANDING AND STEREOTYPE

Abstract. Silence is traditionally opposed to speech and is
often perceived as an absence of communicative activity. In actual
interaction, however, it may perform a wide range of pragmatic
functions: it can signal agreement or disagreement, respect,
reflection, hesitation, resistance, distance, politeness or refusal to
participate. The present study approaches silence as a culturally
and situationally conditioned nonverbal communicative resource
and examines the risks arising from its divergent interpretation
in intercultural settings. Particular attention is paid to university
communication, where verbal activity is frequently regarded as
an indicator of competence and engagement, while silence may
be interpreted as passivity or deficiency. The paper argues that
ethical intercultural communication requires a distinction between
silence, refusal to communicate and imposed silencing, as well
as recognition of culturally diverse models of communicative
participation. The concept of a right to communicative pace is
proposed as an element of intercultural communication ethics.

Keywords: silence; nonverbal communication; intercultural
communication;  pragmatics;  politeness;  communicative
participation; stereotyping; communication ethics
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MEOVWALMOHHATA 3AOAYA

KATO KOHTEKCT 3A NMPOABU

HA KPUTUHECKO MAUCIIEHE: EMIMTUPNYHO
N3CNEOBAHE B OBYHYEHWETO

MO BBJITAPCKWN E3UNK KATO HYX[

Jdopa Mapkosa
Coduiickn yausepcurert ,,CB. Kimument Oxpuacku

AOcTpakT. HacTosimoTo eMOupuyHO M3ClIeBaHE MMa 3a
1IeJT 1 IPOCIIEIU MPOSBUTE HA KPUTHYECKO MICIICHE M CBHP3aHUTE
C TIX MEAMAMOHHY CTPATETHH B CTYICHTCKATa MPOIYKIHS IIPU
M3ITBITHEHNE Ha MEAMAIIOHHA 3a]1a4a B 00YYCHHUETO 10 OBJIrapcKu
€3WK KaTo 4yxkJ. To mpoabiiKaBa MPEIXOTHO H3CICABAHE BBPXY
JU3aifHa HA MCIUAIMOHHUTE 3a/1a4¥, MPU KOETO CE YCTAHOBSBA,
Ye pa3IMYHUATE TUIIOBE 3aJa4d aKTHBHPAT PA3IUYHH TPYITH Me-
JUAITUOHHU CTPATETUHU U MPEIoiaraT pa3inyeH MpoQII Ha KOT-
HUTHBHA 00pa00TKa, KATO MHTEPIPETATUBHUTE 38/1a9H Pa3KpUBAT
IIUPOKH BB3MOXKHOCTH 32 OIICHKA, apTyMCHTAIINS M U3TPakIaHe
Ha MO3UIIUS. 3a HACTOSAIIOTO MU3CICABaHe ¢ N30paHa HHTEPIpeTa-
tuBHaTa Al Ethics Mediation Task, a ¢okycsT ce mpemecTBa OT
3aJI0)KCHUsI B JM3aiiHa MOTEHIMal KbM HErOBUTE HaOJIogaeMu
peanTu3anuu B CTYACHTCKATa NPOAYKIUS. EMIUPHYHAST MaTepH-
aJ BKIJIIOYBA CEJIEM IPYIIOBH MPOIYKIHH O €IHA M ChINA 3a7a4ya
U pepIeKCHBHYU KapTH Ha ydJacTHHUIUTE. [IpUIOKEH € KaueCTBEH
aHAJTU3 Ha CHABPKAHUCTO, MMPU KOHUTO C€ MPOCICASBAT H3ION3-
BaHHUTE MEIUAIIMOHHU CTPATCTHH M MPOSBUTE HA MPEIBAPUTEITHO
OUYEPTAHUTEC KOTHUTHBHU IMPOIIECH OIICHKA, CHHTE3 U apryMEHTa-
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1ug. AHaJIU3BT MOKa3Ba, Y€ CTYJACHTHTE CENEKTHpAT U alallTH-
par uHhOpMaNKATa, CHIOCTABIT MPOTHBOIOCTABEHUTE MMO3UIINH,
WHTErprpaT apryMeHTH MpH U3TpakJaHEeTO Ha KOMIIPOMHCHO pe-
IIeHHEe ¥ TO 00OCHOBaBaT Upe3 KOHKPETHU yCJIOBUS U OYaKBaHU
ciencTBus. PedekCMBHUTE JaHHH JONBIBAT aHAJIN3a, KaTo IMO-
Ka3BaT HaYMHA, [0 KOMTO 00ydaeMUTE OCMUCIAT HU3BBPIICHUTE
MEIMallMOHHH JeicTBus. Pesynrarure ouepraBaT Bpb3Ka MEXIY
W3IIONI3BAHETO Ha MEIWAIMOHHM CTpaTerHMH W HaOIIoJaBaHUTE
MPOSIBH HA OLIEHKA, CHHTE3 U apryMEHTAINs U TIOKa3BaT ChbOTBET-
CTBHE MEXJAY KOTHUTHUBHHUSA MOTEHIMAN, 3aJI0KEH B AHM3aifHa Ha
3a/1a4ara, ¥ peasn3anuiara My B CTYI€HTCKATa POy KITHS.

KurouoBu nymu: 6barapcku e3uK KaTo 9y>K/; MEeAHAIHOH-
Ha 3a/1a4a; KPUTHUIECKO MHCJICHE; MEANAIIOHHU CTPATeTruu; CTy-
JICHTCKA MPOTYKIIHS

YBoa

MenuanusTa 3aeMa BCE MO-BaXKHO MACTO B UYKIOE3UKOBOTO OOyUEHUE,
ThH KaTO HACOYBA BHUMAHHETO KbM aKTHMBHOTO y4yacTHE Ha 00ydaeMus B W3-
rpaxkaaHeTo u npeaaBaneto Ha cMuchiI. B CEFR Companion Volume Ts e mpen-
CTaBEHa KaTo €3MKOBa JICHHOCT, TP KOSATO 00y4aeMHUAT ICHCTBA KaTO COI[UAJICH
areHT W Ch3/1aBa YCIOBHUS 3a 0OIyBaHe U pa3dupane Mex 1y yuacTaunure.! Toa
Mpearoara He caMo pa30upaHe U MpefaBaHe Ha WH(POpPMaIHs, HO U HEHHOTO
npeoOpa3yBaHe B 3aBUCUMOCT OT KOHKPETHAaTa KOMYHHUKATHUBHA IIeJT U aJipecar.

CrhliecTBEHA POJIS B TO3M MPOIEC UMAT MEAUAITMOHHUTE CTpaTeruu. Upes
TAX 00y4aeMHsIT CBbP3Ba HHPOPMAIIHATA C TIPEIXOAHH 3HAHUA, aJalITHPa €3H-
Ka, pa3rphlla WK OMPOCTIBA ChIBPKAHUETO U CTPYKTYpUpa CI0KHATa HHPOP-
Marus.? MI300pBT U MpHUTaraHeTo Ha TE3W CTPATETHH M3UCKBAT MPEIEHKA KOS
rH(OpMaIKs € ChIleCTBEHA 32 KOHKPETHATa CUTYaIlHs M KaK T4 J1a ObJie Tpe-
CTaBEHa 10 MoAXoAsMl HauwH. [1o To3W HauMH MeAWaMOHHATA JEHHOCT MOXeE
Jla Ch371aBa YCIOBHS 32 MIPOSBU Ha KOTHUTUBHHU MPOIIECH, XapaKTEPHU 32 KPUTHU-
YeCKOTO MHCJICHE, CPe/l KOUTO HHTEPIIPETAIN S, aHAIH3, OIICHSIBaHE, U3BEKJaHEe
Ha u3Bonu u obscuenue (Facione 2023, pp. 5 — 6).

Bpb3kara Mexxay METHAITMOHHUTE CTPATETUH U KPUTHIECKOTO MUCIICHE B
00y4eHHETO M0 OBJITAPCKU €3UK KaTo UYXK] € pasriieflaHa B IPEIXOIHO H3CIE-
Bane (Markova 2026) upe3 aHanu3 Ha [U3aiiHa HA MEIMAIIMOHHY 3a1a4yu. Pe3yi-
TaTUTE OYEPTaBAT Pa3IMUYCH KOTHUTUBEH TMOTCHITHMAJ MPU OTIACITHUTE TUIIOBE
3amagn. [Ipu Te3m, mpeamonarany HHTEPIPETAIUA, CE€ OTKPOSBAT MO-ITUPOKH
BB3MOXKHOCTH 32 OLIEHKA, CHHTE3, apryMEHTAllUs ¥ U3rPaKJIaHe HA TO3HIIHS.
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PeanHara cTyneHTCKa MPOAYKIIMS OCTaBa W3BBH 00XBaTa HA TO3M aHAIU3 H €
ompejiesieHa KaTo cieaBaiia CThIIKa.

HacTosmoTo u3cneaBane MpoabbKaBa Ta3d JHHHS, KaTO (OKYCHET ce
npeMECTBa OT 3aJIOKCHUTC B ):[H3aI>'IHa BB3MOXHOCTHU 3a KOTHUTUBHHU HeﬁCTBHH
KbM TEXHHUTE HAOIOMaeMH MPOSIBH B CTYICHTCKATa MPOMYKIUA. 3a Ta3u Iel
Ce aHANM3UPAT MPOAYKIIMH, Ch3IaJICHHU MTPY U3IIBJIHEHIE HA eTHA METHAI[HOHHA
3aj/1aua, KaTo Ce MPOCeaABaT N3MOA3BAHNUTE MEIUAIIMOHHY CTPATETHH U CBBP-
3aHUTE C TAX MPOSBH Ha KPUTHUYESCKO MHCIICHE: MPEIEHKa Ha MPEICTaBEHUTE
MO3UIUH, U3BEKIAHE HA COOCTBEHO 3aKJIIOYCHHUE Bb3 OCHOBA Ha 0OpaboTeHaTa
nH(pOPMAIIKs K HETOBOTO apryMEHTHPaHO 000CHOBaBaHe.?

TeopeTnyHa 0CHOBA

TeopernuHaTa pamMKa Ha HACTOSAMIOTO H3CIEABAaHE OOenWHSIBA pa3dm-
paneTo 3a MeamanusaTa W MeawanwoHHuUTe crparernn B CEFR Companion
Volume, npUHIIMIIUTE 32 KOHCTPpYyUpaHe HAa MenuanuoHHu 3amaun B METLA
(Stathopoulou et al. 2023) u KOHIENIIMUTE 3a KPUTHUECKOTO MHUCIICHE IIPH
Facione (Facione 2023) u BacuneBa (Vasileva 2012). O0mara ocHOBa MeXIy
TE3W NOCTAaHOBKHU € aKTHBHATa poJisi Ha 00y4yaeMus rpu oOpaboTBaHETO HA WH-
(hopMarrs, B3eMaHEeTO Ha PEeIIEHUS ¥ OCMUCISTHETO HA COOCTBEHUTE IEHCTBUA.

B CEFR Companion Volume MeguanusTa € 4acT OT JEHHOCTHO OpPHEH-
THUpaHUs MOJE] Ha €3MKOBaTa ynorpeda, mpu KOWTO 00y4aeMusT (yHKIIHOHH-
pa KaTo COIMAaJIeH areHT W Yy4acTBa aKTHBHO B M3TPAXKJAHETO W MPENaBaHETO
Ha cMUCHI. OCOOCHO 3HAYCHUE UMAT CTPATETHHTE 33 MEAUAIINS — CBBP3BaHE C
NPEAXOAHHU 3HAHUS, AIalITUPAHE Ha €3MKa, pa30MBaHe HA CIIOKHA HH(DOPMAIIHSI
Ha YaCTH, pa3IIupsiBaHe Ha TUTBTEH TEKCT M ONITUMU3MpaHe Ha TeKcT. M3momn3Ba-
HETO UM Mpernoiara u300p u npeodpa3yBaHe Ha HUHGOPMAIUATA B 3aBUCUMOCT
OT KOMYHHKaTHBHATA IIeJI, aJpecara U KOHKpeTHaTa cuTyarus. CienoBaTeaHo
MEIMAIIMOHHUTE CTPATeTHH HE ce CBEXAAT J0 €3WKOBO mpedopMyrnupane, a
BKJIIOYBAT JIEHCTBUS IO MONOOpP, CTPYKTYpPUpPAHE W ajanTUpaHe Ha WHpOpMa-
LHsTA.

[IpakTrdecka ocHOBa 3a peajHU3WpaHETO Ha Te3W NMPUHIIUIIN Tpeiara
METLA (Stathopoulou et al. 2023), kbaeTO MeIUAIIMOHHATA 3a]1a4a CE U3rPaxKaa
OKOJI0O KOHKPETHN KOMYHHUKAaTHBHA CUTYaIHs, aJpecar, el ¥ KpacH MPOIAYyKT.
HNudopmanusTa OT U3XOAHUS TEKCT WU TEKCTOBE CE M3IIOJI3BA 32 Ch3JaBAHETO
Ha HOB IMPOJYKT, IPEIHA3HAYCH 32 pa3JIMuHa KOMYHUKAaTHBHA cUTyanus. ToBa
M3UCKBa OT 00ydJaeMus Jla orpenean Kost napopmarys e Heodxonamma, aa s op-
raHusupa u npedopmynupa u qa n3depe noAXosIl HaYiH 32 HEWHOTO MpeIcTa-
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BsiHe. IMEHHO HEOOXOAMMOCTTA OT B3EMaHETO Ha MMOI0O0HH PEIICHHUS TI03BOJIsABA
MeIMaIoOHHaTa 3a/1a4a Aa ObJle pas3riiekjaHa KaTo KOHTEKCT, B KOMTO Morar aa
CE MPOSBAT MPOLECH Ha KPUTUUESCKOTO MUCIICHE.

Tyk KPUTHYECKOTO MHCICHE C€ pasliiexia upe3 Mojena Ha Facione
(Facione 2023, pp. 5-7), BKJIFOUBAIIl HHTEPIPETALINS], AaHATU3, OIIEHKa, N3BEXIa-
HE Ha U3BOJIH, O0SICHEHUE W CAaMOPETYJIaINs, U Ype3 KOMIIOHCHTHUTE, TIPeCTaBe-
Hu oT Bacunera (Vasileva 2012). 3a anann3a 0oco0eHO 3HAYCHIE UMAT OIIEHKATa,
M3BEXJIAHETO HAa M3BOJ U 00sicHeHrneTo. OTieHKaTa IpeAroiara npereHssBane Ha
TBBPJCHUATA U apIyMEHTHTE, a M3BCKJIAHETO HAa M3BOJ — M3IOJI3BaHE Ha pe-
JeBaHTHATa MH(pOpPMAIIU 3a AOCTUraHe 10 000CHOBAaHO 3akKiroucHue. B To3u
rporiec Morar fa 0baT WHTETPUPAHN Pa3IndHU UICH B €IHA OOIIa MO3HITHSI.
OOsICHEHHETO € CBBP3aHO C MPENCTaBIHETO U 00OCHOBABAHETO Ha COOCTBEHO-
TO Pa3CHKACHHE W MOPaaW TOBA B CTYIACHTCKUTE MPOAYKIMH CE€ MPOCIeaIBa
apryMeHTHUPAHOCTTa Ha (opMyIHpaHOTO perieHne. CamoperynanusTa 100aBs
METaKOTHUTHBHO M3MEPEHUE, Thil KaTo Mpe/noara HalOIoIeHue U OlCHsIBa-
He Ha coOcTBeHNTe KorHUTHUBHHU AeiicTBus (Facione 2023, pp. 5 — 7). To3m ac-
IIEKT € ChIIECTBEH 3a pe(pISKCUBHUTE KAPTH, Ype3 KOUTO 00yIaeMUTE OCMUCIIST
JICHCTBUATA CH NTPH M3ITBJIHCHUETO Ha 3aJ1a4aTa.

Mexay OTAETHUTE METUAMOHHY CTPATeTHH U YMEHUATA 32 KPUTHUECKO
MHCJICHE HE MOXKE JIa C€ ThPCH €JHO3HAa4YHa Bph3Ka. EqHa cTpaTerus mMoxe aa
y4acTBa B Pa3jMYHU KOTHUTHBHH JICHCTBHUS, a JIaJICHO KOTHUTUBHO JICHCTBHUEC
MOJKE J1a ce peaju3npa 4pe3 ChUueTaBaHeTO Ha HIKONKO cTpaternu. Hampuwmep
OA00PHT U aJaNTUPAHETO Ha MH(POPMAITUS MOTaT fa ObJIaT CBhP3aHU C OIIEHKA
Ha HeilHaTa PEJICBAaHTHOCT, @ CHIOCTABSIHETO M MHTETPUPAHETO HA Pa3JIMUuHU
TTO3UIMH — C U3BEXIAHETO Ha 3aKIIF0OYCHIE U HETOBOTO 00OOCHOBaBaHE.

MeToa010rn4eH MoaX0/

3a u3cienBaHe Ha CTYACHTCKATa MPOAYKIIHS € IPUJI0KEH KaueCTBEH aHa-
JU3 HA CHABPKAHUETO. AHAIM3BT U3XOXKJA OT KOTHUTHBHHS TpodIII Ha 3a/1a-
gaTa ,,JI3KyCTBEH MHTEJIEKT™, ouepTaH B MpeaxogHoTo m3cieaBane (Markova
2026). KaTo mbpBHU eTan B CTYJEHTCKUTE MPOMYKIIUU C€ TPOCIesBaT HaOIIO-
JTaeMUTE MPOsIBU Ha MEIUAIIMOHHUTE CTpaTeruy, 3aJI0KeHH B In3aifHa Ha 3ajia-
yara. Cies TOBa ce aHAJIM3UpPa JaIM U 10 KAKbB HAYMH U3IOI3BAHETO HA TE3U
CTpaTETruHu ce CBbP3Ba C OLICHKA, U3BEXKJaHEe Ha U3BOJ U apryMEHTHPAHOCT — ac-
MEeKTUTE Ha KPUTHUUECKOTO MHCIIEHe, OUepTaHU IPU aHallu3a Ha au3aiiHa. Taka
Ce ChIIOCTAaBAT KOTHUTHUBHUAT IIOTCHIIMAJ HA 3a/la4aTa U HEToBaTa pealn3anus
B KOHKPETHUTE CTYAEHTCKH MPOIYKIIHH.
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N300pbT Ha KaueCTBEH aHaIM3 € OOYCIIOBEH OT XapaKkTepa Ha U3cienoBa-
Tejckara nei. He ce Thpcu KONMMYecTBEHO M3MEpBaHE Ha PAaBHUINETO HA KPH-
TUYECKO MHCJICHE, a WICHTU(UIIUpPAHE M ONMUCAHUEC HA HETOBU HAOIIOJacMHU
MPOSIBM B KOHKPETHA CTYACHTCKA npoaykius. [logo0eH moaxon € cboOpas3eH u
¢ oroens3anuTe oT CTaHeBa TPYAHOCTH MPH KOIWYECTBEHATA JUATHOCTUKA HA
KpUTHUYECKOTO MuciieHe (Staneva 2012, p. 82).

Ilen Ha U3CIEABAHETO € 1a CE YCTAHOBH KaK KOTHHTHUBHUSIT MOTEHITHAT,
OUYepTaH B [u3aiiHa HA UHTEpIIpEeTaTHBHATA MEINAIIMOHHA 3a]]a9a, Ce MPOsBS-
Ba B peajHaTa CTYJEHTCKA MPOAYKIIUS Ype3 U3MOI3BAaHETO HA MEAUAIIMOHHU
CTpaTeruu U HAaOIIOmaeMu MPOSBU Ha OIECHKA, W3BEXKJIaHE HAa M3BOJ U apry-
MEHTHPAHOCT.

B cporBeTcTBHE C Ta3u nea ce GOpMYNIMPAT JBA MU3CICHOBATCICKH Bb-
mpoca:

1. KakBu MeiraniioHHU CTpaTET My, 3aJI0KEHU B TU3aifHA Ha 3aj[adaTa, ce
MPOSIBSIBAT B CTYJICHTCKUTE TPOAYKIIUH?

2. HabmromaBaT i ce TIpH M3IOJI3BAHETO Ha TE3W CTPATETHH MPOSBU Ha
OLIEHKA, M3BEXKIaHE HAa M3BOJ M apI'YMEHTHPAHOCT, OYePTaHU KaTO KOTHUTHUBEH
MOTEHIIMAJ [IPY aHaJIM3a Ha [u3aiiHa Ha 3aja4daTa?

O0eKkT Ha M3cJIEABAHETO Ca MPOSBHUTE Ha KPUTHUECKO MHCIICHE TIPH
M3ITBbJIHEHUE Ha MEIHMAlMOHHA 33a/1a4a B 00YYCHHETO MO0 OBITapCKH €3MK KaTo
YK

IIpenmeT Ha U3CJaeIBAHETO € PeaTH3AUATA B CTYACHTCKATA TPOXYKIUS
Ha MEIMAIMOHHUTE CTPATETHH M CBBP3aHUTE C TSIX MPOSBU Ha OICHKA, U3BEK-
JlaHe Ha W3BOJ U apryMEHTHPAHOCT, OYEPTAHN KATO KOTHUTHBEH MOTEHITUAI
MIpY IPEAXOTHUS aHATIN3 Ha IU3aiiHa Ha 3a/1avara.

H3cnenoBaTeICKUSIT MAaTEPUAJ BKIIIOUBA CeleM IPYNOBH MPOAYKIINH,
Ch3/IaJICHU TIPY W3MBJIHCHHE HA €JHAa W ChIa aBTOPCKAa MEIHMAIIMOHHA 3aja-
4a ,,MI3kycTBeH mHTENeKkT (B2), kakT0 m pedieKCHBHUTE KapTH, MOITBIHEHHU
cJell HeHHOTO U3M'bIIHEHUE.

3agavara e n30paHa IeIeHacoYeHO Bh3 OCHOBA HAa PE3YyJITATUTE OT Mpe-
nxomxHoTo m3ciensane (Markova 2026). B Hero T4 € aHanmm3upaHa KaTo 3aja-
Yya, U3UCKBAIlla MHTEPIIPETAIHS, IPU KOSATO 00ydaeMuTe TpsOBa 1a paboTAT C
MIPOTHUBOIIOJIOKHHU TIO3UIINH, Ja TH CHIIOCTABAT M OICHAT M B3 OCHOBA HA TAX
Jla JOCTUTHAT 10 00II0 pelieHue, KoeTo Ja 000CHOBAT Ipel KOHKPETEeH aape-
caT. AHaIu3bT Ha JU3aliHa MOKa3Ba, Ye 3ajauaTa Ch37aBa yCIOBU 3a OIlCHKA
Ha MPEICTAaBCHUTE TTO3UITNHT, U3BEXKTaHE Ha COOCTBEH U3BOJ U HETOBOTO apry-
MEHTHpAaHE.
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XapaKTepI/ICTI/lKa Ha M¢JIHAllTMOHHATA 3ajJa4ya

AHann3upaHata aBTOpCKa MEIWAllMOHHA 3aj[ada € IpeJHa3HaueHa 3a
HUBO B2 1 e m3rpageHa B CbOTBETCTBUE C ACHHOCTHO OPHUEHTUPAHMS MOIXOL
Ha CEFR-CV* u npunuunure Ha prkoBonctBoto METLA (Stathopoulou et al.
2023). O0yuaemuTe pabOTAT C IBa aBTEHTHYHHU TEKCTa, KOUTO MPEJCTABST MPO-
THUBOIIOJIOKHHU MO3HULUN OTHOCHO H3IIOJ3BAHETO HAa M3KYCTBEH HMHTENEKT NPHU
noabopa Ha KaHAUAATH. Te U3BIMYAT OCHOBHUTE apryMEHTH, MpedopMyIrpaT
WH(POPMALIUSTA ChC COOCTBEHH JIyMH, CBIIOCTABSAT MOJI3UTE M PUCKOBETE B JIBETE
MO3ULINH U B rpyna ch3AaBaT NucMeHa npenopska ot 150 — 180 nymu o yHu-
BEPCUTETCKOTO PBKOBOJCTBO, KOSITO BIIOCIEICTBUE MPEACTABST YCTHO.

B mpenxogHOTO M3ClieBaHE € YCTAaHOBEHO, Y€ 3ajadara Mmpearosara us-
MIOJI3BAHETO HAa MEAMALIMOHHU CTPATETHH, Ype3 KOUTO HHpOopManusTa OT 1BaTa
W3XOJIHU TEeKCTa TPpsiOBa 1a Ob/ie ceNeKTUpaHa, mpepaboTeHa 1 aganTupaHa KbM
HOBaTa KOMYHHKAaTHBHA CUTYallUs, a IPOTUBOIOJIOKHUTE TO3UIUN — HHTEIPU-
panu npu GopMyIUpaHeTo Ha npenopbka. C TO3M AU3aiiH ca CBbp3aHu 0OYaKBa-
HU MPOSIBA HA OLIEHKA, U3BEXKIaHE HA U3BOJ M apTyMEHTHPAHOCT.

Yuacmnuyu

B uscnenBanero yuyactBar 14 uykaecTpaHHU CTYJIEHTH Ha HMBO B2 —
KWUTAWCKHU CITEIUAIM3aHTH ¥ CTYACHTHU 1o mporpama ,,Epazsm®. Ot Tsax 11 ca
XKEHU W 3 — MBbXe. YUaCcTHUIIUTE paboTAT Mo ABOWKHU. Besika nBolika cbh3naBa
00111 KpaeH MpoayKT. Taka KOPIYChT HAa U3CJICIBAHETO BKIIIOYBA CEJCM I'PYTIOBH
POy KIIMH, KOUTO MPECTABIIBAT OCHOBHATA SAMHUIIA HAa aHAJIN3A.

Ananumuunu xamezopuu

AHATUTUYHATE KATETOPUU HE C€ BHBEXJAT HE3aBHCUMO 32 HACTOSIIIOTO
W3Clie/IBaHe, a MPOU3THYAT OT Pe3yITaTUTe OT MPEIXOIHHS aHAIN3 Ha TU3aiftHa
Ha MeJIMalMoHHaTa 3ajada ,,I3kycTBeH nnTenekt . B Hero 3agavara e onpene-
JIeHA KaTo U3UCKBAllla HHTEPIPETAIUs, & KOTHUTUBHUSAT M MOTCHIIHAT € CBBP-
3aH C OlleHKA, M3BeK/aHe HA W3BOJ U APTYMEHTHPAHOCT.

B HacrosoTo u3cneaBaHe T€3M TPH acleKTa Ce U3IMOJI3BAT KaTO OpUEH-
THUPH 3a aHAJIU3 HA PEATHUTE CTYACHTCKU POy KIIUH:

* OIleHKA — MIPOSBSBA ce, KOraTo o0yJyaeMUTe HEe caMo IpeaaBat nHMOp-
ManusTa OT IBaTa TEKCTa, a CbIIOCTABAT IMO3UIUHN, apI'YMCHTH, ITOJI3U U PUCKOBC
Y U3BBPIIBAT MPEIEHKA, KOSATO UMa OTHOIICHUE KbM (DOPMYITUPAHOTO PELICHUE;

* M3BOJ — IIPOSIBSBA CE MPU JOCTUTAHETO JIO 3aKJIFOUCHUE WUIIU PEIICHUE
Bb3 OCHOBa Ha oOpaboTeHaTa MH(OpMAIUs OT JBETE MO3UIMU. B paMkuTe Ha
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3a/1agaTa ToBa MOXKE Jla BKJIIOYBA HHTETpUpaHe Ha CBbP3aHU apr'yMEHTH B HOBa
001112 ITO3U LN,

* apryMEeHTHPAHOCT — IIPOsBsBa ce MPU 0OOCHOBaBaHETO Ha (HOPMYJIIH-
paHaTa mpernopbKa Ype3 OCHOBAHMS, yCIOBUS, apI'yMEHTH HJIM OYaKBaHH IIO-
CJIC/ICTBUSI.

ToBa pasrpaHnnuyeHne cr0TBETCTBa Ha pamkaTa Ha Facione ( Facione 2023,
pp- 5-6), IpH KOSITO OIIEHKATa ¥ M3BEXKIAHETO HA U3BOJI Ca CPEJl IECTTE OCHOBHU
KOTHUTHUBHU YMEHHUs, a 00OCHOBABAHETO M MPEACTABIHETO HA Pa3ChKICHUETO
4ype3 apryMeHTH Ce CBBP3BaT ¢ OOSICHEHHUETO.

Hapen ¢ xorHUTHBHUTE MPOSBU C€ MPOCIeAIBaT MEAHAIIOHHUTE CTpa-
TErnH, 3aJI0KEHU B JU3aiiHa Ha 3a/adaTa, 3a 1a C€ YCTAaHOBH JajH T€ NeHCTBU-
TEJTHO HaMHUPAT peaau3alus B CTYACHTCKUTE MPOAYyKTH. AHAJINU3BT HE IpUeMa
aBTOMAaTH4YHO, Y€ HAJWYHMETO Ha JaJeHa CTpaTerus AO0Ka3Ba HajIUM4Me Ha KpH-
TUYECKO MHUCIEHE. 3a BCsKa MPOLYKLHUS Ce€ ThPCAT KOHKPETHH TEKCTOBH OCHO-
BaHMS KaKTO 3a M3MOJI3BaHATa CTpaTerus, Taka M 3a KOTHUTUBHOTO JEHUCTBUE,
KOETO 51 ChIIBTCTBA.

Ipoyedypa na ananus

AHaATU3BT MPOTHYA B JBa MOCJIE0BaTeNIHY eTana. Ha mbpBus etam Besika
OT CEJIEMTE TPYMOBH MPOIYKIIMU CE CHIIOCTABS C U3XOJHUTE TEKCTOBE M C M3-
WCKBaHUATA Ha 3ajadata. [IpociensBa ce 1ajiu U N0 KaKbB HAYUH CTYJCHTHUTE
W3IION3BAT METUAITHOHHUTE CTPATETHH, 3aJI0KCHU B HeWHMsI 1u3aitH. CTpaTeru-
sITa ce MpreMa 3a HabJIijaeMa caMo KOraTo B KpalHUs TPOAYKT MOTaT 1a ObaT
UACHTUPHUIMPAHU KOHKPETHH €3MKOBU MIU CBHABPKATEIHH CIEAN OT HEHHOTO
npunarane. Korato kpaiHHSIT MPOAYKT He MO3BOJISBA HAJIEK/THO YCTAHOBSIBAHE
Ha JIaJicHa CTPATerus, TS He ce MPHUIIICBA Ha 00y4YaeMHTE caMO Bbh3 OCHOBA Ha
TOBA, Y€ € MPeBUICHA B 3a/1a4aTa.

Ha BTopus etan ce aHanm3upa KaKBU KOTHUTUBHU MPOSIBU CHITBTCTBAT
YCTaHOBEHUTE MEIUAIMOHHH JecTBHs. [IpocnensiBa ce manu CTyJICHTUTE W3-
BbpHIBAT OLCHKA HAa MPOTUBOIIOCTABCHUTE MO3UIHUH, AAaJIU JOCTUTAT 10 U3BOO
BB3 OCHOBa Ha oOpaboTeHaTa WHpOpMAIUs U nanu o00CHOBaBaT GopMmyinpa-
HaTa rnpenopbka. [1o To3u HaYMH He ce MpeArnoara MpeABAPUTEIHO, Y& U303~
BAaHCTO Ha MCAMWAIMOHHA CTpaTeTUd HCIPEMEHHO BOJAU 10 IIPOsABAa HA KPUTHUYC-
CKO MHCJICHE, a ce MPOBepsBa JaJIi OUYepPTaHATA B aHAJK3a Ha JAW3aiiHa Bpbh3Ka
JCHCTBUTEITHO ce HAOJI0AaBa B POy KIIUUTE.

Cren aHanu3a Ha TPYNOBUTE MPOAYKTH PE3YJITATUTE CE CHIIOCTABSIT C JIa-
HHUTE OT peIeKCUBHUTE KapTH. Te ce U3MON3BAT KaTo JAOMbIBAI U3TOYHHUK Ha
JIAHHU, KOWTO TIO3BOJIsSIBA HAONIONABAHUTE PE3YNITATH Jla OBJAT CHOTHECCHH C
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HA4YMHA, 10 KOUTO 00y9IaeMUTE OCMHUCIISIT COOCTBEHUTE CH METUAIMOHHU JICHCT-
Busl. PeduiekcnBHUTE TaHHU HE CE€ M3IOJI3BAT KaTO CAMOCTOSTEITHO JTOKa3aTell-
CTBO 32 HAJIMYHKE Ha 1aJICHO KOTHUTUBHO YMEHUE, a 33 JOMbJIBAHE U YTOUHSIBAHE
Ha aHaJiM3a Ha MPOAYKIUUTE.

Ananuz na cmyodenmckume npooyKyuu

PaGotHuTe NMcTOBE HAa 0O0yYaeMHUTE MO3BOJISIBAT JAa CE MPOCIIEAH IPOIle-
CBT Ha IpeoOpasyBaHe Ha MH(OpMALHTA, ThI KaToO ChIbPKAT HE CaMO KpaliHa-
Ta MpenopbKa, HO ¥ MEeXKAWHHUTE €Talu: IoA0Op Ha apryMeHTH, pedopmynu-
paHe, ChIIOCTAaBAHE Ha MO3UIIUUATE U U3TPaKJaHe Ha 000 pelIeHune.

Adanmupanemo Ha e3uxa ce HaOMOAAaBa OIIC MPU MPEMUHABAHETO OT
JBaTa aBTCHTUYHU N3TOYHUKA HA aHTTTUHUCKY €3UK, TPEICTABSIIN Pa3TUIHH T10-
3WIIMY OTHOCHO M3MOJI3BaHETO HAa U3KYCTBEH MHTEJEKT IpU MoA00pa Ha KaH -
JIaTH, KbM COOCTBEHHUTE (POPMYJIIHMPOBKU HA ObITapcku. CTYIEHTUTE HE Bh3MPO-
U3BEXKAT OYKBAJTHO M3XOJHUTE TEKCTOBE, a IpedopMyiaupaT nHpopmaiusITa
cropez LeaTa Ha KOMyHUKaTUBHATA 3a/1a4ya. B eqHa oT npoayKUUuTE HapuMep
aApryMEHTHUTE OT MOJIOKHUTEIIHATA MO3UIUSI Ca CBEJIEHH [0 ,,00EKTHBHOCT, CKO-
POCT ¥ OTKpHBAaHE Ha HOBH TaJaHTH Upe3 NaHHU ", JOKATO KPUTHIHATA TTOZULIHS
€ MpEACTaBEeHa upe3 ,,3allluTa Ha YOBEIIKWUTE IpaBa‘“ u ,,IpeJOTBpaTsIBaHE Ha
JUCKpUMUHAIUATA, B npyra padora crnienuanu3upanaTa nHGOpMAIUs 33 ajro-
PUTMHYIHHUTE MIPUCTPACTHS € TpeoOdpa3yBaHa B O-IOCTHITHATA POPMYITHPOBKA!
TPEMIKUTE ,,BOAAT 10 IPEAPa3ChAbIH M BB3HUKBAT OT ,,HeOalaHCUPAHH JaHHU
Y YOBEIIIKaTa HHTEPIpeTaIlus ‘.

AnmanTupaHeTo cTaBa 0COOCHO BHIAMMO IPH MPEMHUHABAHETO KbM HOBHS
x)aHp U aapecat. MHpopManmsaTa Beye He ce MPeACTaBs KaTo OMUCaHUE Ha JIBE
eKCIIEPTHHU CTAaHOBHWINA, a CE MPEBPHINA B IMPEHOPHKAa KbM YHUBEPCUTETCKOTO
PBKOBOIICTBO: ,,HEe TpsiOBa aa BBBexkJa BegHara UM, ,,TpsOBa Hali-Hampen ma
HaIpaBy HEIO KaTO €AUH TECT™; B Ipyra MPOAYKILHUS Ce Mpeaiara yHUBEpCUuTe-
TET Aa usnomssa U ,,camo KaTo MOMOIIEH HHCTPYMEHT, a He KaTO €IUHCTBEH
(haxTop mpu ogdOpa.

HabnromaBa ce 1 M3MOI3BAHETO HA CTPATETHATA PAZUUPABAHE HA NIIbIMEH
mexcm, JOKOJIKOTO CTYACHTUTE HE CE OrpaHUYaBarT JI0 MPeJaBaHe Ha U3XOIHUTE
apryMeHTH, a TH JOPa3BUBAT, 3a J1a HANIPABSIT 3HAYCHUETO U MOCIEACTBUATA UM
NPUIIOKUMHU KbM KOHKpETHATa YHUBEPCUTETCKA CUTyalus. Taka HampuMep OT
001II0TO M3UCKBAHE 32 KOHTPOJ CE JOCTHUTA 10 TIPEJIOKECHHUS 32 TUJIOTHO TECTBA-
HE, y4acTHE Ha YHUBEPCUTETCKUS IEPCOHAJ, YOBEIIKA IIPOBEPKA Ha KpaHUTE
peuieHus, Tpo3payHu MpaBuia U IepUOANYCH KOHTPoJ. B exHa mponykuus ce
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npeanara UM cucremara na Ob/ie MbpBOHAYATHO TECTBAaHA, KaTO PE3yJITaTUTE
ce aHaJI3MpaT ChbBMECTHO C IIPENOAABaTeld; B Ipyra ca GOpMyJINpaHH YCIOBUS
3a,,40BEIIKH KOHTPOI", ,,IpO3payHy IIpaBwIa“ v ,,peJ0BHU ITpoBepku ‘. Te3u no-
ITBJTHEHHS U3MBJIHABAT (PYHKIUATA 1a HAIPABST MO-ICHU MPAKTUIECKUTE CIEI-
CTBUS OT apTYMEHTHUTE B U3XOAHUTE TEKCTOBE.

ChrocTaBsHETO Ha MPOTUBOIOIOKHUTE MO3UIINH, 3aJI0)KEHO KaTo JieiicTBre
B IM3aiiHa, CHIIIO € BUANMO B PaOOTHHUTE JINCTOBE. B e1Ha mpomyKuns CTyAeHTUTe
MOCTABST CPELLy ,,00eKTUBHOCT U CKOPOCT, PHCKA OT 3aBUCUMOCT OT KayeCTBOTO
Ha JAaHHWUTE", a IPU KPUTUYHATA MO3ULMS — 3alllUTaTa OT JUCKPUMHUHAIUS CPELy
OIACHOCTTA OT COLMAJIHU HEPABEHCTBA U ,,CKPUTHU aJrOPUTMUYHU I'pelliku. B
IOpyra paboTa MOJOKUTEIHUAT MOTEHIINAN 38 €(pEeKTUBHOCT U OOEKTHBHOCT € Chb-
[IOCTaBEH C PHCKA OT NMPHUCTPACTHS U TUCKPUMUHAIIMOHHU pe3ynTaru. CinenoBa-
TEJIHO CTYJEHTHUTE HE PaOOTAT ¢ jBaTa TEKCTa KAaTo C ABA HE3aBUCUMU U3TOUHUKA,
a opraHusupar HH(opMaLuATa Ype3 OTHOILECHUETO MEXKTY O3UIIMUTE.

Oyenka

IIposiBa Ha olIeHKA ce MpHeMa 3a HaJTUYHA, KOraTo ChIIOCTABSIHETO Ha MO-
3UIMUTE IPEMHUHAaBA B MPEIEHKA HA TEXHUTE OCHOBAHWS, TIOI3U UJIU PUCKOBE,
KOSITO BIIHSIE BBPXY IMOCIEABAIIOTO pemeHrne. CaMOTO MONbIBaHE HA KOJOHHU-
T€ ,,IIOJI3U U ,,pUCKOBE" HE CE Pa3riexkaa KaTo AOCTaThYHO JOKA3aTeJICTBO 3a
OIICHKA.

B emHa oT mpoxyKmuuTE CTYACHTUTE IMpUEMaT apryMeHTa 3a e¢(eKTHB-
HocTTa Ha U, HO o MOCTaBAT B 3aBUCUMOCT OT KaueCTBOTO Ha TaHHUTE U YO-
BEIIKUA KOHTPOJI. ToBa BOAM 10 OrpaHUYaBAaHE HA POJISATA HA TEXHOJOTHUATA B
KpaitHoTO pemieHue. B apyra mpoxykmus € chliocTaBeHa crocooHocTTa Ha MU
Ja 00paboTBa rojsaM Opol KaHIUIATYPH U J1a HaMaJIsiBa CyOEKTHBHUTE YOBEIII-
KU TPEUIKU ¢ Bb3MOXKHOCTTA aJITOPUTMHUTE JIa B3IMPOU3BEKIAT COITUAIHY He-
paBEHCTBAa U NUCKpUMHUHAIM. B KpaiiHaTa npenopbKa Ta3u MpereHka BOAu J0
npennoxenne MW na moamomara, HO Ja He ObJe SAMHCTBEHHAT (DAKTOP MpPH
B3E€MaHETO Ha PeIICHUE.

Ilo-sicHa oLleHbYHA TO3ULIUS CE OTKPUBA B MPOAYKIUATA, B KOATO CTYCH-
TUTE MOCTaBSAT MOJ BBIPOC caMaTa BB3MOXHOCT TEXHOJIOTMYHATA CUCTEMa Ja
0b/le HAa'BJIHO OOEKTHUBHA. 1€ M3X0XKJaT OT apryMmenTa, ue ,, MU e HampaseH ot
YOBEITKHS MO3BK, KOUTO € CyOeKTHBEH, M TO CBHP3BAT C BE3MOXKHOCTTA aBTO-
MAaTU3UPAHUTE aJTOPUTMHU Ja HATPyNBaT CKpUTU npuctpactusa. OTTyK cienBa
¥ To-00IIaTa UM TMpereHka, 4e ,,CrpaBelInBOCTTa HE MOXKE Jla C€ U3MEPHU ChC
NHN*. Tyk nHpOpMaIsATa OT JBaTa TEKCTA € HE CaMO MpenajieHa, a U3MoI3BaHa
3a npo0JeMaTu3upaHe Ha TBHPJACHUETO 32 TEXHOJIOTUYHA OOCKTUBHOCT.
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B npyra rpynoBa paboTta cTyqeHTHTe Npu3HaBaT Bb3MoxHocTTa UM na
nogo6pu epeKTUBHOCTTA U J]a HAMAJIN CyOEKTHUBHOCTTA, HO €HOBPEMEHHO OT-
0ens3Bart, 4e MPUCTPACTHUSITA MOTaT A3 MPOU3THYAT OT CAMHUTE AaHHU U alIrOpH-
TMH. B pe3ynraT TeXHONOrusATa € NpueTa yCIOBHO, IPM HAJIMYUE HA YOBEIUKHU
KOHTPOJL.

Taka B KOHKPETHHTE TEKCTOBE OLICHKaTa MOXe Ja Ob/ie yCTaHOBEHA TaM,
KBJAETO APIyMEHTHUTE OT JIBaTa U3TOYHHKA CE€ MPEBPHILAT B OCHOBAHME 32 IIpU-
€MaHe, OrpaHHYaBaHEe WIIM IOCTaBsAHE MO]] YCJIOBHE Ha U3IIOJI3BAHETO HAa U3KYCT-
BEH UHTEJIEKT.

H3zeeocoane na uzeo0

W3BonsT ce mpocienspa B mpexona 0T 00padOTEHUTE MPOTHUBOIOIOKHH
TTO3UITUY KbM COOCTBEHO pEeIlieHUE Ha TIOCTaBeHUsI TpooiieM. Tol ce pa3nnyuaBa OT
0000111aBaHETO 10 TOBA, Y€ HE BBH3MPOU3BEK I IO3UIUS OT €AMH OT TEKCTOBETE, &
(hopmynupa perieHue Bb3 OCHOBA Ha U3BBPILICHATA IPEIA TOBA MPEIICHKA.

B HAKOIKO MPOAYKIIMH PENICHUETO € orpannyeHa ynorpeda ma MU, Ha-
MIpUMEp efHa TPpyIa JOCTHUTa A0 TO3WIHATA, Y€ CHCTeMara MoXe Na Obae u3-
OJI3BaHa, HO ,,HE KaTO eAMHCTBEH (DakTop™ mpH moa0oopa, a OKOHYATEITHOTO pe-
meHne TpA0Ba Jla OCTaHe 3a YoBeKa. B nqpyra nmpoayknus e popMyaupaH cXoeH
koMrnpomuc: MU na nognomara nmpoiieca, HO 1a HE B3eMa CaMOCTOSATEIIHO OKOH-
YaTEITHOTO penieHue. ToBa peleHne HHTETpupa apryMeHTa 3a TeXHOJIOTHYHATa
e()eKTHUBHOCT C KPUTUYHUS apryMEHT 3a PUCKa OT aJITOPUTMHUYHA IIPUCTPACT-
HOCT.

[lo-pasnuueH u3BoxA ce HaONIOIaBa B IPOAYKIIMSTA HA €IHA OT IPYIIHUTE.
Crnen cprocTaBsHEe Ha JBETE MO3WIMHU T'pylaTa He Mpeiara HeroCpeaCcTBEHO
BBBEXKJaHE HA CHUCTeMaTa, a 3akiwuasa: ,,Criope] Hac, He TPsAOBa Ja BHBEK-
na Bennara MW npu mpenBapuTeneH mon0op Ha KaHAUAAT-CTyAeHTH. TpsiOBa
Hail-HampeJ Ja HalpaBy HENIo KaTo €AUH TeCT.” PelIeHueTo € KOHKPEeTU3UPaHO
4ype3 MpeAJIOKEHUE Pe3yNTaTUTe 1a ObAaT aHATM3UPAHU C YYaCTUETO Ha YHU-
BEPCUTCTCKU NPLCIIOAaBaTCINn. TyK HU3BOABT HE CHbBIIaAa U3ISIJIO HUTO C ITOJIOXKHU-
TeJIHaTa, HUTO C OTpULUATENHATa MO3ULUS OT U3XOJHUTE TEKCTOBE, a MPEICTa-
BIISIBA COOCTBEHO PEIICHHUE.

B npyra npoaykuusa e ¢opmynupaH XuOpueH MoJelN, NP KOWTO TeX-
HOJIOTHATA Ce U3IOJI3BA 3a MpeABapuTesHa 00paboTka, HO PHHATHHAT MOJ00P
OCTaBa IoJ] YOBEUTKH KOHTPOoJI. KbM TOBa ce 00aBsAT MUJIOTHO TECTBAHE U HE3a-
BHCHM OJUT Ha aJTOPUTMHUTE. Taka U3BOIBT CE€ peau3upa Upe3 KOHKPETECH Me-
XaHU3BM 32 ChUETABAHE HA TEXHOJIOIMYHUTE IPEUMYILIECTBA U OTPAHUYECHUSITA,
U3BEACHU OT KPUTUYHATA TO3UIIUS.
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B mpoxykuus ot mociegHaTa rpymna ChIIO C€ BHKJA IPEeMHHAaBaHE KbM
MPUJIOKUMO peIlleHue: U3non3BaneTo Ha MU e gomycHaTo npw ycioBHsl, KOUTO
orpaHMYaBaT aBTOHOMHOCTTa MY U 3alla3BaT YOBEUIKOTO yYacTHE B PELLICHUETO.

B Te3u ciiyyau cHHTE3UpaHETO Ha €IEMEHTH OT JIBETE MO3UIINN MOXKE /1a
0b1e HaOJII0aBaHO KaTO HAYMH 3a JOCTUTaHE 10 U3BOJA, HO HE Ce TPEeTHpa KaTo
OTJIEJIHA MIPEJIBAPUTENHO 3a/]a/IeHa KaTEerOpHUsl.

Apaymenmupanocm

ApryMeHTHpaHOCTTa C€ YCTaHOBSIBA, KOraTo CTYJACHTUTE HE CaMO 3asBsl-
BaT pelIeHHe, a U3rPaKaaT BPb3Ka Me:K1y NPenopbKaTa 1 OCHOBAHMATA 3a
Hesl. 3aTOBa ce NMPOCIEAsBaT IPUINHHO-CIICICTBEHN BPb3KH, YCIOBUS, OTpaHU-
YEHHS M OYaKBaHU CJICACTBUS.

B enna ot mpoayKiuuTe MOXe /1a c€ PEeKOHCTpyHpa CleqHaTa apryMeH-
TaTUBHA nocyienoBarenHocT: MU yBenndasa eeKTUBHOCTTA U MOXKE /12 HAMAJIH
Cy6CKTI/IBHI/ITe YOBCIIKU I'pCHIKU — JAHHHUTC U AJITOPUTMUTE 063'{6 Mmorartr ga
CBIBPKAT IPUCTPACTUS — TOBA MOXKE Jja JOBEIE 10 JTUCKPUMHUHAILIMOHHH pe-
LIEHUS — CJICIOBATEIHO N3KYCTBEHUAT HHTEJIEKT HE TPsIOBa 1a Ob/ie eAMHCTBEH
¢dakTop — HEOOXOAMM € YOBEIIKH KOHTPOJI. Tyk KpalHOTO pelieHHe € Hero-
CPEACTBEHO MOTHUBUPAHO OT OLIEHKATa HA PUCKa.

[lomo6OHa cTpykTypa uMa U NPOAYKUMATA, IpeAiarama XuopuaeH Moell.
CryneHTHTE MpHeMaT, Ye TEXHOJIOTHSTAa MOXeE Jla TOATIOMOTHE 00paboTBaHe-
TO Ha TOJISIM Opoi KaHIUJATYPH, HO IOCOYBAT PUCKA OT BH3IPOU3BEXKAAHE Ha
COLIMAJTHU HEPAaBEHCTBA IpU paboTa ¢ aHHUTE. 3aroBa npeanarat U1 na mox-
rmomMara, a OKOHYaTeJTHOTO PEIICHHE JIa Ce B3eMa OT X0pa, KaTo cucremara 0b/e
MOAJIaraHa Ha MPOBEPKH U KOHTPOJL

B enna ot mpoaykuuTe apryMeHTalusTa BKJIIOYBAa U COOCTBEHO OCHO-
BaHUE, KOCTO HAAXBBPIS NPAKOTO MpeQopMylHpaHe Ha WU3XOJHUTE TEKCTO-
Be: ,, W e HampaBeH OT YOBEIMIKHSA MO3BK, KOHTO € cyOekTuBeH . ToBa TBBp-
JCHHE € U3MO0JI3BaHo, 3a 1a ce 00OCHOBE OMACEHUETO, Ye aBTOMAaTH3alMsiITa He
npeMaxBa HCIIPEMCHHO YOBCIIKUTE NMPUCTPACTHUA. Ot Hero ce IMpeMruHaBa KbM
IIpenopbKaTa TEXHOJIOTUATA Aa HEe ObJe BbBEIEHA BEIHAra, a mbpBO Aa Obae
[IPOBEPEHA Upe3 TECT U aHAJIU3.

AprymeHTrpaHocCT ce Ha0OmronaBa u koraro npruemanero Ha M e o6Bbp3a-
HO C KOHKPETHH yciaoBusl. CTyIeHTUTE IIpeAIaraT YoBEIKH KOHTPOJI, IPO3padyHu
MIpaBUJIa U PEAOBHU IPOBEPKHU UMEHHO KaTO CPEACTBA 32 OrpaHNYaBaHE HA pHUCKa
OT TIPUCTPACTUS U AUCKpUMHUHANM. J[pyra nmpenopbpKkaTa € cBbp3aHa ¢ HEOOXO-
JUMOCTTa OT KOHTPOJI BBPXY JaHHHUTE U aJITOPUTMHUTE, TaKa 4ye Ipeanoiaragmara
e(eKTUBHOCT Jia He O'bJIe MOCTUTHATA 38 CMETKa Ha CIIPaBEIJIMBOCTTA.
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He BB Bcnuky ciydan obave HATMIHETO Ha MTPETOphKa 03HaYaBa eIHAK-
BO pasrbpHAaTa apryMeHTalus. B HAKOM TeKCTOBe peleHUeTo € GopMyanpaHo
sicHo — HanpuMmep MU na 0bae caMo TOMOILeH HHCTPYMEH, HO OCHOBaHHSITa OC-
TaBaT MO-KPATKU U BPB3KaTa MEXIY KOHKPETHHS PUCK U TPEII0KEHOTO Orpa-
HUYCHHUE € T0-cl1abo pa3BUTa. 3aTOBA B aHAJIN3a PEIICHUE U apryMEHTUPAHOCT
Ce pa3rpaHnUyaBaT: MbPBOTO CBHUJIETEJICTBA 3a IOCTUTAHE A0 U3BOJ, TIOKaTO BTO-
POTO U3MCKBa TEKCTOBO MpociiennMa 000CHOBKA HA TO3H U3BOI.

Hucxycus u uzgoou

Pesynrarute mo3BonsBaT Aa ce CBHIOCTaBAT JABE paBHMINA Ha aHa-
JU3 — KOTHUTUBHUTE JAEUCTBHUSI, IPEANIOCTABEHHU OT JU3aliHa Ha 3ajjadaTa, U Ha-
OJIF0JJTaCMUTE UM TPOSBH B CTYIEHTCKUTE MPOAYKIIMU. AHAIU3BT HA CEACMTE
TPYIIOBH MPOIYKIIMH MOKa3Ba, Y€ TE3W MPOSBU MOrar Ja ObIaT MpPOCIeeHn 1
IIPU PEATHOTO M3IThIHEHNE Ha 3aJ/ladaTa, HO He C€ peajn3upar 1Mo eIuH U ChI
Ha4YWH U C €[HAKBA CTEIECH Ha Pa3r'bPHATOCT.

CrImlecTBeH pe3yaTaT € Bph3KaTa MeX1y MeIHallMOHHAaTa IpepaboTKa Ha
rH(OpManusITa ¥ TOCIEABANIUTE KOTHUTHBHY JeHCTBUA. PaOoTHHTE NMHCTOBE
MOKa3BaT KaK CTYJICHTUTE CEJIEKTUPAT U pedopMyIupaT HHPOPMAIIKS OT JABa-
Ta W3TOYHHMKA, CHIIOCTABAT MPOTHUBOIIOIIOKHATE MO3UIIUN U A alaliTUpPaT KbM
HOBaTa KOMYHHUKAaTHUBHA CUTyanwus. B penuna cmydaum tazu oO6paboTka He 3a-
BBpIIBA C MIpelaBaHe Ha ChABP)KAHHUETO, a CE NMPEBPBILA B OCHOBA 3a MPELeHKa
Ha MOJ3UTE U PUCKOBETE OT u3noi3zBaneTo Ha M. Taka Hanmpumep apryMeHTHT
3a Mmo-royisiMa €PEeKTUBHOCT M OrPaHMYaBaHE HA YOBEIIKATa CYOSKTHBHOCT Ce
ChIIOCTAaBA C PUCKA OT AJITOPUTMHUYHHU NPUCTPACTUA U OJUCKPUMUHAIMA, 4 PC-
3YJATATHT OT Ta3W MPEIeHKa ce 0Tpa3siBa BEPXY (HOPMYIHPAHOTO PEIIeHHE.

OueHkaTa ClIeJJOBATEIHO HE CE IMPOSBSIBA B CAMOTO HAJIMYKE HA JIBE MPO-
THUBOIIOJIO’KHHU ITO3WIIHMH, 4 B HAYHUHA, 110 KOUTO CTYACHTUTEC I' U3IOJI3BAT IIPHU
B3eMaHeTO Ha penierrne. Oco0eHO MOKa3aTeTH! ca CIyYanTe, B KOUTO MOJIOXKH-
TEHUSAT MOTEHI[MAJI Ha TEXHOJIOTHUATA CE€ MPUEMa YCIOBHO, KaTO U3IMOJI3BAHETO
11 ce 00BBP3Ba C YOBEIIKH KOHTPOJI, MPO3PAavHOCT U MMPOBEPKH. B npyra npomyk-
us € mpoOieMaTHU3MpaHa caMara IIPETeHIIHS 32 OOEKTHBHOCT Upe3 apryMeHTa,
ye U e ch3mazieH OT Xopa U CaeI0BaTEIHO MOXKE Ja B3I POU3BEXK A YOBEIIKATA
cyOexkTuBHOCT. ToBa MmoKa3Ba pa3iuKaTa MKy MPOCTOTO U3BIMYAHE HA PUCK
OT U3XO/HUS TEKCT U U3TIOJI3BAHETO Ha TO3M PHCK KaTO OCHOBaHMUE 32 COOCTBEHA
MpeLeHKa.

I/ISBG)KZ[aHeTO Ha HU3BOJ C€ IIPOsABABa HaMu-sICHO IIpru MpEMUHABAHETO OT
MIPOTHBOIIOCTABEHUTE CTAHOBHINA KbM KOHKpPETHA Mpenopbka. B wact ot mpo-
IYKIUUTE CTYIACHTUTE HE BB3MPHEMAT U3ISI0 HUTO €HA OT JABETE H3XOAHU
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MO3UIUH, a IOCTUTAT 10 MeXKAUHHO pemenue: MU na ce usnon3sa KaTo nomo-
IIeH UHCTPYMEHT, JIOKaTO OKOHYATEITHOTO PEIIeHHe OCTaBa IPH YOBEKA; /1a Cce
MPUIIOKH XUOPUJCH MOJICIT; WU CHCTEMaTa Jla He Ce BBhBEXKJIa HEMOCPEACTBE-
HO, a IBPBO Ja ObJe TecTBaHa. IMEHHO TyK ce HaOJI0aBa U CHHTC3UPaHe Ha
€JIEMEHTH OT Pa3IMYHHTE MO3UIINK. To 00ade He MpeACTaBIsABa OTIEITHA TIPE-
BapUTEIIHO 3aJaJICHA KAaTEropus, a HA4MH, M0 KOHTO CTYJACHTUTE JOCTUTAT JIO
HOB M3BOJI Bb3 OCHOBa Ha 00paboTeHaTa nHpopMalius. ToBa ChOTBETCTBA U Ha
Facione, koiiTo BKIIOYBa (hOpMyNHpaHETO Ha CHHTE3 OT CBBP3aHU HJIEW CpPel
BB3MOYKHUTE MPOSIBU NpHU n3Bex1aHeTo Ha u3Bo[ (Facione 2023, p. 6).

[lo-rossiMa BapHaTUBHOCT ce HaOJI0AaBa IMPH APryMEHTHPAHOCTTA.
B Hsixom mpomyKIuu MOXe SICHO Jia C€ MPOCIeqN Bpbh3KaTa MEXAy YCTaHOBEH
PUCK, HallpaBeHa MPEIeHKA U MPEJIOKEHO PEIICHUE: Bh3MOKHUTE MPUCTPAC-
THSI B JAHHUTE MOTAT Aa JOBEAAT J0 AWCKPUMHUHAIIOHHU PE3yITaTH, Opaau
KoeTo aBToHOMHOcTTa Ha U TpsaOBa nma Obae orpaHndeHa U Jia ce 3amas3u 4o-
BEIIKUAT KOHTPOJL. B apyTH cydau e popMmynrpaHa NOAXOASIIA KOMITPOMHICHA
MpenopbKa, HO OCHOBAHMSTA 3a Hesl ca MO-KPATKHU WU IPUINHHO-CIIe/ICTBEHATa
BpB3Ka MEXJY PHCKa U PEIICHHETO 0CTaBa Mo-cliado pa3BuTa. ToBa pasrpaHu-
YEHHE € BaXKHO, 3aI[0TO MMOKa3Ba, Ye JOCTUTaHEeTO JI0 U3BOJI HE 03HAYaBa HEIpe-
MEHHO €THaKBa CTENeH Ha HETOBOTO apr'yMEHTHpAHe.

KorauutuHaTa mposiBa ctaBa HaOmomgaeMa, Korato oOpaboTeHaTa upes
MEIMAIIMOHHUTE ICHCTBUS MHPOPMAIIMS CE M3I0JI3Ba 3a IPEICHKA, JOCTUTaHEe
JI0 pelIeHne U HeroBoto o0ocHoBaBaHe. [IpocnensiBa ce kak MeTHalHOHHUTE 1
KOTHUTUBHUTE JCHCTBHS, IPEATNIOCTABEHU OT AM3aliHa Ha 3a]jauaTa, HAMHUPAT Ha-
OJIr0/JacMa pean3aius B CTYICHTCKUTE MPOIYKI[UHU U KaK Ce CBBP3BaT C U3I0JI3-
BaHHUTE MEMAIMOHHY CTPAaTeruu. PasrpaHU4eHneTo MeXay IPEaIOCTaBeHUTE
JNCHCTBYS U TEXHUTE HAOIIOMaeMHU MPOSIBU € CHIICCTBEHO 32 HHTEPIIPETAUATA
Ha pe3yJITaTUTE, Thil KATO MO3BOJISIBA JIa CE YCTAHOBU KOU OT TSAX JCHCTBUTEIIHO
Ce TPOSBABAT U KaK CE€ ChUETABAT MPH M3TPAXIAHETO Ha KPAtHOTO pelIeHue.
CrnemoBaresrHO METUAIMOHHUTE 3a/1a4¥, KOUTO H3UCKBAT HHTEPIIPETAIUs, HE ca
rapaHius 3a MPOsIBM Ha KPUTUYIECKO MUCJICHE, a Ch3aBaT YCIOBHUS 3a TAXHOTO
OCBIIIECTBSIBAHE.

OrpaHudeHUsTa Ha U3CJICABAHETO CHIIO CIIe/Ba 1a ObJIaT OTYCTCHH. AHA-
JIN3BT CE€ OCHOBABa Ha €JHA MEAMAIMOHHA 3a/1a4a U CeJeM I'PYIIOBU IIPOAYKIIHH,
Mopajii KOETO pe3yiTaTHTe He Morar jJa ObJaT M3MOI3BaHU KaToO JTOKa3arell-
CTBO 3a Pa3BUTHUC Ha KPUTUUYECKOTO MUCIICHE UJTU J1a ObJIaT 0000IaBaHH U3BBH
KOHKPETHHA KOPITYC. Te mokassar Ha6JIIO]IaeMI/I IIpOsABU Ha OIPCIACIICHU KOIHU-
THUBHH JICWCTBUSI IPH U3ITBIHEHUETO Ha KOHKpeTHA 3a/a4a. [IpocnensBaneTo Ha
MOBCYC 3a4a491 U NIPOAYKIIMH BbB BPEMETO 6I/I IIO3BOJIMJIO Aa CC€ U3cCJICaBa JaJdu
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YCTAaHOBCHUTEC IPOSABU CC MOBTAPAT U KaK CC UBMCHST IIPU PA3JIUUCH ZIHSai/llH n
pa3jIndHu yCJIOBUS Ha U3IIBJIHCHUE.

3akJIroueHne

WzcnensaneTo moka3ea HEOOXOMMMOCTTa MEIUAIMOHHATA 3a/1a4a Jja Obe
pasmiiexaHa eTHOBPEMEHHO Ha PaBHUINETO HA HEHHUS JU3alH U HA PEaTHOTO ¥
m3reTHeHne. ChIIOCTaBsHETO Ha TE3M JIBE PABHHUIIA TIO3BOJISABA JIa CE IIPOCIIeIN He
€aMO KaKbB KOTHUTUBEH IOTEHLIUAI € 3aJI0KEH B 3aJa4aTa, HO U KaKk TOW HaMupa
peanusanus ype3 U3Moa3BaHUuTe OT 00ydyaeMHUTe MeTUAI[HOHHH CTPaTEervH.

IlonyueHnute JaHHUW ouepTaBaT MEAUALIMOHHATA 3a/laya KaTo MPONYyKTHU-
BEH KOHTEKCT 3a M3CIIe/IBaHE HA TTPOSBU HA KPUTHYECKO MUCIICHE B 00yYeHUETO
10 61>J1rapc1<14 €3UK KaTo 4YyxXK/I. Te He mo3BoJIsABAT ha Cc€ TBbpAU, Y€ U3NIBJIHCHUEC-
TO Ha OTJENHA 3a7a4a BOAU JI0 Pa3BUTHE Ha KPUTHUUYECKOTO MUCIIEHE, HO AaBaT
OCHOBaHUE BPH3KATa MEXKIY JU3AIH, MEIUAIIUOHHU CTPATETHH M HaOII0MaeMu
KOTHUTHBHHU TPOSIBU a ObJIe M3CIEIBaHA IMOCIEIOBATEIIHO BBHPXY MO-IITHPOK
KOPILYC U B MO-IPOABJLKUTENCH IEPUO.

BaarogapuocTu. M3cienBaneTo € 0ChIIECTBEHO C MOJIKpenara Ha MPOeKT KbM
Hayunouscnenosarenckust cekrop (HUC) Ha dakynrera 1Mo CIaBsIHCKH (DHUIIOIOTHH,
Codomiicku yrusepcurter ,,CB. Knmument Oxpuacku®, Ne 80-10-141/2026 ,,Cp3naBane Ha
OHJIAaliH 00pa30BaTENICH PeCypc ¢ MEIUAIMOHHHM 3a7a4 32 O0YUYCHHUETO M0 OBIArapCKu
€3UK KaTo 4yxa".
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MEDIATION TASK AS A CONTEXT FOR MANIFESTATIONS OF
CRITICAL THINKING: AN EMPIRICAL STUDY IN TEACHING
BULGARIAN AS A FOREIGN LANGUAGE

Abstract. The present empirical study aims to trace
manifestations of critical thinking and the related mediation
strategies in student output produced while completing a mediation
task in teaching Bulgarian as a foreign language. It continues a
previous study of mediation-task design, which found that different
task types activate different groups of mediation strategies and
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imply different profiles of cognitive processing, with tasks requiring
interpretation offering broader opportunities for evaluation,
argumentation and position-building. The present study examines
the AI Ethics Mediation Task, while shifting the focus from the
potential embedded in its design to its observable realization in
student output. The empirical material comprises seven group
products created for the same task and participants’ reflective cards.
A qualitative content analysis traces the mediation strategies used
and manifestations of the cognitive processes identified in advance:
evaluation, synthesis and argumentation. The analysis shows that
students select and adapt information, compare opposing positions,
integrate arguments when constructing a compromise solution, and
justify it through specific conditions and expected consequences.
The reflective data complement the analysis by showing how
learners make sense of the mediation actions they performed.
The results outline a relationship between the use of mediation
strategies and the observed manifestations of evaluation, synthesis
and argumentation, and indicate correspondence between the
cognitive potential embedded in the task design and its realization
in student output.

Keywords: Bulgarian as a foreign language; critical
thinking; mediation strategies; mediation task; student output
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LINGUISTIC SECURITY IN AVIATION
SECURITY TRAINING: CHALLENGES AND
RISKS OF AI-GENERATED CONTENT

Elena Stoyanova
Rakovski National Defence College (Bulgaria)

Abstract. The integration of generative artificial intelligence
(GenAl) into aviation security (AVSEC) training creates new
opportunities for developing and adapting training content,
including instructional materials, case studies, test questions and
practical scenarios. Atthe sametime, itraises specific concerns about
the accuracy, consistency and reliability of generated information.
This paper examines linguistic security as an additional dimension
of reliability in aviation security training. It emphasizes that the
accurate representation of standards, terminology, procedures, and
regulatory requirements is fundamental to effective learning and
to the correct implementation of security measures in practice.
Linguistic, semantic, and terminological deviations in Al-generated
content may foster misunderstandings and misconceptions among
trainees, thereby reducing the effectiveness of aviation security
training and potentially creating vulnerabilities within the aviation
security system. The paper argues that GenAl can serve as an
effective support tool only when its outputs are reviewed and
validated by qualified AVSEC professionals.

Keywords: Al-generated content; aviation security training;
challenges; risks; linguistic security



90

Conference Proceedings

I. Introduction

Artificial intelligence (AI) has become one of the most transformative
technologies of the twenty-first century, significantly influencing sectors such
as transportation, healthcare, education and security. A particularly important
development is generative artificial intelligence (GenAl), which can generate text,
images, video and computer code and support forms of information processing
that were previously difficult to achieve with traditional tools (He et al. 2025).

The use of digital technologies places new demands on the competencies of
both instructors and learners. A human-centred approach to GenAl in education
also requires institutions and educators to consider ethical validation, pedagogical
design and appropriate human oversight'.

In line with this development, ICAO Global Aviation Training (GAT) is
already examining concrete ways of integrating Al into training. A 2026 ICAO
GAT presentation identifies practical applications such as automatically generated
drafts, learning objectives and course outlines, Al-generated assessment
questions, adaptive learning, multilingual localisation and Al agents for tutoring
and guidance (Lee 2026).

In aviation security, the potential applications of GenAl are similarly
diverse. The technology can support the preparation of training materials, case
studies and scenarios, the generation of test questions, the adaptation of content
to different learner levels and the production of supplementary explanations.
These possibilities can reduce the time required to prepare training materials and
provide instructors with an additional tool for developing varied content.

Atthe same time, aviation security is an area in which information accuracy
is particularly important. Personnel training takes place within a regulated
environment in which terminology, definitions, procedures and responsibilities
must be presented precisely.

I1. Main body

2.1. Linguistic security as a component of aviation security training

In aviation security, language has not only a communicative but also a
functional role. Standards, specific security measures, procedures, responsibilities
and decision-making criteria are conveyed through language. An inaccurate
formulation can change the meaning of a requirement or reinforce an incorrect
understanding among trainees. Linguistic security can therefore be considered
through several interrelated characteristics: accuracy, semantic precision,
consistency, clarity, contextual adequacy and completeness.
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Accuracy concerns the use of correct terminology and the faithful
representation of facts. Semantic precision ensures that the meaning of concepts
and requirements is preserved. Consistency requires the use of the same terms
and definitions for the same concepts. Clarity presents information in a way that
minimises ambiguity. Contextual adequacy relates the content to the relevant
regulatory and operational environment, while completeness requires the
inclusion of the information necessary for a correct understanding of the issue.

2.2. Challenges in the use of ai-generated content

Evaluating the quality of generated content cannot be limited to linguistic
correctness. It must also consider different forms of semantic and informational
deviation. One important challenge is semantic redundancy, whereby generative
Al presents substantially the same information several times using different
words or linguistic constructions. Research on redundancy in multimedia
learning distinguishes content redundancy as overlap or repetition of information
in learning materials and shows that its effects depend on how redundancy is
used (Trypke et al. 2023).

The result may be a text that appears detailed without containing
proportionally more information. If an aviation security trainee repeatedly receives
the same information instead of new aspects of an issue, the effectiveness of the
training material may be reduced. This is particularly relevant to complex subjects
such as access control, security screening and air cargo security, where different
parts of the training material should contribute new and specific information.

Another important challenge is insufficient depth and contextualisation.
Experimental results indicate that contextual understanding varies across models,
with pre-trained dense models struggling to understand nuanced contextual
features compared to state-of-the-art models (Zhu et al. 2024). In aviation security
training, this matters because a general and logically structured description may
still be incomplete or insufficiently adapted to a specific regulatory framework,
operational environment or competence requirement.

A further challenge is terminological inconsistency. This occurs when
different terms are used for the same concept or closely related terms are treated
as interchangeable even though they have different professional or regulatory
meanings. Heinisch (2025) shows that LLMs can provide useful support in
terminology work but also highlights limitations in accuracy and consistency,
particularly in emerging or complex terminology tasks.

In aviation security, where terminology is closely linked to harmonised
international, European and national standards and procedures, such variability
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requires particular attention. Trainees need to develop a stable professional
vocabulary corresponding to the terminology used in the applicable regulatory
framework. Al may use synonyms that are acceptable in general language but
that can alter professional meaning.

Another significant challenge is the inconsistency of Al-generated
responses. The same or minimally modified question may produce different
answers, changing the content, terminology or degree of confidence. Such
variability complicates the reproduction and standartisation of training content.
Inconsistencies in Al-generated responses may be reinforced by sycophancy,
the tendency of language models to align their responses with a user’s beliefs
or assumptions rather than consistently prioritising truthfulness. Research
has demonstrated sycophantic behaviour in several Al assistants (Sharma et
al.,, 2024). In aviation security, different answers to the same regulatory or
operational question can create uncertainty about which answer should be
accepted as correct.

The quality of an Al-generated response also depends substantially on
how the prompt is formulated. Generative Al creates new content in response
to user instructions or prompts. Research on prompt sensitivity shows that
LLMs can respond differently to relatively small changes in prompt wording,
with potentially significant differences in output (Chatterjee et al. 2024). This
means that the use of GenAl in professional training requires a certain level of
Al literacy on the part of instructors.

However, the ability to formulate an appropriate prompt does not replace
the expert knowledge required to evaluate the resulting content. Prompt sensitivity
is particularly relevant in AVSEC because a slightly different formulation may
change whether the response refers to a general aviation-security concept or to a
specific regulatory requirement.

One of the central questions in the generation of Al-supported training
content is who is responsible for the final training material. This challenge
is directly related to the need for expert validation. The instructor or another
competent expert must review the content, identify omissions, verify regulatory
requirements and adapt the material to the specific objectives and tasks of the
training.

2.3. Risks associated with the use of AI-generated content

The risks of using Al in AVSEC training are not limited to the system’s
ability to produce factually incorrect answers. A more significant risk arises when
inaccurate, incomplete or terminologically incorrect information is accepted as
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valid professional knowledge and subsequently incorporated into the training
process. This relationship between the linguistic reliability of Al-generated
content and the quality of AVSEC training supports the treatment of linguistic
security as an additional control dimension.

One major risk is the generation of false or misleading information,
commonly discussed in the literature as Al hallucination. According to Dimov,
large language models (LLMs) are probabilistic rather than deterministic systems
and are therefore prone to so-called “hallucinations” — the generation of factually
incorrect statements that are nevertheless presented in a highly convincing
manner (Dimov 2026, p. 121). Dimov further explains that the reason for this
phenomenon is that the model is optimized to predict the next logical word rather
than to perform actual verification.

Inaccurate information in aviation security training may subsequently
influence professional behaviour and the implementation of security measures.

The current ICAO position on trustworthy Al in aviation emphasises
explainability, robustness, data quality, continuous monitoring and keeping
humans in the decision-making loop®. This principle is directly relevant to
training: Al-generated content should assist professional judgement rather than
become an uncontrolled source of professional knowledge.

A furtherriskis the potential impact on aviation security when inaccurate
Al-generated content passes through training without expert verification.
Figure 1 illustrates the proposed chain of consequences: inaccurate Al
content, lack of expert verification, incorporation into training, acquisition
of incorrect knowledge, incorrect practical application and potential impact
on security.

Regulatory non-compliance is another significant risk for AVSEC training.
Al-generated content may contain outdated requirements, combine provisions
from different regulatory frameworks, misinterpret a term or omit important
conditions. For example, when describing passenger screening methods, an Al
system should not simply list familiar technologies - it should reproduce the
relevant regulatory classification and applicable conditions.

The European Union aviation security framework is itself dynamic.
Regulation (EC) No 300/2008 of the European Parliament and of the Council
establishes common rules and basic standards for civil aviation security, while
Commission Implementing Regulation (EU) 2015/1998 lays down detailed
measures for implementing those standards. Both sources should therefore be
checked against their current consolidated versions when Al-generated training
materials are prepared**.
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Figure 1. Chain of consequences for aviation security

Another risk is false authority and excessive trust in Al-generated outputs.
A fluent and confident linguistic style can create an impression of reliability even
when the underlying content has not been verified. According to ICAO’s human-
performance guidance, consistent automation performance can contribute to
human over-reliance and skill degradation, and that lack of practice in automated
tasks can reduce the proficiency and knowledge needed when automation fails®.

A related risk is excessive dependence on Al and the erosion of professional
skills. If learners systematically use generative models to obtain ready-made
answers without checking information or conducting independent analysis, the
development of critical thinking, professional judgement and problem-solving
abilities may be reduced. According to an ICAO Artificial Intelligence working
paper (ICAO, A42-WP/389, 2025), over reliance on Al systems may affect
operator’s decision-making capabilities and ability to respond effectively in
critical situations, highlighting the need to preserve competencies and critical
thinking when Al is introduced to improve operational efficiency.

Based on the challenges and risks discussed above, a validation model for
Al-generated content intended for aviation security training is proposed. The
model is based on the premise that Al output should not be used directly as
training content. Instead, it should pass through several levels of verification. The
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proposed approach integrates linguistic, professional, regulatory and pedagogical
validation, thereby creating a control mechanism between Al-generated content
and its inclusion in the training process.

Figure 2. Model for validating Al-generated content in aviation security training

III. Conclusions

The analysis shows that the challenges and risks associated with the use of
generative Al in AVSEC training are interconnected but should not be treated as
identical concepts. Challenges are characteristics and limitations of Al systems
that make the reliable use of generated content more difficult. Risks arise when
these limitations are not recognised and managed.
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Semantic redundancy, insufficient depth, terminological inconsistency,
response variability, prompt sensitivity and the need for expert validation are
therefore challenges. If unmanaged, they can contribute to misinformation,
improper training, regulatory non-compliance, excessive trust, potential security
impacts and erosion of professional skills.

On this basis, the concept of linguistic security proposed in this paper can
be considered an additional control layer for the use of Al in aviation security
training.

Generative Al has the potential to support aviation security training by
accelerating the preparation of training materials, generating examples, adapting
content to different learner levels and assisting instructors. Nevertheless,
these benefits do not eliminate the need for human expertise. The quality of
Al-generated text cannot be assessed solely on the basis of linguistic fluency
or apparent professional credibility. Its factual, terminological, semantic and
regulatory reliability must also be assessed.

In this context, linguistic security is proposed as an analytical perspective
for evaluating the reliability of language-generated content in aviation security
training,

The present paper therefore provides a conceptual basis for a subsequent
comparative analysis of responses generated by different Al systems and for the
development of a specific matrix for evaluating the linguistic and professional
reliability of Al-generated aviation security content.
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POJIEBAN UTTPU B HYXXOOE3NKOBOTO
OBYYEHWE B COEPATA HA CUTYPHOCTTA

1. ac. A-p Enena CrosinoBa, n-p Ilnana bopumeukoBa
Boenna akanemus ,,l eopru CtoiikoB PakoBcku

AbOcTpakT. B noknana ce pasriiexja NpUIOKEHUETO Ha
pOJIEBUTE UTPHU KATO UHTEPAKTHUBEH METOAUYECKU MOAXOJ B MPO-
(hecHOHATTHO OPHEHTUPAHOTO OOyUYeHHE MO PYCKH €3UK BBB Bo-
eHHa akagemus ,,I. C. PakoBcku®. IlpenctaBeHUTe NpakKTUYECKU
MPUMEPH IITFOCTPUPAT CUMYIHPAHETO HA PEaTHU MPOPECHOHAI-
HU CUTyaIlud B YCJIOBUATA HAa Y4eOCH MpoIiec, MPOBEkKIaH U3BHH
€3MKOBa Cpefa. 3alluTaBa ce Te3ara, 4e Uy KJIUAT e3uK B cepaTa
Ha HallMOHAJIHAaTa CUTYPHOCT HE CJIe[[Ba Jla C€ YCBOsIBa €JUHCTBE-
HO KaTO CBBKYIIHOCT OT M30JIUPAHM JIEKCUKAJIHHU U FpaMaTU4YHU
KOHCTPYKIIMH, a KATO HHCTPYMEHT 3a pa30upaHe 1 U3II'bIHCHUE Ha
KOHKPETHU KOMYHUKATUBHM 3ajauu. PoneBara urpa cw3nasa yc-
JIOBHA, HO MIpo(ecroHaIHO paBIonono0Ha cpera, B KoITo o0yJa-
eMUST U3I'BJIHSIBA KOHKPETHA POJIsl, IIpecie/iBa parMaTuyHa 1ell,
pasmoiiara ¢ nHGOpMAIIUs U TPsAOBa ja pearupa Ha JeHCTBHUATA HA
crOecennrka. OMUCaHUTE CIICHAPUHU C BOCHHA U aBHAIMOHHA Te-
MaTHKa JEMOHCTPUPAT MOTEHLHAJIa HA METOJA 3a aKTUBUpAHE Ha
MPUAOOUTHTE 3HAHUS, PA3BUTHE HAa YMCHHSATA 32 TOBOPCHE, IPH-
JIATAHEeTO MM B CITy’KeOCH KOHTEKCT U MOBHIIIABAHE HA YBEPEHOCT-
Ta ¥ MOTUBAaLUsITa HA O0y4aeMuTe.

KurouoBu 1ymu: o0ydeHue 10 pyCKH €3HK 3a CIICHH(QUIHA
LIeJIH;, POJICBH UTPH; BOCHHA TeMaTHKa; TPO(hEeCUOHATHO OPHECHTH-
paHo oOyueHue
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1. YBog

[Ipodecnonannara MOArOTOBKA Ha BOCHHOCIY)KEIIH W CIICIUAIHCTH TI0
HAI[MOHAJIHA CUTYPHOCT U3UCKBA CHUCTABAHE HA 3HAHUS, MPAKTUYCCKH YMCHHUS
U CIIOCOOHOCT 3a pearupane B AMHaMHUYHA cpena. B To3um cMUCHI 4yKaoe3u-
KOBaTa KOMIIETCHTHOCT MMa TPaKTHYeCKa HACOUYEHOCT: €3UKBT Ce M3I0N3Ba 32
U3ITBITHEHUE HA KOHKPETHHU PO ECHOHATTHY 3a]1auH, 32 00OMEeH Ha MHGOpMAIus,
KOOpIUHALIMS, TaBaHE HA HHCTPYKILUH, TOKJIaBaHE 1 B3aUMOACHCTBHE MEXKITY
WHCTUTYIHOHATTHYU POJIH. 3HAYUTEITHA YaCT OT 3abJDKUTEIHATA OOIIIOBOCHHA
crieluaIu3ipana MmoJAroToBKa TPaIUIIHOHHO c€ OChIIeCTBIBA mMoj hopmara Ha
UT'POBHU 11O CBOATA CBUIHOCT HeﬁHOCTH — BOCHHHU YUCHUS, CUMYJIAllMUOHHU UTPHU,
ma0HM TPEHUPOBKH, TPSHUPOBBUYHH MIIH KOMaHIHO-IMA0HN ydaeHus. Pa3zpabor-
BaHETO Ha CIICHAPUH, PA3TIPENISIISTHETO HA POJTH M PA3UTPABAHETO HA TAKTUYCCKH
CUTYyalluu CC€ Ipujiara KakTo Ha CTPAaTCru4€CKO HUBO NpPU MCKIAYHAPOAHHU Cb-
FO3HMYECKH YUEHUs, TaKa M Ha OIIEPATUBHO U TAKTHYECKO HUBO 32 OTpabOTBaHEe
Ha 33/1a4¥ B paMKHUTE Ha €/[HA BONCKOBA YaCT WJIM IIPU CHBMECTHHU JIEHCTBUS C
JpyTd BOGHHU U LUBUIIHU CTPYKTYPHU.

3aToBa MpUJIAaTaHETO Ha POJIEBH WUTPH IO CICHAPUU B MPOQECHOHAIHO
OPHEHTUPAHOTO UYXkKA0E3MKOBO 00yUYEeHHE HA BOCHHHUTE CIELMAIUCTH HE cpe-
IIa XapakTepHaTa 3a Bb3pacTHUTE 00ydaeMH NCHXOJOrHYecKa ChIPOTHBA. To
HE ce BB3IpHeMa Karo ,,HeCEPHO3HO 3aHMMaHue", a HAIIPOTHB — TIOCPeNIa ce C
HHTEpec, pa3dupaHe U TOTOBHOCT. YUeHeTo upe3 aAeicTBue (learning by doing) e
MIPHUCHILO 32 BOCHHATA MIOATOTOBKA U POJIEBaTa UTPa B Uy KI0E3UKOBATA Ay N TO-
pHs CTaBa €CTECTBEHO ITPOIBIDKEHIE Ha TO3H MOJIEI.

I1. TeopeTnyHa paMKa 32 H3M0/I3BaHE HA POJICBH HI'PH
B YYK/10€3MKOBOTO 00y4yeHuUe

M3non3BaneTo Ha WUIr'pOBU U ApaMaTU3alIMOHHHU TCXHUKU B o6yquI/Ie-
TO I10 UYXJ €3UK MMa JIbJTa regarorundecka Tpaguius. Ome npe3 XVII Bek B
cBoute TpakTatu SIlH Amoc KomeHcku JeruTumupa TearpaliHaTa ApaMa KaTo
e()EeKTHBHO CPEIICTBO 32 OOYUYCHHE I10 JIATUHCKH €3UK Ype3 MPEBPhIIaHe Ha yC-
BOEHOTO 3HaHUE B ACHCTBUE.

B uyxpnoe3nkoBaTa METOIUKA Ta3H HJes MOCTENICHHO Ce pa3BUBa U yT-
BBPX/IaBa B PAMKUTE Ha KOMYHUKAaTUBHUS IMOAX0A M 00ydeHHETO, OazupaHo
Ha 3a/1a4i. B chOTBETCTBHE C KOMYHHKAaTHBHUA M JIEHHOCTHO OPHUEHTHPAHUS
MOJIX0/I, Ha KOMTO ce Oasupa OOInara eBporeiicka e3ukoBa pamka', Bojenara
LIeJT Ha CHBPEMEHHOTO YYXKJOE3MKOBO O0yYEHHE € Pa3BHTHETO Ha yMEHHS 3a
MNPaKTUYCCKO M3IIOJI3BAHC HA C3MKAa B aBTCHTUYHU CUTyallUHW OT CHOTBCTHATA

99



Conference Proceedings

COLMOKYJITYpHA U TpodecroHanHa cpena. JIokaTo KOMyHUKATUBHUAT TOIXOJ
€ CBBP3aH C M3rpa)kJaHe Ha YMEHUS 3a M3pa3sBaHe Ha KOHKPETHU HAMEPEHHS
4ype3 e3WKa, JeHHOCTHO OPUEHTHPAHUAT MOCTaBs B LEHTHPA NPUIALAHEMO HA
yceoeHume 3HAHUA 6 KOHKPEeMHU CUMYaAyul npu UNbIAHABAHE HA CbOMEEMHU-
me OelHocmu 8b8 8pb3Ka ¢ onpedenenu coyuannu poau (Koleva-Zlateva 2025).
OOy4aeMusT ce pas3riexaa He KaTo IacuBEH CIyIaTes, a KaTo aKTUBEH Colua-
JIeH YYaCTHHK, KOWTO U3MOJI3Ba UYKJUsS €3HK, 3a Jla peliaBa pealiHu 3aJlaud B
KOHKPETEH KOHTEKCT.

Yy’k10e3MKOBOTO O0y4YECHHE Pa3BHBa CBOSI METOIWYECKH MHCTPYMEHTa-
PHYM Upe3 3aMMCTBaHE U aJJalTHPaHe Ha TEXHUKHU U TOXBATH, KOUTO UMAT CBOH-
TE MBPBOM3TOYHHIIU B PA3ITMYHU 00IACTH HA YOBEIIKATa JEHHOCT: MPOU3XOIBT
Ha POJICBHTE UTPH € CBBP3aH C TeaThpa M JpaMaTH3alUsATa; H3II0JI3BAHETO Ha
MIPE3EHTAlNUTE B IPOEKTHO 0Aa3MPaHOTO 00YUYEHHUE € MOBIHSIHO OT IPAKTUKHUTE
Ha OM3HEeC KOMYHHKAIHATa U MyOIINYHOTO TOBOPEHE; MEMHHHUSAT XKaHP ,,AHTEP-
BIO** € IIMPOKO M3MOJI3BAHO AUAAKTHYECKO CPEACTBO 32 pa3BUBaHE Ha AUAJIOT Y-
Harta ped. KoMOMHMpaHeTo Ha Pa3INYHU METOIU M TEXHOJIOTHH, BKIIOUUTEITHO
ChUemaHuemo Ha mpaouyuoHnu yueonu memoou ¢ uepama (Birova 2021), e He-
00XOAMMOCT B CHBPEMEHHUTE YCIIOBHS, ThH KaTo Ch3/laBa Bb3MOXKHOCT 32 H3-
rpakJlaHe Ha IMo-AMHAMHWYHA ¥ aBTeHTUYHA cpefa 3a o0ydeHue. /lHec urpoBure
WHTEPAaKTHUBHHU TEXHOJOTMH Ca HeJelnuMa 4acT OT ChbBPEMEHHATa KJacHa CTasl.
ToBa ce oTHacs B OllIe MO-TOJIsIMA CTETICH JI0 YCBOSIBAHETO HA YYK]I €3UK, KBJIETO
B3aMMOJICHICTBHETO Ype3 WI'PU MPEBPBIIA YISOHOTO CHABPKAHUE B MPEKHUBS-
BaHe, MOBHIIABA aHTAKUPAHOCTTA M YJIECHSBA IPEHOCA Ha €3MKOBH 3HAHMS B
peannu komyHukatuBHU cutyanuu (Farkova et al. 2025).

HeobOxomuMocTTa OT mpmiiarane Ha reimMudumupanu GopmaTa ce K-
TyBa M OT MPOMSIHATA B JMHAMUKATa HAa YYCHE MPU ChbBPEMEHHHUTE 00ydaeMHu.
TpaauIIMOHHUAT yYeOHHUK U CYXOTO YETEHE Ha JIBJTH TEKCTOBE Beue HE ca J0C-
TaThYHU 32 MOJAbp)KaHe HA BHUMAHHETO M MHTEpeca. 3a MOCTUTaHe Ha TpacH
pe3yaTaT € Hy»KHO pelyBaHe Ha ICHHOCTHTE U BHCOKA CTEIIEH Ha KOTHUTHBHA,
eMoITroHaIHa U cornaiina anraxupanocT (Littlewood 2018). Ciopen mozaena Ha
npod. bupoBa onTuMaTHHUAT OaNaHC 32 AaHTAXKUPAHOCTTA HA 00yYaeMHUTE Ce I10-
CTHUTa Ype3 CIENHOTO paslpeesicHie Ha BpeMETO B 00YUEHHETO MO Uy €3UK:
20% 3a obsicuenue, HabmoneHue u 6ecena, 30% 3a odyuaBama urpa u 50% 3a
€3MKOBH ¥ PEUEBH YIIPaKHEHNU I, ChYETaHHN C MHOBAIMOHHU TexHosoruu (Birova
2021, p. 151).

B cnenmanusupanara qutTeparypa pojeBaTta urpa ce aehuHupa Karo:

Heiinocm 6 3awumena yuebna cpeoa, npu Kosamo odyuaemume pasucpa-
eam pois, Kamo Cb30a8am YCI06HA PEarHoOCm, Ype3 KOAMO eKCnepuMeHmupam

100



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

C e3uKosume cu 3HAHUA U PA36USAT YMEHUS 34 CHOHMAHHO 83aumooelicmsue
be3 puck om peannu epewku’* (Kovacs 2014) nunu

Mooenupane na peannu cumyayuu u cooumus, XapaKxmephu 3a onpeoeex
coyuanen unu npogecuonanern KOHMeKcm, npu Koemo yY4acmuuyume ce 8iHCues-
gam 6 poaume HA onpeoeyeHU NePCOHANCU U OCHUECMBABAM KOMYHUKATNUGHO
nogeoenue, CboOPA3eHO ¢ YCI08UAMA U 3AKOHOMEPHOCHUME HA CbOMEEmHama
peannocm (Amitrova & Kovaleva 2018).

BaxHo e nma otOenexxnM, 4e BHcOKara 100aBeHa CTOMHOCT Ha poJieBara
urpa 3a npoeCHOHATHO OPHEHTUPAHOTO UYKIOC3UKOBO 0OyUEHHUE Ce OCHUTY-
psiBa caMO KOTraTo HeliHaTa KOHKPETHA METOAMYECKA PAa3HOBUIHOCT € IIEIeChO-
Opa3Ho noxdpaHa ¥ cbo0pas3eHa ¢ peaJlHUTe €3MKOBH Bb3MOKHOCTH U BB3PacTO-
Bo-npoecnoHaNHMsI PO HA YUEUTUTE.

IT1. BugoBe poJjieBH urpu

[Nopanu MHOrOAacHIEKTHHS XapakTep Ha pojieBaTa Urpa B METOIUYEeCcKaTa
JUTEpaTypa He CHIIECTBYBA eAMHHA oOmonprera Tunonorus. Ts Moxe a Ob1e
KJIacu(pHIMpaHa Cope]] pa3IuuyHU KPUTEPUU — TEMAaTHYHO ChIbpiKaHUe, Opoi
YYaCTHUIU, €3UKOBA CIIOKHOCT MIIH LIeJIeBa HACOYeHOCT. ENWH OT Hali-BaXKHUTE
BBIIPOCH, KOUTO TPsAOBa Aa OBJAT pEelICHHU OIle Ha eTana Ha MPOEKTHpaHe Ha
y4eOHO-MeToIecKaTa JEHHOCT, € CTeNeHTa Ha onopa (scaffolding), npenocra-
BSIHA OT MpENoJiaBaTelis Ype3 ClIeHaApHs U MOIIbpKAIINTe YUeOHU MaTepuau
(Harmer 2015).

B 3aBrcHMOCT OT paBHHILETO Ha MPENOAABATEIICKA KOHTPOJ M CTEIEH-
Ta Ha CIICHapHa cBOOOJAa ce pa3rpaHWyYaBaT TPH OCHOBHH BHUJA POJICBH HTPH
(Ladousse 1987):

e KonTposupana poJieBa urpa (controlled role-play). OGyuaemure mo-
JTy4aBaT MpeABAPUTEITHO MOATOTBEHU PETIITMKY WIIH €3WKOBH MOJIETH, KOUTO J1a
M3M0JI3BAaT B KOMyHHKAaTHBHATA CUTyalHs. ToBa € Hal-CHIIHO CTPYKTypHpaHa-
Ta Pa3HOBHUIHOCT Ha pOJieBaTa Urpa, 4ecto OazupaHa BbPXY TOTOB JUAJIOT WU
agantupas TekcT. Ha HauaHUTE eTanu Ha 00y4YeHHeE TS OCUTYPsIBa BUCOKA €3H-
KOBa CHTYpHOCT.

e YacTU4YHO KOHTPOJMPAHA poJieBa urpa (semi-controlled role-play).
Ha yugacTHummTe ce npenocrass oOLI0 onucaHNe Ha CUTYalUusTa U Ha POJIUTE,
HO OT/AEJHH €JIEMEHTH OT HH(POPMAIHITA OCTAaBAT N3BECTHH CaMO Ha KOHKPET-
HUS yYacTHHK (information gap). ToBa M3UCKBa OT ChOCCEAHULINTE Aa MHTEP-
peTHpaT HaMepeHHUsTa U MOBEACHUETO HA MAPTHHOpA CH U JIa pearupar ajek-
BaTHO Ha Pa3BHBAIIATa € KOMYHHUKATHBHA CUTYAIHSL.
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e CBoGoaHa poseBa urpa (free role-play). Ha o0yuaemure ce 3agaBaT
EIMHCTBEHO OOCTOSTENCTBATa HA O0NyBaHEeTO. Te caMOCTOSTEHO ONPENeIIsT
XOJ/Ia Ha pa3roBopa, U30upaT e3UKOBUTE CPEJICTBA U OPraHU3UpPAT POJIEBOTO CH
MOBE/ICHUE.

B pamkuTe Ha NEWHOCTHO OPUEHTHPAHHS TOIXON POJieBaTa UIpa CTaBa
MCKJIUHCH C€Tall MCKAY y‘le6HOTO YIOpaKHCHUC W H3MBJIHCHUETO HAa aBTCH-
THYHN TTpodecroHalHn 3aaqn. 3a TyKJ0e3UKOBOTO o0ydeHne B cdepara Ha
CUTYPHOCTTa KJIFOYOBO 3HAUYCHUE MMa MMEHHO CTENeHTa Ha MpodecHOHATHA
ABTCHTUYHOCT — MPEXOABbT OT KOHTPOJIUPAHU y‘ie6HH CUTyalluul KbM 3aJaqu,
KOMTO MOJICTHPAT peajHu MpOoQecHOHATHH B3aUMOJCHCTBHS M HM3WCKBAT OT
oOyuaemHTe 1 JCUCTBAT KATO COIIMAIIHU areHTH B KOHKPETCH MpoeCHOHAICH
KOHTEKCT (OOIIIOBOCHEH, aBUAI[MOHEH, JIOTUCTUYCH, a[MUHUCTPATUBEH, pa3y3-
HaBaTEJICH U T.H.).

IV. llenn Ha poJseBara urpa
B Ipo¢¢CHOHATTHO OPHEHTHPAHOTO 00y4YeHHE

[IpodecrnonannaTta kKOMyHHKalMsl BUHATH € MOJYMHEHA Ha KOHKPETHA
nparMaTruidHa 1OejJ1 U IpoThuda B paMKUTC Ha ONPCACIICHU MHCTUTYUHWOHAIHH
B3aWMOOTHOIIEHHUS U TIpaBuia. B 4yk10e3MKOBOTO 00yueHHe Ha CIIEI[HaIH-
CTH OT cpepaTa Ha CUTYPHOCTTa pOJIeBaTa UT'Pa CbBMECTSABA CIICIHUTE TUAAK-
THUYCCKH U IICUXOJIOTHYCCKHU LCIN:

e ABTEHTHYHOCT M cOJIMKABaHe ¢ peajiHaTa nmpakTuka: Crernuaan3u-
paHaTa JeKCHKa ¥ €3MKOBUTE KIIMIIETA CE IPEHACAT OT y4eOHUKA B aBTEHTUYCH
KOHTEKCT. [1o TO31 HauWH urpaTa PyHKIHOHHUPA KATO ,,TeHepaiHa perneTHINS
3a CUTYyalliu OT PEATHUS KHUBOT.

e OBJasIBaHe HA JIEKCHKA U pe4YeBH MOJe/H, He00X0AMMHU 3a nmpoge-
custa. Criope]] TeMaTuKaTa Ha KOHKpETHaTa pojeBa UTpa ce aKTHBHpAT CIie-
OHAATM3APAHN TEPMUHU U (pa3eoOTUIHN eNUHUIH. Upe3 pazmuyHuTe PO,
B KOMTO BJIM3aT YYaCTHHLIMTE, C€ OTPadOTBAT PEUEBU CTUIIOBE U PETUCTPH, Xa-
pakTepHH 3a ecTecTBeHaTa KomyHuKamus (Aguila Rodriguez & Castillo Barrios
2026). Harmpumep, 3a 1a U3ITBJIHA POJIATA CH HA CIIYKHTEN IO CUTYPHOCTTA Ha
JETHILIETO, YYEIUAT yHoTpeOsBa peueBr GOPMYIIH Ha U3yUYaBaHUS €3UK U ClIe]-
Ba MIOBEJICHUECKH MOJIEJI, XapaKTepeH UMEHHO 3a Ta3 IJIBKHOCT.

e PazpuTune Ha rnaakoctTa (fluency) u cnonTaHHocTTa. Upe3 mmMuTa-
LUsITa HA CUTYAaIlNH, HAMTOJ00SBaIU PEallHOCTTA, YUCIUAT Pa3BUBa YMEHUS 32
Obp3a ¥ I'bBKaBa peaklMs MPU HelpeackazyeMu oOcTosiTencTBa (Amitrova &
Kovaleva 2018). Koraro e B poisita Ha outiep, poBEK AaIIl pa3UT Ha CBUIETEI
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WJTY TIOTHPIIEBIN, TOW TPsiOBa He3a0aBHO J1a alaliTHPa PEUYEBOTO CH MOBEACHHUE
criope] mojiydeHaTa nHpopManus — HalpuMmep, Ja 3a1aj]ie yTOUHSBAIIN BBIIPO-
CH WJIM J]a pearupa Ha Ka3aHOTO OT ,,pa3lMUTBaHHI .

e [IpeononsiBane Ha TpeBo:kHOCTTA. be3onacHara yueOHa cpenia mpe-
pasrnonara y4emunTe Ja IpeoosaBaT e3uKoBaTa Oaprepa Wi TPEeBOKHOCTTA OT
nonyckane Ha rpemku (Farkova et al. 2025). I'pemiHo 3amageHusaT BBOPOC MO
BpeMe Ha poJieBaTa Urpa HiAMa JACHCTBUTEIHHU MOCIEIUIH, & CIyKH KaTO Bb3-
MOXKHOCT 32 KOPHTHpaHe Ha HETIPABUIIHO YCBOCH MaTepHas HJIU 32 yUeHE 4pe3
OIIWT.

e [loBumaBaHe Ha yBepeHOCTTA U MOTHBAIUSATA. YCIEITHOTO CIIPaBs-
HE ¢ Ka3yC B CUMYJIMpaHa peaJHOCT HOCH He3a0aBHO ycellaHe 3a MOCTHKEHHE,
KOETO YKpEIBa YBEPEHOCTTa U CTUMYJIMpa BBTpPEIIHATAa MOTHBALIMS 33 yUCHE.
AKO YYaCTHHKBT M3IIBJIHU YCIIEIITHO CBOSITA POJISl Ha YYXK/Jl €3UK B CUMYJIHpaHa
CHTyanus, B KOATO HAUCTHHA OW MOTI'BJ JIa TIOMaHe B CBOETO MPO(eCHOHATHO
OuTure, TOBa ro OKypakaBa U ce MpeBpblla B Hali-noOpaTa Harpaja 3a MoJoxkKe-
HUTE YCUITUSI.

PoneBara urpa e KJI040B METOX ¥ B 00yYeHHETO MO ABHAIIMOHHA CH-
rypHoct. B cBoeTo odunmanto ,,PEKOBOACTBO 10 CUTYPHOCT Ha CTpaHa-3eMs,
MexaynapoguusT cbBeT Ha jetumara (ACI) m MexayHapogHaTa OopraHm3a-
s 3a rpaxkaancka apuanus (ICAO) u3pndHo moguepraBaT 3HAYEHHETO HA TO3U
noxaxon: O6yuenuemo u noGUUABAHEMO HA 0C8E00MEHOCIMA 3d CUSYPHOCT MO-
2am 0a 8KII0Y8am Cviemanue om mMemoou Kamo 3aHaAmus 8 Kiacha cmas, ooy-
YeHue Ha paboMHOMO MACMO, CEMUHAPU, PONEBU USPU U YHeHUsI OM MUNA ,,4ep-
gern ombop*. Unmepakxmusnume mexHuku Kamo ponegume ucpu OONPUHACAM
CbujecmeeHo 3a no0oOpasaHe Ha 83AUMOOECNEUENO MeHCOY eKUNU C PA3TUYHU
omeoeopHocmu?®.

OT ChIIECTBEHO 3HAYEHHE €, Y€ pojieBaTa HIpa € MpelIcTaBeHa KaTo
CpeaCcTBO 32 eeKTUBHO MOATIOMarane Ha MpogpeCHOHATHOTO B3aUMOJICHCTBHE
B CpejiaTa Ha JIeTHIIHATA CUTYPHOCT. B mporpamuTe 3a 00y4eHne Ha HHCTPYK-
TOpU 10 aBHAIlMOHHA CUTYPHOCT CHIIO ce HabisAra Ha HEOOXOOUMOCTTa OT
MPOBEK/IaHE HA TTPAKTUYCCKU 3aHSITUS U POJIEBU UTPH, KOUTO JOTPUHACAT 32
10-0BP30TO yCBOSIBAHE HA TEOPETHYHUS MaTepUai U IMOCIEIBANIOTO MY HPH-
JaraHe B peaJiHa cpefa.

ToBa HU TO3BOJNIABA Jla GOPMYJIHpaMe H3BOJ OTHOCHO BPBH3KAaTa MEXKIY
npo(eCHOHATHUS KOHTEKCT M MHTEPAaKTUBHUTE METOAHM B UYXKIOC3MKOBOTO
oOyueHHe: MPAaKTHYECKH BCSIKa MpoQecnoHatHa JeHHOCT, 0a3upaHa Ha KOMY-
HUKaIWS, MOXe 1a Ob/ie pa3paboTeHa KaTo CIIEHAPHi 3a poyieBa Urpa. 3HAYU-
MOCTTa Ha NMOCTaBEHUTE Ype3 Ta3H y4yeOHa JCHHOCT LeNIn HaIXBBPIsS PaMKHTE
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Ha M3rPaXKIAHETO HA €3MKOBA KOMIICTCHTHOCT U J1aBa OCHOBAHUE J1a C€ TBBPIH,
4e poyieBaTa Urpa € He3aMeHHM 00pa3oBaTeNieH pecypc, KOWTO pa3BUBa €IHO-
BPEMEHHO €3MKOBaTa, KOMYHUKATHUBHATA U COIIMAIHO-TPO(EeCHOHATHATA KOM-
MIETEHTHOCT Ha 00yJaeMuTe.

V. Ycii0BuA 32 e()eKTHBHO POBEKAaHE HA POJIEBH UTPH

EdexTuBHOCTTA Ha pojieBaTa UTpa HE Ce TapaHTHUpa aBTOMaTH4IHO. He
€ JOCTAaThYHO MPOCTO Aa ObAC U3MUCIICHA TEMa U CUTyauus, aa Obae o0sBe-
Ha B KJIac U Jia ObAaT pa3npeaesieHd posuTe. 3a Ja U3IBJIHU CBOUTE JUIAK-
THYECKH IeJH, POJIeBaTa UT'pa N3UCKBA MPEIM3Ha METOJUIECKa MMOATOTOBKA
U choOpa3siBaHe KaKTO C €3MKOBOTO PAaBHHILE Ha 00yyaeMHUTE, TaKa U C TeX-
HUs IpOo()eCHOHANICH OMUT M KOHKpeTHAaTa ydyeOHa 3a/avya. 3a MOCTHTaHETO
Ha ONTHMAJIEH PE3yJITaT € He0OXOAMMO OCUTYPSIBAHETO Ha CIETHHUTE Oa30BU
YCIIOBUS:

e fIlcHO medmHUpaHa CUTyalusi 1 KOMyHHKAaTHBHA 3a/1a4a — 3aJaBaHe Ha
KOHKpETEH KOHTEKCT, POJICBH IIeNi M WH(popMarmoneH aeumut (information
gap);

e CHOTBETCTBHUE C €3MKOBOTO HUBO HAa YYAaCTHHUIIMTE: CIIOKHOCTTA Ha ClIe-
Hapus TpsOBa a OTroBapsl Ha PEaJIHUTE BH3MOXKHOCTH Ha TpyImara, 3a Ja ce
n30erHe ppycrpamnus u IeMOTHBAIHUS;

e PazpaboTBane Ha peBapUTEIICH CLIEHAPHUI 1 €3UKOBA MOJIKpena — OCH-
rypsBaHe Ha ONOPHHU MaTEpHalId, POJIEBH KapTH WJIU JIEKCUKAJIHU KIWIIeTa 3a
[JITABHO HABIIM3aHE B UTPATa;

e ['bBKaBO pasmpeneneHe Ha poJIuTe — CboOpa3siBaHe C MHIUBUAYATHU-
T€ )KEeJIaHUs, TeMIIEpaMEHT U KOMYHUKAaTHBEH MOTEHIIHAJ Ha YYaCTHUIIUTE;

e AJleKBaTHA CTETeH Ha KOHTPOJ — MPEIoJaBaTeNsAT OCUTYPsiBa HE00XO-
auMara paMka, 0e3 Jla yIpakHsBa CBPBXKOHTPOJ, KOWTO OM BB3MPENsTCTBAI
CHOHTAaHHOCTTA,

e PazymHa BpemeBa pamka — GUKCHpaHe Ha BpeMe 3a TIOATOTOBKA U IIPO-
BCKIAHC, KOUTO Ja OCUTYPAT MOAABPKAHETO HA JOCTATHBUHO MHTCH3UBHO TEM-
10 Ha M3II'BITHEHHUETO;

e JluHaMuYHA POJIS Ha TIPETIOIaBaTeNsl — OT OPTAHU3ATOP U MOAET (TIpeau
urpara), npe3 acunurarop u HabrOmaTEN (MO0 BpEME Ha UI'PaTa) A0 BOJCI] Ha
aHaym3a (Cien urpara);

e OcurypsiBaHe Ha KOHCTPYKTHBHA 0OpaTHa Bph3Ka — JUCKYCHUATA CIEI
MPHUKJIIOUBaHE Ha Urpara TpsadBa na Obae GoKycupaHa BbpXY MOCTUTHATHS yC-
IeX U aHAJTM3UPAHETO Ha MMO-CHIIECTBEHUTE JOIYCHATH €3MKOBH T'PEIIKH.
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[Ipu npodecroHanHO OPHEHTUPAHOTO HYKJI0€3UKOBO 00yHUEHHUE TPETIo-
JaBaTENAT HE TPSOBa Ja CHMyJMpa camaTa CHelHaIn3ipanHa IMoAroToBKa, a aa
M3II0JI3BA MMO3HATHS Ha 00ydaeMuTe Npo(hecHoHaIeH KOHTEKCT KaTo €CTECTBEHA
paMmKa 3a €3UKOBO JIEHCTBUE.

VI. IlpakTryecKu npuMepu OT 00y4eHHEeTO N0 PYCKHU €3UK

B mpakTukaTta Ha 00y4eHHETO 10 PYCKH €3UK BBB BoeHHa akamemus ,,[.
C. PakoBcku' mpenomaBareny OT Pa3ju4YHU KaTeIpy OOCIUHSBAT YyCHUIIUS 32
paspaboTBaHe u MpUIaraHe Ha POJIEBU UTPH, IPECH3IABAIIH PEaTHH IPOPecro-
HanHU cuTyanuu. ClieBaliuTe MPUMEPH ChABPKAT KPATKO OIHMCAHWE Ha JIBE
YCIIEITHO U3MOI3BaHH 3aJauu.

Ilpumep 1. Ponesa uzpa ,,Habopna komucusn* (Ilpusvienas xomuccus)

Koumexem u yuacmuuyu: IIpakTHdecKko 3aHATHE, MPOBEXIAHO ChC CIIe-
LUaIU3aHTH OT KypCOBE IO pycKu e3uk (HuBa A2, Bl.1 u B1.2). CrcraB Ha rpy-
rarta: BOGHHOCITY>KEIIU U IUBIIIHU CIIY>KHTENH, Bb3pacT 30+.

Temu om yuebHama npoepama: ,J001ma BoeHHa TepMuHOIorus ; , Ilpode-
CHOHaJIHA U HabopHa BoeHHa cityx0a”; ,,BoeHHa kapuepa U BbOPBKEHU CHIIH'
(BOEHHOAIMUHUCTPATHUBEH KOHTEKCT).

Bpemempaene: ot 2 1o 4 yueOHu daca.

Cvcmas na porume: ipefcenaTeNl Ha KOMUCHUATA; YIEHOBE Ha KOMHUCHATA
(BoeHEH JeKap, ICUXHUAThP, CIEHHAINCT 10 YOBEUIKH PECYPCH, MPEACTaBUTEIN
Ha MUHHCTpPECTBO Ha BBTPEIIHUTE PaOOTH, OTTOBOPHUK IO aJITepHATHBHATA
rpakJaHcKa ciiyk0a); kKannauaatu (HaOOpHUIIH).

Ilenu: axTUBUpaHE HA TPHAOOWTH JIEKCHKO-TPAMAaTUYHHU 3HAHUS U
YMEHHs 332 KOMYHHUKalus B OOl mpodecnoHalieH KOHTEKCT, pa3BUTHE Ha
ycTHaTa ped, niaaBHOCTTa (fluency) m cHOHTaHHOCTTA; pOpMUpaHE Ha CO-
MUOKYJITYpHa M KOMYHHKAaTHBHA KOMIIETEHTHOCT B CHTYyaIluu, OJNHU3KH IO
peasHus KUBOT.

Xoo na cyenapus: TloOATOTBUTEIHUAT €Tal BKJIOYBA AUCKYCHUS 3a
npodecuoHasHaTa U HabopHaTa BOCHHA CIy)k0a M BBBEXKIAI Iperiien Ha
aBTeHTUYeH BujaeomaTepuan. Cien ToBa IMpenoiaBaTeNsiT 00sBsiBa UTpaTa,
LEeIUTe U NpaBuiIaTa, pa3npenaesns pojanuTe U pa3faBa HHANBHUAYaJEH ClieHa-
pYii Ha BCEKM YYaCTHHK. 3a J1a MPeapa3moaoXi YIaCTHHIIATE, MPeTnoaBa-
TEJISIT MOXeE Jla y4acTBa B IbPBUS KPBI, KATO JEMOHCTPHpPA MOJIelIa ¢ IMYeH
npumep. CueHapuaT NpeIBUK/Ia pa3lojlaraHe Ha yYaCTHUIIUTE Ha pa3yind-
HH y4eOHM ,,CTAaHIIUH‘, KONTO CHMYJIHPAT 3acefaHre Ha BOGHHATa KOMHUCHSI.
Kangunatst Bau3a B 3ajaTa, IpeAcTaBs ce€ M NMpPEMHHaBa Mpel Mocieno-
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BaTeJIHMU cbOeceaBaHUs C JeKaps, ICUXHUATHPa, KaJAPOBUKA M OCTaHAJIUTE
crenuaJucTd. Bcekn oT TAX oLEHsBa TOAHOCTTAa MY 3a BOGHHA Cilyx0a, a
Ha (puHAaNa mpeacenaTeNaT Ha KOMUCHUATA MTPOU3HACA OQULIHATHO pEeLIeHHE:
Jalli KaHIUJATHT ce MpU3HaBa 3a TOJEH U B KOM BUJI M POJ BOICKH ce pas-
npenens.

o chiecTBO TO3M MPUMEP UIIOCTPUPA YACTUYHO KOHTPOJIIMpaHa posieBa
Wrpa ¢ €3WKOBa OTOpa — MOBEYETO YHYACTHHIIN Pa3nojarar ¢ MUCMEH CIIeHapHil
3a CBOSITA POJIsl U/ MJIU CHC CIIUCHK HA BB3MOXKHHUTE CH PEIITUKH. ChILEBPEMEHHO
urpara Moke Zia ce mpoBeJie C eIEMEHTH Ha CBOOOIHA poJieBa UTpa — [O0-KOMY-
HUKATUBHUTE WIM YBEPEHH YUYACTHHIIH ITOJYYaBaT POJIH, KOUTO UM MPENOCTa-
BAT CBOOOAA 32 UMIIPOBHU3ALIHSL.

Pa3Ho00pasneTo oT poiu 1aBa B3MOKHOCT JIa CE YIPAKHAT KOMYHHUKa-
TUBHU yMEHHUS B Pa3iIuuHU (QyHKLIMOHATHO-pedeBu ctuiose. [Ipu Hanumdue Ha
JOCTaThYHO y4eOHO BpeMe MrpaTa MOXKE Jja ce MOBTOPH 2 — 3 IBTH, KaTO MPH
BCEKH CJIe/IBAIl] KPBI' YYaCTHUIIUTE CH Pa3MEHST POJIUTE.

Ki1ro4uoB 3aj0r 3a yCHemHoTo IpoBeKJaHe Ha Ta3W CIIOXKHa yueOHa cH-
MyJlalys ca pa3pa0oTBaHETO HA NMOAPOOHM CHEHAPHH U NMpelu3HATa opra-
Hu3anus. Jluncara Ha SICHU MHCTPYKIIMHU OT CTPaHa Ha MpernojaBaTes Uiy Ha
aJIeKBaTHU OIIOPHM MaTe€pHaly MOXKE 3HAYMTETIHO Jla HaMaJlu HeWHaTa JuAaK-
THYecKa ePeKTUBHOCT.

Ilpumep 2. Poneea uzpa ,Ilpogepka no cuzyprocmma na remuuiemo
(Ilposepra bezonacnocmu 6 asponopmy)

Konmexem u yyacmuuyu: llpakTryecko 3aHSITHE, IPOBEICHO ChC CIIera-
JIN3aHTH OT Kypc Mo pycKu e3uk (HuBo B1) 3a pa3BuTHe Ha YMEHHUETO TOBOPEHE.
CehcraB Ha rpynata: 12 BoeHHOcyxemu, Bb3pact 22 — 30 .

Temu om yuebnama npoepama: ,,MapmipyTu, TpaHCIIOPT, TPEBO3HH CPE-
cTBa“; ,,PermaBane Ha mpobieMu Ha pabOTHOTO MACTO™ (ABHAITMOHEH KOHTEKCT).

«

Bpemempaene: 2 yae6HM yaca.

Cwvcmag na ponrume: CIY>KUTEI 0 CUTYPHOCTTA; MIPEICTaBUTEN HA I'pa-
HUYHA TOJUIMS;, MIPEICTABUTEN HA MUTPAITHOHHUTE CIYXKOH; MBTHUK 1; ITBT-
HUK 2.

1]enu: oBnamsiBaHe Ha CIiCIMATU3MpaHAa JCKCHKA, CBhp3aHa ¢ 00IaTa aBu-
allMOHHA TEPMUHOJIOTHS W JICTHUIHATA CUTYPHOCT; PA3BUTHE HA MPAKTUUECKH
KOMYHUKAaTHBHY YMEHHS W CIIOHTAaHHOCTTA Ha YCTHATa ped; oTpabOTBaHE Ha
YMEHHS 32 U3ITBJIIHCHUE Ha KOHKPETHU ONEPAaTUBHU 3a]]a4M B aBUAI[MOHEH U JIO-
TUCTHYCH KOHTEKCT Ha PYCKH €3UK.

Ha ¢urypa 1 e nmpencraBeHO METOIUYECKOTO CTPYKTYPHUPAHE HA MPOBE-
JICHUS MOJICT 32 MHTEPAKTUBHO Yy KJI0S3UKOBO 00yUYCHHE.
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®durypa 1. Mozen 3a HTHTEpaKTUBHO 4YKJI0€3UKOBO 00y4eHue

Cxemara oTpa3siBa MocJaeJOBaTEIHUS IECTCTENIEHEH MPOLEC, Ype3 KOUTO
Ce OCBIIECTBSIBA IIPEXOABT OT TEOPETHYHO yCBOSIBAHE HA CIEIMAIN3NpaHaTa Je-
KCHKa KbM HEITHOTO IPAKTUYECKO ITPHUIIaraHe B CHMYJIMpaHa OllepaTUBHA Cpela.

3aHATHETO 3alo4YBa C BBBEXKAAII €Tall, TIPU KOHTO MpPernoAaBaTesT
MPE3CHTHPA BU3YaJTHO U BbBEXKJa MPOQeCcHOHATHA TEPMUHOIIOTUS, CBBP3aHa C
KOHKPETHO HallpaBJICHHE OT HAIlMOHAJIHATa CUTypHOCT. KaTo mpumep e mpex-
CTaBeHa TeMaTa, CBbp3aHa ¢ IbTyBaHe, JICTUILE U TPOBEPKH 38 CUTYPHOCT.

Cren mbpBOHAYATHOTO MPEJCTABSIHE HA MOHSATHATA C€ NIPEMUHABa KbM
(a3ara Ha aKTHBHpaHe HA peyHHKA. Ts ce peannsupa ype3 pa3gaBaHETO Ha
MPEeIBaPUTEITHO MOATOTBEHH KapTH C KIIFOUOBHU IyMH, KOETO MO3BOJIsIBa Ha 00Y-
JaeMHTE J1a 3aTBBPAST BbBEJCHATA JICKCHKA U J]a HOATOTBSAT €3UMKOBUTE CH KOH-
CTPYKIIMH 32 MPECTOSIIaTa peyeBa ICHHOCT.

CrhenBamusar eTan oT MOJeNia BKJIIOYBA ONpee/siHeETO HA criennupuy-
HH POJIM B CHOTBETCTBHE C €CTECTBOTO HA poJyieBaTa Urpa. B pasriexnanus
npuMep oOydaeMHuTe ce pas3feisaT Ha JBOMKHM, 3aeMally MO3HIMUTE Ha CIy-
KUTEN M0 CUTYPHOCTTA Ha JIETHIIETO W MBTHHUK. [locTaBs ce KOHKpETHa CH-
TyaTHBHA 3a/1a4a, CBbp3aHa C MpoIeaypaTa o MpeThpCBaHE Ha MOAO3PUTEICH
pbueH Oarax.
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B ocHoBata Ha Moziena e 3aJ10KeH Npo(ecHoHAaJIeH IHAJI0T MKy ydac-
THULUTE. B Ta3u ¢asza Te BIM3aT B AUPEKTHA KOMYHHUKAIUS B peajHO BpeMe Ha
PYCKH €3HK, KaTo LIeJTa UM € Ja pa3peraT KoH(pIUKTHATa CUTyalusl Ha JeTH-
IIETO, U3MOJI3BalKM MaKCHMaJTHO TOYHO U aJICKBATHO YCBOCHHUS CIICITHAIN3UPaH
PEUYHUK.

CuMynanMOHHUAT LUKBJI NPUKIIOYBA Ha eTarna Ha o0paTHAa BpPb3Ka.
[IpoBexxaHUAT B Kpas Ha 3aHATHETO aHATU3 TO3BOJISBA Ha MperoaBaTels U
Ha o0yyaeMHTe JJa OTYETaT HUBOTO Ha IPUIOOUTUTE KOMYHUKATUBHHU CIOCOO-
HOCTHU ¥ MMOCTUTHATUTE LIETTH.

3a yCrenrHoTo peaju3upaHe Ha POJIEBUTE UTPU OT KIIOYOBO 3HAYCHHE Ca
pEANMCTUYHUAT CLEHapHil, OanaHCHpaHaTa POJs Ha MpernojaBaTes U aKTHUB-
HaTa aHT&KUPAHOCT Ha caMuTe oO0ydaeMu. Cpell MOTCHIUATHUTE OTPaHUYCHHS
U METOOUYECKH IPEAU3BUKATENICTBA CIEABA Ja CE OTUETAT BPEMETO, CTEIIEHTa
Ha IpeABapUTeNIHA NOATOTOBKA 33 POJIMTE, €3MKOBOTO HUBO Ha rpyrara, KaKTo
U PUCKEBT OT MPEKbCBaHE OT CTPaHa Ha MpernoaaBaTesss U QUKCHPAHETO BBPXY
IrpaMaTUYHUTE T'PEIIKY 110 BpeMe Ha urpara. CienoBaTeinHo e(peKTUBHOCTTA Ha
poJieBara Urpa 3aBUCH OT sICHATA LieJI, TpodecHoHaIHaTa IpaBIONOg00HOCT, Ch-
00pa3siBaHETO C €3UKOBHUTE BH3MOKHOCTH, KA4YeCTBOTO HA 00paTHaTa Bpbh3Ka H
HEHHOTO MSCTO B LISUIOCTHATa METOJMYECKA CUCTEMA.

VII. 3akiarouenue

HacTosmusaT nokiaz ce ocHOBaBa Ha pa30MpaHETO, 4e UyXKITOE3UKO-
BaTa MOATOTOBKA 3a HYXXJIUTE Ha HAI[MOHAJIHATa CUTYPHOCT cieiBa da Obe
OpUEHTHPaHa He CaMO KBbM yCBOSIBAaHE Ha €3MKOBU 3HAHUA, HO M KBM H3TPaxK-
JaHe Ha yCTOWYMBU YMEHHS 3a NMpodecHoHaNIHa KOMYHUKALHs B PeaucTHY-
HU cutyanuu. CuMynanuuTe mo npodecHoHanHu Ka3ycH MoraT Ja oOXBaluaT
KaKTO OOIIOBOEGHHW M aJIMHHHCTPATHBHH TeMHU (Hamp. ,,bpuduHr Ha BOeHEH
KoMaHaup®, ,,'paHUYHO-TIpONycKaTeneH MyHKT", ,,JIokimanBane Ha 0OCTaHOB-
Ka“, ,lHIHIEeHT Ha paOOTHOTO MACTO™), TaKa U TSICHO NMPO(UINPaHU CLEHAPUHT
KaTo ,,MeauInacKa eBakyamus ', ,,Opranu3upane Ha YKPUBAHETO Ha ITUBUIIHO
HaceneHue, ,,Pa3nuT Ha BOGHHOIJIEHHUK WM ,,OTKpUBaHE Ha MOAO3PUTEICH
o0exT npu narpynupane’. [lonoOHM y4eOHN IeHHOCTH BHHATH CIIONENAT 00mIa
JUAAKTHYECKa Lell: TpaHC(HOPMHUPaHEe Ha TEOPETUYHUTE 3HAHUS B aBTEHTUYHO
CUTYAIlMOHHO TIOBEIICHHE.

[IpunaraneTo Ha PoOJNEBU UTPH B MPOPECHOHATTHO OPHEHTUPAHOTO UYK-
J0€3UKOBO 00ydeHHe e(QEeKTHUBHO IIPEOAO0JIABA MPOMNACTTa MEXIY TEOpHsTa U
NpakTHKaTa. Ype3 CMUMynHpaHeTo Ha ABTEHTHYHHU Ka3yCH €€ MOJEINPA AKTUBHO
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KOMYHHKATHBHO TTOBEJICHHE, ChoOpa3eHo ¢ QyHKIIMOHATHIS PETUCTBD, PCUCBHSI
€TUKET U KOHKPETHATA CUTYalLHs.

Hapen ¢ nuaakTudeckuTe mMoyi3y, CMMyJausaTa ch3aaBa 3alluTeHa yueo-
Ha cpeza, B KOSITO JOIYCKAaHETO Ha T'PELIKU HE MOpa)kJa PEalHU ONEepaTHBHU
UM coLMaiHU nocieaunu. [loeMaHeTo Ha KOHKpeTHa MpogecHOoHaTHa PO
CBaJIsl ICUXOJIOTUYECKUTE Oapuepu U 4yKJ0€3UKOBaTa TPEBOXKHOCT, KaTo CTH-
MYJIHpa CIIOHTAaHHOCTTa M I'bBKaBaTa peaknus MpH HEMpeacKa3yeMu o0cTos-
TeacTBa. JIupekTHaTa Bpb3Ka MEKAY pasUTpaHUs CLEHApUI U HEroBara Ipak-
THYECKa IPUJIOKUMOCT IOAAbPKA BUCOKA BBTPEIIHA MOTUBALUS U U3rpaxia
YBEPEHOCT B COOCTBEHUTE KOMYHUKATUBHU BH3MOKHOCTH.
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ROLE-PLAYS IN FOREIGN LANGUAGE TEACHING
IN THE SECURITY SECTOR

Abstract. This paper examines the application of role-
playing as an interactive methodological approach in professionally
oriented Russian language instruction at the Rakovski National
Defence College. The practical examples presented illustrate
the simulation of authentic professional situations within an
educational process conducted outside the natural target-language
environment. The paper argues that a foreign language in the
national security sector should not be acquired merely as a set
of isolated lexical and grammatical structures, but as a tool for
understanding and executing specific communicative tasks. Role-
play creates a simulated yet professionally realistic environment
in which learners assume specific roles, pursue pragmatic goals,
utilize information, and respond dynamically to their interlocutors’
actions. The described military and aviation scenarios demonstrate
the method’s potential to activate acquired knowledge, foster
speaking skills, facilitate their application in professional settings,
and enhance learners’ confidence and motivation.
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military topics; professionally oriented language instruction
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COMMUNICATION IN PROFESSIONAL
MILITARY PRACTICE: ANEEDS ANALYSIS
OF SWEDISH HIGHER OFFICERS

Jamie Rinder
Swedish Defence University (Sweden)

Abstract. This paper reports on a communication needs
analysis survey completed by 81 higher officers in the Swedish
Armed Forces. The survey examined how frequently the
respondents performed a range of workplace communication tasks
and how difficult they found these tasks. The results show that
the respondents’ communication is predominantly internal and
interactional. Frequently required tasks include writing e-mails,
participating in meetings, understanding briefings, and giving
instructions. Tasks perceived as demanding include report writing
and communication with international partners. Tasks that are both
frequently required and perceived as demanding include reading
specialised texts and participating in problem-solving discussions.
These results provide an empirical basis for reviewing the content
and assessment of professional communication courses in higher
military education.

Keywords: needs analysis; military communication;
communication tasks; Swedish Armed Forces
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I. Introduction

The ability to communicate effectively is a fundamental component of
professional military practice. Officers are required to communicate across a wide
range of situations and to collaborate with colleagues at different organizational
levels. Their professional communication is closely connected with leadership,
collaboration, and decision-making. Moreover, officers increasingly operate in
international and multilingual contexts (Siegel, Vance & Nilsson 2025).

At the Swedish Defence University (SEDU), higher officers on the Joint
Advanced Command and Staff Programme (JACS-P) take courses in Professional
Communication in English and, in some cases, French, German, and Russian.
To ensure the relevance and continued development of courses such as these,
an up-to-date understanding of how higher officers work and which aspects of
their work they find demanding is necessary. This information can be gathered
systematically through needs analysis, which has long been recognized as a
defining feature of Languages for Specific Purposes (LSP) (Basturkmen 2020).

This paper reports on the results of a needs analysis survey conducted
among higher officers on the JACS-P at SEDU. Its aims are to update teachers’
understanding of how these higher officers communicate at work and to identify
opportunities for improving professional communication courses at SEDU and
potentially at other institutions of higher military education. More specifically,
the study addresses the following research questions:

1. How often do higher officers perform certain communication tasks in
their military work?

2. How difficult do the higher officers find these communication tasks?

3. What implications do the survey results have for the design of teaching,
learning, and assessment activities for higher officers?

I1. Method

2.1. Participants and context

The survey was distributed electronically to higher officers studying on
SEDU’s JACS-P in June 2026. A total of 81 respondents completed the survey
within two weeks. Respondents were instructed to answer based on their
current military role or another military role held in the preceding two years.
Communication related to their studies or to other employment was excluded.

2.2. Survey design

The survey was created and administered using Sunet Survey and comprised
39 closed questions and one optional open question. The choice of communication
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tasks used in the closed questions was informed by NATO Standardization Office
(2016)" and Bureau for International Language Co-ordination (2019).

The questions did not specify a working language. Respondents were
instructed to consider tasks performed in Swedish, English, another language, or
a combination of languages. Unless otherwise stated, tasks could involve spoken,
written, or other forms of communication.

Respondents rated the frequency of 24 tasks using six response options:
daily (daily or almost daily), often (at least once per week), sometimes (at least once
per month), rarely (less than once per month), never, and I do not understand this
task description. They also rated the perceived difficulty of 15 of these tasks using
the response categories challenging, difficult, moderate, easy, not applicable, and
I do not understand this task description. Questions concerning communication
with particular professional groups were excluded from the difficulty measure.

The optional open question allowed respondents to provide comments or
identify additional communication tasks.

2.3. Ethical considerations

Onthe front page of the survey, respondents were informed that participation
was voluntary, that no personal or demographic data would be collected, that
they could withdraw from participation at any time, and that they could contact
the author with questions, comments, or requests for more information.

2.4. Data analysis

Frequency responses were assigned values from 5 (daily) to 1 (never),
while difficulty responses were assigned values from 5 (challenging) to 2 (easy).
Responses indicating that a task was not applicable or not understood were
assigned 0.

Total and mean scores were calculated for each task to facilitate ranking
and comparison according to frequency and perceived difficulty. Frequency
and difficulty were also considered together by grouping tasks as more or less
frequent and more or less difficult.

Responses to the open question were reviewed descriptively to identify
task types and contexts that supplemented or qualified the closed-question
results. No formal coding was used.

I11. Results
3.1. Communication partners

The results in Table 1 indicate that the respondents communicate with a
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variety of partners at different organisational levels, but that their communication
is predominantly internal to their own organisations and chains of command.

Table 1. Respondents’ communication partners with mean scores for frequency
5 = daily, 4 = often, 3 = sometimes, 2 = rarely, 1 = never

Communication partner Mean frequency score
Colleagues of the same rank in your own unit 4.62
Immediate superiors in chain of command 4.47
Subordinates/direct reports 4.41
Civilian staff in a defence organisation 4.17
Colleagues of the same rank in other units or services 3.69
Senior leadership 3.48
Allied forces, international partners, or counterparts 291
External government agencies 2.46
Contractors and industry partners 2.04
Civilian stakeholders outside government 1.93

3.2. Frequency of communication tasks

As Table 2 shows, writing e-mails is the most frequent task, with 76 of
the 81 respondents reporting that they write e-mails daily or almost daily. Other
frequent communication tasks show that the respondents’ communication is
more often interactional and internal to their organisations.

Table 2. Respondents’ communication tasks with average scores for frequency
5 = daily, 4 = often, 3 = sometimes, 2 = rarely, 1 = never

Communication task Mean frequency score
Write e-mails 4.83
Comm w/ colleagues of the same rank in your own unit 4.62
Comm w/ immediate superiors in chain of command 4.47
Comm w/ subordinates/direct reports 4.41
Participate in meetings 4.38
Understand spoken briefings, messages, or instructions 4.30
Give instructions, guidance, or orders 425
Request or provide work-related information 4.22
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Comm w/ civilian staff in a defence organisation 4.17
Read and understand specialised texts 4.16
Participate in discussions to solve problems or negotiate

solutions 3.88
Comm w/ colleagues of the same rank in other units or

services 3.74
Deliver oral presentations 3.56
Comm w/ senior leadership 3.48
Describe events, situations, or procedures 3.36
Summarise information from multiple sources 3.15
Explain specialised information to non-specialists 3.12
Write reports 3.07
Comm w/ allied forces, international partners, or counterparts 291
Co-write texts 2.63
Write other correspondence 2.59
Comm w/ external government agencies 2.46
Comm w/ contractors and industry partners 2.04
Comm w/ civilian stakeholders outside government 1.93

Several spoken and collaborative tasks were reported as frequent by the
respondents. These include participating in meetings and giving instructions.
Participating in discussions to solve problems or negotiate solutions is somewhat
less frequent, but it remains a regular feature of respondents’ professional
practice. Twenty-one respondents reported participating in such discussions
daily, 37 often, and 15 sometimes.

Reading and understanding specialised texts is also a regular feature of
the respondents’ work. Sixty-two respondents claimed that they perform this
task daily or often. The remaining 19 respondents reported sometimes reading
specialised texts, meaning that no respondent performed this task less than once
per month.

The lower half of Table 2 includes several tasks related to presenting and
communicating complex information. Although reported as less frequent, these
tasks” mean frequency scores correspond approximately to sometimes on the
response scale.

Responses about communication with allied forces, international partners,
or counterparts show considerable variation. While 22 respondents reported
performing this task daily or often, 30 did so sometimes, 22 rarely, and seven
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respondents reported that it was not part of their work. International communication
therefore appears to be routine for some respondents but less frequent for others.

3.3. Perceived difficulty of communication tasks

As Table 3 shows, the respondents generally perceived the 15
communication tasks as easy or moderate rather than difficult or challenging.
Higher difficulty scores were reported for reading and understanding specialised
texts and participating in discussions to solve problems or negotiate solutions.
Communication with allied forces, international partners, or counterparts also
received a relatively high difficulty score. Twelve respondents rated this task as
difficult or challenging, suggesting greater variation in perceived difficulty than
for most communication tasks.

The highest average difficulty scores were recorded for writing reports,
co-writing texts, summarising information from multiple sources, and
communicating with allied forces, international partners, or counterparts.
Nevertheless, even these tasks received mean scores corresponding only to
moderate on the response scale.

Table 3. Respondents’ communication tasks with average scores for difficulty
5=challenging, 4 = difficult, 3 =moderate, 2 = easy, 0 =not applicable/understood

Mean difficulty

Communication task score
Write e-mails 2.11
Participate in meetings 2.27
Understand spoken briefings, messages, or instructions 2.27
Request or provide work-related information 2.37
Give instructions, guidance, or orders 2.38
Deliver oral presentations 2.52
Explain specialised information to non-specialists 2.58
Describe events, situations, or procedures 2.62
Read and understand specialised texts 2.69
Participate in discussions to solve problems or negotiate solutions 2.72
Write other correspondence 2.86
Summarise information from multiple sources 2.86
Comms w/ allied forces, international partners, or counterparts 2.88
Write reports 2.91
Co-write texts 2.92
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3.4. Relationship between frequency and perceived difficulty

Frequency and difficulty scores were available for 15 communication
tasks. Figure 1 combines these results by categorising the tasks into four broad
groups.

Table 4. Relative frequency and difficulty of 15 professional
communication tasks

Easier More difficult
* Write e-mails < Participate in | Read and understand specialised texts
More meetings ¢ Understand spoken|e Participate in discussions to solve

frequent |briefings, messages, or instructions | problems or negotiate solutions
* Request or provide work-related
information ¢ Give instructions,
guidance, or orders

* Deliver oral presentations | Summarise information from multiple

Less Explain specialised information to |sources ¢ Write other correspondence
frequent |non-specialists ¢ Describe events, |* Write reports * Communicate with
situations, or procedures allied forces, international partners, or

counterparts * Co-write texts

Most of the frequently performed tasks were also among those perceived
as easiest, and most of the less frequent tasks were also perceived as relatively
difficult. However, two tasks stand out for combining relatively high frequency
with relatively high difficulty: reading and understanding specialised texts and
participating in discussions to solve problems or negotiate solutions.

3.5. Responses to the open question

Seven respondents answered the optional open question, identifying
additional languages, channels, genres, audiences, and professional contexts.
Examples included using English during international exercises, instant
messaging with allies, flight-safety communication, joint-exercise planning,
communication with politicians and diplomats, and employee—employer
communication. One respondent highlighted the need to write short texts rapidly
while selecting and simplifying information about a complex problem.

The open responses provide examples of contexts that were not fully
captured by the closed questions. They also highlight differences in respondents’
roles and serve as a reminder that tasks that were reported as rare across the
whole group could nevertheless be important for a small number of respondents.
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IV. Discussion

The results provide an updated picture of the professional communication
needs of higher officers on the JACS-P. This Discussion now considers three
broad patterns in the results and highlights their implications for the teaching,
learning, and assessment of professional communication at SEDU and potentially
at other institutions of higher military education.

4.1. Internal and interactional communication

The respondents’ professional communication is predominantly internal to
their organisations and chains of command. They communicate most frequently
with subordinates, immediate superiors, colleagues in their own units, and
civilian staff within defence organisations. Similarly, frequent tasks involve
interaction with others through meetings, briefings, instructions, and exchanges
of workplace information. These results, supported by conclusions presented
in Maiier and Yukhymenko (2022) and Nejkovi¢ and Bosnjak (2020), suggest
that teaching, learning, and assessment activities in professional communication
courses for higher officers should prioritise interactive communication within
military teams.

The lower frequency of communication with external and international
partners should not, however, be interpreted as evidence that these activities are
unimportant in professional military practice. The variation in survey responses,
together with responses to the open question, suggests that such communication
may be highly relevant to particular military roles.

4.2. Difficult and frequently required tasks

Considering frequency and difficulty together provides a useful basis
for identifying possible curriculum priorities. Reading and understanding
specialized texts and participating in discussions to solve problems and negotiate
solutions were both reported as relatively frequent and relatively difficult tasks,
and they therefore warrant particular attention in professional communication
courses for higher officers.

More broadly, several of the tasks perceived as more difficult involve
processing and communicating information, including specialized reading,
summarizing multiple sources, report writing, and problem-solving
discussions. One open response similarly highlighted the need to produce
short texts rapidly while selecting and simplifying information about a
complex problem. These results suggest that professional communication
courses should provide opportunities for higher officers to develop their
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ability to select, synthesize, and adapt complex information for different
purposes and audiences. Reading activities could develop higher officers’
ability to identify relevant information in specialized military texts, while
discussion activities could require them to explain their understanding or
stance, respond to others, clarify information, and reach a consensus. Writing
activities could similarly focus on communicating complex information
clearly and concisely in professional formats.

4.3. International communication

Communication with allied forces, international partners, or counterparts
was reported as less frequent than internal communication, but it was perceived
as comparatively difficult. Indeed, this task received the highest number of
combined challenging and difficult ratings in the whole study. Several factors
may contribute to this perceived difficulty, including the use of an additional
language, unfamiliar organisational practices, intercultural expectations,
differences in terminology, and differences in language use and proficiency.
The result is consistent with findings in Prins et al. (2025) and Synytsya and
Keremidchieva (2011), and it supports the inclusion of teaching, learning, and
assessment activities that prepare higher officers for international cooperation.
Such activities could involve telecollaboration or exchanges between military
universities in different countries, with a focus on multinational planning, the
clarification of terminology, and communicating effectively across linguistic,
cultural, and professional boundaries.

4.4. Limitations and future work

The results and claims presented in this paper should be interpreted
within the scope of the study. The survey relies on self-report, and it therefore
reflects respondents’ perceptions rather than direct observations of workplace
communication. Although respondents were asked to base their answers on their
current military role (or a recent military role), they may have interpreted the
broad task descriptions in different ways.

The sample was also limited to 81 higher officers on one iteration
of JACS-P at SEDU, and no demographic or professional data about the
respondents were collected. The results should therefore not be assumed to
represent all higher officers. Further investigation through interviews, focus
groups, observation, or consultation with military subject specialists could
provide a more detailed and nuanced understanding of the communication
needs identified in this study.
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V. Conclusion

This study provides an updated picture of the communication tasks
performed by the higher officers in their professional military practice. The
results indicate that their communication is predominantly internal and
interactional. Respondents communicate most frequently with colleagues,
superiors, subordinates, and civilian staff within defense organizations, while
frequent communication tasks include writing e-mails, participating in meetings,
understanding briefings, giving instructions, and exchanging work-related
information. Although communication with international partners was reported
as less frequent overall, its importance for some respondents and its comparatively
high perceived difficulty in the survey are noteworthy.

Two tasks stand out in the results of this study because they were reported
as both relatively frequent and relatively difficult. The first is reading and
understanding specialized texts, and the second is participating in discussions
to solve problems or negotiate solutions. These findings suggest that professional
communication courses should provide opportunities for higher officers to
develop the ability to process complex information and to select, synthesize, and
adapt it for different and specific purposes and audiences.

Overall, the results of this study suggest that professional communication
courses for higher officers should reflect the internal, interactional, and
information-intensive nature of professional military practice. Rather than
treating these results as a fixed prescription, however, teachers and curriculum
developers can use frequency and perceived difficulty alongside programmed
aims and professional relevance to select authentic learning and assessment
activities.

NOTES

1. NATO STANDARDISATION OFFICE, 2016. NATO Standard ATrainP-5
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2. BUREAU FOR INTERNATIONAL LANGUAGE CO-ORDINATION, 2019.
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TEPMWHN B COEPATA

HA KWBEPCUT'YPHOCTTA 3A UENUTE
HA CNEUNANU3INPAHOTO OBYYEHWUE
1O BBJITAPCKW ESUK KATO YYXO

npo¢. 1-p Naka buposa
Coduiickn ynusepcurer ,,C. K. Oxpuacku

Ab6cTpakT. [JokmagpT pasriexja BeIIpoca 3a aKTHUBHO H3-
MOJI3BAHM TEPMHUHH B cepaTa Ha KUOSPCUTYPHOCTTA M TEXHHS
moa00p 3a HETUTE Ha CHEIHAIH3UPAHOTO 00YUCHHE 110 OBJITaPCKU
€3WK KaTo 4yXJ. TepMHHHTE W TEPMHUHOJIOTHYHUTE CHUCTAHHS
(oxomo 50 Ha Opoif) ca MpeICTaBEeH! KaTO €3MKOBY EANHUIIM, 3a€M-
KM OT aHIJIMMCKHS €3UK C TSIXHOTO KOHKPETHO 3HaueHHe, OT eIHa
cTpaHa, ¥ cienu(uIHa CHUETAEMOCT B OBIATAPCKUS €3UK, OT IpyTa
crpana. [loka3zaHu ca CHCTEMHHTE BPB3KH MKy TEPMUHUTE (aH-
TOHUMUYHU U CHHOHHMHH), KaKTO ¥ aKTHBHO JEHCTBAIINUTE CIIO-
BooOpa3yBaTeNHN MozeH. JlaneHn ca IpuUMepH 3a YIpaKHeHHS,
CIIOMAaraiy 3a yCBOsIBaHE Ha MOAOPaHUTE TEPMUHU B Ipoleca Ha
00y4eHneTo 1Mo OBITapCKH €3UK KaTo YK B cepaTa Ha Kubep-
CHUTYPHOCTTA Y HAITHOHATHATA CUTYPHOCT.

KurouoBu aymu: kKubepcuUTrypHOCT; TEpMUHHU; O0yUYeHHE;
OBITaPCKH €3UK KaTO TYK]T
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B cbBpeMeHHUS CBIT KHOSPCUTYPHOCTTA € BasKHA YacT OT HAIlMOHATTHATA
CUTYpHOCT Ha efHa cTpaHa. Criopen nokymenTa ,,Ctpaterus Ha EC 3a kubepcu-
TYPHOCT 3a HU(PPOBOTO AeceTunetue”, mpueT oT EBpomeiickara koMmucus mpes
2020 r.: ,,MxoHoMuKaTa, feMOKpanusita u oomectBoTo Ha EC 3aBucAT moBeue
OT BCSAKOTa OT HAJIMYUETO Ha CUTYPHH U HAJISKJTHHU U(POBA HHCTPYMEHTH H
cBBp3aHOCT. [lopaan ToBa KHOEPCUTYPHOCTTA € OT CHLIECTBEHO 3HAYCHUE 32 U3~
rpaKIaHeTO Ha YCTOMUYMBA, eKOJIOrochobpasna u rudposa Espoma‘“. Kubepcu-
TyPHOCTTA UMa CTPATETHYECKO 3HAUCHNUE 32 3alIiTa KaKTO Ha JTUYHH, TaKa U Ha
ObpKaBHU JaHHH. M3rpaknanero Ha kuOepcurypHocT (Cybersecurity) e rinas-
HaTa 11e)1 B 0opOata ¢ kubepnpecrpinnocTta (Cybercrime). Hait-o0110 3a e3uka
B pa3riexaaHaTta cdepa Moxe Aa ce Kaxke, 4e TOH MMa XHUOpHIeH XapakTep,
3aI0TO ChUETaBa TEPMUHH U JICKCUKAJIHU €IMHULU OT BOCHHOTO JEJI0, HAI[HO-
HanHaTa curypHocT u IT chepara.

B nenTbpa Ha HameTo BHUMaHUe € MoAOOpHT Ha aKTUBHA TEPMUHOJIOTUS
B Ha3oBaHaTa cdepa U Bb3MOXKHOCTTa T4 jAa ObJie W3Noi3BaHa ¢ yyeOHa uen. B
HACTOSIIIUS JIOKJIAJ] ca TIONOPaHu W aHATU3UPAHU TEPMUHU M CIOBOCHUCTAHHUSI
B ctepara Ha KHOEPCUTYPHOCTTA W 3aIUIAXHTE, MPEN KOUTO TS € M3NpaBeHa. B
LEHTHhpa Ha HAIIK M3CJIEA0BATENICKH MHTEpec € (opMaTa U ChUYeTaeMOCTTa Ha
€3WKOBHUTE EIUHUIIH, KaTO B CIIy4anTe Ha M0-MaJIKO U3BECTHU TEPMUHH € JTaJCHO
u 3HayeHueTo uM. [lonbpanu ca okomno 50 TEPMUHOIOTUYHU €IMHHUIIA W TEXHU-
T€ MPOU3BOIHHU (HOPMH, aKTUBHO M3MOJ3BaHH B cepara Ha KHOSPCUTYPHOCTTA.
[Ipumepute ca ekcriepnupaHy OT aAMHHUCTPATHBHA AOKYMEHTH, PAa3UIHH TI0
KaHp HayYHU TEKCTOBE M MH()OPMALMOHHO-0OPa30BaTEIHU MPOAYKTH B MOCO-
yeHara cepa (Brx uutupanara nureparypa). B mpencraBsHeTo Ha e3UKOBUTE
€IVHUIIN Ca U3MOJI3BAHH TEMaTH9IeH, CHCTEMHO-CTPYKTYPEH U IMHTBOMETOIHYE-
cku noxxoau. Ha ocHoBara Ha TeMaTHYHMSI TOAXOA KbM OOIINTE POJOBH HOHITHS
ca JJaJIcHU TEXHHU BUJOBU CHOTBETCTBHS. B pyclOTO Ha CUCTEMHO-CTPYKTYPHUS
TTOIXOJ B CIIACHKA €THO J0 IPYTO ca MPEeACTaBEHH MIMPOKO U3MTOI3BaHU CJIOBOCH-
YeTaHUs ChC CHHOHMMHO WJIM aHTOHUMHYHO 3HaueHue. B mo-ronsimara cu yact
TEpMUHHUTE B cepaTa Ha KHOEPCUTYPHOCTTA Ca 3a€MKH OT aHTJIMHCKHS €3HK,
Topajn KOETO 10 BCEKH OBIATapCKU TEPMHH € TIOCOYEHO OPHTHHATHOTO MY aH-
[JIMICKO ChOTBETCTBHUE. B mporieca Ha 3aMMCTBaHE ca IOCOYEHH CIIOBOOOpa3yBa-
TEJIHUTE MOJIEIIH, YPe3 KOUTO CE MOCTHUTa aJanTHPaHe Ha TYKJAUTE TEPMUHHI KbM
HOpPMHTE B OBJITapcKus e3uK. B HAKoH cioydaum ca oTOens13aHu qyOneTHH hopMu
B TEPMHHOJIOTMYHATA yroTpeda, KOMTO MOKa3BaT IWHAMUKATa U I'bBKABOCTTA B
Pa3BUTHETO Ha e3uKa. JINHrBOMETOAMYECKHSIT MOAXO]I Ce MpHiiara B oadopa Ha
€3WKOBHTE EWHUITN U TAXHOTO MPECTaBsIHE, CHIIO Taka B UAEATa 1a ObIaT pas-
paboTeHH e3WKOBU M PEUeBH YIPaKHEHUS 3a YCBOsIBaHE M ymnoTpeba Ha crenua-
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JU3UpaHaTa JIeKCHKa U TepMUHONIOTHs. TpsiOBa 1a momdepraeM, 4e HalpaBeHUsIT
OT HaC TEPMHUHOJIOTMYEH CIIUCHK B cpepara Ha KHOEPCUTYPHOCTTA Ce IIpeiara 3a
LEeTUTe Ha CTIEIHaIN3UPaHOTO 00yUeHHe N0 OBJITapCKH €3UK KaTo Uy K.

B HauanoTo e HyxHO Ja fepuHUpaMe TOHATHETO MepMuH KaTO KIIOYO0BO
B HacTosAUIMs aHaiu3. B Peunnka Ha chBpeMeHHMs OBITapCcKu KHUKOBEH €3MK
HaMUpaMe ciegHata AeUHULMS: ,,TepMUH M. (J1aT.). JlymMa uiu uspas, KOUTO ce
yHoTpeOsBaT B HAKOS 00JIacT Ha HAayKaTa, TEXHUKATa, H3KyCTBOTO U O3HAYABAT
CTPOTO oIpenesieHo NoHATue. Texnuuecku mepmunu. FOpuouuecku mepmunu.
Mysuxannu mepmunu?,

KubepcurypHocrra e riaBHaTa 1en B 6opbata ¢ KHOeprnpecThITHOCTTA,
[opaay KOeTO Te3W JBa TePMHHA MMAaT KJIIOYOBO 3HAYCHUE B HAIIMS aHAJIU3.
KubepnpectpnHocT (knbepnpecThIIEHHE) ce Haprya H3I0JI3BaHEeTO Ha Kubep-
MPOCTPAHCTBOTO 32 KPUMUHAHHY 1IeJTH, ONIPECTICHN B HAIMOHAITHOTO UITH MEXK-
IyHApOIHOTO 3aKOHOAaTelIcTBO. Taka Hampumep aymute GumuHr (Phishing,
W3MaMHU UMeln) u pancyebp (Randsomware, kpuntupane (3akito4BaHe) Ha
JAHHH C 1IeJT ToJyYaBaHe Ha OTKYI) ca BHJIOBU MOHSTHUS 10 OTHOIIEHUE HA PO-
JOBOTO MOHATHE KHOEPIPECTHIIHOCT.

TepmunsT KuOepBoiina (Cyberwar) ce U3Moi3Ba B HETOBOTO T'eHEPATN3HU-
paso 3HaueHue. Criopen O. Xapu3zaHoBa TO 00xBara B ce0e CH, KaKTO BOCHHUTE
aCIeKTH Ha BOIfHATa, Taka W €JIEMEHTH, 3acAralid KpUTHUYHaTa UHQPacTPyK-
Typa, Mequu, cBoboaTa Ha TUYHOCTTa U Ap. MHOro yecTto KuOepBoiiHaTa ce
BB3IIpHEMa KaTo €JIEMEHT Ha MHGOPMAallMOHHATa BOWHA U B YaCTHOCT Ha €JIeK-
TPOHHATa BOWHHA, HO TOBA € JAOMYCTHUMO IIPH YCIIOBHE, Y€ TaKbB THI BOMHHU Ce
npoBexaaT. KeM oOmust TepMUH KHOEpBOWHA TPAaBUTHPAT peAnlla TEPMHUHH
C TO-TSCHO 3HAYCHHE: KHOEPTEPOPHU3BM, KHOSCPKOH(IHMKT, KuOeparaka, KH-
OepiunuoHax, kudepopwmkue. KubeprepopusbpM ce Hapuya H3IMOJI3BAHETO Ha
KHOEpIpOCTPaHCTBOTO 32 TEPOPUCTHYHU LU, ONPEACICHN B HAIIHOHAIHOTO
WM MEXAYHApOIHOTO 3aKOHOAATeNcTBO. KnOepkoH(IUKT € HanperHara CUTy-
anus MEeXAY OBP’KaBU MJIM OPraHU3UPAHU TPYNH, B KOATO BpakaAeOHH KHOEp
aTaku MPOBOKUpAT OTBeTHH JeicTBus. Kubeparaka — neiicTBusaTa, BoIeImu 10
[IOCTUTaHE Ha IPEABAPUTENHO NepUHUPaHUTE LEJIN Ype3 U3I0I3BaHe Ha KuOe-
pesieMenTu (MHpOpMaIIMOHHH, TEXHUYECKH U X0pa). Kubepopwxue — cpencTso-
TO, Ype3 KOETO ce mpoBexaa kubeparakara (Harizanova 2019). OT cBost cTpaHa
kubepaTakaTa UMa pa3JIMYHH MPOSBICHUS, a MIMEHHO: Kubepuzmama (Spoofing,
CnyyduHr, napoaus, u3Mama), MUPaTCTBO; KUOEPLIINHOHAXK — KpaxkOa Ha TBp-
TOBCKH TaifHU, MHTEJIEKTYaJIHA COOCTBEHOCT WIIH JbPIKaBHU JIaHHU; Kudeprmpe-
cenBane (Cyberstalking) — oHmaiftH TOpMo3, BpaxxaeOHU CHOOIICHUS 1 3aIlJIaXH,
HAaCOYCHHU KBbM KOHKPETHO nuie; 0otHeT — 60T (Bot) — cbkpareHo ot ,,po0oT";
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KOMITIOTBPHA TIpOrpama, KOSTO H3I0JI3Ba MPEKOBU YCIIYTH 32 JIa Ce NU3BBPIIBAT
aBTOMATHUYHU JICHCTBUS C I TPYIOEMKH 3a/1auu Jla ObJaT M3IIBIHEHH aBTO-
MaTn4HO. botHeT (Botnet) — mopeanna ot ycTpoiicTBa, CBEp3aHH C HHTEPHET,
BCSIKAa OT KOWTO U3ITBJIHSIBA €IMH WK TIoBeue 00ToBe. M3mon3Bar ce 3a u3BbpIil-
BaHE Ha pa3MpeieNICHN aTaky, Kpa)kOa Ha JaHHH, H3MpalaHe Ha CriaM | JIp. TOJ.
ATaxkyBaIIMAT NOTy4YaBa JOCTHI JO YCTPOHCTBOTO U Bpbh3KaTa Ha )KepTBara.

Mosxe Hal-001I0 Ja ce TBHPAH, e KubepuzMaMmaTa € CBhp3aHa ¢ XaKep-
ctBoto (Hacking), koeto e MHOrO TosIMa 3amiaxa 3a kudepcurypHoctra. Kakro
€ U3BECTHO, XaKePCTBOTO MPEACTaBIsIBA HEOTOPU3UPAHO MPOHUKBAHE B KOMITIO-
THPHU CUCTEMU WM MpexH. C TepMUHA XaKePCTBO € CBBP3AHO MIOHITHETO yS3BU-
mocT (Vulnarability) Ha nHbOpPMaIMOHHUTE CUCTEMH, KOETO Y€CTO BOIH JI0 3JI0Y-
norpeda ¢ TMYHU JaHHH, HEOTOPU3UPAH JOCTHII, TeU Ha MHPOPMALHS, TPOOUTH
nH(pOpMaITMOHHU MacHBH, a chIo Taka Ddos ataka (Distributed Denial of Service)
— IIpeToBapBaHe Ha yeOCalT HITH CHPBBP C OIPOMEH TpaHK, KOETO IO IIPaBu He-
JOCTBIICH 3a moTpebutenute. [locoyeHNTe TEPMUHOIOTMYHU CIOBOCHYETAHHS
nMart OJIM3KO0 3HAYEHHE, Te MOTaT Ja ObJaT pasriieXJaHu KaTo CHHOHUMH, IOpaan
KOETO CTOSIT €IHO JI0 APYTO B yUeOHUSI TEPMUHOJIOTHYCH CITUCHK.

3a mo3HaBaHEe Ha ONACHOCTUTE B ChBpEMEHHaTa MH(OpPMaIMOHHA cpena
€ HYXXHO J1a OBJaT Ch3JaBaHM aJeKBaTHH oOpa3oBaTeldHU MpoxyKTH. [Ipumep 3a
TaKbB NOJIE3eH MPOAYKT B cepara Ha KHOSPCUTYPHOCTTA, HACOUEH KbM MIIAQJNTE
X0pa, € HAPBUHUKET ,,MItajiexnka Knoep cuia’, u3ajaeH ot brirapckara aconuariust
0 KMOEPCUTYPHOCT ChC CHIACHCTBUETO Ha €BpOIIeiickara mporpamMa ,,Epazpm+-.
Tam oCBEH JOCTBITHO M HATJIETHO O0sICHEHHE Ha HSIKOM TEPMUHH U SIBJICHHUS, ca J1a-
JIeHN KOHKPETHHU MPAKTHYECKU CHBETH KaK Jia Ce MPEANa3uM OT XaKepPCKH aTaKH.
IMocouenu ca chIIO Taka BUAOBETE CIICIUAIIICTH 3a 00p0a ¢ XaKepCKH aTaku.

1) Ernyen xakep (Penetration Tester)

Toga e ,,0enusT xakep*. Tolt TecTBa CUTYpHOCTTa Ha CUCTEMH, KaTO CE OIl-
UTBa Jla TH podwue, HO ¢ pa3penreHue. Llenta My e na oTkpue c1abocTH, Ipean
TOBa Ja TO HAIIPaBSIT UCTUHCKUTE aTaKyBalllH.

2) Ananuszatop Ha kubep3amiaxu (Cyber Threat Analyst)

To3m crienmaiduCcT CIeaN CBETOBHHUTE aTakW, OTKPHBA MOJEIU W IPEdy-
MpekJaBa OpraHu3aluuTe KaKBO MOXKE /1a TH 3aIlIally.

3) PazcrmenBant B gurutannara kpumuHanuctrka (Digital Forensics).

ToBa e ,,JETEeKTUBBT Ha TEXHOJIOTMYHUS CBAT. PascienBa kubeprnpecTs-
MJICHU S, Bb3CTaHOBSABA JaHHU, OTKPUBA KaK € CTaHaJla aTaKka 1 KOl CTOM 31 Hesl.

4) ApxuTekT Ha curypHocTTa (Security Architect)

IMpoexTupa ns1aTa 3aMUTHA CHCTEMa HA OPraHU3alUs: MPEKH, TOJTUTH-
KM, IpaBuiia, MHPPACTPYyKTypa.
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5) Cnenmanuct o nnnuaeHTt (Incident Responder)

Koraro Hemio ce 00bpKka — TOH € IbpPBUAT, KOiTO pearnpa. OrpaHndaBane
Ha IIETHUTE, aHAJIU3, 3a1lUTa, Bb3CTAHOBSBAHE.

6) OOyunTeN / KOHCYJITAHT TI0 KHOEPCHTYPHOCT

ToBa e 4OBEeKbT, KOWTO TIOMara Ha XopaTa Jia ce Hay4aT 1a ObJIaT CUTYpHH
— 4ype3 00y4eHHsl, KaMIIaHUuH, Tporpamu.’

B mpakTHueckuTe CHBETH 3a Olla3BaHe HA KHOEPCUTYPHOCTTA, MIPEACTaBE-
HY B IUTUPAHNS HAPBUYHUK, Ca U3IIOI3BAHU CICAHUTE TEPMHUHU U TIOHSATHS, KOUTO
ca BKJIIOYEHHU B HallMsI TEPMHUHOJOTUYEH CIIMCHK: UMEHII ChPBBPH, N3MOJI3BALIH
obmaunu TexHojoruu (cloud-based email servers); refiMbpH, reiMbPCKa UHIYC-
tpus (Gamer industry); moowaau nprnoxernus (Mobile Applications); 3moBpeneH
copryep (Malware); akruBrpana 3amuTa (Active Protection); kpax0a na uapop-
marus (Information Theft); kpaxo0a Ha camonuunoct — (Identity Theft); pa3mos-
HaBaHe Ha pucka, aururtaieH npodun (Digital Profile); cormamno uHxeHepcTBO
(Social Engineering); Bepudukauus (Verification), ckaHupaM ycTpOHCTBOTO U Ap.

B mpoydeHuTe OT HAC M3TOYHUIIM PABOMEPHO C€ TBBPIHU, Y€ B CBOCTO
OHJIaliH TIOBEJCHUE BCEKU YOBEK MMa CBOH TUTHTAJIEH MpoduiI, CBOS AUTUTAI-
Ha CaMOJIMYHOCT M OCTaBsI CBOSI COLMAJIeH OTIeyaTbk. B To3u mpouec 1nyHuTE
IWTATATHU TPAaHUIU TpsOBa Ja OBAAT 3alIUTEHU, T.€. Hy)KHA € KHOepXUTHEHA
(Cyber hygiene). B mocouennTe M3TOYHUIM C€ 1aBAT KOHKPETHH yKa3aHH 3a
HEHHOTO M3rpaXkJaHe B Pa3IN4HU Cepu Ha OOIIECTBEHUS KHUBOT.

B cbcTaBeHns OT HaC TEPMHUHOJIOTHYEH CHHCHK Ca JaJeHH KaKTO CHHO-
HUMHH, TaKa 1 aHTOHUMHUYHH CJIOBOCHUETAHUS, KOETO MIIOCTPUPA CUCTEMHHUS
MOAXOA KbM €3WKOBHTE eJUHHIM. Hampumep: akTuBeH mpoui — IeaKkTHBHU-
pau mpodun — Active (Deactivated Profile); Bupycn — anTHBHpYyCHa Iporpama
(Antivirus Programme), kubepataka — cucrema 3a 3amuta (Protect System) u
ap. [lo oTHOmEHNE HA AaHTOHUMUYHHUTE OTHOLICHUS YCTAaHOBUXME CIICIU(PHKA
B HSKOU ciydad. Taka HaImpuMep CIOBOCHUETAHUETO KAUBAM NPULOHCEHUE TN
npocpama uMa 3a CBOW aHTOHHUM H3Pas3bT NPeMaxeam, usmpueam, 0eiumseam
npozpama Ui npuiodcetue, a He CeanaM npoepama Uiy npunodxcenue. Ilocnen-
HOTO CJIOBOCHUETAHNE CE M3IOJI3BA B 3HAYCHUE COAIAM OM UHMEPHEeNm HAKAKbE
NPOOYKM U 20 KA48AM HA MOEMO eleKmpoHHO ycmpoucmeo. Cuutame, ue Ciy-
YaWTe Ha TaKaBa crieln(UIHA JIEKCHKATHATA ChYeTaeMOCT clie/[Ba J1a ObaaT OT-
OeInsi3BaHU B TIpolleca Ha 00yYEHHETO 10 OBIATapcKu e3uK kKaro ayx . [logooHa
cnenuduiHa yrnorpeda mpenopbuBamMe Aa ce 3aTBBPASBA Upe3 YIpaKHEHUS H
MOBTOPEHHE B PA3JINYCH KOHTEKCT.

ITpu moxOopa Ha TEPMUHUTE B HSKOH CIIy4an YCTAHOBHXME CHIIECTBYBa-
HETO Ha AyOneTHH (opMu, HanpuMmep OaHkupaHe U 0aHkuHT (Banking), Cmy-
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ydunr (Spoofing) n kubeprusmama. B mbpBus ciiydail nMamMe TUPEKTHO MpeHa-
CsTHE Ha aHTJIMIICKaTa 3aeMKa 3aeJHO C HEHHUS OpuTrHHaJeH cypukc (0aHKUHT),
MPH KOETO TEPMUHBT CE€ M3MOJI3Ba Karo AyoOJeT Ha ¢opmara OaHkupaHe. Bo
BTOpUSI IpUMeED JBOMKaTa 1y0iaeTHH (GOPMHU CE ChCTOU OT TPAaHCKpHOMpaHa aH-
rIuiicKa 3aeMKa (Cryy(HuHT) ¥ HeHHOTO OBITapcKo IPEBOJHO ChOTBETCTBHE.

KbM HSIKOM TEpMUHHM B HalllMs CHOHCBHK Ca MOCOYEHH CIOBOOOpa3yBaTen-
HU MOJICJIH M CHYETAEMOCT, XapaKTepHH 32 yrnoTpedaTa UM B OBITAPCKHS €3HK,
HaIpUMep: XakKep, XaKepH, XaKepCTBO, XaKePCKH aTaKH, XaKepCcKH 3aruaxu. B
pasrieaaHuTe MPUMEPH ca JIaJIcHH OKOHYaHUs U cy(ukcH 3a oOpa3yBaHe Ha Ch-
[IECTBUTEIHA UMEHA OT CPEieH POJl ¥ MHOXECTBEHO YHUCIIO, KAKTO U aKTHBHO
yHOTpeOsBaHU yCTOWYMBHU CIOBOCHUETaHMS B chpepaTa Ha KHOEPIPECTHIIHOCTTA.

KBbM KOMOIOTBPHOTO MOHATHE KUK B YUEOHHSI CITUCHK Ca IaJCHU aKTHUB-
HO ymoTpeOsBaHM riaroidHu Gopmu, oOpa3yBaHH OT Hero (KJIWKBaM, 1a KITH-
KHa, KJIMKHETe). 3a ycBOsIBaHE Ha Te3 (OPMH OT Uy KAECTPaHHUTE 00ydaeMu
ca HYXKHHU aJIeKBaTHHU 32 HUBOTO MM T'paMaTHYHU U JIEKCUKAJIHU YIPaKHEHHS.
Tyk ca mocoueHU MPUMEPH.

Yupa:xkaenue Ne 1. Hanumere npaBuiauTe GOpMHU Ha ITIAroia KAUKEAM
B U3pEUCHUATA:

1. To¥ ...................M BBIIPOCBHT € PEIIICH.

2.Hue ..................M TOTOBO.

3. TpsbBana ...................., 32 J1a HAIIPABHII pe3EPBAIIHSL.
4. Buepa ........................H HAIIpABUX pe3epBaIus.

5. Vrpe ....... , 3@ Jla HalpaBsl pe3epBaiusl.

Yﬂpamne}me .N‘o 2 OnHmeTe yctHOo (Hamumere) 3 Bpennu aeiicTsus,
KOHMTO MOJKE [1a U3BBPILIN EAUH XaKep.

Hpyru aBa mpumMepa 3a yIpaKHEHHUsI, KOUTO MOYKEM Jla peanu3upame ¢
Ho-HalpeiHaja rpyna, ca:

VYopa:xxknenune Ne 3. [loctaBere gymaTa xiux WIH TJIArojia KAuKeam B MO~
xondua Gopma 1 IOBBPILIETE U3PEUCHHUATA [0 CMUCHI:

1. Tps6bBa gma .....................BBpXY CBOTBETHaTa WKOHa, 3a Ja
2.Buepa...................BBPXY TOBA TTUCMO U ........evunennnn.
R R 3 ¥ (<41 (07 011 (15179117 111 SN0 (<R

4. Korarto cBassiM HSKAKBO HPHUIIOKEHHE, .. .cuvenuenrenneereneenneneennen

S.HaenguH ................pa3CTOSHHUE € ........ccun......

Ynpaxuenue Ne 4. Bam koniera uma rnpo0ieMu ¢bC CBOSI KOMIIOTHD U BH
HCKa [TOMOI KaK Ja ce IPeAnas3y oT Xakepcku aTaku. Jlaiite My 5 cpBeTa (pado-
TeTe Mo ABOWKH, checTaBeTe auaior, 10 — 12 pernnukmn).
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Kakrto ce Bmxna oT mpumepute, ynpaxkHeHne Ne 3 e rpamaTH4HO U
mpearnosnara n300p Ha MPaBIUTHA €3UKOBa opMa, ToKaTo yrnpaxHeHue Ne 4 e 3a
Pa3BUTHE HAa yCTHATA PEY Upe3 Ch3/aBaHE HA KOMYHHUKATHUBHA TPOOJIEMHA CUTY-
anus. Cunrame, 9e 3a YCBOSIBAHE HA aHAJTU3UPAHUTE TCPMHUHOJIOTUYHA CITHHH-
A € BAXXHO J1a OBJaT ChbCTAaBEHH U U3IMOJ3BAHHN Pa3HOOOPA3HU O BHJI YIIPaXK-
HEHUS, a ChINO Taka Ja ObJaT YeTCHU NOAOPaHY CICUATIU3UPAHU TEKCTOBE HA
OBJITAPCKU €3HK B chepara Ha KHOSPCUTYPHOCTTA U 3aIlJIaXUTE IIPE]] Hesl, KOUTO
MOTaT J1a 3aMHTPUTYBAT 00y4YaBaHUTE U J1a TIOAbPKAT TSIXHATa MOTHBAIIUS.

Crnen M3JI0KEHOTO JIOTYK IIE TOAYEPTacM, Y€ ChbOPAHUSAT OT HAC CIUCHK
C TCPMUHH HE € CTAaTHYCH U HEM3MEHEH I10 CBOSI ChCTaB. TOH MOJJICKHU Ha MPO-
MsiHa BBB BPEMETO, IIPH KOSATO HSAKOM €IWHUILH HAW-BEPOSTHO IIE M3JA3aT OT
aKTHBHA ynoTpeda U Ha TSIXHO MSCTO IIE CE MOSABIT HOBU. ToBa € 00yCIOBEHO
OT TWHAMUYHUTE MPOIECH B cpepaTa HA KUOEPCUTYPHOCTTA U OT IMPOMEHHUTE
Ha 0o0mecTBOTO Kato msuto. Criopen Hac B pamkute Ha 10 — 15 y4yeOHUM yaca
(B 3aBHCHMOCT OT €3UKOBOTO HMBO U XOpapuyma) € Bb3MOXKHO YCBOSIBAHETO Ha
okoio 50 pa3mpocTpaHeHH TEPMHUHOJIOTHYHH E€IMHUIM B pa3rienaHaTta cde-
pa. bnaronpusitcTBamy pakTop B TOBa OTHOIIEHUE € HAIMYUETO HA AHTJIMHCKHU
CHOTBETCTBUSI KbM BCEKH TEPMHUH M CIIOBOCHUeTaHue. [IpeaiokeHusT oT Hac
y4uebeH CIUCHK C TEPMUHH 0 KHOEPCUTYPHOCT, CUCTEMATH3UPAaHU U OHArJe-
JICHN C IPUMEPHU U YIPAXKHEHHUS KbM TAX, MOXe A3 ObJe MOJIe3eH HHCTPYMEHT
B CHCIHAIM3UPAHOTO 00yUeHUE 0 OBJIrapCKu €3UK KaTo uyxJ B cepara Ha
oTOpaHara u HallMOHAJTHATAa CUTYPHOCT.
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CYBERSECURITY TERMS FOR THE PURPOSES OF SPECIALIZED
TRAINING IN BULGARIAN AS A FOREIGN LANGUAGE

Abstract. The report examines the issue of actively
used terms in the field of cybersecurity and their selection for
the purposes of specialized training in Bulgarian as a foreign
language. The terms and terminological combinations (about 50
in number) are analysed as linguistic units, loanwords from the
English language with their specific meaning, on one hand, and
specific compatibility in the Bulgarian language, on the other hand.
The systematic connections between the terms (antonymic and
synonymous) are shown, as well as the actively operating word-
formation models. Examples of exercises in the process of teaching
Bulgarian as a foreign language in the field of cybersecurity and
national security are presented.
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ARTIFICIAL INTELLIGENCE

FOR EDUCATION IN THE 21ST CENTURY -
ANEW APPLICATION OF THE BASIC
‘COPY & PASTE' COMMAND
ORAPOWERFUL TOOL FOR IMPROVING
THE QUALITY OF EDUCATION

Ivaylo Peev, Todor Todorov
Technical University of Sofia (Bulgaria)

Abstract. The paper presents observations from teaching
and learning practices in higher education regarding students’
completion of independent assignments of various genres and
formats using artificial intelligence (Al), and offers an analysis
of effectiveness in terms of the retention of educational and
scientific information. Examples of student projects completed
over the past two years are included. An attempt has been made to
categorise the educational output according to the ‘training level’
of the Al and the depth of the informational content when utilising
various applications. Variations of interactive teaching techniques
are proposed through the active use of digital tools based on
artificial intelligence, which would make learning more engaging,
motivating, and stimulating, while enhancing the cognitive abilities
of today’s learners.

Keywords: artificial intelligence; digital technologies;
quality of education
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I. Introduction

Over the past decade we have been witnessing rapid and overwhelming
influx of artificial intelligence into almost every sphere of human activity.
Even members of the more conservative, older generations feel tempted to take
advantage of this new marvel of technological progress, using it as a counsellor and
conversation partner on a wide range of issues. Generative Al enjoys enormous
public trust due to its unlimited capacity to provide answers even to the ‘most
challenging questions’, thereby creating the impression that it exhibits unrivalled
competence in every single field. Of course, the real picture is far from being
that simplistic, and it is believed that universities and academic institutions are
the places where answers to the challenges and hazards posed by this ‘universal
craze’ for all-knowing and omnipresent artificial intelligence which is rapidly
gathering speed should be sought.

The present paper has been inspired by our personal observations gained
from our teaching practice over the past two years which indicate that at the start
of the semester, students feel rather reluctant to use Al to complete their ongoing
assignments, whereas by the end of the academic year, when presenting their
term projects, between 90 and 100 per cent of the latter are created with the aid
of the innovative digital technology. It goes without saying that in some cases this
technology is utilised more successfully, whereas in others — less successfully,
judging by the visible outcome in the form of a presentation, essay or report.

I1. AI: Transforming the learning practices

The phenomenon of the frivolous employment of various Al systems in
students’ self-study is strongly reminiscent of the use of search engines in the
early days of the Internet’s widespread adoption, when ‘Copy & Paste’ served
as the basic command for compiling a whole range of student assignments, such
as essays, reports, term papers and projects, and even dissertations. Careless and
inadequate student work was relatively easy to identify by its uneven fonts and
unformatted paragraphs retaining the appearance of their original sources, as
well as the stylistic inconsistencies in the wording, as compared to the respective
source texts.

On the other hand, Al, at the current stage of its development, poses another
pitfall for students — when not used very frequently, and, particularly in its free
version, the information it offers is rather scant, superficial and widely known.
To exemplify, when preparing a presentation on a topic of general interest, 60
per cent of the group of students deliver identical presentations, as if ‘cast in the
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same mould’, comprising between 3 and 6 slides and containing about a hundred
words and figures. The challenge that the lecturer faces, therefore, refers to how
to utilise Al in a way that benefits both the user and the educational process.
Figure 1 shows examples of student presentations generated entirely by Al which
clearly demonstrate the formulaic, identical organisation of the information. In
this particular case, the presentations cover two different topics — ‘Presentation
of a Work of Art that Impressed Me — (Painting, Song, Film, TV series)’ and ‘An
Innovation that Has Changed the World’.

Figure 1. Examples of student presentations on an assigned topic generated by Al

One of the logical steps to be taken is drawing up guidelines on the
implementation of Al in an academic setting, bearing in mind that the guidelines
which are of relevance today will need to be regularly amended and modified in the
future. Here is the statement issued by the academic community of the Technical
University of Sofia in its ‘Artificial Intelligence Application Policy — TU-Sofia™:
‘The Technical University of Sofia (TU-Sofia), as a leading academic and scientific
institution, recognises the potential of Al to drive innovation and enhance the
quality of teaching and research. In this context, the University deems it necessary
to establish clear and responsible guidelines for the use of Al by academia, students,
researchers and staff. The current policy aims to ensure that Al technologies are
implemented in a transparent, ethical and fair manner, in compliance with the legal
and regulatory requirements, as well as with the values of the Technical University
of Sofia — academic integrity, responsibility and respect for personal and academic
independence™. In the section entitled ‘Recommendations on the Use of Al by
Students, the document stipulates that ‘in the event of no clear statement from
the lecturer, students should seek advice on the permissibility of using AI’* The
University encourages lecturers to specify the particular contexts in which Al can
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be used for the purposes of teaching and skills development, and students may use
Al for academic purposes on condition that they clearly state when and how it has
been used. In the section ‘Recommendations on the Use of Al by Academic Staff’,
the document sets out that ‘academic staff are encouraged to experiment with the
use of Al in teaching, including for the purposes of development of learning content
and interactive aids. Academic staff are also encouraged to design a policy for
each course regarding the use of Al tools and what they consider appropriate and
inappropriate in their classes. [f need be, they are advised to consult the Educational
Technology Directorate with reference to guidelines and considerations for the Al
tools permitted for use. Academic staff are also motivated to use detection tools
to check Al-generated content when evaluating term papers, course projects and
dissertations™.

I11. Helping students to learn smarter

Currently, the utilisation of Al in the sphere of education is still at
the experimental stage, with extensive research being carried out into its
capabilities and limitations, which makes it clear that we are basically referring
to recommendations regarding its application rather than establishing clear
rules. Both academia and students find themselves in a situation where they are
exposed to solving puzzles rather than proposing concrete answers to the myriad
questions raised by this innovative technology.

In our view, the key question here refers to how the vast numbers of
information resources generated by Al could be critically re-examined by the
user, leading to the formulation of original hypotheses and statements based on
a selected database. Furthermore, it is of particular importance to clarify the
entire range of ethical implications of using digital technology when creating
task-performing systems, as well as to emphasise that this occurs with human
intervention, rather than presenting the technology’s output as an original,
creative execution of a specified task.

In this regard, it seems relevant to note the urgent need to organise diverse
training forums, such as seminars, webinars, workshops and other formats aimed
at both academia and students, especially those starting their first university
year, which would serve as a preventive measure against the inevitable problems
and misunderstandings encountered during their studies regarding plagiarism,
authorship and copyright, authenticity of academic texts for educational
purposes, etc. An important issue addressed in the AT Act®, acknowledges the
huge impact that AI may make on society and the need to build trust. It is of vital

134



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

importance that Al and its regulatory framework are developed in accordance
with Union values, promoting ‘the uptake of human centric and trustworthy
artificial intelligence (AI) while ensuring a high level of protection of health,
safety, fundamental rights as enshrined in the Charter of Fundamental Rights
of the European Union (the ‘Charter’), including democracy, the rule of law and
environmental protection, to protect against the harmful effects of Al systems in
the Union, and to support innovation’”. In other words, the use of Al systems for
educational purposes requires an awareness that technology is intended for the
benefit of humankind and its well-being, which holds true even more strongly
for students training to become future engineers. It is therefore the lecturer’s
task to instil in their students a sense of responsibility rooted in humanity, the
idea of freedom, yet grounded in ethical and moral principles, when creating and
utilising any new kind of technology.

The points made above regarding the need for training in the use of Al are
also extensively covered in literature: ‘A primary dimension of Al integration in
higher education involves the practical adoption of Al technologies to enhance
personalised learning, instructional efficiency, and administrative processes.
An additional essential dimension of GenAl integration is educating students
on its ethical and effective use. Hazari and Vashishth et al. highlight the need
for dedicated curricula focused on Al literacy, aiming to equip students with a
robust understanding of both the capabilities and limitations of such technologies.
Ajani et al. further call on educational institutions to reform their academic
programmes by incorporating both theoretical and practical training in Al,
ensuring institutional readiness’ (Adamakis & Rachiotis 2025).

It is found relevant to take this quote as an opportunity to highlight the ever-
increasing pressing need for an individualised approach to education, or, as the
concept is nowadays commonly referred to, ‘personalised learning’. Instruction
in a digital environment and the utilisation of Al tools offer ample opportunity to
facilitate autonomous, independent learning, as classroom sessions are considered
inherently restrictive, at least in terms of the time a teacher can devote to one
learner, thereby ignoring another learner working at a faster pace and absorbing
information more quickly in a face-to-face learning setting. It should also be kept
in mind that today’s learners are more likely to focus and ‘immerse’ themselves
in a digital environment in front of a computer screen than participate in face-to-
face contact, where a rapid loss of interest is frequently observed. At the same
time, it should be acknowledged that, alongside its advantages, the independent
personalised learning — even when fully tailored to the learner’s specific needs —
also carries certain risks and drawbacks.
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The ever-increasing adoption of Al systems determines the growing need
for a discussion of ‘artificial intelligence literacy’, a concept that is distinguished
from other types of ‘digital literacy’ already established within the field of
digital and information education. For example, unlike digital literacy, which
focuses on the skills and competences required to use digital technologies and
participate in digital environments with the so-called civic and social awareness,
or ‘information literacy’ which refers to the ability to locate, evaluate and
critically apply information, the ‘Al literacy’ requires a deeper understanding of
algorithmic logic, the opacity of “black box” systems, and the social and ethical
implications of their implementation’ (Adamakis & Rachiotis 2025).

Similarly, ‘media literacy’ relates to the analysis and interpretation of
media messages and representations, whereas ‘data literacy’ focuses on the
interpretation, analysis and the critical implementation of data — a vital skill
within the context of Al-assisted learning and educational analytics. Last but
not least, ‘metaliteracy’ provides a comprehensive framework which integrates
all the types of competence mentioned, combining metacognitive awareness,
collaborative learning and socially responsible participation in the digital
ecosystem.

Figure 2. Five key components of Personalised Learning®

We will quote a passage in which the observations, in our view, address
the reality of education in our country, and we can therefore endorse the
recommendations and predictions made: ‘Generative Al is here to stay, and
higher education will need to adapt as the technology develops and is infused
into domains previously thought exclusive to humans, like writing long text.
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Students currently appear unsure about Al and how it fits in their education and
future. How institutions and professors frame Al may influence students’ ethical
views and usage going forward. Instructors may find it valuable to move beyond
focusing on detecting Al-generated versus human-generated output and instead
look into how Al will be integrated into a hybrid process of human and Al writing,
coding, drawing, and learning. Future research should tackle questions of how and
when Al can be utilised to support genuine learning, performance, psychological
literacy, and intellectual growth, as well as identifying counterproductive use
cases that may increase procrastination, interfere with memory, or decrease
academic performance’ (Stone 2024 pp. 7 — 8).

What we observe in the classroom is a lack of confidence among both
students and lecturers when using Al to present various formats for educational
purposes designed with the aid of this technology. In this regard, it seems
important to provide ethical guidance on what is considered acceptable and
unacceptable in its use, for example, in the development of teaching materials
by lecturers and in the fulfilment of tasks that constitute part of students’
independent study. With regard to Al, the academic community faces the task
of clarifying how and when it can be used to support motivating and effective
learning, to enhance academic achievement, how it can facilitate cognitive and
intellectual development, as mentioned in the quotation above, as well as mitigate
possible negative effects, involving the promotion of individual independent
work at the expense of memory retention and learning devoid of motivation and
stimulation, which will inevitably result in unrealistically distorted or downright
poor academic performance.

A number of studies (Khan et al. 2025) argue that Al-based solutions
significantly improve educational outcomes and operational efficiency, with
personalised learning platforms and intelligent tutoring systems (ITS) expected to
enhance student motivation, engagement and academic achievement by tailoring
content to individual needs. Al-powered analysis makes it possible to identify
students at risk of dropping out, which, in turn, facilitates timely intervention to
increase retention rates.

Returning to practical matters, we particularly appreciate students’ views.
Here is some information encountered in a study on the integration between Al
and higher education, which is highly relevant to our students’ attitudes towards
the Al benefits. From a student’s perspective, Al enhances productivity and
learning outcomes by automating tasks such as content generation, data analysis,
and essay writing. ‘Students using Al-powered tools experience increased
efficiency when completing assignments, since such technologies assist with
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generating structured content, suggesting relevant resources, and providing
real-time feedback on writing quality’ (Crompton & Burke 2023). Enhanced
efficiency translates into improved efficacy, where students using generative Al
feel more confident in their ability to manage complex tasks and meet academic
expectations within deadlines (Jacques et al. 2024).

Figure 3. The main areas of artificial intelligence in education (Salem 2015)

IV. Teachers and Al: collaborators, not rivals

In our daily work with students on engineering degree programmes, as well
as those on engineering-pedagogy programmes, a trend has emerged whereby
producing texts — especially longer ones in which authors are required to express
their own point of view in a fairly free, essay-like style — presents a problem.
In recent years, students have tended to make extensive use of generative Al
when fulfilling such tasks, which has resulted in the generated texts being very
similar and lacking an original authorial perspective. This fact has led us to adopt
an approach based on the idea that, since something cannot be avoided — as is
the case with the use of Al — then the implementation of the technology could
be integrated as part of the requirements for completing the task — ‘ChatGPT
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Project in Pedagogy: ‘Modern Methods of Teaching Mathematics’, with the
explicit specification that the content generated by the application must be
accompanied by a critical comment from the student, providing reasons as to
why they agree or disagree with a certain statement formulated by the machine.
The instructions are as follows: ‘Modern methods of teaching mathematics: the
adjective ‘modern’ can be replaced with ‘innovative’, ‘avant-garde’, ‘alternative’,
‘pioneering’, ‘proactive’, etc. After a critical review of the text generated by the
application, select the ideas that you consider valuable, applicable and effective,
and which you would incorporate into your own teaching, while justifying and
defending your choice.’

Figure 4. Examples of Master’s degree students’ presentations’

Several questions may arise here: ‘How does using Al make the task
different?” and, more importantly, ‘How does the result compare to when
the use of Al is not part of the requirements?’ Firstly, we will avoid the
frequently embarrassing situation where students claim ‘authorship’ of the
application-generated content, whereas the lecturer pretends to believe them.
Secondly, the requirement for critical comment and motivation for the opinion
expressed ensures that the Al-generated content has been read and reflected
upon, which is of crucial importance to the effectiveness of the educational
process. Thirdly, harnessing the potential of Al saves precious time in today’s
fast-paced world where the vast majority of students are in employment,
very often overwhelmed with tasks and projects across the various subjects
covered in their curriculum. All this clearly shows us that Al is not a tool that
will reduce the quality of teaching and education as a whole, but, rather, that
we are faced with the question of how its exploitation should be regulated so
that it can become an indispensable aid to a better and higher-quality modern
education.
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Even only drawing on our reasoning based solely on our own experience
and observations of the changes brought about by the widespread implementation
of Al across various professional fields — where a profound transformation of the
labour market and the professions of the future is anticipated — we can choose
to play an active part in its integration into the academic context by eagerly
embracing the innovative pedagogical approaches, as we are strongly convinced
that schools and universities are the places where we maintain direct contact with
future generations, and the responsibility for their development and fulfilment
lies largely with the academic staff.

Figure 5. Conversational Al in Education'

V. Conclusion

It is no accident that education is entrusted with increased expectations
and responsibility of establishing and fostering ethical principles in the
implementation of A1, so that future users of technology can work towards a safer
and more humane world. ‘Al is a strategic technology that offers many benefits for
citizens, companies and society as a whole, provided it is human-centric, ethical,
sustainable and respects fundamental rights and values. Al offers important
efficiency and productivity gains that can strengthen the competitiveness of
European industry and improve the wellbeing of citizens. It can also contribute
to finding solutions to some of the most pressing societal challenges, including
the fight against climate change and environmental degradation, the challenges
linked to sustainability and demographic changes, and the protection of our
democracies and, where necessary and proportionate, the fight against crime’"'.
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In conclusion, it is found appropriate to make an appeal to educators not to
consider Al technologies a threat that discredits and undermines the standards of
education, but rather a powerful tool that is, in any case, becoming an integral part
of our contemporary culture, striving to find its proper application in pedagogical
interaction and the educational process — a task that we, contemporary educators
feel responsible to fulfil.

NOTES

1. TU — SOFIA, N/A. Artificial Intelligence Application Policy [online] [last
viewed 18.09.2026], p. 2. Available from: https:/tu-sofia.bg/bg/ai-usage-policy._

2. 1Ibid., p. 7.

3. Ibid., pp. 7 - 8.

4. EU, 2024. Al Act (Regulation (EU) 2024/1689). Official Journal of the
European Union [online] 12.07.2024, [last viewed 18.09.2026]. Available from: https://
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ENGLISH FOR NATIONAL
COMPETITIVENESS: POLICY

AND INSTITUTIONAL REFORM FOR
LIFELONG LANGUAGE LEARNING -
BULGARIAAS ATEST CASE

Kaloyan Kostadinov
Rakovski National Defence College (Bulgaria)

Abstract. This paper examines Bulgaria’s uneven English-
language competence. European and national statistics reveal
generational disparities, low adult-learning participation and
differences across educational pathways. These findings inform
an assessment of compulsory English education from preschool
through university, a second foreign language and publicly funded,
flexible adult learning. Employment and investment research,
alongside the Singapore’s experience, informs the analysis of
competitiveness, tourism, scientific exchange and migration.
The administrative policy suggestion component pairs legally
authoritative Bulgarian documents with institutionally approved
English translations and staff training, without replacing Bulgarian
or Cyrillic. Two main areas of policy change are examined. English
as a mandatory foreign language for all students from first grade all
the way until university, together with state funded lifelong learning
programs for English classes for all ages. Second policy suggestion
is establishing all Bulgarian administrative and institutional
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documents to be bilingual, done with official English translation to
them. An evaluation framework covers proficiency, participation,
institutional compliance, employability and service accessibility.
Economic and demographic effects require subsequent testing.

Keywords: language policy; national competitiveness;
lifelong language learning; English proficiency; bilingual public
administration; Bulgaria

I. Introduction and method

For a small country such as Bulgaria, international networks are vital
to accessing markets, knowledge and professional opportunities. This paper
examines how wider English competence and more accessible administration
could support employment, education, investment and international cooperation.
It connects learning throughout life with institutions able to use that competence.

The study combines Bulgarian and European statistics with economic
research and a comparison with Singapore. Observation years, self-reported
knowledge, course participation and test results are distinguished. The evidence
identifies problems, not the reform’s causal effects.

I1. Evidence: uneven competence and access

2.1. Population coverage and generations

In Eurostat’s 2022 Adult Education Survey, 48.2% of Bulgarian adults aged
25 — 64 reported knowing at least one foreign language, against 74.7% across
the European Union (EU). Separately, adult-learning participation during the
preceding four weeks was 6.1% in Bulgaria and 13.7% EU-wide in 2025'2. Thus,
we can conclude that Bulgaria still has a way to go in terms of foreign language
proficiency and life-long learning. Figure 1 distinguishes these measures; neither
measure English proficiency alone.?

We will focus on English language as the main global language of today.
An English-specific observation comes from the national survey: 30.4% of adults
aged 25-64 reported using English in 2022*. The demographic tables show a
generational divide in foreign-language knowledge (Figure 2), and coverage of
76.1% among tertiary-educated adults against 37.8% among secondary-educated
adults®. School reform alone cannot reach older people already outside formal
education. The evidence identifies an adult-learning need without establishing a
single historical cause.
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Figure 1. Foreign-language knowledge (2022) and adult learning (2025), ages
25 — 64. Sources: Eurostat (2026); author’s visualisation.

Figure 2. Adults reporting at least one foreign language by age, Bulgaria, 2022.
Source: NSI (2023); author’s visualisation. Not English-specific.

In contrast, Education First (EF)’s 2024 English index placed Bulgaria 16"
of 116 countries and regions, with 586 points, and Singapore third, with 609°.
Its self-selected test participants do not represent national populations. Stronger
results in this sample can coexist with limited population coverage. The problem
is therefore unequal access to usable competence.

2.2. Schools, examinations and adult provision

English already features in Bulgarian schooling: the grade-two curriculum,
where English is selected, targets language competence level Al by grade four’.
However, that may be subject to regional differences, and it may be just a target
that is not actually reached by many schools or pupils. Figure 3 shows participation
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of 92.3% in lower-secondary, 87.6% in general upper-secondary and 62.5% in
vocational upper-secondary education in 2024. Bulgaria’s general-vocational
gap was 25.1 percentage points, against 15.2 EU-wide®. These reporting-year
enrolments reveal differences in provision, not proficiency or lifetime exposure.

English is not a universally compulsory State Matriculation Examination
(Matura). In 2026, over 13,000 of approximately 53,000 from all high school
graduates selected it for a second compulsory profiled examination. Demand
is substantial, but selected candidates’ results cannot represent all high school
graduates. A common assessment could reveal gaps; any learning benefit would
depend on teaching and preparation, not compulsion alone.

Figure 3. Pupils learning English by educational pathway, 2024.
Source: Eurostat (2026); author’s visualisation. Enrolment, not proficiency.

When it comes to the learning after high-school education, currently
Employment Agency vouchers already cover multilingual competence
for employed and self-employed people and, separately, unemployed and
inactive people”!®. Reach and continuity and quality of educations using
that scheme remain an issue. Time, cost and family responsibilities feature
among reported learning barriers!!. Removing fees without addressing
scheduling, access and quality of English language education leave
significant obstacles intact.
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II1. What language capacity could change

3.1. Employment, investment and the Singapore comparison

The economic relevance of English is visible in European recruitment.
An OECD study found English explicitly required in 22% of online vacancies in
the EU and United Kingdom in 2021 (Marconi, Vergolini and Borgonovi 2023).
Using India’s 2005 household survey, Azam, Chin and Prakash (2010) estimated
adjusted male hourly-wage premiums of 34% for fluent English and 13% for
some English. These studies identify demand and possible returns of investing in
English language proficiency among the general population.

A shared working language may reduce negotiation, supervision and
knowledge-transfer costs. Across 87,209 bilateral foreign direct investment
(FDI) observations from 2010 — 2019, Golesorkhi, Pishchulov and Randoey
(2026) associate linguistic differences with lower FDI stocks. Their analysis of
English as a lingua franca supports this mechanism.

Singapore on other hand illustrates institutional coordination. English is
one of four official languages; Malay is the national language'?. The Economic
Development Board presents English and Asian-language capabilities as resources
for international business, while the Tourism Board emphasises visitors’ ability
to communicate in English'*!4.

3.2. Administrative access, migration and international networks

In Bulgaria, a prospective investor must understand registration, permits
and tax obligations as well as recruit staff. The 10% headline corporate income-
tax rate is already an incentive'>', English-accessible procedures and competent
staff could reduce the information costs of operating in Bulgaria, complementing
legal certainty and occupational skills.

The same reasoning applies to EU and third-country nationals considering
settlement and migration to Bulgaria: accessible residence, employment,
healthcare and school information if all are legally and mandatorily translated
in English language, that could ease initial arrangements. In 2025, net
migration of 35,085 partly offset a natural decrease of 49,238 persons. Net
migration includes returning Bulgarians. However, the children of some
returning Bulgarians might not speak and understand Bulgarian as good as
their parents, thus they will also benefit from having a bilingual administrative
system in Bulgaria. Language access through English language translation in
all official documents and state matters could support attraction and retention
alongside housing, work and subsequent Bulgarian-language integration,
without changing the rules.
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Practical English proficiency could widen access to Erasmus+, scientific
exchange and professional networks. In security and defence, applications include
joint training, staff work, communication and active participation in NATO and
EU Common Security and Defence Policy settings and missions. In all those
areas Bulgaria has larger opportunities to explore. The proposed reform would
connect learning to such tasks.

The intended direction includes greater international participation from
within Bulgaria: firms serving foreign customers, employees joining international
teams and institutions developing partnerships. This could broaden employability
and social mobility without requiring relocation, which would make Bulgaria a
truly competitive society and economy in global terms.

IV. Policy design and implementation

Disclaimer! Bulgarian language and Cyrillic: an explicit safeguard

The proposal does not advocate replacing Bulgarian or the Cyrillic alphabet
in any way, or granting English equal legal authority. Bulgarian remains the
official language under Article 3 of the Constitution'. Cyrillic developed in the
medial Bulgarian state in the late ninth and early tenth centuries, in the Preslav
Literary School®. This foundational contribution grounds pride in Bulgaria’s
heritage. English would add practical access without diminishing Bulgarian-
language services, education or cultural continuity.

4.1. Continuous education and accessible lifelong learning

The first suggestion for a policy change is mandatory status of English
language throughout the entire educational system, starting from grade one, and
free for all ages publicly funded English language courses.

The model first establishes compulsory English learning from preschool
through higher education. University provision would continue through academic
and professional English, with placement assessment avoiding repetition for
proficient students.

A common mandatory English exam component in the State Matriculation
Examinations (Matura) in all lavers of education would make attainment
observable across pathways. Introduction would follow curriculum alignment,
diagnostic testing and funded support, particularly in vocational programmes.
It would also bring up more measurable data for English Language learning
and prepare the Ministry of Education and other relevant stakeholders to better
address the discrepancy of quality of language training across all 28 Bulgarian
provinces. And if need be, recruit more native speaking English teachers for
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underperforming regions and schools. Communication rather than examination
technique would be assessed.

Adults would further receive publicly funded English learning regardless
of employment status. Employment offices would be mandated to connect
jobseekers to courses; municipalities, NGOs and community providers would
reach retirees and underserved localities; universities would support professional
learning. Civil servants and private-sector workers would have different language
course available to them: face-to-face, evening, part-time, distance and online
options all should be available addressing the individual needs and introducing a
level of maximum flexibility for lifelong learners in order to adjust to individual
professional and family life and obligations. Assisted enrolment, accessible
materials and learning-time arrangements would also address additional barriers.

Delivery would extend existing vouchers beyond project eligibility.
National funding would and must sustain recurrent provision, with additional
EU funded support for eligible training and development. Particularly source
of funding could be the EU’s Lifelong Learning programs. Costs would include
teacher preparation and salary, online platforms and study materials, assessment
and learner support. International and native-speaking teachers could supplement
Bulgarian staff, with recruitment based on qualifications and competence.

4.2. Systematic English access to public administration

The objective of this policy change suggestion is to establish mandatory,
institutionally approved English translations to all legal and administrative
documents and paperwork in Bulgaria alongside the authoritative Bulgarian
originals. Implementation of dual lingual administration with Bulgarian as the
primary language would begin with public legislation, forms and guidance,
extending to decisions and individual documents. Translations would identify
the institution, original and revision date.

Official translation would not create a second legally authentic text.
Bulgarian would prevail in all legal matters. Human legal review would go
alongside and supplementing help from AI Language models in the translation
process, consistent terminology and version control could further support
accuracy.

Staff training would accompany translation. Pilot projects prior to the
general legislation could cover specific administrative tasks, such as company
registration administrative procedures; residence and migrant permits and
information in the migration offices. Nest step could be in the sectors of health
care and taxation. Role-specific assessment and specialist support would be
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essential. Extension would depend on usability, staffing and cost, linking
administrative reform directly to the investment, migration, health care, revenue
generation and tourism analysis.

V. Measurement and accountability

The proposed reforms would begin with a baseline for the Language
learning provision, a costed pilot and named responsibilities. The Ministry of
Education and Science would coordinate reporting from schools and universities;
the Employment Agency and municipalities would report on adult provision.
Each participating administration would identify an officer responsible for its
English-language services. Before expansion, these bodies would record existing
courses, staffing, translation coverage and recurrent costs. This would establish
what is already available and what additional provision is needed.

Assessment would use the Common European Framework of Reference
for Languages to describe reading, listening, speaking and writing competence'.
Age-appropriate school assessment and the proposed English component of
the State Matriculation Examinations (Matura) would show progress across
educational pathways and provinces. University assessment would include
academic or professional tasks. A representative adult baseline, including older
people and those without internet access, would prevent results from reflecting
only course applicants. Attainment targets and deadlines would be set after
reviewing this baseline and teaching capacity.

Course providers would record enrolment, completion, improvement and
reasons for withdrawal, distinguishing age groups, localities and employment
status. A sample of learners would be reassessed independently after twelve
months to establish whether skills were retained. Results would help distinguish
inadequate teaching from barriers such as unsuitable schedules or difficult
access. Assessment would guide additional support, not make adult benefits or
Bulgarian-language services conditional on English competence.

For the second reform proposal the administrative pilots would test whether
users can complete the procedures discussed in Section IV, such as company
registration or a residence application. Evaluation would record completion rates,
avoidable repeat visits, processing time and complaints. Translation coverage
would mean the proportion of documents scheduled for that phase which have
a current, reviewed English version. Staff would be assessed on explaining
procedures and answering relevant questions. Counting translated pages or
training certificates alone would not establish whether the service works.
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Bulgarian-language service quality and correction of translation errors would
also be checked.

An annual public report would present these results alongside initial
and continuing expenditure, including cost per learner completing training
and retaining an assessed improvement. Independent review would compare
pilot institutions with similar institutions awaiting implementation, allowing
for different starting conditions. Expansion would follow evidence of workable
staffing, reliable services and affordable recurrent costs; weak results would
prompt investigation and adjustment rather than automatic extension.

Longer-term follow-up, for example after three to five years, would
examine employment, international study and research participation, business
establishment, investment, tourism and migrant retention. Mobility would
be reported against the relevant student population, not as raw project totals.
Economic and demographic changes would be assessed alongside other
influences, rather than attributed to English provision alone. These outcomes
would remain separate from immediate learning and service results, making
progress and limitations visible.

VI. Conclusion

The evidence identifies uneven access to foreign-language competence in
Bulgaria, particularly across generations and educational pathways, alongside
low adult-learning participation. Relatively strong results among selected English
test-takers do not remove these wider gaps. The central thesis is that language
education and administrative accessibility are connected in the long term: skills
have greater practical value when people can use them in employment, public
services and international networks.

The framework examined here therefore links compulsory English learning
from preschool through university with flexible, publicly funded adult provision,
staff training and systematic English translations of official documents. Bulgarian
would remain legally authoritative, and neither the language nor Cyrillic would
be replaced. Economic research and Singapore’s experience illustrate how
communication can support business and visitor access, but do not establish the
effects of adopting this model in Bulgaria.

The analysis identifies possible routes to wider employment, investment,
tourism, scientific exchange and participation in international networks from
within Bulgaria. Easier administrative access could also assist prospective
residents and returning families; a demographic benefit remains to be
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demonstrated. The paper’s contribution is a connected institutional model
whose results can be tested through phased delivery, practical assessment and
transparent reporting. Its relevance beyond Bulgaria lies in examining these
relationships while accounting for each country’s resources, institutions and
national-language safeguards.
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Kpucrussna CumeoHoBa
WuctuTyT 3a ObMTapcKu e3uK ,,IIpod. JIrobomup AnapeiunH
Bwrrapcka akageMus Ha HayKUTe

AlcTpakT. B To31 1oKIam HAaKpaTKO ce pas3riiekJaT HAKOU
€3UKOBHU ACHEKTH, CBBP3aHM C MOHSATHUATA yCTOWUMUBOCT U YCTOH-
YHBO pa3BUTHE. B ycnoBHsTa Ha CHIIECTBYBALIOTO MHOTOC3HYHUE
B MHOI'OHallMOHAJHUS EBpONEHCKH CBI03 BBIPOCHT 3a pPOJIATA
1 MSCTOTO Ha T. Hap. MaJIKH €3HIH, Cpel KOUTO € M OBJIrapcKu-
ST, HAMA KaK Jja 3ary0H CBOSITA aKTYaJTHOCT BBIIPEKH OrpOMHATa
€KCTIaH3Us Ha aHTTHHCKU, KOHTO JHEC € 0€3 KOHKYPEHIIHS KaTo
CBETOBCH €3UK M KaTO MHCTPYMEHT Ha €3MKOBaTa III00aIn3arus.
ABTOpKaTa ThpPCH OTTOBOPH HA BBIIPOCH KAaTO KBJIE € MACTOTO Ha
OBIATapCKUs €3UK KATO €3HK OT €roXaTa Ha INI00aNu3annsTa 1 Kak-
BU OCHOBHH ITPOIIECH ITPOTHYAT B HETO. 3aCETHATH Ca U HSIKOH I'pa-
BUTHpAIIN KbM cepaTa Ha eTHKaTa IpoOJIeMH, OTHACSIIN CE 0
OTHOLIEHWETO MMEHHO KBbM TE3H T. HAP. MAJIKH C3UIIH.

KiouoBH ayMu: yCTOWMYHMBO pa3BHTHE; TI00AIH3AINs;
MaJIK{ €3ULH
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OO0mon3BecTeH PakT €, ue HalaTa ChBPEMEHHOCT Ce XapaKTepu3nupa ¢ oc-
HOBHH W 3HAYUTEITHN U3MEHEHHUsI B HA-pa3InyHU 00IaCTH, C KPyITHO U UHTEH-
3WBHO pa3BUTHE Ha HayKaTa, HA KOMIIOTHPHATa, HH()pOPMAIIMOHHATA U TEJIEKO-
MYHHUKAIITMOHHATA TEXHUKA U Ha TEXHUKATa U3001110, C TPOIIECUTE Ha EBPOIICHiCcKa
WHTEeTpaIus, riodanrn3aius 1 ma3apHo CTOMAaHCTBO. Hue cme chBpeMeHHUIIN Ha
M3KJIIOYUTEITHO BAXXHU M MHOTO CBHINECTBEHU BHTPEUTHOMOIUTHYECKU MTPOLIECH,
KOUTO MPOMEHMXA 00JinKa Ha Bbhiarapus, a ChbUI0 M Ha BHHIITHOMOIUTHYCCKH,
IpoMeHsIN 00JUKa Ha CBETA KaTo Isi10. BB Bpb3Ka ¢ Bce MO-roismara Ju-
HaMMKa Ha TPOMEHUTE M0 CBETa HapacTBalll OpOi yYeHU U OOIIECTBEHUIIU CH
3a/1aBatT BBIIPOCA KaKbB i€ ObJe TOW B OBAEIIE, A e YCTON Ha ChBPEMEH-
HUTE IPEIM3BUKATEIICTBA U KaK IIe cTaHe ToBa. HeoOxonuma e ycroitunBocT, 3a
Jla 3ara3y CBOETO ChCTOSIHUE, OalaHC U PYHKIMOHUPAHE HE3aBUCUMO OT TPY/I-
HOCTHTE, OT IPOMEHHUTE, OT 3aIJIaXUTE 3a pa3pylIaBaHe.

Taka ce crura 10 hopMynupaHeTo Ha (PYHIAMEHTAITHOTO 32 IISJI0TO YO-
BEYECTBO MOHSITHE YCTOHYMBO Pa3BUTHE — pA3Gumue, KOemo y0081emaopsea
Hyorcoume Ha OHewHume noKoienus, 6e3 0a nooiaza Ha puck Ovoewume no-
KOJIeHUs. U 8b3MOACHOCMUME 3d YOOBIEMBOPABAHE HA MEXHUMeE HYHCOU U NO-
mpebrocmu. TIoHATHETO 32 BPBU BT OQUIIMATHO € MU3MOoJI3BaHO mpe3 1980 T.
B IOKyMeHTa ,,CBETOBHA CTpaTETUs 3a KHBaTa IMpupoaa”™ Ha MexTyHapOTHUS
CHBET 3a omna3BaHe Ha npupojara’. B gokmana ,,Hamero o6mio 6baemie’ ot 1987
r. Ha MexayHaponHaTta komucus Ha OOH mo okonHa cpena ce 000CHOBaBa KOH-
LENIHATA 38 YCTOHUNBO pa3putre. OKOHYATETHOTO (GOpMyITUpaHe 1 opHIIral-
HOTO YTBBP)KJaBaHE Ha MOHSTHETO CTaBa HA MEXIyHapoIHaTa KOH(epeHIIHs
Ha OOH no npo6nemMuTe Ha IpUpPOIHATA Cpenia, CheTosina ce B Puo ne XKanelipo
npe3 1992 1. B CBITHOCTTA HA ycmoUuuugomo pa3gumie c€ BKJIIOUYBAT CICITHUTE
MHOTO Ba)KHH XapaKTepUCTUKH: |. PagukaiHO MpeocMHUCTTHE W ONITHMH3AINS
Ha OTHOLICHUETO Y08eK — 0bujecmeo — npupoda. 2. He caMo MKOHOMHYECKA
e(EeKTUBHOCT, HO M EKOJIOTHYHA 000CHOBAHOCT Ha BCAKAKBB BUJI TPOU3BOJICTBO,
Ha BCSKAKBH CTOMAHCKH M Om3Hec neiHocTH. 3. KadecTBeHO HOBa IIEHHOCTHA
cucTeMa 3a LJI0TO YOBEYECTBO, CIIOpE/ KOATO YOBEKBT € 4acT OT MpUpojaTa,
a He HeWH rocrojap. YCTOWYHNBOTO pa3BUTHE TPsOBa /1a BKJIIOUBA €IHOBPEMEH-
HO CIIeIHUTE TpU (DaKTOpa: NMOCTUTAHE HAa MKOHOMHYECKH MPOCHEPUTET U Ha-
MpeabK; 3ana3BaHe, ChbXpaHsBaHEe U Bb3CTAHOBABAHE Ha MPUPOJATa U COLMAIHA
CIIPaBEJINBOCT.

Tnit kaTo bbarapus e mpanonpaseH wieH Ha OOH u EBponelickus cbio3,
TYK CBIIECTBYBa OOrara cucTemMa OT CTpaTerH4ecKy, HOpPMaTUBHU B TPOrpaMHH
JOKYMEHTH, KOUTO IPSIKO KacasiT MOHATHETO ycmouuuso passumue. CTpaHata
HU € 00BBp3aHa ¢ MexayHapogaute pamku Ha OOH u ¢ eBpomneiickoTo 3ak0HO-
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natencTBo. bearapus e cpen 193-te abpikasu, omobpunu riaobaiHaTa mporpa-
Mma ,,J[a mpeoOpas3um Hamus cBaT: [Iporpama 3a ycroitanBo passutue 1o 2030
.2, [Iporpamara BKIto4Ba 17 1enu 3a ycTOWYMBO pa3BUTHE, 0OXBAIIAIINA UKO-
HOMHYECKOTO, COITMAITHOTO U €KOJIOTHYHOTO n3MepeHue. Hal-BaXXHUAT paMKOB
JOKyMeHT ¢ ,,Hannonanna nporpama 3a passurue boarapus 2030, TToeueTo
OT HEWHHUTE MPUOPUTETH KOMUPAT MPUHIUIIUTE HA YCTOMYUBOTO pa3sutue. Oc-
BEH TOBAa CBHIIECTBYBAaT MHOTO CTPATEruH M IJIaHOBE 3a JCHCTBUE B Pa3IMYHU
CEKTOpPU KaTo MKOHOMHKA, CEJICKO CTOMAHCTBO, TYPH3bM, OKOITHA CpeNa U KITH-
MaT, yIpaBlieHHE Ha BOAUTE U Ap. BakHO € ChII0, Ye ToJIeMUTE YHUBEPCUTETH B
bearapus karo CV ,,Ce. Knument Oxpuacku u YHCC Bede myOnuKyBaT CBOM
cOOCTBEHH TOIUIIHU JOKJIAIN 32 YCTOMYMBO Pa3BUTHE, U3MEPBAIIH IIPUHOCA
UM KBbM TTI00QTHHUTE TETH.

Crnen HanmMCaHOTO OTYK € JIOTHYHO /1a C€ TIPEIOIO0KH, Y€ e3UKBT KaTo
CPEICTBO 32 KOMYHHKAIHsI HE MOXE J]a OCTaHe BCTPaHU M HE3aCeTrHAT OT TE3H
npouecu. OOmon3BecTeH € (QakThT, Y€ €3UKBT € €AHA MMOCTOSIHHO Pa3BHBAILA
ce cucTeMa, Take MOXKe Jla ce Kake TIOCTOSTHHO Pa3BHBaIla Ce BCEJIeHa, KOSTO €
00001IeHO OTpaXKeHNE Ha JCHCTBUTEIHOCTTA ¥ HA HAYMHA HAa MUCJEHE. E3uKbT
€ YHUKAJIHO JOCTOSIHUE Ha YOBEYECTBOTO. Toii € OHOBA Uy 10, 0€3 KOeTO BCHUKH
HHAE HE MOXKEM HHUTO Ja >KHBEEM, HUTO Ja pabOTHM, HHTO Ja KOHTaKTyBaMe.
E3uxsT Kato cpenctBo 3a o0myBane u kaTo (opMa Ha OOIIECTBEHO Ch3HAHUE
oTpassiBa OUTHeTO M ce ompeaens oT Hero. Kakro Touno orbensiza Emumnus
[lepanmika, ,,e3UKBT € HAH-YOBEUIKOTO SIBJICHHE, KOETO € OTJIefalio Ha CoIrall-
HO-MCTOpUYECKATa CHITHOCT Ha OOIECTBOTO ¥ HA MHAMBUAYaJHATA CHILHOCT Ha
YOBEKa, KAKTO U Ha HSIKOU ChHIIECTBEHN HOBU HACOKU B ChBpEMEHHATa €3MKOBa
kynrypa“ (Pernishka 2006, p. 17). CwImio Taka 15 nuiie: ,,E3uKbT € ThHBK perer-
TOp, KOWTO OTpa3siBa OHOBA, KOETO CTaBa B OOIIECTBOTO U B YOBEKA. 3aTOBA U
CaMUAT TOM MOXe J1a CIy>KH 3a IPOyYBaHe Ha COI[MATHUTE SBJIEHUSA U HACTPO-
€HUs, 32 ONO3HABaHE Ha YOBEKA OT JaJIEHO OOIIECTBO M HETOBOTO MICIIEHE H
manTtanutet (Pernishka 2006, p. 11). I1o gymute Ha EMun benBeHuUCT ,,e3UKBT
BB3MPOU3BEXK A IEHCTBUTEITHOCTTA M TIO3HAHHUETO 33 CBETa 3aBHCH U OT HaYMHa,
10 KoiTO To m3passBame™ (Benveniste 1993, p. 31).

E3uKkbT KaTo 00IIECTBEHO SIBJICHUE HE € M HE MOXKE /1a OcTaHe Oe3pa3nuieH
U He3acerHar oT TOBa, KOETO CE CIIy4YBa B )KMBOTa Ha o0mecTBoTo. Kopennure
W3MEHEHHUS B OOIIECTBEHO-TIOTUTUIECKUSI, MKOHOMUYECKUS U COIUATTHUS KH-
BOT HEMHUHYEMO HaMHpaT CBOETO OTPaKCHUE B €3MKa M Hali-Beue B JIGKCHUKaTa,
THH KaTo Ts Hal-OBP30 U HAll-0CTPO pearupa Ha TE3U IPOMEHHU, OTPA3SIBAIKY '
Ype3 HOBH JICKCUKAIIHU U (DPa3eoNIOTHYHN eNHHAIIN. BCAKO paguKkaiHO n3MeHe-
HUE B YCIIOBUATA HA XUBOT Ha HOCUTEJIHUTE HA aJeH €3MK HaMHpa HAH-TI'BJIHO
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OTpaXeHHe, PeodaaBalo B JICKCHKATa, KOATO CE MPOMEHS TOJIKOBA MO-HH-
TEH3MBHO, KOJIKOTO IMO-CHIIECTBEHN Ca M3MEHEHHUSTA B MOJIUTHYECKATA U UKO-
HOMHYECKaTa 00CTaHOBKA.

B xoma Ha UCTOPUYECKOTO PAa3BUTHE HA YOBEYCCTBOTO HAPOIUTE HEIpe-
KbCHATO CH B3aUMOJICHCTBAT W TOJMTHYCCKU, © HUKOHOMHYECKH, U KYITYPHO,
KOETO HEMHUHYEMO BOJY JI0 CMECBAaHE M B3aUMHO NPOHHMKBAHE Ha €3UIH, KYJI-
TYpH ¥ HUBHIHM3ALMU. KpbCTONBTHOTO reorpad)CKo MoJI0KEHUE Ha 3eMUTE, Ha-
CeNISIBAaHM OT OBJTapH, KAKTO U CrelU(pUKATa HA HCTOPUUECKOTO HU Pa3BUTHE,
MPEAONPEACIISIT MHOTOOPOMHUTE U PAa3HOCTPAHHY €3MKOBH Bb3JICHCTBUS BBPXY
ObJrapckus e3uk. ToBa ¢ ollle MO-ITbJIHA CUJIAa Ba)KH 3a JHEIIHHUS JIeH, TPaiHO
Oens3aH oT AyMata enobarusayus. TnobanuzanusTa, pa3doupaHa KaTto mporec
Ha IJIAHETAPHO U MOBCEMECTHO COJIMKaBaHe, 00BbP3BaHE U 00CIMHSIBAHE HA XO-
paTa, HapOAKUTE U ABPIKABUTE B CBETOBEH Malad W BbB BCHUKH 00JIACTH Ha JKH-
BOTA, TIOCTAaBS PEAMIA CEPUO3HHU MONUTHICCKH U HKOHOMUYECKH, GUITOCO(PCKH,
KYJATYPHH M €3UKOBH MpodiaemMu. Moxe OU Hal-CEpUO3HUSAT OT TSIX € BBIPOCHT
e JOBEE JIM II00aIH3ausaTa 10 IOCTENEHHOTO HaMaIsIBaHe M CBEX/AHE JI0
MHUHHUMYM Ha POJISITA ¥ 3HAYCHUETO HA OTACITHUTE CyBEPEHHHU HAI[HOHAHHU T~
JKaBH, a OTTYK M Ha OTICIIHUTE HAIlMOHATHU e3unin. [lo TakbB HauwH, O0e3 aa ¢
SIBJICHUE OT €3MKOB IOPSAIBK, [I00aIN3aIMATa BEUS € CEPHO3€EH MPOo0IeM mpe
OBJITAPCKOTO €3MKO3HAHME.

JlHec B cBeTa ri1o0ain3alMOHHUTE MPOIIECH MPOTHUYAT Ha 0a3aTa Ha aH-
TJIMACKHS 110 PEANIIA TIOTUTHISCKH U MKOHOMHYECKH IPUYMHH U TOH Beue € 0e3
KOHKYPEHIIUS KaTO CBETOBEH €3UK M KaTO MHCTPYMEHT Ha €3MKOBaTa riio0aiu-
3a1is. 3aTOBa 0COOCHO aKTyaJieH CTaBa BBIIPOCHT 32 OLEIISIBAHETO, 3a YCTOWYH-
BOCTTA W 32 YCTOMYMBOTO Pa3BUTHE HA T. HAP. MAIKU e3UYU.

Hon manku e3uyu ce UMaT NPEABUI e3uUlyu, KOUMO Ce 2080PSAM Om CPAG-
HUMENHO 02PAHU4eHr OPOU XOpa UAU UMAM HEe20/58M0 2e02papcko pasnpoc-
mpanenue. BbArapCcKUAT €3UK € KIacHPUIMPaH KaTo MAIbK e3UK B KOHTEKCTa
Ha EBpormeiickus cbio3 u cBeTa. BaxkHO € TyK J1a ce HallpaBu YTOYHEHUETO, Ye
TePMUHBT MAIbK e3UK HE 3acsira KaueCTBOTO Ha ChOTBETHUTE €3MIIH, & CaMO
Pa3npOCTPAHEHUETO UM. BBITapCKUAT €3HK € eIHA JOCTATHUYHO BUCOKOPA3BH-
Ta CUCTeMa 3a IpefaBaHe Ha Muciau. Hiama Helo, KOeTo 1a MOXe Jia ce Kaxe
Ha KaKbBTO M Ja OWUJIO APYT €3MK U J1a HE MOXKE J1a C€ Ka)ke Ha OBbJrapcku.
BharapckusT e3uK MPUTEKaBa HEOTPAHUYCHU Bh3MOXKHOCTH 3a MO-HATAThIII-
HO Pa3BHTHE W YCHBBHPIICHCTBAHE M B TO3W CMUCHJ TOW € PABHOCTOCH, PaB-
HOIIPAaBEH U PaBHOIICHEH Ha KOWTO | Ja Omiio ApyT e3uk. Beripexn ToBa obaue
BB3HHKBA BRXXHUAT 33 HAC BBIIPOC KbJEC € MIACTOTO MY KATO €3UK OT ermoxara
Ha riao0anu3alnsaTa, KoraTo MaJKUTE HAIIMOHAIHU €3WIM Ca MOIJI0KECHH Ha
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3HAYUTENHO BIUSHHUE OT TOJIEMHUTE MEKTYHAPOIHO U3MOJI3BaHU €3UIIH HAUeIIo
C AHTJIUMCKHUSL.

Jopu B KOHTEKCTa Ha MEKIyHAPOAHH OPraHU3AIMH Ce MToAUYepTaBa HE0O-
XOAMMOCTTa OT PAaBHOIIOCTABEHOCT U 3aI[MTa HA MAJIKUTE €3UIU CPEIly aCUMHU-
JauMsTa WIK JOMUHALUATA HA TOJIEMHU CBETOBHHU e3uLM. TpsOBa a cioMeHeM
u cnenaus ¢akt. Ha 1 sayapu 2007 1. bparapust craBa mbIHONpPaBEH 4YiEeH Ha
EBporneiickus cbro3. Hapen ¢ moiMTu4ecKuTe, MKOHOMUUYECKUTE, COLIUATTHUTE,
IOPUIMYECKUTE U MIPOYHE MIPOMEHH TOBAa CHOMTHE BOAM U A0 BaXKHHU €3MKOBHU
tpanchopmanuu. Cies Ta3u gaTa ce NpoMeHsl U OQUIHATHUST CTaTyT Ha ObJI-
rapckus e3uk. Tol craBa equH OT opunHaHUTE U pabOTHH e3uu Ha EBpo-
ChI03a, KOETO 03HAa4YaBa, 4Ye LSIOTO 3aKOHOJATEICTBO M BCHUYKH JOKYMEHTH C
BA)XHO TOJMTUYECKO 3HAUE€HUE Bede IIe ce MyOIMKyBaT M pa3MHOXaBaT M Ha
OBJrapcKu M 4e 10 BpeMe Ha 3aceJaHMsITa B 3aCEJaTEIHUTE 3aJI1 1€ CE OCUTY-
psiBa mpeBoA U Ha ObJrapcku. [lo mpuHIMI ole OT CaMOTO Hayajo B yCTaBa Ha
EBporneiickus cpio3 € 3ajierHana Kjay3a 3a €3MKOBO paBHOINPABHE U 3a 3ara3Ba-
HE U IOOLIPSABAaHE HA €BPONEHCKOTO MHOT0€3UIHE.

HeszaBucumo ot ropuamdeckaTta 3aliuTa Ha T. HAp. MajKd €3HLH, Cpel
KOWUTO € M OBJITapCKUSAT, TPEBOXKEH € (PaKThT, Ue JHEC B HETO MacoBO, aKTUBHO
1 OE3KOHTPOJIHO HaBIM3aT 4y>KIU IyMu. VIMEHHO BbB BpB3Ka C TOBAa BEYe Ce€
YTBBpPKJaBa NOHATHETO ycmouyueo paszsumue Ha ezuyume. 1lon ToBa ce pas-
Ooupa onaszeame, noOOvPICAHE U NPEOABAHE HA €3UKOBOMO MHO2000pasue Ha
OvOewume NOKONEHUs, KAMO ce npedomapamu U34e3eanemo Ha no-maiKume u
Mecmuu e3uyy noo Hamucka Ha enodarnume esuyy. ToBa 03HauaBa Jla OCHUTY-
PHUM yCIIOBUSI €IMH €3UK J1a OCTaHE J#Cu8, N3TIONI3BaH U aJJalITUBEH KbM MOJIEPHUS
CBSIT, 0€3 1a TyOU CBOUTE KOPEHU. BBIrapcKusaT 31K 3acily’kaBa HMEHHO TOBA.
Haii-nomoro, koeTo MoXxe Ja ce ciydd B eqHO OOIIECTBO, € TO Ja IMpecTaHe Ja
0bJle YyBCTBUTEIIHO KbM OHOBa, KOETO MOTr'y0OBa HeroBaTa MAEHTHYHOCT. E3u-
KbT, KyJATypaTa 1 UCTOPUSATA Ca OCHOBATa Ha ObJIrapckara MAEHTHYHOCT.

BaszoBuTe cTpareruu 3a 3amna3BaHe 1 YCTOHYHBO pa3BUTHE Ha OBIATapCKUs
€3WK BKJII0YBAT MHCTUTYIIMOHATIHU MEPKH, 00pa30BaHMe M MOAKpeNa 3a Obira-
pute 3an rpanuua. EnHa oT Te3n MEpKHU € BbB BUCIIETO 0Opa3oBaHHE Biajee-
HETO Ha KHMYKOBEH OBJITapCKH €3UK M €3MKOBaTa KynTypa Aa ObaaT 3a1bJKu-
TEJTHO yCJIOBHE 32 BCHYKH MPO(ECHOHATHY HAIPABICHHUS U 00JIacTH, a HE CaMo
3a XyMaHHUTapHUTE HayKH. B nHemHoTo Bpeme Ha OypHO pa3BUTHE Ha HayKaTa
KBM CIEIHATUCTUTE OCBEH BUCOKH MPOQPECHOHATHH CJIE/IBA A Ce MPEAsBIBAT
Y BUCOKH JTMHTBUCTUYHU M3UCKBaHUs. Beceku crienuanict, B KOSTO U 00IacT Ha
3HAHUETO J]a CE Pa3BHBa, € HEOOXOAMMO Ja IPUTEKaBa MOATOTOBKA 32 IPABUIIHO
u edekTuBHO OOIIYyBaHE Ype3 €31Ka, KOETO BKIIIOYBA BIaJICEHETO HA HOPMUTE
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Ha MUCMCHUA U YCTHHUA KHUKOBCH €3UK 1 YMCHHUETO J1a C€ U3II0JI3BAT U3PAZHUTC
CPEACTBA HAa €3UKa B Pa3JIMYHM YCJIOBHUS Ha OOIIyBaHE B CHOTBETCTBHE C HETO-
BUTE LIEJIN U CHIbPIKAHUE.

3a n1a ObJaT yBakaBaHW B MPOQPECHOHATHHUTE CPEIH W B OOIIECTBOTO
KaTo I5UI0 CTIELUAINCTUTE OT BCHUKU 00JIaCTH OU TpsiOBajo Aa ca JOCTaTh4YHO
€3MKOBO T'PaMOTHH, J1a C€ MHTEPECYBaT OT BBIIPOCUTE Ha KHM)KOBHATa HOpMa,
KOSITO € AMHAMUYHA M C HCTOPHUYIECKH M3MEHAII CE XapaKTep, U CBOEBPEMEHHO
Jla ce 3aI03HaBaT C U3MEHEHUsITA U Ja T ycBosiBaT. [lo-KOHKpeTHO ToBa O3Ha-
YJaBa CICHUAIIMCTHT Aa BJIaACC KHHUIKOBHOTO MPOU3HOLICHUEC W IMpaBOIIMCa, Oa
“Ma OCHOBHA IMOJATOTOBKA IO T'paMaTrKa, J1a T03HaBa U YMEJIO Ja CH CIYXKH C
PEYHUKOBOTO OorarcTBo u p. ToBa M3UCKBaHE € TSICHO CBBP3aHO C IMPENOoAaBa-
HETO Ha 6Bnrapc1<1/m €3UK U KaTO pOACH, U KaTO 4YyXKJ BbB BCUUKU CTCIICHU Ha
00pa30BaHUETO, OCOOCHO KaTO c€ UMa NpenBu, ue cnopen Koncrurynusara Ha
PenyGninka bearapus nuzy4yaBaHeTo U MOJI3BAHETO Ha OBJITAPCKUS €3UK € IPaBO
Y 33]IbJDKEHUE Ha OBJITapCKUTE TPakJaHu.

Hpyra BaskHa MspKa 3a yCTOMYMBOTO pa3BUTHE HA OBJITApCKUS €3HUK €
HaJaraHeTO Ha CTPUKTHU M3MCKBAHMS 332 €3UKOBA YHUCTOTA B JBP)KABHUTE HH-
CTUTYLIMH, MEAUHUTE U MyOIUIHOTO IPOCTPAHCTBO. BrrpocuTe, cBbp3aHu ¢ Ha-
BJIM3aHETO HA Yy>KIU AYMHU B €3UKa HU, C TOBA KAKEO, 3AW0, KAK U OOKOIKO 1A
CE 3aeMa U C TOBa HJAMA JM MAacOBOTO HABJIM3aHE Ha YYXXIULHU Ja JAOBENE 1O
oOe3nuuaBaHe 1 10 00e30bJTapsiBaHe HA HAIIMS €3UK OT BEKOBE Hape] ca aK-
TYaJIHA B OBIATAPCKOTO €3MKO3HAHHUE W B OBIATAPCKOTO 00MmecTBO KaTo 15110, C
ocobeHa aKTyaJTHOCT ce OTIMYaBaT T€ JTHEC BbB BPEMETO Ha INIo0au3alusTa.
KakBo TpsiOBa 1a 0bJie MACTOTO HA YYKAUTE AYMH B e3uka HU? TpsOBa jiu fa He
pearupame Ha TAXHOTO O€3KOHTPOJIHO U MacOBO HAaXJIyBaHE WJIM € HY)KHO Ja ce
00pUM cpelry TSIX ¢ BCHUKH CPElCTBa, BKIIOUUTEIHO U HACUJICTBEHH. Bropusr
MOJX0/l € MHOro TunuueH 3a OpaHIusa 1o BpeMeTo Ha mpesujaenta lapa npo
lon. Toit e n3man yka3 3a rioOsBaHe Ha IOJTUTHK, XKy PHAIUCT U BCSIKO MyOInd-
HO JIMIIE, KOETO B CBOMTE pE4M U UHTEPBIOTA, B IleyaTa UM B IPYyTHU MEJIUHU YTIO-
TpeOsiBa aHTIIUITN3MHU, KOTaTo MOXKE J1a TH 3aMeHU ¢ ppeHcku AyMu. JlpacTudno
B TOBA OTHOILEHHUE € MOJOKEHUETO B KaHaAcKaTa mpoBuHIUsA KBebek, kpaero
omie chllecTByBa XapTa 3a (PPEHCKHUS €3UK C LIeJ HeroBara 3alinTa.

B nmuemHO Bpeme Oe3criopeH € (GakTET, 4e Bce MO-HACTOMYMBO Hallara-
mara ce riaodain3anys NpeBpblla cBeTa, 00pa3HO Ka3aHo, B TOJISAMO CEJIO U IOo-
CTENEHHO B HETO ABM)KEHHUETO Ha XOpa, CTOKH, KalUTalH, KYJATYpH, UIEH U TIp.
cTaBa 6e3mpereneHTHO 1o cBonuTe Mamadu. KM ToBa TpsOBa ga mpubaBum Oy-
PHOTO HaBJIM3aHE HA HOBUTE TEXHOJIOTHH M CPEACTBA 32 KOMYHUKALHNsI, Obp3uTe
OTKPUTHA U HOBOBLBCACHHA B PA3JIMYHU KJIOHOBE HA 3HAHUETO, HYyXXZAAaTa OT
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CKOpPOCTHA OOMsIHA Ha MUCITU M UJIeH, Kacaelly pa3IndHu cepr Ha YOBEIIKaTa
neitHocT, u np. Ha dona Ha Bcruku Te3u mpoliecu B Hadanoto Ha X X1 B. kpaii-
HUSAT €3UKOB IIYPU3bM HE CaMo 4e € abCOIIOTHO HEMPUEMIIHB, HO Oy HaCMelll-
Ka M JIOpH TIOIUTPaBKa. BBIATapCKUsT €3UK € CHCTeMa, KOSITO HEPEKbCHATO Ce
pa3BuBa, 0OHOBsIBA U 000raTsBa U TyMHUTE OT UyXJ IPOM3XO0J CaMO clioMarar
3a ToBa. HsiMa e3MK, KOMTO /1a € n3ue3Has 3apajiy HaBJIM3aHe Ha UYKIU TyMH B
Hero. Te He MOTaT J]a HapyIIaT HEroBaTa CAaMOOMTHOCT M HAITHOHAJIEH XapaKTep.
3aroBa gHecC TpsAOBa Aa MMa pa3yMeH U YMEPEH IMyPHU3bM, CTHIIIII Ha 31paBa pe-
aJucTUYHa OCHOBa. VIMEHHO TOH Iue criacu OBATapcKus €3UK 0T oOe3inyaBaHe
u obe3orparapsaBane. Uyxaure 1ymMu He TpsAOBa 1a ce M30sArBaT TOraBa, KOrato
T€ ca HY>KHH, HEOOXOAMMH U MOJIE3HU 32 OBITAPCKUS €3UK U KOTraTo 32 TAX HsAMa
PaBHOCTOHHU OBJITapcKu chOTBETCTBHs. HakpaTko ka3aHo, HHE TpsOBa 1a Ka-
XKEM Oa Ha Te3U YyXAM AYMH, 32 KOUTO HAMa PaBHOCTOWHU OBJITapcKu ChOT-
BETCTBUS, U He Ha TE€3H, 32 KOUTO NMa TAKHBa CHOTBETCTBHUS M KOUTO C HUIIIO HE
oOorarsBar e3uka HH. Te3u nocienHuTe akageMuk Credan MiaJeHOB T HapH-
4a CbC 3By4HATa ObITapcKa AyMa HecgouujuHu. 3a Hero Te ca npeHenompeoHu.

3a 1a OCUTYpUM YCTOHYMBO pa3BUTHE HAa OBIATapCcKus €3UK B Obaelie, Ou
TpsiOBaJI0 BHUMATEITHO JIa U3y4YaBaMe H Jia ce choOpassiBaMe C HIKOM OCHOBHH
TEHACHIMU B CbBPEMEHHOTO My pa3BuTue. Ha mbpBO MSICTO 1l CHOMEHEM TEH-
JOEHLIMATa KbM Heonorusauus. C pa3BUTHETO Ha TO3HaBaTeIHaTa JEHHOCT Ha
YOBEKA HEMPEKbCHATO BH3HMUKBAT HOBU MOHATHSI, KOUTO Karo 0000IIeHo oTpa-
KCHUE Ha IeHCTBUTEIHOCTTA B Ch3HAHMETO Ha XOpaTa OTpa3siBaT NPHUAOOUTHUTE
HOBU no3HaHusL. [losiBaTa Ha HOBH IPEAMETH, ABJICHHS, TPOLECH, AEHHOCTH, Op-
raHu3alK, OTHOUICHUS H TIp. € CHIIPOBOJIEHa OT HEOOXOAMMOCTTA 38 TAXHOTO
Ha3oBaBaHe. B3anMo3aBuCUMOCTTa MEXAY MOSBUIUTE CE€ HOBU IOHSTHUS U TSX-
HaTa HOMHHALIUA Ype3 Ch3AaBaHEe HAa CbOTBETHOTO Ha3BaHUE BOAM JI0 HABIIU3aHE
B €3MKa Ha IIMPOK IutacT Heonorus. [losBuiara ce HOBa JIGKCHKAHA CUHU-
L1a U3M0JI3Ba ACPUBALIMOHHUTE Bb3MOKHOCTH Ha €3UKa, B KONTO Bb3HUKBA, U €
KOHCTpYHpaHa cboOpa3HO HeroBuTe HOpMH. OT AUPEKTHO 3aE€TUTE HEOIOTUYHHU
JIEKCUKAJIHU eIWHUIN IIpeobiiajaBamiara 4acT ca OT aHTJIMICKHU MPOU3X0/I, Koe-
TO € BbB BPB3Ka C JOMUHHUPALIATA POJISI HA aHTJIOE3UYHATA 4acT OT BCE IOBEYE
rI00aNU3UpaIIns Ce CBAT.

KankupaneTo cp110 € MHOTO IpoAyKTUBEH npouec. Jluana bnaroesa kas-
Ba, Y€ KAJIKUPAHETO ,,3310BOJIIBA Bb3HUKHAJATa B OOIECTBOTO HEOOXOIMMOCT
OT Ha30BaBaHE HA HOBU U KOMYHHKATHBHO aKTyaHu MoHATHs  (Blagoeva 2005,
p. 63) u ,,0Tpa3siBa €THOBPEMEHHOTO JICHCTBUE HA JIBE OT Hal-XapaKTEPHUTE 3a
CBHBPEMEHHOTO Pa3BUTHE Ha OBITapCKUsl €3UK TEHACHLUHU: TEHICHUMITa KbM
WHTEpHAI[MOHAIu3ausl U KbM HanmoHanusamus (Blagoeva 2005, p. 65). Ha-
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XJIYBaHETO HA WHTEPHAIIMOHAIU3MHU OT MEXyHApPOJHHS PEUYHUK OCOOCHO B
JIEKCHKaJTHATa CUCTEMa CBINO € IM0-aKTHBHO, KOETO € BB BPB3Ka ¢ II00amn3a-
LUOHHUTE mpouecH. Hali-MHOTO TakvBa eIMHHMLIM MMa B 00JacTTa Ha HOBHUTE
TEXHOJIOTHH, OM3HECa, UKOHOMHUKATA, MOJINTUKATA H TIP.

MHoro xapakTepHO 3a CbBPEMEHHHUS €31K € HICOJIOTMYECKOTO IIPEOCMHC-
JISIHE Ha peAnua OyMH. Meonorusta € MHOTO CIIOXKEH oOmiecTBeH (heHOMEH.
Karo cucrema oT omnpeneneHn MOTUTHYECKH, GUIOCODCKH U APYTH BB3TIEIH,
UjeH, IPeICTaB! U TOHITHS, IPUCHIIN Ha ONpPE/eNIeHa MapTus, Kiaaca Win co-
LUaIHa TPyMa, UIICOJOTHUSTA € OTPaKeHUE Ha OOIIeCTBEHUS, MOTUTHIECKUS U
WKOHOMHYECKHSI CTPOH Ha JajieHa ernoxa. VeonornyeckoTo 3By4eHe Ha TOJsIM
Opoil yMu ce IpOMEHs B CJICAHUTE OCHOBHU HaIIPaBIICHHS:

e lneonornvuecky HEyTpaaTHU AYMH C€ UJICOJOTU3UPAT — HAIP. 0eMOH-
masic, 1ocna, KioHupaune u Ap. [Jemonmasic — B THIKOBHUTE PEYHHUIIN HA OBJI-
rapcKus €3MK Ta3W JyMa € oTOelnsi3aHa ¢ HeyTpallHO 3HAYCHUE pa3enobseane
Ha MAWIUHA UNU HA OPY20 CHOPbICEHUEe HA CLCMAGHUME MY YaCmu UlU omoe-
JAHe Ha Oemauji om HAKAKea cucmema (HATIP. OeMOHMAdNC HA A8MOMOOULEH
ogueamen). Cnel AEMOKPaTHYHUTE IPOMEHH KbM TO3U TEPMHH ce IpuOaBs u
MOJIUTUYECKO 3By YCHE KaTO pasepaiicodame u npemaxeane Ha onpeoeienu noau-
muuecku cmpykmypu. Hatnp. demonmasic na KoMaHOHO-aOMUHUCMpamusHama
cucmema Ha coyuanusma. Tazu gyma e usnonspaHa B 3aKJIIOYUTEITHOTO CIOBO
Ha [Inenyma na [IK mwa BKII ot 10.X1.1989 r. Kakto cnonyunuBo otbensizBa
Jlio6uma MopnaHosa, ¢ ToMoIITa Ha CPeICTBaTA 32 MAcoBa HH(MOPMAIHS Ts
MHOT0 OBpP30 C€ aKTUBHU3HMPA B €3UKa C MOJUTUUYECKOTO CH 3HAUYCHHE M JOPHU
npuao0rBa cI0BOOOpa3yBaTellHa aKTUBHOCT C HEro (HaIp. MOHMANCHUYU U
OeMOHMANCHUYU HA COYUANUIMA, OEMOHMUPAHE HA COYUANUIMA, OEMOHMANC
na cmapama cucmema u up.) (Yordanova 1993, p. 13). [lonoGen e cnyuast npu
mocna. OT CbOTBETHHSI TEPMUH B OMONIOTHATA Ype3 MeTadopa ce CTUra Jo
MOJUTHYECKOTO 3HAYCHHE Y08EK, HANYCHAN 0A0eHA NOTUMUYECKA CULd Nopaou
Hecveaacue ¢ oQPuUYuaiHama noIUmuKd, 600eHa Om pbKOOOCMEOMmo i, U 10
nosiBaTa Ha TJIArOJH KaTO JIOCH ce, OMAIOCNEAM W TIP.

® llneonornuecky peaeBaHTHH JIEKCHKAJHU €AMHUIM Ce JICHICONIOTH-
3UpaTr — HaMp. peakyus, eKCmpemMu3vom, KIepuKkaiu3vbm, 4acmua cooOCmeenocm,
aepecus, ougepcus u np. [Ipe3 BpeMeTo Ha collnain3Ma Te3H IyMH ca OUJIH C OT-
pHLaTeIeH CTUIMCTUYEH MapKep, TOKaTO JHEC ca MOUIOKECH! Ha CTHINCTUYHA
HeyTpanu3anus. UHTepecHo siBIeHHE € T. Hap. mopuuna udeorozuzayus. ToBa
O3Ha4aBa, 4Ye eJHa HJICOJOTHYECKU HATOBAPEHA lyMa OTHOBO CE MPEOCMUCIS
MaK KaTo MICOJIOTHYECKa, HO C PA3JIMYHO 3ByYEHE U B CHCTEMaTa Ha Pa3IM4HU
MOJTUTHYECKHU BB3TIICAH — JHCAHOAPMEPUSL, Yapeosopey, YACMHA COOCMEEHOCH 1
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np. Pyckara m3cnenoBarenka Tarsaa KproukoBa TOBOpH U 3a T. Hap. HOMEHYUA-
Ha udeonoeusuparocm. 1lon ToBa T pazdupa, 4ye B ONpeesieH KOHTEKCT U MPH
OTIPEICTICHU CUTYAIlMK, B KOUTO € U3IOJI3BaHa, €/[Ba JIU HE BCSIKA MJICOJIOTHYC-
CKM HEyTpaJlHa AyMa MOKE Ja Mmojydu mueosornyecka okpacka (Kryuchkova
1989, p. 17).

® YTBBP/ICHU B €3UKa HU €3UKOBHU CIIMHUIIM IPOMEHSIT 3HAUYCHUETO CH JI0
odopMsiHE Ha HOBO, KOETO MMa MOJINTHYECKO 3ByUEHE U € TIOPOJCHO OT Hall-HO-
Bara ucTopus Ha brarapus. ToBa momuTHYEeCKO 3HAUCHUE € BUHATH BTOPHYHO
Y B MOBEUETO CIIyYau ChC COIMATHU KOHOTauuu. Hamp. nupamuoda, ¢apaon,
mympa, bopey, bpamoeued, KioHUpaue, IHOCAA, YA0bp, Myie, HuYd, HOMAo, ne-
pau, 60a0cus v p. B O1IU3K0TO MIUHAJIO T€3H JyMHU HsMaxa IMOJUTHIECKO 3Ha-
yenue. To ce mopoau OT ChBpEMEHHATA JCHCTBUTEIHOCT, IO CBOSITA CHITHOCT €
BTOPHUYHO U MPUTEXKAaBA CTHIINCTUYHN MapKkepu. Hamp. kionupare xato TepMuH
B OMOJIOTHSTA M MEIUIIMHATA 3HAYU HOLYUABAHE HA HO8 OP2AHU3bM upe3 De3no-
71060 pasmuodicasane. Upe3 Metadopa B MOJIMTHUESCKH CMUCHJ IyMaTa 3aroyBa
Jla 03HAYaBA pa3yensaHne HA NOAUMUYECKA napmus W THPBO ce yIoTpedsBa 1mo
otHomrenue Ha B3HC, 3amoTto npeau roquHu 3eMenenuTe Osxa pas3/ieicHH B
17 cpro3a — paskionenus Ha b3HC, u Bceku chOTBETHO CH MMallle CBOU JIUJEP
(Parzulova 2002, p. 41).

Tyk ce cripsxMe camo Ha HIKOH OT Hail-XxapaKTepHUTE TCHICHIIUU B pa3-
BUTHETO Ha OBJATapCKHs €3WK, KOUTO HU IOKa3BaT, ue TOW yMee OBp30 aa ce
aZanTupa KbM IIOCTOSHHO IIPOMEHSIIINTE C€ YCIIOBHS, B KOUTO (PYHKIIMOHHPA, H
KbM BCUYKH KOMYHHUKATUBHU c(pepu, KOUTO 00CiIykBa. TpaauiluuTe 1 HHOBA-
[UUTE ca IBE OOBBP3aHU CTPAHU B €3MKa, KOUTO TPsiOBa Ja ce pa3BUBAT yCIIO-
penHo. BBATapCKUAT €3UK MpHUTEKaBa HEOTPAHHMYEHN BH3MOXKHOCTH 32 IM0-Ha-
TaTBIIHO Pa3BUTHE M YCHBBPIICHCTBAHE U B TO3U CMHCHJ TOW € PAaBHOCTOCH U
paBHOIIEHEH HAa KOKTO | Jla OMJIo IpyT €3uK. B X01a Ha TOBa pa3BUTHE YCTOWYIH-
BOCTTa Ha €3WKa HU BBB BPEMETO € €IMH OT HETOBUTE Hail-xapaKkTepHU Oelnesu.
BearapckusT e3uK I'bBKAaBO C€ ajanTHpa KbM IMOBEIUTE Ha CIOXKHATa ChBpE-
MEHHA JeHCTBUTEIHOCT, 3all0TO MPUTEKaBa 3[APaBH U YCTONYMBH JIOCTOBE 3a
caMoperyJiamus 1 caMOChXpaHEeHHE.

B 3aknrodeHue 1ie KaxxeM, ue e3UKbT ¢ PyHIaMESHTHT Ha HAI[MOHAJIHA-
Ta UJICHTUYHOCT, CYBEPEHUTETA U CUTYPHOCTTA Ha BCsAKa JAbpkaBa. Hecy-
YaliHO B CTApOOBITAPCKHUS €3UK lyMaTa e3uk 03Ha4aBa U Hapoo. Joke e3ux
Jrcusee, Hapoo He 3acusa ¢ xa3an MiBan Boropos B fajieyHara Bb3pOxkKICHCKA
ernoxa. ToBa o3HauaBa, 4e €3UKBT € OT HUIKIIOYUTENHO TOJAMO 3HAYCHHE
3a ChXpaHSBAaHETO, CILIOTABAHETO, PA3BUTHUETO W HAMpEIbKa Ha HAIUATA.
YCTOWYMBOTO pa3BUTHE Ha OBJITapCKHUs €3UK € CTPATErHYECKH HAIlMOHAJICH
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MIPUOPHUTET, KOUTO HU TapaHTHpa 3arma3BaHeTO Ha HAllMOHAJIHATa HU CaMo-
OMTHOCT M KYJITYpHa HACHTUYHOCT Ha (pOHA HA MHOTO00Opa3ueTO Ha ChBpE-
MEHHUS CBAT.
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SUSTAINABLE DEVELOPMENT, LANGUAGE RESILIENCE
AND SOME SOCIOLINGUISTIC PROBLEMS

Abstract. This report briefly examines some linguistic
aspects related to the concepts of sustainability and sustainable
development. In the conditions of existing multilingualism in the
multinational European Union, the question of the role and place
of the so-called small languages, among which is Bulgarian,
cannot lose its relevance despite the enormous expansion of the
English language, which today is unrivaled as a world language
and as a tool of linguistic globalization. The author seeks answers
to questions such as where the place of the Bulgarian language as
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a language of the era of globalization is and what basic processes
are taking place in it. Some issues gravitating towards the sphere of
ethics are also touched upon, relating to the attitude towards these
so-called small languages.
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NMMAEPCTBO, NHTEPKYNTYPHA

KOMYHUKALMA N ESUKOBO OBYYEHWE:

MYNTUANCUWNNNMHAPEH MOJEJ

3ATIOAIOTOBKA HA CMNELUMATTINCTUA

B COEPATA HA CUTYPHOCTTA
N OTBPAHATA

Mnuuika Ilerposa, boiika bopucosa
YHHUBEpCUTET 110 OMOIMOTEKO3HAHNE U MHGOPMAITMOHHHN TEXHOJIOTHN

Ab6cTpakT. [1obagHarTa cpefa Ha CUTYPHOCT I1OCTaBs HOBH
M3UCKBAaHUS KbM IOJrOTOBKATA HA CIICHUANUCTHTE B chepara HA
oTOpanara. Hapen ¢ mpodecroHalHUTE 3HAHUS BCE MO-TOJISIMO
3HaueHHe NPUIO0OMBAT JTUACPCKUTE yMEHUs, MEXKAYKYJITYypHaTa
KOMIIETEHTHOCT M e()eKTUBHATA KOMYHHKALMs Ha 4y e3uK. Ha-
CTOSIIUAT AOKJIAJ IIpeiara HHTErPUPaH MOJIEI 3a (popMHUpaHe Ha
TEe3U KOMIIETEHTHOCTH YpPe3 €3UKOBOTO 00YUYCHHUE, KATO Pa3riieikia
€3HMKa He CaMo KaTo CPe/ICTBO 3a 00IIyBaHe, a KAaTO HHCTPYMEHT 32
U3rpakJaHe Ha JOBEpHUe, TUACPCKO MOBEACHHUE U €THYHA KOMYHH-

Kalys B MHOTOHAIIMOHAJIHA Tpo(decHoHalIHa Cpea.

KurouoBu AymMu: 1uaepcTBO; MHTEPKYJITYpHAa KOMYHUKa-
LUs1; €3UMKOBO 00YYEHHUE; CUTYPHOCT; OTOpaHa; yCTOMYMBO pa3Bu-

TUC
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BnBenenue

ChbBpeMeHHATA Cpejia 33 CUTYPHOCT Ce XapaKTepu3upa ¢ JMHAMUYHH T'e-
OTOJTUTHYECKHU MPOIIECH, MEXTYHAPOIHA B3aMMO3aBUCHMOCT W HapacTBala He-
00XOIMMOCT OT KOOPAMHAIIVS MEXK Y MHCTUTYIMH M OPTaHU3AINH OT Pa3JIMYHU
IbpxkaBu. PermoHanauTe KOHQIUKTH, METPAIIMOHHAUTE MPOLIECH, Kubep3aria-
XUTE U XUOPHUIHUTE PUCKOBE HAJIAraT KOMIUJIEKCEH MOAXO0J KbM MOATOTOBKATA
Ha CIICIMATUCTUTE B cepaTa Ha CUTYPHOCTTA U OTOpaHara.

Hape)l ChC CIICHUATIUSUPAHUTE 3HAHUA U TEXHUYCCKHUTE KOMIIECTCHTHOCTU
BCE TO-TONSIMO 3HAYEHWE MPHA0OMBAT JTUACPCTBOTO, MHTEPKYJITYpHATA KO-
MYHHKAIUS U CIIOCOOHOCTTA 332 B3aUMOJICHCTBHE B MYJITHHAIMOHAIIHA CPEla.
VYyacTHeTo B MeXIYHAPOIHN MUCUU U ChBMECTHH OTICpAIlUi N3MCKBA aJIalITUB-
HOCT, KYJITYpHA YyBCTBUTEITHOCT, M3TPaXkIaHEe Ha TOBEPHE M B3eMaHE Ha pellie-
HH B YCJIOBUATA HAa HECOMMPEACIICHOCT.

B TO3M KOHTEKCT 4yKJO0E3UKOBOTO OOYUYEHHE MMa CTpaTeruvyecka pols.
To pa3BuBa He caMO €3MKOBAa KOMIIETEHTHOCT, HO M KPUTHYECKO MUCIIEHE, M-
NaTHsi, HHTEPKYJITYPHA YYBCTBUTEIHOCT U JIHJIEPCKH YMEHUS, HEOOXOIUMHU 32
e(exTrBHA MpodecrnoHaTHA peaT3aIusl.

HacrosmusaT nokian aHaau3upa BPh3KUTE MEKY JIHACPCTBOTO, HHTEP-
KYJITypHaTa KOMyHHUKAIMS U Y4YXkKJIOC3MKOBOTO O0yUEHHUE U Mpeiara KOHIET-
TyaJieH MOJIe]T 3a TAXHOTO HHTErpUpane B o0pazoBarenHus nporec. OCHOBHATa
Te3a €, Ye MOATOTOBKAaTa Ha CIEIUATUCTHTE 10 CUTYPHOCT U OTOpaHa TpsaOBa
Ja cbhUyc€TaBa HpO(beCI/IOHaJ'IHI/ITe 3HaHUA ¢ KOMYHUKAIlMOHHH, COLIMAJIHU U JIN-
JEPCKU KOMIIETEHTHOCTH, & €3UKBT JIa C€ YTBBPIH KaTO CPENCTBO 32 e(PeKTHBHO
B3aUMOJICHCTBHIE U U3rPAXKIAHE HA OpraHU3allMOHHA KYITYypa.

TeopeTHYHH OCHOBHU HA JTUAEPCTBOTO U HHTEPKYJTYPHATA KOMYHUKALMSA
B c(pepaTa Ha CUI'YPHOCTTA U OTOpaHaTa

TpanchopmanuuTe B MeXyHapOIHATA CHCTEMA 32 CUTYPHOCT IIPOMEHST
npodriia Ha CHENHAINCTUTE B 00MacTTa Ha orOpaHara. B ycrmoBusita Ha Tex-
HOJIOTUYHO Pa3BUTHE, HapacTBallla KOMIUIEKCHOCT M MEXIYHApOJHO CBTPYI-
HHAYECTBO JIUJIEPCTBOTO, MHTEPKYITYpHATA KOMIIETEHTHOCT U TY’K/I0€3NKOBATa
MTOJITOTOBKA CE MIPEBPHIIAT B CTpATErHUeCcKH (hakTopu 3a epeKTUBHA MPOdecro-
HaJHa peagu3anus.

JlmnepcTBOoTO B chepara Ha CUTYPHOCTTa U OTOpaHaTa HE Ce OrpaHWYa-
Ba JI0 aJIMUHUCTPATUBHO yIpaBJieHUE U KOMaHABaHe. To BKJIIOUBa B3eMaHE Ha
pelieHus B KPU3UCHU CUTYallMH, MOTUBUPAHE HA €KHITH, YIIpaBJICHUE HA KOH-
(hbaMKTH ¥ M3rpaXKIaHe Ha JOBEPHE B MYJITHKYITYpHa cpena. EQexTuBHATE JTH-
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Jepu chueTaBaT MpodecHoHallHa KOMIIETEHTHOCT ChC CIIOCOOHOCT 32 BIBXHO-
BsIBaHE, aJallTaIlis ¥ pa3BUTHE Ha YoBenTkus nmoTeHuan (Bass & Avolio 1994).

Mexnynapoaaute onepanuu B pamkute Ha HATO, EBponeiickus cpro3 u
JIPYTH OpraHU3alNy N3MCKBAT BUCOKO PABHUINE HA HHTEPKYJITY PHA KOMIIETEHT-
HocT. KynTypHuTe pasnuuus BIUSSAT BBPXY JHICPCKUTE CTUIIOBE, OpraHU3a-
LIMOHHOTO MOBeIcHUE U B3eMmaneTo Ha pemenus (Hofstede 2001). Ciopen mone-
na Ha Maiikben baiipam HHTEpKyITypHAaTa KOMIIETEHTHOCT OOEIMHIBA 3HAHUS,
YMEHHUS ¥ Harjacu, HeOOXOAMMH 32 YCIIEIHO B3aMOACHCTBUE MKy IIpeacTa-
BUTENH Ha pa3nuuHu Kyatypu (Byram 1997). B cdepara Ha curypHocTTa T
MOJTIOMara u3rpakJjaHeTo Ha JI0OBEpYe, IPEOOABAHETO Ha KOMYyHUKAIIMOHHH-
Te Oapuepu u epeKTUBHATAa padOTa B MHOTOHALIMOHAIHH EKHUIIH.

E3ukoBoTo 00ydeHHe 3aeMa LEHTPATHO MSCTO B TO3M mpouec. To He
ciieziBa Ja ObJe pasriIek1aHO €IUHCTBEHO KaTo CPEICTBO 33 yCBOSIBAHE Ha JIEK-
CHKa U I'paMaTHKa, a KaTo oOpa3oBaTeinHa cpea 3a GopMupaHe Ha JIMJICPCKH Ka-
YecTBa, KPUTUUECKO MUCIIEHE U YMEHHUS 32 MEXIYKYJITYpPHO B3aUMOJIeHCTBHE.
Cnopen OOrmmata eBporeiicka e3nkoBa pamka (CEFR) oBmansBaneTo Ha 9yXng
€3UK BKJIIOUBA pa3BUTHEC HAa KOMYHUKATHUBHH, COLMAIHU U KYJITYPHH KOMIIE-
TEHTHOCTH, KOUTO MOATNOMAaraT mpodecroHallHaTa peaqn3alnns B MeXIyHapo-
JIeH KOHTEKCT'.

BbB BoeHHHTE U TpakIaHCKUTE 00pa30BaTEIHU HHCTUTYIIUH BCE MO-IIH-
POKO MPUIIOKEHHE HAMHUPAT MHTETPUPAHU MOJETH Ha 00yueHHe, KOUTO Chye-
TaBaT NMpoQecroHaIHa MOJr0OTOBKA C pa3BUTHE HA T.HAp. ,,MeKN yMeHH:". To3u
MOAXOA ChOTBETCTBA HA LIETUTE 3a YCTOHYHMBO Pa3BUTHE, CBBP3aHH C KadecT-
BEHOTO 00pa30BaHUE, MEXIYHApOIHOTO MAapTHBOPCTBO M H3TPaKIAHETO Ha
yCTOHYMBU WMHCTUTYIMU. CJIEeI0BaTETHO MOATOTOBKATA HA CHEIHAIHNCTUTE B
cdepaTa Ha CUTYPHOCTTa U OTOpaHaTa U3UCKBA MHTEPAUCUUILIMHApHA 00pa30-
BaTeJIHA CTPATETHUsl, B KOATO JUJEPCTBOTO, HHTEPKYJITYypHATa KOMYHUKAIUS U
€3MKOBOTO 00ydeHre ce pas3riiekJaT KaTo B3aMMHOCBBP3aH! €IEMEHTH Ha eIH-
HEH KOMIIETEHTHOCTEH MOAE.

JII/l)IepCTBOTO KaT0 KOMIICTCHTHOCT

JIupepctBOTO B cepara HA CUTYPHOCTTa M 0OTOpaHaTa TPaJULMOHHO ce
CBBp3Ba C HepapxusTa, NUCIHUILUIMHATA, €IUHOHAYAIMETO U CIOCOOHOCTTA 3a
B3€MaHE Ha PELICHUs B KPUTUYHM CUTyalluH. 1e31 XapaKTepUCTUKH IPOLbIDKA-
BaT Ja ObAaT BaXKHH, HO Be4e He ca A0cTaThbuHu. ChbBPEMEHHUSAT JIUJEP TpaOBa
HE caMo Jla M3/1aBa 3amoBelN U a KOHTPOJUpa TAXHOTO U3MBIIHEHUE, HO U Ja
pasbupa CIOKHUTE B3aWMOBPB3KM B cpenaTa, Ja M3rpaxkzaa AoBepue, na ode-
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AUHsABA Pa3JIndHU HpO(l)eCI/IOHaJ]HI/I " KYJITYPHHU TJICAHU TOYKHU U Jia Cb3JdaBa
CTofieTIeHo pa3brpaHe 3a oOmaTa mei.

EdexTuBHOTO TUAEpCTBO HE MPOM3THYA €AUHCTBEHO OT 3aeMaHaTa JIIbX-
HocT. To ce OcHOBaBa Ha aBTOPUTET, KOMIIETEHTHOCT, JIMYEH MPUMEP U CIoco0-
HOCT 32 OTTOBOpPHO BiusiHue. DopMaTHaTa BJIacT MOXKeE J]a OCHTY pU IOUYHHECHHE,
HO CaMoO JIOBEPHETO MPEBpPbHIIa OTACTHUTE YUaCTHUIHU B CIUIOTEH U YCTOHYMB
exur. Oco0eHO B CHCTEMHTE 32 CUTYPHOCT M OTOpaHa JIMACPHT HOCH OTTOBOP-
HOCT HE caMo 3a pe3ylTaTHTe, HO U 3a )KHBOTA, TOCTOMHCTBOTO M MOpaJHATa
YCTOMYMBOCT HA XOpaTa, KOUTO PBKOBOIH. 3aTOBa TUACPCKOTO pEllieHNE BUHATH
nMa €AHOBPEMEHHO HpO(l)eCI/IOHaHHO, YOBCIIKO U €TUYHO USMEPCHUEC.

B ocHoBaTa Ha e()eKTHBHOTO JIUAEPCTBO CTOSAT MUCHSTA, BU3HSITA U CTPA-
Terusita. Mucusara Oorpeacis 3aiio CbIICCTBYBa OpraHU3alMiaATa U Ha KaKbB 06-
[IeCTBEH MHTEPEC CIyXKH. Bu3usiTa ouepTaBa ®elaHoTo ObJIeIIe, a CTpaTerusiTa
MpeBpbhIla 00IaTa MOCOKA B KOHKPETHH IIETH, NEHCTBUS MU OTTOBOPHOCTH. B
cdepaTa Ha CUTYPHOCTTA T€3U TPU KOMIIOHEHTA TpsiOBa 1a ObAAT ICHO KOMYHH-
KHPaHU ¥ OCH3HATH OT BCUYKH YYACTHUIIU. XOpaTa U3II'bIHIBAT MO-OTTOBOPHO
CBOHWTE 3aJ]a4, KOraTto pa3oupar He caMo KaKBO TPOBa J1a HAIIPABSAT, HO U 321110
TAXHOTO y4acTHE € BaXKHO 3a 00IIaTa CUTYPHOCT.

HNHTepKyATYypHA KOMYHHKALMA

WHTepKkynTypHaTa KOMyHUKAIUS IPEACTaBIsIBa OOMEH Ha MHPOpMaIus,
3HAYCHUS W IEHHOCTU MEXIY X0pa, GOPMUPAHU B pa3inyHa KyITypHa cpela.
Ts BKJIIOUBA HE caMO BIIaIGEHETO Ha UYXKJ €3UK, HO M pa30OMpaHeTO Ha pa3iu-
YHUsiTa B HOPMHTE Ha MOBE/JICHUE, OTHOIIEHUETO KbM BJIAacTTa, OTTOBOPHOCTTA,
pHCKa 1 B3eMaHeTo Ha pemieHus. KoMyHuKanusTa € ycrnemsa He IpocTo KOrato
MOCTaHHUETO € MPEeAaeHo, a KOraTo € pa30paHo B ChOTBETCTBHE C BIIOXKEHOTO
HaMepeHue.

WHTepKynTypHaTa KOMIETEHTHOCT HMa 0COOCHO 3HAYECHUE TPU MEKIY-
HapOJHU MHCHH, CHbBMECTHHU yYEHUs, MHPOOMA3BAIlIH ONEPaluy U JACHCTBHS
npu kpusn. Hemo3naBaHeTO Ha KyATYpHHTE Pa3IHyus MOXKE J1a TIOPOAH HEIO-
Bepue, HalpeKeHNe ¥ MOTPeITHH PEIICHHS], JOKaTO YBAKECHUETO KBM TAX MOJI0-
OpsiBa oOMeHa Ha HH(pOpMaLHs, CETPYAHHUECTBOTO U JISTHTUMHOCTTA Ha TIPe-
MpUEMaHUTE ACUCTBHUS.

JlunepbT MMa KIIIOYOBA POJIS 32 MPEBPBIIAHETO HAa KYJITYPHOTO MHOIO-
o0pasue OT Bb3MOXEH M3TOYHHK Ha MPOTHUBOPEUUS B Pecypc 3a pa3BHTHE. 3a
Ta3M LeJ TOH TpsAOBa /1a Ch3aBa cpea Ha CUXOJIOTHYeCKa CUTYPHOCT, B KOSITO
Y4aCTHULIUTE CBOOOIHO CHOAEIAT MH(POPMALHNS, ITIOCTABIT BBIIPOCH U U3pa3si-
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BaT Npo(eCHOHAIHO HechIachue. AKTHBHOTO CITyIIaHE, YBaXKEHUETO U JHJEp-
CKaTa aBTeHTHYHOCT U3TPa)KJaT JA0BEpHe, MOpalIHa YCTOHYMBOCT U TOTOBHOCT
3a CHbBMECTHO JICHCTBHE.

Jlupepckara KOMYHHKAIMS C€ TPOSBSABA HA JMYHOCTHO, EKHMITHO, Opra-
HU3aLMOHHO M CTPAaTerH4YecKo paBHHUIIE. T M3rpakaa IOBEpHE, OCHUTYpsiBa
KOOpAMHALIMS, YTBBPKAaBa OOIIM EHHOCTH U CBBp3Ba OpraHu3anusra ¢ o0-
IIECTBOTO M MEXTyHapoaHaTa cpena. KoiaKkoTo mo-mupoko e TuAepCcKOTO BIHs-
HUE, TOJIKOBA [TO-TOJIsIMa € OTTOBOPHOCTTA 33 ChABPKAHUETO U IOCIENANULIUTE OT
OTIPaBEHUTE MOCIAHUS.

[lpr Kpu3u OTTOBOPHHUSAT JHJEP OCUTYpsiBa SICHOTA, pa3rpaHHyuaBa
(akTHTE OT NPEAIOTIOKEHUATA U OTKPUTO MIPU3HABA CHIIECTBYBAIaTa HEOIpe-
neneHoct. Taka HeCUTYpHOCTTa MOXe J1a ObJie MpeoOpa3yBaHa OT U3TOYHUK Ha
CTpPax B IPOCTPAHCTBO 33 ThPCCHE Ha PELICHUS U HOBU Bb3MOXHOCTH.

ToBa Hasara HOB THII JTUAEPCKO MUceHe. CbBPEMEHHUTE CUCTEMH 3a CHU-
TYpHOCT HE QYHKIIMOHHPAT KaTO MEXaHUYHH CTPYKTYPH, a KaTo CJIOXKHH COLU-
aJHU OPraHU3MU, B KOUTO MPOMSHATA HA €AMH €JIEMEHT BJINAE BBPXY LISLIOTO.
[lopanu ToBa TMAEPHT CieABa Aa MUCIH CUCTEMHO, []a pa3lo3HaBa B3auMO3aBU-
CHUMOCTHTE W JIa OTYUTA 3HAYCHUETO Ha YOBECIIKUTE OTHOLICHHMS, KYJITYPHHUTE
Harjgacy 1 nHGOPMaLMOHHATA Cpela.

B YuubUT u B MHcTHTyTa 1O IMAEPCTBO ce pa3paboTBa MOAETBT Ha
KBaHTOBOTO JIUAEPCTBO, HACOUYEH KbM YNPABICHUETO B YCIOBUS HA JMHAMUYHH
IIPOMEHH, B3aUMO3aBUCUMOCT U HECUT'YPHOCT. MOZENbT pas3riexaa opraHusa-
LUATa KaTO KUB COLIMAJICH OPraHU3bM U MpPeXa OT OTHOLICHHUS, B KOSITO BCAKO
JeliCTBUE BIUsE BBPXY LsUIOTO. JIMaepcTBOTO ce pa3dupa Kato eHeprusi U OT-
TOBOPHO BJIMSIHHE, a TUAEPHT — KATO HOCUTEN Ha JOBEPUE U CIIOJIEJIeHa [I0COKa,
KOMTO pa3BHBa YOBEIIKHSI IOTEHIIMA U MPEBPBIIA PA3IUYUATA B pECypC.

KBaHTOBOTO JIHJIEpPCTBO HE OTPUYA TPAJULIMOHHUTE MOJIENH, a TH HaJ-
rpaxzaa. To cpueTaBa AUCLUUIUIMHATA, HEPApXUATa U OTTOBOPHOCTTA C I'bBKa-
BOCT, CHCTEMHO MUCJICHE U CIIOCOOHOCT 32 KOOPAMHUPAHH JIEHCTBUA B YCIOBHU-
ATa Ha HEeITbJIHA UHPOPMAIHSI.

Kyarypna uarenureHTHOCT (CQ) M MeKAYKYJITYPHA YYyBCTBUTEJIHOCT

Konnenmusra 3a kynrypHata wHTenureHTHOCT (Cultural Intelligence —
CQ), pa3pabotena ot bpiu 1 AHT, orrcBa CIOCOOHOCTTA HA MHAWBHUA YCIIEITHO
na QyHKIMOHHMpA B CUTYAIlUH, CBBP3aHH C KyITypHO MHOrooOpasue (Earley &
Ang 2003). KynTypHaTa HHTEIUTEHTHOCT BKJIIOYBA YETHPH B3aMMHOCBBP3aHU
HU3MEPEHUs: KOTHUTHBHO, METAKOTHUTHBHO, MOTHBAIIMOHHO U TIOBEIEHYECKO.
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KOrHUTHBHUSAT KOMITOHEHT 00X Ballla 3HAHUSITA 32 PA3IMYHUTE KYJITYPU U
COITMAJTHY MTPAKTHKH, JOKAaTO METAKOTHUTHUBHHAT € CBBP3aH ChC CIIOCOOHOCTTA
3a OCh3HABaHE W aHAIHM3 HA KYJITYPHHUTE pa3nuyus. MOTUBAIMOHHUSAT aCIEKT
0Tpa3sBa TOTOBHOCTTA 32 B3aMMOJEIHCTBUE C NIPEACTABUTENN HA JPYTH KYJITY-
PH, a MOBEICHYECKHT — YMEHHETO 3a aJanTHpaHe Ha KOMYHUKaTHBHOTO MOBE-
JCHME KbM KOHKpETHaTa cuTyauus. B cdepata Ha curypHOCTTa M oTOpaHaTa
BHCOKOTO HMBO Ha KYJITYypHa HHTCIIMT'CHTHOCT IMoAIIoMara yCcreuHara HHTerpa-
U B MEXTYHAPOIHU €KHITH, HAMaJIsiBa PHCKa OT HeAOpa3yMEeHHs U ChlIeHCTBa
3a C(beKTI/IBHOTO U3II'BJIHCHUC HAa CBbBMECTHHU 3aJa4H.

MexXayKynTypHaTa 4yBCTBUTEIHOCT MPEJCTABIISABA CIIOCOOHOCTTA J1a ce
pa30upar, yBakaBaT U IpUeMaT KyJITYPHUTE Pa3IINUUs KATO €CTECTBEH €JIEMEHT
oT npodecuoHanIHOTO B3auMojelicTsue. Criopes Mojena Ha beneT pa3Butuero
Ha Ta3W YyBCTBUTEIHOCT MPEMHHABA IIPE3 HOCICIOBATEIHH €Talli — OT €THO-
LHEHTPUYHO BB3MPUATHE KbM €THOPEIATHBUCTHYHO pa3OupaHe Ha KyJITYypHOTO
MHorooOpasue (Bennett 1993).

dopmupaHeTO Ha MEKAYKYJITYpHA YyBCTBHTEIHOCT IIPEATIONara pa3BHu-
THE HA EMIATHsI, TOJIEPAHTHOCT U YMEHHUS 32 KPUTUYHO OCMUCIISIHE Ha coOCTBe-
HHUTE KyJITYpHHU HarjlacH. 3a CHeUAJIUCTUTE B 001aCTTa Ha CUT'YPHOCTTa TOBA
O3HayaBa CIOCOOHOCT /1a aHAJIM3UPAT PA3NUYHU TJIEAHN TOYKH, A3 M3TPAXKAAT
e(eKTUBHA KOMYHHUKAIUA U Ja PEOTBPATABAT KOHPIUKTH, IPOU3TUYAILN OT
KyJITYypHH paznuuns. E3MKoBOTO 00ydeHue urpae chliecTBeHa pois B TO3U MPO-
Iec, Thil KaTo MPEeIoCTaBs Bb3MOKHOCTH 3a HETOCPEICTBEH KOHTAKT C JPyTH
KYJITYPH ¥ HachpyaBa pa3BUTHETO Ha YMEHUS 3a alanTalus U CbTPYIHHUYECTBO.

anaB.neHne Ha Pa3/IMYUATAa U U3rpaxkJaHe Ha 10BEpuUe
B MYJITUHAIIMOHAJTHH €KMIIN

EdexTuBHOTO DyHKIIMOHMpaHE HA MHOTOHAITMOHAIIHUTE OPTraHU3aINU
W3WCKBA YTPAaBICHHUE HA KYJITYPHHUTE, €3UKOBUTE M OPraHU3AI[MOHHUTE pa3-
JIM4IUd 4pe3 pas3snno3HaBaHC HAa BB3MOXHUTEC M3TOYHUIM HAa HAIIPCIKCHUE, KOH-
CTPYKTHBEH JHAJIOT M Ch3/IaBaHE Ha YCIOBHUS 3a CHTpyIHUYecTBO. KynrypHu
HU3MEPEHHUs KaTo JUCTAHIMSA OT BIACTTA, WHIUBUIYAITU3bM, KOJICKTUBU3BM U
n30sTBaHe Ha HECUT'YPHOCTTA BIUSAT BbPXY HaYMHA Ha OOLIyBaHE U B3€MaHe Ha
pemenus (Hofstede 2001). [lo3HaBaHeTO WM ITO3BOJISABA HA JIMACPUTE U WICHO-
BETE Ha CKUIA J]a aIallTHPAT CBOCTO MOBECHKE U J1a B3aUMOICHCTRAT MO-e(eK-
THUBHO.

B cdepara Ha curypHocTTa M oTOpaHaTa YIPABJICHHETO HAa Pa3JIHIHs-
Ta € BAXXHO yCIIOBHE 32 KOOPJAUHAIUS MEXy JbPKaBH, NHCTUTYLIUH U Tpode-
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cuoHaIHU 0o0IHOCTH. OCHOBEH (haKTOp 3a Hesl € IOBEPUETO, KOETO MojIomMara
OTKpHTaTa KOMyHHUKaLMs, 0OOMEHa Ha 3HaHUS U CbBMECTHOTO B3€MaHE Ha pellie-
Husd. To ce u3rpaxxaa ypes MocleI0BaTEIHOCT, ClIa3BaHe Ha TPOpECHOHATTHUTE
CTaHJApTH U YBa)KEHHE KBM KYJITYPHUTE OCOOEHOCTH.

Cnopen Maiiep, [eitBuc u llypmaH noBepueTo ce OCHOBaBa Ha KOMIIE-
TEHTHOCT, AoOpoHaMepeHocT u mouteHocT (Mayer, Davis & Schoorman 1995).
PazBuTHeTO MY € TIPSKO CBBP3aHO C KAUECTBOTO HA KOMYHHKAIIUATA U HHTEPKYJI-
TypHaTa KOMIEeTEeHTHOCT. ETo 3a110 BKIIIOUBaHETO Ha MHTEPKYITYPHO ChABPKa-
HUE B YY>KJOE3MKOBOTO 00yUYEHHUE MOAOMAra MoAroToBKaTa Ha CIEIHaIiCTH 3a
edexTrBHA paboTa B MEXIyHapOIHATa Cpeja Ha CUIYpHOCTTa U OTOpaHaTa.

E3ukoBo 00yueHue

B cpBpeMenHara oOpa3oBareHa napaJaurma HoJroToBKara Ha CIeHaINCTH
B cpepara Ha CUTYPHOCTTA M 0OTOpaHaTa U3UCKBA HHTETPUPAHE HA €3UKOBUTE KOM-
METEHTHOCTH C MPO(PECUOHATTHUTE 3HAHUS, JTUJICPCKUTE YMEHUS U CIIOCOOHOCTTA
3a paboTa B MYJITHKYJITYpHA cpefa. B ycioBruaTa Ha HapacTBAIO MEXIYHAPOIHO
CBTPYAHUYECTBO BJIAJICCHETO HA YUY KJ €3UK C€ MPEBPBIIAa HE CaMO B CPEJCTBO 3a
KOMYHUKAI¥S, HO ¥ B MHCTPYMEHT 32 €(DEKTHBHO y4acTHE B ChBMECTHH OIEPalny,
MEXTyHapOTHI MUCHHU U MEX Ty HTHCTUTYITMOHAITHO B3aMMOZICHCTBHE.

CBHBpPEMEHHHTE MOJIXOH B €3UKOBOTO 00yUYEHHUE TIOCTABAT aKIEHT BBPXY
MIPaKTUYECKOTO MPHUJIOKEHUE Ha €3WKa B peasTHU MpoheCHOHATHU CUTYAITHH.
ToBa mpenmonara U3MOI3BaHETO HA METOU, KOUTO PAa3BUBAT HE CAMO €3MKOBUTE
3HAHMS, HO U YMEHUATA 32 KPUTUUYECKO MUCIICHE, PelllaBaHe HA MPOOIeMH, -
JIEPCTBO M HHTEPKYITYypPHA KOMYHUKAITHS.

IIpodecnoHaHO OPUEHTHPAHO €3UKOBO 00yUeHuUe

IIpodecnonanno opueHTHPaHOTO e3uKOBO 00ydeHwme (English for Specific
Purposes — ESP) e nHacoueHo kM (OpMHPAHETO HA €3UKOBH KOMIIETEHTHOCTH,
choOpa3eHu Che crierudprKaTa Ha npodecruoHanHara AeHHOCT. B o0nacTTa Ha
CHTYPHOCTTa U OTOpaHaTa TO BKJIIOYBA YCBOSIBAHE HA CHELHAIN3UpaHa TEPMHU-
HOJIOTHSI, Pa3BUTHE HAa yMEHHs 3a paboTa ¢ mpodecrHoHa Ha TOKYMEHTAIUS U
MOATOTOBKA 332 KOMYHHKAIUs B MEXIYHApOIHA Cpefa.

To3u Tum oOydeHne ce OCHOBaBa Ha aHATN3 HAa MOTPeOHOCTHTE Ha 00yda-
eMHTE U Ha KOHKPETHUTE N3MCKBaHMS HA MPpOo(ecuoHaHaTa npakTuka. M3mons-
BAaHCTO Ha aBTCHTUYHU MaTCpuajin — JOKJIaau, OTICPpaTUBHU NOKYMCEHTH, MCXK-
IYHapOIHH CTaHJAPTH U CHMYJIAIIMOHHU CLEHAPUH, OATIOMAra U3rpak 1aHeTo
Ha KOMYHHKAaTHBHA YBEPEHOCT U NPO(ECHOHaTHA KOMIETEHTHOCT.
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B KoHTeKkcTa Ha BOEGHHATa MOATOTOBKA MPO(ECHOHATHO OPHEHTUPAHOTO
00y4eHHUE MO Yy €3UK JOMPUHACS 32 TIOBUINIABAHE HA ONepPaTHBHATA ChBMECTH-
MOCT Y yJIECHSBA yYaCTHETO B MEXIyHapOAHU (HOpMATH 3a CHTPpyaHNYECTBO. Cb-
BPEMEHHOTO YYKJJ0€3UKOBO 00yUeHHe Ha CIIeI[aICTH B chepara Ha CUTYpHOCTTa
W 0TOpaHaTa M3MCKBA ChUCTaBaHEe HA KOMYHHKATHBHUS TOIXO] ChC CUTYAIIHOHHO
o0yueHue U paboTa 1o KazycH. TAXHOTO HHTETpUpaHE MO3BOJISBA €3UKBT J1a CE yC-
BOsIBA HE U30JINPAHO, & KaTO CPEJICTBO 32 MpodecnoHamHo B3auMOIeHCTBHE, pelia-
BaHe Ha MPOOJIEMHU U B3EMaHEe Ha PEIICHUS B IMHAMUYHA MEX Ty HApOIHA Cpena.

KoMyHHKaTHBHUAT MOAXO0/ € HACOYCH KBbM pa3BHBaHE Ha CIIOCOOHOCTTA
3a aKTHBHO H IIEJICHACOUEHO M3MOJI3BaHE Ha YYXKJIHsI €3UK B PA3JIMYHU COIIHAI-
HU U npodecroHannu cutyanuu. Cropen O0mara eBporeiicka e3uKoBa pamka
KOMYHHKaTHBHATa KOMIIETEHTHOCT 00XBallla €3UKOBH, COLMOJIMHTBUCTHYHU H
MparMaTU4HU YMEHUs, He0OX0quMH 3a e(DeKTUBHO B3auMoeiicTBue”. B moaro-
TOBKaTa Ha CHEIHAUCTH M0 CUTYPHOCT M OTOpaHa TO3W MOAXOJ pa3BHBa yMe-
HUS 32 BOACHE HA MPETOBOPH, PEACTABAHE U 3aIIUTa Ha apTyMEHTH, Y4acTHe B
JUCKYCHH U CHbBMECTHO B3€MaHE Ha PEIICHUSI.

[IpakTHYECKOTO MPHUIIOKECHNE HA KOMYHUKATHBHHUS MOJXOJ] CE PEaTH3H-
pa upe3 MHTEepPaKTUBHU METOAM KaTo paboTa Mo ABOMKM U B €KHII, AUCKYCHH,
POJICBH MTPH M cHUMyJaliuu. Te mocTaBsIT 00y4aeMUTe B aKTHBHA IO3UIUS W
Ch3/1aBaT YCJIOBHSI 3 SAHOBPEMEHHO Pa3BUTHE HA €3UKOBH, JIMJCPCKU U HHTEP-
KYJATYpPHH KOMIIETEHTHOCTH.

CutyartmoHHOTO 00y4ueHue 00 TM)aBa 00pa30BaTEITHUS MIPOIIEC 10 peal-
HaTa npodecrHoHaNHa MpakTuka. Upe3 Moaenupane Ha MEXyHAPOIHH CPEIIH,
KPU3UCHH CHTYalllH, ONepaTUBHU OpU(UHTH, TPETOBOPH U CHbBMECTHU MUCHH
YYACTHUIIUTE MPUJIATAT €3WKOBUTE CU 3HAHUS IPU U3IIBIHEHUE HA KOHKPETHU
3amaun. Taka Te pa3BUBaT aJaNTHBHOCT, YCTOHYMBOCT NpU paboTa moj Hampe-
KEHHUE U CIIOCOOHOCT 32 e()eKTUBHA KOMYHHUKALHSI B MYJITHHALIMOHATTHY EKHUIIH.

OO0yueHneTo Ipe3 Ka3yCcH JOMbIIBA TO3H MOAXO0, KaTO HACOYBA 00yIaeMHTE
KBM aHAJIM3 Ha PEaJTHU WM MOJICIMPAHH CUTYaIlUH, OLCHsIBaHEe HAa WHPOpMAIIHU-
sTa, ACHTHGUIpaHe HA TPOOJIEMU U MTpeAJiaraHe Ha apryMEHTHPAHH PEIICHUSI.
Kasycure MoraT 1a ObaaT CBBP3aHU C MEXTYHAPOIHU KOHQIINKTH, YIIPABICHUE
Ha KPU3W, HHTEPKYITYPHHU TPEAN3BUKATEIICTBA U KOMYHHKAITHOHHH CTPATETUU.
Paborara o Tsix oborarsiBa mpodecroHaTHaTa TEPMUHONOT S, HACHPYaBa KPUTHU-
YEeCKOTO MIUCIICHE M Pa3BUBa YMEHUSTA 33 €KHITHO B3aUMOJICHCTBHE U JTUICPCTRO.

WHTerpupaneTo Ha KOMYHHUKATUBHUS, CUTYaIllHOHHUS W Ka3yCHUS TOA-
XOJl IPEBPBILA UYKAOE3UKOBOTO 00yUeHHE B cpesia 32 KOMIUIEKCHA rpodecHo-
HaJHa moAroroBka. O0yyaeMHTE HE caMO yCBOSIBAT €3MKa, HO C€ y4aT Jia ro
U3II0JI3BaT OTTOBOPHO M €PEKTHBHO IPU peIlIaBaHE HAa peaHH 3a7aqdH, yIpaBie-
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HHE Ha pa3auyusl U KOOPAMHUpAHE Ha JECHCTBUS B MEKIYHApPOIHATA CpEela Ha
CUTYpHOCTTA 1 oTOpaHara.

IIpeau3BUKAaTeJICTBA NPe] MOATOTOBKATA HA CHENUAJTUCTH
M0 HAIMOHAJHA CUTYPHOCT

I[I/IHaMI/ILIHI/ITe IMpOMCHHU B FJIO6aJIHaTa cpcia NOCTaBAT HOBU U3UCKBAHUA
KBbM MOATOTOBKATA HA CIICIHAIUCTUTE 110 CUTYPHOCT U oTOpaHa. Hapen ¢ mpo-
(hecuoHaTHUTE 3HAHUS BCE MO-TOJISIMO 3HAUEHUE MPUAOOMBAT aJalITUBHOCTTA,
KPUTUYCCKOTO MUCJICHC, KOMYHHUKAITUOHHUTC YMCHH A U TOTOBHOCTTA 3a pa60Ta
B YCJIOBHSITA Ha TEXHOJIOTHYHU U COLMATHU TPaHCHOPMAIIHH.

VYyacTueTo B MEXAYHAPOAHH MHCUU M MYJITHHAIIMOHATHU €KUIH H3UC-
KBa JIMACPHT Ja U3rpakja JOBEPHE U MCHXOJOTHYeCKa CUTYPHOCT, Jla Hachp-
YyaBa aKTUBHOTO CJYIIaHE M Jia YIIPaBIsiBa KOHCTPYKTHBHO MPOPECHOHATHHUTE
U KyATypHHTE paznuuus. [Ipu HembiiHa WH(DOPMAIMS, BUCOKO HANIPEIKEHUE U
OrpaHUYCHO BpEME CIICIIUATIUCTUTEC TpHGBa Ja B3€MaT OTTOBOPHU pCUHICHUA, OT-
YUTAIIH HE CAMO ONEPATUBHUTE LICJIH, HO U TEXHHUTE IMOJIMTHUECKH, COL[HATHH,
XYMaHUTAPHU U KYJITYPHU [TOCIEIHIIN.

Oco0eHo BaykHaA € CITOCOOHOCTTA 32 B3aUMOJCHCTBHE C MECTHOTO Hacele-
HUE U HHCTUTYIMHTE. YCIIEXbT HA MEXK/yHAPOTHATA MUCHSI 3aBHUCH U OT yBaXke-
HUETO KbM KYyJITypHATa HACHTUYHOCT, U3TPAKIaHETO Ha JIOBEPHUE U MOJKpenara
3a YCTOWYMBOCTTA Ha MECTHATa OOIIHOCT.

OT MO3UIUUTE HA KBAHTOBOTO JIUJCPCTBO MYJITHHAIMOHATHHAT CKUI
MPE/CTaBIIsIBA JUHAMUYHA MpEXa, B KOATO JCHCTBUSTA Ha BCEKU YUYACTHUK
BIIMSIAT BBPXY LsUTOTO. PosisiTa Ha uiepa e 1a Ch3/1aBa yCaOBUS 3a ChIIIaCyBaHO
JCWCTBUE, 1a MPEBPHIIA PA3IUYUATA B PECYPC, & HECUTYPHOCTTA — B IPOCTPAH-
CTBO 332 HOBU BB3MOYKHOCTH.

[lopaau ToBa 00yueHueTO TpsiOBa Aa chueTaBa MpodecroHanHaTa MoaAro-
TOBKA C Pa3BUTHUE HA TUIEPCKA U HHTEPKYITYPHA KOMIIETCHTHOCT Ype3 KPHU3HC-
HU CUMYJIallu1, MEKAYHApOAHU YUCHUS, aHAJIU3 HAa pC€aJIHU MUCUU, pa60Ta JIL0)
Ka3yCH U y4acTHE B CMECEHH CKMIMH. Taka ObICIINTE CICHHAIMCTH Pa3BUBAT
YMEHHS 3a sICHA KOMYHUKAIUS, YIIPABICHUE HA KOHPIUKTH, afanTalus U noe-
MaHe Ha OTTOBOPHOCT 32 OOIIHUs Pe3yJITarT.

KpusucHa koMyHUKanus 4 ynpaBJjeHue
Ha MH(POPMALMOHHUTE OTOLH

KpusucHara KOMyHHKALUs € ChILECTBEH EIEMEHT OT YIIPAaBICHUETO HA CH-
T'YPHOCTTa U 0TOpaHara. BoeHHUTE KOHPIUKTH, NPUPOAHUTE OeICTBHS, KHOepaTa-
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KHTE, TEPOPUCTUYHUTE 3aIUIaXU U XyMaHUTAPHUTE KPU3U Bb3HUKBAT U CE PA3BUBAT
B YCJIOBHSITA HA BHCOKA JMHAMUKA, HEI'bJIHA MH(POPMALUs 1 3HAYUTEIIHO OOIIeCT-
BEHO HampexeHue. B momoOHa cpena HaBpeMEeHHUST 0OMEH Ha JOCTOBEpHA HH(OP-
Marlysi, KOOPIUHUPAHUTE ISUCTBHUS | SICHO POPMYIIMPAHHUTE MOCIIAHUS Ca OTpee-
JISIIIM 32 OFPAaHMYAaBAaHETO HA PUCKA U 32 3aI1a3BaHETO Ha OOIIECTBEHOTO JAOBEPHE.

KomyHukanusTa B ycnoBusiTa Ha KpU3a HE C€ CBEXJA €IUHCTBEHO JI0
npenaBaHeTo Ha ¢akTu. Ts H3MBIHSABA yIpaBlieHCKa W cTalmin3upama QyHk-
LK, KaTO OCUTYpsiBa ITOCOKA, HaMallsiBa HECUTYPHOCTTa U MOAIOMAra chria-
CYBaHOTO TOBEJICHHE Ha MHCTHUTYLUUTE U Tpaxaanute. Koraro opuimnannara
rH(pOpMaIus € 3aKbCHSIA, TPOTUBOPEYNBA FIIH HESICHA, B3HUKHAIUST HHOP-
MAaIMOHEH BaKyyM OBp30 ce 3aIrbiIBa OT NPEAIOI0KEHHUS, CIIyX0Be U Ae3UH(OP-
Mmanus. [lopagy ToBa kKOMyHUKanusTa TpsiOBa qa Obae MpeaBapUTEIHO TIaHuU-
paHa, 1IoCJIeI0BaTeIHa U ChOOPa3eHa C Pa3BUTUETO HA KOHKPETHATa CUTYyalus.

B To3m nponec nuaepsT UMa KIrO4OBa ponisl. B KpU3KMCHM ycIoBHS XopaTa
0YaKBaT OT HETO SICHOTA, KOMIIETEHTHOCT U [I0EMaHe Ha OTTOBOPHOCT. YOeqUTeIHO-
TO JIMJIEPCKO MOCIaHKe TPpsiOBa J1a IpencTaBs U3BECTHUTE (DaKkTH, Aa pasrpaHUda-
Ba NOTBBpICHAaTa HH(OPMALUS OT MPEAIOJIOKEHUATA U ]a TOCOYBA KOHKPETHHUTE
JEeHCTBHSI, KOMUTO MPENICTON J1a ObaaT mpennpuetd. Koraro He pasmonara ¢ BCHIKH
OTTOBOPH, OTTOBOPHUAT JINJEP OTKPUTO NMPU3HABA CHIICCTBYBAIaTa HEOIIPENEIIe-
HOCT, 0€3 [ja IoIycKa Ts []a ce IPEBbpHE B OCHOBaHHE 3a Oe31eCTBUE MIIH ITaHHKA.

JloBepreTo € Hal-3HAYMMMAT Pecypc Ha KpU3MCHATA KOMyHUKanus. To
Ce M3TpakJia 4pe3 CbOTBETCTBHE MEXAY AYMH H JACUCTBHS, YpPEe3 HABPEMEHHO
nH(pOPMHUPAHE U Ype3 TOTOBHOCT 33 KOPUTHUPAHE HA Beue ChOOIIEHU TaHHU MPH
nosiBaTa Ha HOBU o6cTosTencTBa. ONUTHTE 32 PUKPUBAHE UK U3KPUBSABAHE HA
nHpOpMAaLKATa MOTaT a IOCTUTHAT KPAaTKOCPOUYEH €(EKT, HO B ABJITOCPOYEH
IJaH OTClabBaT aBTOPUTETA HA JIMJAEPA U JISTUTUMHOCTTAa HA MHCTUTYLUSATA.
Eto 3amo kpusncHaTa KOMyHUKallus TpsOBa Ja ce OCHOBaBa Ha MCTHHHOCT,
MIPO3PAYHOCT, OTTOBOPHOCT U yBaXKCHHE KBM 3aCETHATUTE X0Opa.

CpBpemeHnHaTa HHPOPMALIMOHHA cpela JOMbJIHUTENIHO YCIOKHSIBA yIpa-
BJICHUETO Ha KpusutTe. OrpoMHUAT 00€M JaHHU, CKOPOCTTa Ha TAXHOTO pas-
MIPOCTPaHEHUE U BIUSHUETO HA AUTUTAIHUTE IUIATPOPMH Ch3JaBaT Bb3MOXK-
HOCTHU 32 HENOCPEICTBEHO AOCTUIAaHe N0 LIHpokKa aynurtopusd. Hapen ¢ Tosa
obade HapacTBaT PHCKOBETE OT Pa3MpOCTPAHCHHE Ha HEmpoBepeHa HMH(popMa-
s, MAHUITYJIMpaHe Ha OOIIeCTBEHUTE Harjac, nponarasna, (Gaamusu mpo-
¢unH ¥ KOOpIUHUPAHU HHPOPMATUOHHH OTEPaIIHH.

He3undopmanusita € 0COOEHO OnacHa, KoraTo LeJy 1a Ch31aje cTpax, aa
MPOTUBOINOCTABU OOIIECTBEHHU I'PYNH, Ja OTCIA0H JOBEPUETO B MHCTUTYLIUUTE
WJIY Ja 3aTPYJHU B3EMAHETO HA PElIeHUs. B yCloBusTa Ha MEXyHApOJEH KOH-
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(GauKT TS MOXKe 1a ObJie M3MONI3BaHA M KaTO CPEACTBO 3a CTPATErUYECKO BIIH-
staue. [lopaay ToBa crienua ucTUTe TI0 CUTYPHOCT TPAOBa HE caMo Jla ChOUpaT
nH(OpMAIKsl, HO U Jia aHAIU3UPAT HEHHUsS TPOU3XOJ, JOCTOBEPHOCT, IEIeBa
aAyIUTOPHUS U BE3MOXXHO BB3ICHCTBHE.

Kputnueckoro MucieHe ce IpeBpbhIlla B OCHOBHA MPO(ECHOHATHA U JTH-
JIepCcKa KOMIIETCHTHOCT. TO BKIJTIOUBA CIIOCOOHOCT 3a CpaBHSBaHE Ha Pa3IuIHHU
M3TOYHHIM, pa3rpaHUYaBaHe Ha (DAKTUTE OT HHTEPIPETALUUTE, Pa3ll03HABAHE
Ha MaHUITYJATUBHU MOCJIaHUS U OLICHSIBAHE HA MOTEHUHUAIHUTE MOCIEIUIU OT
TSAXHOTO pasnpocTpanenue. OCoOEHO BaXKHO € PEIICHUSTA J1a HE CE OCHOBaBaT
Ha eqUHWYHA WHGPOPMAIHs, KOSTO HE € TIOTBBPACHA, HE3aBUCUMO OT HEeifHaTa
MPUBUIHA YOSIUTEITHOCT WU MIUPOKA MOMYISIPHOCT.

Kpusucnata koMyHHKaL#s ©Ma U SICHO U3Pa3€HO HHTEPKYITYPHO HU3Me-
penne. [locmanne, koeTo € pa3dupaeMo 1 YOSTUTEITHO 3a €THA Ay TUTOPHS, MOXKE
na 0b/1e BB3MPHUETO IO pa3IMieH HA4MH OT Jpyra. E3ukoBute ocobeHOCTH, pe-
JIUTUO3HUTE YOEKECHUsI, UCTOPHYECKATa TTaMeT U OTHOIIEHUETO KbM BJIACTTa
BT BEPXY HAUMHA, IO KOUTO X0OpaTa HHTEPIPETHpAT HHPOpMAIUATA U pe-
arupaT Ha MHCTUTYLMOHANIHUTE AchcTBUs. [lopaaum ToBa KOMYHUKALIMOHHUTE
cTpareruu TpsbBa Jia ObAaT aJanTHPAaHU KbM KYJITYPHHS KOHTEKCT, 0€3 Ja ce
HapyllaBa eIMHCTBOTO HA OCHOBHOTO IMOCJIaHHUE.

E3ukoBaTa moAroToBKa Ha CHELIUATUCTUTE MO CUTYPHOCT UMa CTPaTeru-
YEeCKO 3HauCHHUE, 0COOCHO PU MEKYHAPOIHH ONEPAIMH U B3aUMOJICHCTBHE C
MYJITHHAITHOHAIHN €KUITH. BiajieeHeTo Ha Iy €3HMK ToAIroMara 0Obp3us 00-
MeH Ha WHpOpMaIlUs U HaMaJlsBa PUCKA OT HEMPaBUIHO pa3OMpaHe Ha 3aroBe-
1Y, OLICHKH U MpeyIpeauTenHu curaanu. To obaue TpsiOBa 1a ObJie ChYETaHO C
WHTEPKYJITYpHA KOMIIETEHTHOCT, 3al10TO OyKBAaTHO TIPABIIHHUSAT IIPEBOJI HEBH-
Hary rapa’Tupa IpaBUIHOTO Bb3IPUEMAHE HA CMUCHIIA.

INonroroBkara Ha CIEIUATUCTUTE B cepaTa Ha CUTYPHOCTTA M OTOpaHaTa
CIleIBa /1a BKITFOYBA MMPAKTUYECKH O0yUEeHUS 10 KPU3UCHA KOMYHHUKAIWS, aHAIH3 Ha
nesuHpopmMarmsTa, paboTa ¢ MMM U YIIPaBJICHHUE HA KOMYHHKAIUATA B IUTUTAITHA
cpena. CuMymanuuTe, poJeBUTE YIIPAKHEHHSI M aHAJM3BT Ha peasTHi Ka3yCH pas3BH-
BaT CrocoOHOCTTA 3a (hopMyJIHpaHe HA TOUYHH TOCIIaHMs, B3EMaHe HA PEIIeHUS TI0T
HanpeKeHNE U B3aUMOACHCTBHUE C PA3IUYHU HAIIMOHATHU U KyATYPHU ayTUTOPUH.

CnenmoBarenHo eeKTHBHATa KPU3MCHA KOMYHHKALHMS € HE IPOCTO J0-
IbJIBAIlla AEWHOCT, a CTPATETUYECKH MHCTPYMEHT HA JUAECPCTBOTO. Upe3 Hes
HEOIPEICIICHOCTTa c€ ITpeodpa3yBa B sCHOTA, MH(POpPMANHATA — B OCHOBA 3a
JIEUCTBUE, a IOBEPUETO — B U3TOYHUK HAa YCTOMYUBOCT. YCIEUIEH B yCIOBUSITA
Ha Kpu3a € JIUJePHT, KOUTO KOMYHHUKHPAa HABPEMEHHO W OTI'OBOPHO, paz0oupa
KYJATYPHHUTE Pa3JIMuusi U ChyMsiBa Jia 00CJUHU XOpaTa OKOJIO O0INa IeJI JJOPH
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KOTaTO OOCTOSTENICTBATA Ca CJIOKHH U TPYJIHO IIPEABHIUMHU.

I[HFHTZIJ]HS&IIHH, HU3KYCTBEH UHTECJICKT
U HOBH JIMACPCKHU KOMIIETEHTHOCTH

Jururannara TpancopMmaius MpoOMeHs OpraHU3alusITa U yIpaBIcHHe-
TO Ha JICHHOCTHUTE B chepaTa Ha CHTYPHOCTTA U 0TOpaHaTa. HoBUTE TEXHOIOTHH
Ce M3MOJI3BAT MPH aHAJIN3a Ha JaHHH, YIIPABICHHETO HA PeCypcH, 00yIeHUETO
U CTPATETHYECKOTO MIIAHUPAHE, KOSTO M3MCKBA HEMPEKHCHATO OOHOBSIBAHE HA
3HaHUATA U Pa3BUTUC HA TUTUTAJIHU KOMIICTCHTHOCTHU.

JluruTanHata KOMIIETCHTHOCT HE Ce OrpaHMYaBa J0 U3M0JI3BaHETO Ha yC-
TPONCTBA W MPHJIOKEHHS. TS BKIIOUBA KPUTHUYHA OIICHKA Ha WH(OpMAIlUsTa,
pas3no3HaBaHC HA MAHUITYJIATUBHO CbABPIKAHUC, 3allliTa HA YyBCTBUTCIIHU JaH-
HU ¥ Clla3BaHe Ha MPOPECHOHATHUTE U ETUYHUTE cTaHAapTH. CHelraincTuTe
TpsiOBa J1a yMesIT Aa paboTAT ¢ HH)OPMAITHOHHH CHCTEMHU, J]a aHATU3UPAT ToJIe-
MU MACUBU OT JAaHHU U Oa BSaHMOHeﬁCTBaT e(l)eKTI/IBHO BBB BUPTYAJIHU CKUIIHN.

W3KyCTBEHHST HHTEIEKT Pa3IIMPABA Bb3MOXKHOCTUTE 32 aBTOMATHU3UPAH
aHau3, MPOTHO3MPAHE HA 3aljiaXH, OTKPUBAHE HA KHOEpaTakw M OICHSIBAHE
Ha CTpaTEru4€CKu CICHapuu. Toii noamnmomMara B3€MaHETO Ha pCUHICHHWA, HO HE
OTMEHsI YOBeIIKaTa OTrOBOPHOCT. OKOHYATETHATA MPEIeHKa TPsiOBa 1a OTYHUTa
KOHKPETHHSI KOHTEKCT, MOPAJTHUTE OCHOBAHUS U BB3MOXKHHUTE TTOCIIEIUIH, OCO-
OEHO KOTraTo PelIeHHsTa 3acATaT )KUBOTA, TOCTOMHCTBOTO M IIPAaBaTa Ha YOBEKA.

PesynTatute OT alrOPUTMHUTE 3aBUCAT OT KAYECTBOTO HA JTAHHHUTE H 3a7a-
JICHUTE KPUTEPUH, TTOPATH KOETO MOTAT Jia ChIBPIKAT MPHUCTPACTHUS UITH JIa JT0BE-
JlaT 0 MOrpEelIHU Ipenopbku. ToBa Hajara KpUTHUYHA IIPOBEPKA, MPO3PavyHOCT,
YOBEIIKH KOHTPOJ U SICHO OTPE/IEIIsTHE Ha OTTOBOPHOCTTA ITPH JIOITyCHATA IPEIIIKa.

Jlururanusanusara TpoMeHs U JuAepcTBOTO. CHBPEMEHHUST JIUIEP BCE
[MO-9€CTO YIPaBJABa Pas3lpeieieHd €KHUIIH, CBbP3aHM Upe3 HHPOPMAIHOHHN
Mmpexu. OT HEro ce U3MCKBaA J1a U3rPaX/ia TOBEPUE OT Pa3CTOSHHE, a KOMYHH-
KHpa SCHO, JIa IPEOCTaBs HaBpEMEHHA 0OpaTHa BPb3Ka U Ja MOJAbPKa EKHUII-
Harta cBbp3aHoCT. Clie0BATETHO HOBUTE JUICPCKHA KOMIIETCHTHOCTH ChUeTaBatT
TEXHOJIOTHYHA TPAMOTHOCT, KPUTHYECKO MHCIICHE, €ETHYHA OTTOBOPHOCT U CIIO-
cOOHOCT 32 e()eKTHBHO YNPABJICHUE B IUTUTAJIHA CPEA.

ABTOPCKH HHTErPHPAH MOJeJI 32 pa3BUTHE HA KOMIIETEHTHOCTH
B cepaTa Ha CHTYPHOCTTA M 0TOpaHaTa

B OTroBOp Ha HapaCTBAIIUTE U3WMCKBAHUA KbM CICIIHATIUCTHUTEC B obOuac-
TTa Ha CUT'YPHOCTTa U 0T6paHaTa HACTOAIIUAT JOKJIaA Npeajiara aBTOpCKU UH-
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TErpUpaH MOJEJ, KOWTO OOCIUHIBA €3UKOBOTO OOydUeHHE, MHTEPKYJITypHATa
KOMYHUKAIIHS, JIUAEPCKOTO PA3BUTHE H ETHIHUTE IPHHITUIIN B €UHHA CHCTEMA
3a (opmupane Ha npodecruoHaTHa TOTOBHOCT. MOJICITBT C€ OCHOBaBa Ha pa30u-
paHeTo, 4e eeKTHBHATA MPodecHoHalHa pealn3alis B MeXIyHapoaHa cpeaa
M3WCKBA HE CaMO CTENHAIN3UPaHN 3HAHUS, HO U Pa3BUTHE HA IIHPOK CHEKTHP
OT COIIMAJIHM, KOMyHUKAaTUBHH U IICHHOCTHU KOMIIETCHTHOCTH. UeTnpure Ha-
MpaBJICHMUS HA MOJIJIa Ca B3aMMHOCBBP3aHH M C€ JIOMBJIBAT, KATO Ch3AaBaT yC-
JIOBHS 33 U3TPaKAaHETO Ha aJalTHBHU, OTTOBOPHU M KOMYHUKATHBHO ITOJTOT-
BEHH CIICLIHATUCTH.

B mpennmoxxenust Moaen ce 00€IWHSIBAT €3MKOBUTE, MHTEPKYITYPHUTE,
JMUJIEPCKUTE U €THYHUTE KOMIIETEHTHOCTH B €IMHHA CHCTEMa 3a TMOATOTOBKA
Ha CIICIUAJIUCTHU B cepara Ha CUTYPHOCTTa U oTOpaHarta. E3ukoBuTe yMeHUsI
OCHUTYpSIBaT PO ECHOHAIHA KOMYHHUKAITUS B padoTa ChC CHeIHaIU3HpaHa J10-
KyMEHTallls, a UHTEPKYJITypHaTa KOMIIETEHTHOCT IIOATIOMAra ananTanusTa,
MPEOJI0IABAHETO HA KOMYHUKAIIMOHHUTE Oapuepy U U3TPaKJaHETO Ha JOBEPHUE
B MYJTHHAITMOHAIHA Cpefa.

JlunepckuTe KOMIIETEHTHOCTH BKIIFOUBAT CTPATETMUYECKO MHCICHE, B3e-
MaHE Ha PEIICHUS NPH HEONPEACICHOCT, YIIPABJICHUE HA SKUIH U KOH(DIUKTH
U CTIIOCOOHOCT 3a MOTHBHpPaHE. ETHYHUTE MPUHITUTIA TPHAaBaT [ICHHOCTHA TI0-
COKa Ha JIMJICPCKUTE ACUCTBUS Upe3 MOYTEHOCT, OTTOBOPHOCT, MPO3PavHOCT,
YBaXEHUE KbM MHOT000pPA3UeTO U ClIa3BaHEe Ha MEXIYHAPOJIHUTE CTAHAaPTH.

B3anmozaeicTBHETO MEXKITY T€3W HApPaBICHUS (GOPMHPA ISIIOCTHA TIPO-
(becuoHaTHA TOTOBHOCT 3a pa0oTa B YCJIOBHSTa HA Ti00ajHA B3aUMO3aBUCH-
MOCT, TEXHOJIOTMYHH MPOMEHH M KYJITYPHO MHOTooOpa3ue. Taka ce MoAroTBIT
KOMIIETEHTHU W aJalTUBHU CIENHAINCTH, CIIOCOOHU N1a 00IIyBar e()eKTHBHO,
Jla PBKOBOJISAT OTT'OBOPHO U J]a OTYMUTAT YOBEIIKUTE U OOIIECTBEHUTE IMOCIIEAUITI
OT CBOMTE PEIICHUS.

Ponsita na KapuepHusi ueHTbp
u MHcTuTyTa 10 1naepcTeo kbM YHUBUT

EdexTuBHaTa MOATOTOBKA Ha CIIEIIUATUCTUTE B cpepaTa Ha CUTYpPHOCTTA
¥ 0TOpaHaTa U3KMCKBa BPh3Ka MKy aKaJIEMUYHOTO 00yUeHUe, TpodhecuoHal-
HOTO pa3BUTHE U GOPMHUPAHETO HA TUIEPCKH KadecTBa. B TO3M KOHTEKCT BaKHO
3HaUEHUE UMa ChTPYyAHUYECTBOTO Mex Ay Kapuepuus uentsp u UHcTuTyTa 10
nuaepcTBo KbM YHUBUT.

KapuepHusT 1IeHTHp noanoMara npodeCHOHATHOTO OPUEHTHPAHE U pea-
JIN3aNKsTa Ha CTYJACHTHTE Ype3 CTAXKOBE, CPEIU ¢ pad0TONATENH, MPAKTHISCKU
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o0ydeHHsT M KOHCyNTauuu. WHCTUTYTHT TO JUIEPCTBO pas3BHBa JIHAEPCKU
KOMIIETEHTHOCTH, CTPATETHYECKO MUCIICHE M YMEHUS 3a B3€MaHE HA PEIICHHUS,
yHIpaBiieHHe Ha KOHQIMKTH U B3aMMOJEHCTBUE B MYJITUKYJITYpHA Cpeaa.

®@urypa 1. ABTOpckr MOJel 3a TIOATOTOBKA Ha CIICIIHATTUCTH
B cpepara Ha CUTYpHOCTTA U OTOpaHara

CbBMecTHaTa UM JICHOCT MOJKE /1a BKJIFOUBA OOYUYECHHMS 110 IUIEPCTBO U
npodecroHallHa KOMYHHUKAIUs, KPU3UCHU CUMYJIAIlK, MEKyHAPOAHH TPOEK-
TH, CTa)XOBE, HHTEPKYJITYPHH WHUIIMATUBU U KapuepHH QOpYyMH C YUaCTHETO
Ha IBbp)KaBHU MHCTUTYLMH, OM3HECAa W HENPAaBUTEJICTBEHUS cekTop. Jururan-
HUTE TEXHOJIOTUU U MHCTPYMEHTUTE, OCHOBAaHM Ha M3KYCTBEH HMHTEJEKT, AO-
I'BJIHATETHO Pa3IIUpPSBaT BH3MOKHOCTHTE 332 Pa3BUTHE Ha MPO(EeCHOHAIHU U
JTUAEPCKU KOMIIETEHTHOCTH.

Oco0eHo 3HaYeHHEe UMa BKJIIOUBAHETO HA JIMJAEPCKH CUTYalluH U mpode-
CHOHAJTHU Ka3yCH B 4yKI0€3MKOBOTO oOydueHue. Taka cTyAeHTUTE eTHOBPEMEH-
HO pa3BUBAT €3MKOBU YMEHUS, CTPATErNYeCKO MHCIIEHE, CIOCOOHOCT 3a paboTa

178



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

B €KHIT ¥ TOTOBHOCT 3a JIEHCTBUE B MEXAYHapoJHa cpena. MIHTerpupaHeTro Ha
KapHEepHOTO KOHCYJITHpPAHE, JTUAECPCKOTO Pa3BUTHE, HHTEPKYJITypHAaTa KOMY-
HUKAIUs U €3MKOBaTa MOATOTOBKA Ch37aBa YCIOBHUS 3a M3TPa)KJaHETO Ha BU-
COKOKBaJTU(HUIIMPAHHU U aIalITUBHU CIICIIMAIUCTH, CIIOCOOHH Ja OTTOBOPAT Ha
Mpeau3BUKATEICTBATA Ipell CUTypHOCTTa 1 0TOpaHaTa npe3 XXI Bek.

Hayuen npunoc

HayuynusT npuHoC Ha M3CIEIBAHETO CE U3pa3sBa B pa3padOTBaHETO Ha
WHTEPAUCHIHUIIIMHAPEH TOAXO0I KBbM TOATOTOBKATa Ha CIICUAIHNCTH B cdepa-
Ta Ha CUTYPHOCTTa M OTOpaHaTa, OCHOBaH Ha BPb3KaTa MEXKIY Uy>KIOE3HKO-
BOTO 00y4eHHe, TUACPCTBOTO U MHTEPKYITYpHAaTa KOMYHUKauus. [Ipenioxen
€ aBTOPCKHM MHTETrpupaH Mofel, KOUTO 00equHABa €3UKOBH, HHTEPKYITYPHH,
JUAEPCKU U €TUYHHU KOMIIETEHTHOCTH M Cbh3/1aBa LAJIOCTHA paMKa 3a mpode-
CHOHaJHa peanu3alus B MeKIyHapoaHa cpeaa. Yyk10e3nkoBaTa HOATOTOBKA €
pasrienaHa He caMo KaTo CPEACTBO 32 YCBOSBAHE HA CIIeLHaIM3UpaHa TEPMUHO-
JIOTHsI, HO M KaTO MHCTPYMEHT 32 Pa3BUTHE HA KPUTHUECKO MUCIJICHE, aAalTHB-
HOCT ¥ €()eKTUBHO B3aUMOJCHCTBUE B MYJITHHAIIMOHAHN CKUIIH.

[IpakTryeckaTa MPHIOKUMOCT Ha MOJIENA CE€ pealin3upa upe3 cUMyJa-
LIUHU, POJIEBU UTPH, aHAJHU3 HA Ka3zycH, Ae0aTH, MEeXAYHAPOIHHU IIPOEKTH U U3-
[0JI3BaHE Ha TEXHOJOI'MH, OCHOBaHU Ha U3KYCTBEH MHTeNEKT. HTerpupaHeTo
Ha JINJICPCKU CUTYAIlMU B €3MKOBOTO OOYUYCHHE pa3BHBa YMCHHS 32 B3eMaHe Ha
peleHus, yIpaBieHne Ha KOHQIUKTH U TpodecHOHaTHa KOMYHHUKALHSL.

[lo TO3M Ha4YMH W3CIEABAHETO YTBBPXKAaBa €3UKOBOTO OOYUYCHHE KaTo
CTpaTernyeckl MHCTPYMEHT 3a M3TpakJaHe Ha npodecuoHaNHa u JHaepcKa
TFOTOBHOCT B YCJIOBUSATA Ha IMI00aNM3auusl, TUTUTAIA3AUNS U 3aCHIICHO MEX-
JTYHApOIHO CBHTPYAHUYECTBO. [IpenyioxkeHUAT MOJen MOXe Aa MOCIYXH KaTo
OCHOBA 3a Ch3[aBaHETO Ha MHOBATHBHH 00pa30BaTEIHU MPOTrpamMu B cepara Ha
CUTYPHOCTTa U OTOpaHara.

3akJirouenune

HanpaBenusar anaims nokassa, 4e €3MKbT, KOMyHHUKALIUATA U JINJEPCTBOTO
ca B3aUMHOCBBP3aHU U3MEPEHUs Ha MpodecHoHaHaTa KOMIETEHTHOCT. Braye-
€HETO Ha 4y €3UK IIpUA00rBa peajHa CTOMHOCT, KOraTo rnoarnomara pasoupa-
HETO MEXJY XOpaTa, Ch3/[aBa JIOBEpUE U MO3BOJISIBAa KOOPAUHUPAHU ACHCTBUS B
MeXyHapoHa cpera. ChIeBpeMEHHO JInepcKaTa eeKTHBHOCT 3aBHCH OT yMe-
HHUETO J1a ce 00LIyBa SICHO, []a C€ pa3lo3HaBaT pa3INyuuaTa U Ja Ce B3eMaT peLle-
HUS ¢ pa3OHpaHe 3a TEXHUTE YOBEIIKH, OOIIECTBEHN U €TUYHH HOCIETUIIH.
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IIpennoxkeHuAT MOAXOJ HAcOYBAa OOpA30BATEIIHUS MPOIEC KbM aKTHB-
HO y4YeHe W IpIIIaraHe Ha 3HAHUATa B OMM3KH 110 Mpod)ecHOHaTHATA TTPAKTHUKA
ycnoBus. Taka o0ydaeMuTe ce MOATOTBAT HE MPOCTO Jia U3IBIHSBAT MpPEABa-
PUTEITHO ONpENeicH! 3a/laqy, a Ja aHAJIIM3UpaT CIOKHH CUTYaIlMH, Ja IIoeMaT
OTTOBOPHOCT H J1a HAMHPAT PEIIeHHS ChBMECTHO C MPEACTABUTENN Ha PA3IHIHA
NpoQeCHOHAHY U KYJITYPHHU OOIIHOCTH.

CBTpYyIHHYECTBOTO MEXAY aKaAeMUIHWUTE 3BeHa, KapuepHus IeHTHP
u MHCTUTYTa 1O IUIEPCTBO MOXeE Ja OCHTYPH HeoOXoJuMaTa MPHUEeMCTBEHOCT
Mexay 00y4eHHUEeTO, IpakTUkara W npodecuonanHarTa peainusanus. [lo To3m
Ha4YWH CE€ CH37aBaT YCJIOBHS 3a M3rpaXkJaHE Ha HOBO MOKOJCHUE CIICIIHATUCTH
10 CUTYPHOCT ¥ OTOpaHa — KOMIIETEHTHH, aIalITHBHU ¥ [IEHHOCTHO YCTONYHBHI
JUYHOCTH, CIIOCOOHH HE CaMo Jia pearupar Ha MPOMEHHTE, HO U OTTOBOPHO Ja
y4acTBaT B TAXHOTO yIIpaBJICHUE.
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FOR TRAINING SECURITY AND DEFENCE PROFESSIONALS

Abstract. The global security environment places new
demands on the training of professionals in the field of defence.
Alongside professional knowledge, leadership skills, intercultural
competence, and effective communication in a foreign language
are becoming increasingly important. This paper proposes an
integrated model for developing these competencies through
language education, viewing language not only as a means of
communication but also as a tool for building trust, fostering
leadership behaviour, and promoting ethical communication in a
multinational professional environment.
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DEVELOPING LINGUISTIC
INTEROPERABILITY THROUGH MILITARY
LANGUAGE EDUCATION — AN ANALYTICAL
FRAMEWORK

Oana-Alida Buse, Brandusa-Oana Niculescu,
Isabela-Anda Dragomir
“Nicolae Bélcescu” Land Forces Academy, Sibiu (Romania)

Abstract. Modern military operations place a strong emphasis
on multinational cooperation, with English serving as the primary
language of communication. As a result, military personnel need to
be proficient not only in general English but also in the specialised
language that ensures effective operational communication. Although
English Language Teaching and English for Specific Purposes are
considered key components of military education, their contribution to
linguistic interoperability and operational effectiveness has received
limited attention. This paper proposes an analytical framework that
connects military language education, the development of military-
specific linguistic competencies, linguistic interoperability, and
operational effectiveness in multinational military environments.
The framework operationalizes five domains of military linguistic
competence, associating them with specific training activities and
learning tasks, providing thus a structured approach to be considered
when designing military language curricula. Consequently, it offers
curriculum developers and language instructors a competency-based
model intended to strengthen linguistic interoperability and support
operational effectiveness in multinational military contexts.
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Keywords: military language education; English Language
Teaching; English for Specific Purposes; linguistic interoperability;
military linguistic competence; operational effectiveness.

I. Introduction

As military operations are more and more conducted nowadays within
multinational environments, the English language has become the operational asset
that enables communication among allied forces. The operations led under NATO
umbrella, multinational exercises, UN missions, all require military personnel
to coordinate their actions efficiently, despite belonging to different linguistic
or cultural backgrounds. In these environments, language can affect mission
performance by reducing communication failures and facilitating cooperation
(Siegel, Vance & Nilsson, 2024). Spolsky (2009) mentions the importance of
language management within international military contexts and highlights the
fact that strategic language policies can increase mutual understanding. Also, it
is well known that communication problems in international environments may
impact situational awareness, affect decision-making and increase operational
risks (Crossey 2005). Therefore, there has been a paradigm shift in military
language education: from general language instruction to specific language
training that contributes to multinational interoperability. English Language
Teaching (ELT) develops the general communicative competence and is aligned
in the military system to STANAG 6001,' while English for Specific Purposes
(ESP) trains personnel to perform specialised military tasks that require particular
terminology, standardised phrases and specific communication abilities.

Consequently, ELT and ESP are both placed within the broader concept of
linguistic interoperability, since a systematic pedagogical framework is necessary
to transform individual proficiency into collective operational effectiveness.

II. Theoretical background
2.1. ELT and ESP in military education

ELT traditionally aims to build learners’ overall proficiency in English
by integrating listening, speaking, reading, and writing skills with grammar,
vocabulary, and pronunciation. Modern ELT is mainly based on communicative
language teaching, which focuses on meaningful interactionand learner-centred
instruction, rather than isolated grammatical knowledge (Richards & Rodgers
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2022). In military education, ELT is aligned with STANAG 6001 and provides
personnel the language knowledge and skills required to fill up positions or
participate in missions where no specific terminology is needed.

ESP complements the linguistic training by focusing on the communicative
requirements of particular military professions. Unlike general language
instruction, ESP is based on professional needs analysis and develops the
specialised terminology, discourse conventions and communication strategies
required for operational planning, command and control, intelligence exchange
and multinational cooperation.

Although ELT and ESP have different pedagogical orientations, they
are interdependent constituents of military language education. In the military
system, ELT builds the general communicative competences required by
STANAG descriptors, necessary for successfully performing in international
environments, whereas ESP places these competencies within authentic military
contexts and provides the operational knowledge that makes proficiency
mission-relevant. For example, ELT course students develop general linguistic
abilities such as expressing opinions, participating in discussions, or producing
well-structured written texts. In an ESP course designed for Multinational
Headquarters (MHQ) staff, for example, these general competencies are tailored
to specialised communicative tasks that demand the accurate use of military
terminology, operational discourse, communication strategies, and intercultural
communication skills. In other words, rather than representing competing
approaches, ELT and ESP support each other and are both instrumental in
developing linguistic competences and fostering complete cooperation and
interoperability in NATO-led operations.

2.2. Linguistic interoperability and operational effectiveness

Interoperability is considered a fundamental principle of multinational
military cooperation and refers to the ability of allied forces to operate effectively
towards common objectives®. It used to be associated mainly with technical
compatibility and standardized procedures, but, in modern military operations,
the human dimension of interoperability is more and more acknowledged.
Within this new dimension, effective cooperation depends not only on systems’
compatibility but also on personnel’s ability to communicate accurately, despite
linguistic and cultural differences.

Linguistic interoperability represents the ability of the personnel involved
in multinational operations to exchange information efficiently through shared
terminology, standardised phraseology, effective communication strategies
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and intercultural awareness® (Crossey 2005). It is more than general language
proficiency as it integrates specialised military communication skills, thus
reducing ambiguity and making coordinated action possible.

Operational effectiveness refers to the ability of military organisations
to complete missions through sound decision-making, precise coordination and
reliable information exchange®. Mission planning, command and control, and
multinational coordination depend on efficient communication, so linguistic
interoperability definitely contributes to operational performance. Research on
STANAG 6001 shows that standardised assessment was introduced specifically
because it leads to shared language proficiency, which subsequently strengthens
interoperability and enhances multinational cooperation (Machulska-
Maziarczyk 2022).

The operational importance of linguistic interoperability is especially
noticeable in military specialisations where extensive communication is
needed, such as Joint Terminal Attack Controllers (JTACs), Special Operations
Forces (SOF), and Multinational Headquarters (MHQ) staff. JTACs, for
example, must communicate rapidly and accurately with pilots, ground
commanders, and multinational command elements using highly standardised
phrases and terms in situations where linguistic inaccuracies may have critical
consequences. Likewise, SOF personnel often perform missions in versatile
multinational operational environments, where they have to negotiate meaning,
use various communication strategies, and interact with allied forces and
civilian actors. In each context, linguistic interoperability is a capability that
fosters operational coordination, helps reduce communication-related risks,
and supports operational effectiveness.

Although the importance of language in multinational military
cooperation is widely acknowledged, existing literature is deficient in a
commonly adopted and empirically validated framework explaining how
military language education contributes to measurable operational outcomes.
Most studies address specialised language training, language testing
(Machulska-Maziarczyk 2022) or pedagogical methodology (Skilleds &
Grande 2024) separately, without including them into a competency-based
model that links learning to individual performance and mission success
(Smith, Hernandez & Gordon 2019; Yeromenko 2024).

This paper therefore proposes an analytical framework that explicitly
connects ELT, ESP, linguistic interoperability, and operational effectiveness. By
operationalising five interrelated competence domains, lexical, communicative,
strategic, discourse, and intercultural competence, the proposed framework
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provides a structured basis for analysing military language curricula and for
aligning language education more closely to the communicative demands of
contemporary multinational military operations.

IT1. Methodology

This study adopts a qualitative, conceptual framework-building approach
based on a focused analysis of literature on communicative competence, ESP
pedagogy, military language education, and multinational interoperability.
Rather than testing hypotheses empirically, the paper develops a model that
links language instruction to the communication requirements of multinational
military environments. The competence domains were derived from established
theories of communicative and intercultural competence, then mapped to
representative operational communication requirements and corresponding ELT/
ESP instructional activities. The resulting framework is intended as a structured
basis for curriculum analysis, programme design, and future empirical validation.

3.1. Research question and objective

The study addresses the following research question:

How can English Language Teaching (ELT) and English for Specific
Purposes (ESP) contribute to the development of linguistic interoperability
and operational effectiveness in multinational military environments?

Starting from this question, the paper proposes an analytical framework that
identifies military linguistic competencies relevant to multinational cooperation
and indicates how these competencies may be developed through targeted ELT
and ESP activities. The framework maps relationships among instructional
practices, operational communication requirements, and potential indicators of
effective multinational performance. One identified limitation of the research is
that it does not empirically test these relationships. However, authors intend to
continue this line of investigation and further examine the identified correlations
through empirical observation in a future article.

3.2. Illustrative professional profiles

The research done to address the objective of the study has revealed that
ESP courses organised in the military system vary considerably in content,
duration, and delivery format. Some institutions design their courses around a
needs analysis conducted before training begins, after which “targeted training”
is offered to help personnel “operate effectively in various military-related
situations”, combining general English lessons with a smaller part of military-
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specific instruction each week. This blended structure, typically ten lessons of
Military English alongside twenty lessons of General English per week, reflects
a widely held assumption in literature that military-specific competence must be
built on a general English foundation rather than replacing it outright®.

Other ESP specialisations are more mission-oriented and address directly
the needs of the personnel for which specialised English is the primary language
of communication. For example, English for Aviation Purposes (EAP) trains
pilots and air traffic controllers to use standardised ICAO phraseology and
manage routine and emergency communications®’, while English for Maritime
Purposes (EMP-Maritime) provides military personnel with the language
required for navigation, ship maintenance, and maritime safety in accordance
with the International Maritime Organisation® standards.

A highly specialised branch, part of ESP, is English for Military Purposes
(EMilP), which tailors language training to the communication needs of various
specialties, including infantry personnel, logistics officers, engineers, intelligence
analysts, medical personnel, pilots, and MHQ staff® (Basturkmen 2010; Long
2005).To illustrate the potential application of the framework, the paper focuses
on three of these professional groups given that they are particularly relevant to
the research objective: JTACs, who rely on standardised NATO phraseology and
precise radio communication during close air support missions; SOF, who operate
in dynamic multinational environments that require advanced communicative,
strategic, and intercultural competencies; and MHQ staff, whose responsibilities
include operational planning, intelligence exchange, multinational coordination,
and the production of structured operational documentation.

These three professional profiles represent distinct communication
requirements across a broad spectrum of military language use. They are used as
illustrative cases rather than as an empirical sample, enabling an analysis of how
ELT and ESP may contribute to linguistic interoperability in specific contexts.

3.3. Proposed analytical framework

To bring together language training and military operations, the analytical
framework focuses on five interconnected military linguistic competence domains
adapted from communicative-competence theory (Bachman 1990; Canale
1983; Canale & Swain 1980; Hymes 1972) and intercultural-competence theory
(Byram 1997): lexical, communicative, strategic, discourse, and intercultural
competence. Each domain is associated with operational communication
indicators and corresponding instructional activities that simulate authentic
military tasks.
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1. Lexical competence refers to the ability to understand, correctly use,
and appropriately interpret the specialised vocabulary that typifies military
communication (Maksudova & Qizi 2024). Military personnel must be able to
accurately use military terminology, specific phraseology, abbreviations and
acronyms in various operational contexts, such as mission planning, intelligence
sharing, command and control, and tactical execution. Terms such as Rules of
Engagement (ROE), Close Air Support (CAS), Situation Report (SITREP), or
Medical Evacuation (MEDEVAC) have highly specific operational meanings that
require precise interpretation and usage. Classroom activities for developing this
ability can include vocabulary drills, terminology matching exercises, glossary
development, NATO vocabulary quizzes, acronym interpretation, scenario-based
vocabulary tasks, etc.

2. Communicative competence 1is the ability to use the language
proficiently in order to accomplish military tasks in international operational
environments. It derives from the broader concept introduced by Canale and
Swain (1980) and, in military contexts, it supports interaction during operational
activities such as issuing orders, reporting incidents, requesting clarification and
coordinating multinational tasks. In this framework, communicative competence
refers specifically to real-time, interactive language use in which meaning is
negotiated dynamically between speakers, representing the foundation of
successful collaboration within multinational military troops. The suggested
relevant instructional activities include role plays, mission briefings, radio
communication simulations, information-gap tasks, etc.

3. Strategic competence represents the ability to use communication
strategies in such a way that when linguistic difficulties, communication
breakdowns, or unexpected operational situations arise effective interaction is
preserved (Celce-Murcia 2008). Typically, military operations take placein rapidly
changing environments, characterised by information gaps, background noise,
technological disorder, and interactions among personnel with various levels of
English proficiency. Under such circumstances, military personnel must resort to
the appropriate strategy and should be able to paraphrase unfamiliar terminology,
request clarification, confirm critical information, reformulate messages, and
verify mutual understanding. Strategic competence can be developed in the
classroom through crisis communication scenarios, problem-solving exercises,
decision-making tasks, and collaborative simulations requiring participants to
resolve communication difficulties while maintaining operational continuity.

4. Discourse competence refers to the ability to produce and understand
coherent and cohesive spoken and written communication, observing the military
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discourse style (Petrochenkova 2016). More specifically, it includes the structured
documents or pre-planned organisation of content (e.g., drafting a report or
preparing the content and structure of a briefing before it is delivered), be it
written or spoken. Military communication relies on highly structured genres,
including Operational Orders (OPORDs), SITREPs, intelligence summaries,
mission briefings, after-action reviews, operational planning documents, etc.
Personnel must be capable of organising information in a coherent and cohesive
manner, highlighting essential details and using appropriate discourse markers
in order to facilitate rapid comprehension. The classroom activities that can
contribute to the development of this ability can include briefing presentations,
operational report writing, oral summaries, collaborative writing and document-
editing exercises based on authentic military materials.

5. Intercultural competence refers to the ability to communicate
effectively with military personnel from various linguistic and cultural
backgrounds (Rasmussen & Sieck 2012). Contemporary military operations
involve international actors whose communication styles, leadership practices,
and professional expectations may differ significantly. Consequently, besides
linguistic proficiency, effective cooperation requires cultural awareness,
adaptability, and respect for multinational protocols and organisational
practices. Military personnel must be able to adapt their communication style, to
interpret and accept behaviours that are influenced by cultural norms, to avoid
misunderstandings that may arise from different communicative practices, and
to build trust within multinational units. The instructional activities suggested in
the research, are multinational case studies, intercultural discussions, coalition
negotiation exercises, or multinational teamwork projects/simulations.

Table 1 summarises the relationship between competency domains,
operational communication requirements and suggested ELT/ESP instructional
activities.

Table 1. Analytical framework linking military linguistic competence domains,
operational indicators and ELT/ESP instructional activities

Competence Operational Indicators ELT/ESP Activities
Domains
Lexical To accurately use military Vocabulary drills; terminology
competence terminology, NATO matching; glossary building;
phraseology, abbreviations, acronym interpretation; scenario-
acronyms based vocabulary tasks
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Competence Operational Indicators ELT/ESP Activities
Domains

Communicative | To give orders; to request Role plays; mission briefings;

competence clarification; to report radio communication
incidents; to negotiate simulations; information-gap
meaning; to inform activities

Strategic To repair communication Communication strategy tasks;

competence breakdowns; to paraphrase; to | problem-solving scenarios;
confirm understanding collaborative missions; decision

making tasks

Discourse To deliver coherent briefings; | Briefing presentations;

competence to write reports; to make operational report writing; oral
intelligence summaries; to summaries; collaborative writing;
produce after-action reviews document-editing exercises

Intercultural To understand multinational Multinational case studies;

competence communication styles; to adapt |intercultural discussions;
communication register; to multinational teamwork projects/
respect protocols simulations

The framework shows that military language education extends
beyond general language proficiency by linking communicative competence
to authentic operational tasks. In this model, communicative competence
covers interactive exchanges in which participants must respond, clarify, and
adapt in real time, while discourse competence refers to the organisation of
prepared or written military communication according to the conventions
of a specific genre. The systematic combination of ELT and ESP can support
the development of linguistic interoperability and provides a competency-
based model for curriculum evaluation and for designing future language
programmes aligned with the requirements of multinational operations.

I'V. Framework application and discussion

This section applies the proposed framework to the aforementioned
professional profiles, JTACs personnel, SOF and MHQ staff, in order to show how
military language education may support linguistic interoperability and operational
effectiveness. As the study is conceptual rather than empirical, the discussion does
not report measured outcomes. Instead, it identifies role-specific communication
requirements and explains how the five competence domains can be addressed
through targeted ELT and ESP provision. The analysis suggests that military
language education promotes linguistic interoperability, which subsequently
supports operational effectiveness in multinational military environments.
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4.1. Linguistic interoperability

The framework suggests that the most direct interoperability benefits arise
when ESP addresses lexical and discourse competence in role-specific contexts. In
the JTAC case, mastery of standardised brevity and the fixed nine-line close-air-
support sequence can enable personnel from different nations to coordinate air-
support communication with reduced ambiguity'®'". General English proficiency
alone is unlikely to provide knowledge of specialised operational expressions such
as “cleared hot” or “abort.” Terminology drills and phraseology simulations can
therefore be aligned with indicators such as accurate use of shared terminology,
accurate message transmission and effective confirmation of critical information.

For MHQ staff, interoperability is less about fixed phraseology and more
about discourse, the ability to draft and deliver orders, reports and briefings that
colleagues from different nations can interpret consistently. Genre-based writing
and briefing rehearsal build mutual understanding by standardising not just
words but text structure (Canale 1983; Swales 1990).

The strategic competence allows coordination across all three categories:
read-back discipline, namely the practice of repeating back a message or
instruction in order to confirm accurate reception, can ensure synchronisation
when accent, noise or stress affect comprehension (Kim & Elder 2009).

Interoperability is thus strongest where instruction is domain-specific
(ESP) and weakest where it relies on general proficiency (ELT) alone.

4.2. Operational effectiveness

The same competency domains may support operational effectiveness,
although this relationship is indirect and should be tested empirically. In the SOF
case, intercultural competence is particularly relevant because personnel may
operate by, with and through partner forces. The Language, Regional Expertise, and
Culture (LREC) capabilities mandated by doctrine'>"> may support the development
of trust, rapport and accurate interpretation of intent, which can, in turn, facilitate
decision-making and mission execution in ambiguous environments (Abbe & Halpin
2009). In this context, language competence includes both the accurate transmission
of information and the ability to establish productive professional relationships.

Across all three illustrative profiles, communicative competence can
support situational awareness by improving the accuracy and timeliness of
information exchange. When personnel transmit, receive, clarify, and confirm
information effectively, a multinational force is better positioned to develop
a shared operational understanding (Deni et al. 2025; Hura et al. 2000). The
framework therefore treats ESP-driven competencies as potential enablers of
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effectiveness, with the relative importance of each domain varying by role:
lexical and strategic competence for JTAC personnel; discourse and intercultural
competence for MHQ staff; and intercultural and communicative competence for
SOF personnel. Curricula should consequently be aligned with the competency
profile of the target role rather than delivered solely as standardised general
English programmes.

Overall, the proposed framework suggests that linguistic interoperability
is achieved through the combined development of lexical accuracy, effective
communication strategies, coherent military discourse, and intercultural
awareness rather than through general language proficiency alone.

V. Conclusions

The current paper connects ESP pedagogy and military interoperability
through a conceptual analytical framework that links military language
education to the communication requirements of multinational operations. Its
principal contribution is the conceptualisation of linguistic interoperability as the
mechanism through which ELT and ESP may support operational communication
and, indirectly, operational effectiveness. The framework identifies lexical,
communicative, strategic, discourse, and intercultural competence as
complementary domains of military linguistic competence. The illustrative
consideration of JTAC personnel, SOF personnel, and MHQ staff shows how
these domains can be aligned with role-specific communication requirements
through competency-based learning objectives and authentic instructional
activities.

At the same time, the proposed framework offers a replicable model for
developing and evaluating language programmes that meet the communicative
demands of multinational operations. It can be adapted to different military
branches, professional military education programmes and NATO training
contexts, contributing thus to curriculum innovation and competency-based
language instruction. It also demonstrates that military language education is
a strategic component of multinational cooperation, providing the linguistic
competencies necessary to achieve effective communication, linguistic
interoperability and operational effectiveness in contemporary military
operations.

NOTES

1. NATO BUREAU FOR INTERNATIONAL LANGUAGE COORDINATION
(BILC), 2016. ATrainP-5. ed. A, ver. 2. Brussels: NATO Standardization Office.

192



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

Available from: https:/nato-bilc.org/wp-content/uploads/2024/11/ATrainP-5-EDA-
V2-E.pdf. [viewed: 20.07.2026].

2. NATO STANDARDIZATION OFFICE, 2020. A4P-06: NATO Glossary of
Terms and Definitions (English and French). Brussels: NATO Standardization Office.
Available from: https://www.coemed.org/files/stanags/05 AAP/AAP-06 2020 EF (1).
pdf. [viewed: 10.07.2026].

3. NATO ALLIED COMMAND TRANSFORMATION, 2026. Interoperability
is the Human and Digital Foundation of NATO'’s Military Power. Norfolk, Virginia,
USA: Allied Command Transformation. Available from: https://www.act.nato.int/article/
interoperability-human-digital-foundation-nato-military-power/. [viewed: 5.07.2026].

4. DEPARTMENT OF DEFENSE (DoD), 2013. Defense Acquisition Guidebook.
Washington, D.C.: Institute for Defense Analyses. Available from: https:/www.dote.
osd.mil/Portals/97/docs/TEMPGuide/DefenseAcquisitionGuidebook.pdf. [viewed:
5.07.2026].

5. ETC INTERNATIONAL COLLEGE, 2025. Military English. Available from:
https://etc-inter.net/esp/military-english/. [viewed: 25.06.2026].

6. INTERNATIONAL CIVIL AVIATION ORGANIZATION, 2009. Guidelines
for Aviation English Training Programmes (ICAO Circular 323-AN/185). Montreal:
ICAO. ISBN 978-92-9231-403-3. Available from: https:/skybrary.acro/sites/default/
files/bookshelf/2500.pdf. [viewed: 5.06.2026].

7. INTERNATIONAL CIVIL AVIATION ORGANIZATION, 2010. Manual on
the Implementation of ICAO Language Proficiency Requirements (Doc 9835-AN/453).
2nd ed. Montreal: ICAO. Available from: https:/skybrary.acro/sites/default/files/
bookshelf/2497.pdf. [viewed: 6.06.2026].

8. INTERNATIONAL MARITIME ORGANIZATION, 2001. IMO Standard
Marine Communication Phrases (SMCP). Resolution A.918(22). London: IMO.
Available from: https://wwwcdn.imo.org/localresources/en/OurWork/Safety/
Documents/A.918(22).pdf. [viewed: 9.06.2026].

9. NATO BUREAU FOR INTERNATIONAL LANGUAGE COORDINATION
(BILC), 2024. BILC Strategic Plan 2024-2028. Brussels: NATO.

10. NATO STANDARDIZATION OFFICE, 2016. STANAG 3797: Joint Terminal
Attack Controller Program. Tth ed.Brussels: NATO Standardization Office. Available
from: https:/jedi-sec.us/downloads/MISC_PDF/3797EFed07.pdf. [viewed: 8.07.2026].

11. US JOINT CHIEFS OF STAFF, 2009. Joint Publication 3-09.3: Close Air
Support. Washington, DC: Department of Defense. Available from: https:/www.bits.de/
NRANEU/others/jp-doctrine/jp3_09 3%2809¢%29.pdf. [viewed: 6.08.2026].

12. US DEPARTMENT OF DEFENSE, 2023. DoD Instruction 3902.02: Special
OperationsForcesForeignLanguage, Regional Expertise,and Culture Policy. Washington,
DC: Department of Defense. Available from: https:/www.esd.whs.mil/portals/54/
documents/dd/issuances/dodi/390202p.pdf?ver=dehbxrlpqtpuvizfg5oloa%3D%3D.
[viewed: 15.08.2026].

13. US GOVERNMENT ACCOUNTABILITY OFFICE, 2023. Special
Operations Forces: Enhanced Training, Analysis, and Monitoring Could Improve
Foreign Language Proficiency (GAO-24-105849). Washington, DC: US Government

193


https://www.ida.org/assets/2026/06/18090746/D-5583.pdf

Conference Proceedings

Accountability Office. Available from: https:/www.gao.gov/products/gao-24-105849.
[viewed: 12.08.2026].

REFERENCES

ABBE, A. & HALPIN, S. M., 2009. The Cultural Imperative for Professional
Military Education and Leader Development. Parameters, vol. 39, no. 4, pp. 20 — 31.
Available from: https:/press.armywarcollege.edu/parameters/vol39/iss4/1/. [viewed:
3.08.2026].

BACHMAN, L. F, 1990. Fundamental Considerations in Language Testing.
Oxford: Oxford University Press. ISBN 0194370038.

BASTURKMEN, H., 2010. Developing Courses in English for Specific Purposes.
Basingstoke: Palgrave Macmillan. ISBN 9780230227989.

BYRAM, M., 1997. Teaching and Assessing Intercultural Communicative
Competence. Clevedon: Multilingual Matters. ISBN 9781853593772.

CANALE, M., 1983. From Communicative Competence
to Communicative Language Pedagogy. In: RICHARDS, J.C.
& SCHMIDT, R.W. (eds.). Language and Communication,
pp. 2 — 27. London: Routledge. ISBN 9780582550346.

CANALE, M. & SWAIN, M., 1980. Theoretical Bases of Communicative
Approaches to Second Language Teaching and Testing. Applied Linguistics, vol. 1, no.
1, pp. 1 —47. Available from: https://doi.org/10.1093/applin/I.1.1. [viewed: 5.07.2026].

CELCE-MURCIA, M., 2008. Rethinking the Role of Communicative Competence
in Language Teaching. In SOLER, E. A., & JORDA, M. S. (eds.), Intercultural Language
Use and Language Learning, pp. 41 — 57. Dordrecht: Springer. Available from:
https://doi.org/10.1007/978-1-4020-5639-0 3. [viewed: 17.07.2026].

CROSSEY, M., 2005. Improving Linguistic Interoperability. NATO Review.
Available from: https://www.nato.int/en/news-and-events/events/transcripts/2005/04/01/
improving-linguistic-interoperability. [viewed: 10.07.2026].

DENI, J. R.; MACLEOD, M. R.; STEWART, S. E.; BANKO, K. M. & JONES,
A., 2025. Measuring Interoperability Within NATO: Adapted Off-the-Shelf or
Bespoke Solution? Parameters, vol. 55, no. 1. pp. 52 — 71. Available from: https:/press.
armywarcollege.edu/parameters/vol55/iss1/6/. [viewed: 7.07.2026].

HURA, M.; MCLEOD, G.; LARSON, E.; SCHNEIDER, J.; GONZALES, D
NORTON, D.; JACOBS, J.; O'CONNELL, K.; LITTLE, W.; MESIC, R. & JAMISON,
L., 2000. Interoperability: A Continuing Challenge in Coalition Air Operations. Santa
Monica, CA: RAND Corporation. ISBN 0-8330-2912-6. Available from: https:/www.
rand.org/content/dam/rand/pubs/monograph_reports/MR1235/RAND_ MR1235.pdf.
[viewed: 5.08.2026].

HYMES, D., 1972. On Communicative Competence. In: PRIDE, J.B. &
HOLMES, J. (eds.). Sociolinguistics, pp. 269 — 293. Harmondsworth: Penguin. ISBN
9780140806656.

194



Resilient Languages: Challenges & Strategies for Language Teaching in Security and Defence

KIM, H. & ELDER, C., 2009. Understanding Aviation English as a Lingua Franca:
Perceptions of Korean Aviation Personnel. Australian Review of Applied Linguistics,
vol. 32, no. 3, pp. 23.1 — 23.17. Available from: https://doi.org/10.2104/aral0923. [viewed:
7.08.2026].

LONG, M. H. (ed.), 2005. Second Language Needs Analysis. Cambridge:
Cambridge University Press. ISBN 9780521618212.

MACHULSKA-MAZIARCZYK, B, 2022. The Role of
STANAG  Testing in  Strengthening Interoperability = of the  Polish
Armed Forces Within NATO Forces. Aviation and Security Issues,
vol. 2, no. 2, pp. 79 — 90. Available from: https://doi.org/10.55676/asi.v2i2.12. [viewed:
10.07.2026].

MAKSUDOVA,D.K., & QIZI, A. M. B.,2024. Developing Lexical Competence in
Educational Institutions. Journal of Learning on History and Social Sciences, vol. 1,n0. 2,
pp. 5 — 10. Available from: https://doi.org/10.61796/ejlhss.v1i2.199. [viewed: 9.07.2026].

PETROCHENKOVA, 1. L., 2016. The Analysis of Communicative Strategies
and Discursive Characteristics of Different Genres of the English Military Discourse.
Russian Linguistic Bulletin, vol. 4, no. 8, pp. 80 — 83. Available from: https:/doi.
org/10.18454/RULB.8.06. [viewed: 10.07.2026].

RASMUSSEN, L. J. & SIECK, W. R., 2012. Strategies for Developing and
Practicing Cross-Cultural Expertise in the Military. Military Review, vol. 92, no. 2, pp.
71 — 80. Available from: https:/www.armyupress.army.mil/Portals/7/military-review/
Archives/English/MilitaryReview 20120430 art012.pdf. [viewed: 27.06.2026].

RICHARDS, J. C. & RODGERS, T. S., 2022. Approaches and Methods
in Language Teaching. 3rd ed. Cambridge: Cambridge University Press. ISBN:
9781009024532.

SIEGEL, A.; VANCE, M. & NILSSON, D., 2024. Military English Language
Education: A Scoping Review of 30 Years of Research. Innovation in Language Learning
and Teaching, vol. 19, no. 5, pp. 433 — 451. Available from: https://doi.org/10.1080/17501
229.2024.2370986. [viewed: 15.07.2026].

SMITH, B.; HERNANDEZ, M. & GORDON, J., 2019. Competency-Based
Learning. Available from: https:/files.eric.ed.gov/fulltext/ED604824.pdf. [viewed:
5.07.2026]

SPOLSKY, B., 2009. Language Management. Cambridge: Cambridge University
Press. ISBN 9780521516099.

SKILLEAS, H. K. & GRANDE, B., 2024. Language Lessons Learned? NATO
Requirements and Norwegian Officer Cadets. Scandinavian Journal of Military Studies,
vol. 7, no. 1, pp. 1 — 12. Available from: https:/sjms.nu/articles/10.31374/sjms.221.
[viewed: 15.07.2026].

SWALES, J. M., 1990. Genre Analysis: English in Academic and Research
Settings. Cambridge: Cambridge University Press. ISBN: 978-0521338134.

195



Conference Proceedings

YEROMENKO, I. V., 2024. Applying a Competency-based Approach to Foreign
Language Instruction in a Military Academy. Social Pedagogy: Theory and Practice,
no. 4, pp. 111 — 117. Available from: https://dspace.luguniv.edu.ua/xmlui/bitstream/
handle/123456789/12443/14.%20Yeromenko.pdf?sequence=1&isAllowed=y. [viewed:
5.07. 2026].

Oana-Alida Buse, I’ DegreeTeacher

The Foreign Language Centre of Land Forces Staff
“Nicolae Bélcescu” Land Forces Academy of Sibiu
Revolutiei Street, No. 3 -5

Sibiu, Romania

E-mail: oana.buse@yahoo.com

Dr. Brindusa-Oana Niculescu, Assoc. Prof.

ORCID iD: 0009-0007-0984-564X

Department of Applied Social Sciences and Humanities
Faculty of Military Sciences

“Nicolae Bélcescu” Land Forces Academy of Sibiu
Revolutiei Street, No. 3-5

Sibiu, Romania

E-mail: branducosma@yahoo.com

Dr. Isabela-Anda Dragomir, Assoc. Prof.

ORCID iD: 0000-0003-1520-2185

Department of Applied Social Sciences and Humanities
Faculty of Military Sciences

“Nicolae Balcescu” Land Forces Academy of Sibiu
Revolutiei Street, No. 3-5

Sibiu, Romania

E-mail: izadragomir@yahoo.com

196



https://doi.org/10.66334/lang75-metodiag

METOONYECKAA ONATHOCTUKA

AYTEHTUYHOCTW TEKCTA B YCJIOBUNAX
[EHEPATUBHOIO MCKYCCTBEHHOIO

WHTENNEKTA

Pocuna Xamkureopruena
Axanemus MBI, Codus (bonrapust)

AbcTpakT. B cratbe paccmarpuBaercs mpoOieMa MeTo-
JUYECKON TUAarHOCTHKH ayTEHTHYHOCTH TEKCTa B YCIOBHUSAX pac-
npoctpaHeHus reveparusHoro UU. Iens uccnenoBanus — npo-
BEPHUTH, B KAKOH Mepe TPaIUIIHOHHBIE KPHTEPHH Ay TEHTUYHOCTH
COXPaHAIOT PasTPaHUUYUTENbHYI0 (PyHKIHIO HPUMEHHTEIBHO K
NH-renepupoBanHoMy TekcTy. Ha Marepuane ayTeHTHUYHOH HO-
BocTHON myOnukanuu u Tpéx NU-reHepnpoBaHHBIX TEKCTOB CO-
MOCTABIISIIOTCST UX JISKCHYECKasl OpPraHHW3alts, CBSI3HOCTh M JIO-
T'HKa, CTHINCTUYECKHE OCOOCHHOCTH. AHAJIN3 MOKa3bIBAET, UTO
(hopManbHO-SI3BIKOBBIE NPU3HAKH, TPAJAWIMOHHO CBSI3bIBACMBIE
C ayTEeHTUYECKUM M y4eOHBIM TEKCTOM, MOTYT BOCIIPOU3BOIUTH-
csi B I-TekcTe M BappbUpPOBATHCS B 3aBUCHMOCTH OT YCTaHOBKH
mpomnTa. JlugakTuueckas yCTaHOBKA NPH 3TOM aKTyaJH3UPYET
MIPU3HAKH y4EOHOTr0 TEKCTa, OTHOBPEMEHHO COXPaHss OTACIbHBIC
XapaKTEPUCTHKN ayTEHTUYIHOro »xaHpa. IlomydeHHBIE pe3yib-
TaThl yKa3bIBalOT HAa OTPAHMUYEHHOCTh HCKIIOUYUTENBHO (hopma-
JIBHO-TEKCTOBBIX KPUTEPHEB U HEOOXOANMOCTH MHOTOYPOBHEBOTO
paccMOTPEHMsI Ay TEHTHYHOCTH € y4ETOM aBTOPCKOM MHTEHIINH,
KOMMYHUKaTUBHOTO COOBITHS M CHTYaTHBHO-IIParMaTHYECKOH
00yCIIOBIECHHOCTH TEKCTA.
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KuioueBbie cji0Ba: ayTeHTHYCCKUH TEKCT; yISOHBINA TEKCT;
NU-renepupoBaHHBIH TEKCT; ayTEHTUYHOCTH; KPUTEPUHU ayTeH-
TUYHOCTH; T€HEPaTHBHBIN HMCKYCCTBEHHBIH MHTEIUIEKT; IIPOMIIT;
00yueHre HHOCTPAHHOMY SI3BIKY

AYTEHTHYECKHM TEKCT B METOIHUKE OOydeHHUsI OBLI TEMOMW, aKTyaJIbHOMH
1u1st aBTopa emg B 2019 1.5 ¢ Tex op uccienoBaTeIbCKas CUTyallus CyIeCTBEH-
HO U3MCHHJIACH. I[Hﬂ aBTOpa HACTOAlIasA CTaTbd CTAHOBUTCA HOBBIM OTBCTBJIC-
HHEM TIPEXHET0 UCCIEN0BATEIHCKOTO MyTH, TPEOYIONUM COOTHECEHHSI pa3pa-
0OTaHHBIX paHee MPEACTABICHUN C HOBBIMHU pEallusiMU, HO HE CBOIAIIAMCS K
clleioBaHMIO akTyanbHOH Teme Al in education. Hama 3agaya — paccMoTpeThb
MIPEABICTOPUIO ayTEHTUYECKOT'O0 TEKCTa KaK MCCIEIOBATENbCKYI0 ONTHUKY IS
OIlpeeNICHHs] MECTa HOBOI'O YYaCTHHKA JUAAKTHUECKOTO IMOJIs, HApyIIHBLIETO
IPUBBIYHYI0 OMHAPHYIO MOJAEIH «ayTEHTUYECKHH TEKCT — Y4YEOHBIA TEKCTY.
Bosnukaet Bonpoc: kak MU-renepupoBaHHbI TEKCT COOTHOCUTCS C CYIIECT-
BYIOIIMMH KaTeropusmu Tekcra? Camo cymectsoBanue UM-renepupoBaHHOro
TEKCTa pa3MbIBACT I'paHUIBI 4y TCHTHUYECKOI'0 U yqe6H0ro TCKCTa B TOM BHJIC, B
KaKoM OHH OBLIA OYepUYEHBI paHee, OCKOJIBKY HapyllaeT IMPUBRIYHOE PaBHOBE-
CHe ¥ CUCTEMY apr'yMEHTOB, Ha KOTOPBIX CTPOMJIOCH UX pa3rpaHUYCHUE.

OOparuMcs K KpUTEpUSIM, 000OIEHHBIM B TPEIIECTBYOIICH aBTOPCKOH
pabore. Yxe Torna, 000CHOBBIBAsI CHCTEMY KpUTEpPHEB, CHOPMUPOBAHHYIO B HC-
cienoBanusix 2000-X TOIOB, MBI BBIXOJMIJIM 33 PAMKH COOCTBEHHO TEKCTOBBIX
1 JIMHTBUCTUYCCKHUX O0Ka3aTCJIbCTB, aKICHTHUPYSA MOHATHA, BOKPYT KOTOPBLIX
CTpOWIIACh apTyMEHTAallWs: KOMMYHUKATHBHAS CUTYyalus, WHTEHIUSA, aBTOP,
yutarenb. [losToMy TpeOoBajoch paccMaTpuBaTh M TO, KaK ayTEHTUYHOCTb
MPOABIIACTCA B APYTIHUX 00J1aCTIX YEJTIOBEYECKON ACATCIIBHOCTH — B MY3LIKE,
MIPaBOBOW HAayKe, aHTUYHOCTH, APYTHX KynbTypax. CBOWCTBAa ayTEHTHYECKOTO
U y4eOHOro TeKCcTa JOCTATOYHO SICHO ONpEAesisiiu APYT Apyra 10 IPUHLHUITY
OIMO3UIHHN U CYHICCTBCHHO PAa3JINYaJIUuCh B TUJTAKTUYICCKOM I10JIC, YTO IMO3BOJIA-
JI0 BBICTPOHTH HEJOCTHYIO CTPYKTYPY. YUEeOHBIN TEKCT JIOTHUEH, OJHO3HAUEH,
SIBJISIETCSL SMaHALUEH MHOXKECTBA TEKCTOB, 00J1a1aeT WHPOPMAaLMOHHON U 00y-
garomet GyHkInen, chokycupoBaH Ha 3aKOHOMEPHOCTSIX U CIIEITU(UKE SA3BIKA,
a TaKXe XapaKTepU3yeTCs] CHUKCHHON AMOIMOHAIIEHOCTHIO U HYJICBOW MHTEH-
LUOHAIBHOCTHIO, T.€. CaM 1o cede He MpeamnonaraeT o0CyXAeHUS U He Mpel-
pacnornaraet K oOmeHn0. AyTeHTHYEeCKHI TeKCT, HAlPOTHB, IMEET aBTOpa M
MIPOUCXOXKICHUE, BO3HMUKAET B UCXOJHOH KOMMYHUKATHBHON U COITUOKYIIBTYP-
HOH CUTyaluu, COXpaHscT OpI/IFI/IHaJ]I)HI)II‘/'I KOHTCKCT U UICTOYHHK, 3HAYNMBIMH
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CTAHOBSTCS TaKXe aKTUBHOCTb, ITOPO’K1aeMasi TEKCTOM, U SI3bIKOBasi BapHaTHB-
HOCTb. Tak pacro3HaBalliCh U Pa3InYaIiuch OCHOBHBIC THITHI TEKCTOB, MTPEICTA-
BJICHHBIE B TEKCTOLECHTPUYECKUX YUeOHUKAX IO HHOCTPAHHOMY S3bIKY. CMBICTT
COCTOSJI B CO3/IaHNUH KJIACCU(PHUKAIIMOHHON MOJIENIH, B KOTOPOU XapaKTEPUCTHKH
MIPOSIBIISIOTCS B HAaUOOJIee YHCTOM BHJI€ U MOTYT UCTIOB30BaThCS C TUATHOCTH-
YECKOU LIEIIBIO.

CoBpeMeHHas ucclieloBaTeNIbCcKas MpobdemMa COCTOUT B TOM, UTO TeHepa-
THUBHBIN HCKYCCTBEHHBIN MHTEIIEKT CIIOCOOCH CO3/1aBaTh MHOXKECTBO TEKCTOB,
yHonoOIeHHBIX TeKCTaM, HAITMCAHHBIM YEJIOBEKOM, U MMUTHPYIOIIUX UX CBOM-
ctBa. /|15 Hayama conocTaBUM TPH paccMaTPUBAEMBIX THUIIA TEKCTa — Ay TEHTH-
yeckui, yueOHbIi 1 N-renepupoBaHHBIN — 1O ABYM HCXOJHBIM ITPU3HAKAM:
MPOUCX0XKICHUIO H OCHOBHOH OCOOCHHOCTH.

YueOHBIN TEKCT MOJIEKUT MOTHOMY JUIAAKTHIECKOMY KOHTPOIIO, IPE-
Ha3HA4YeH /IS YUeOHBIX IeNlell U COCTABISETCS MO ONMPEEIEHHBIM MpaBUiIaM
mpenojaBareieM Wi aBTopoM yueOHuka. Ero ocHoBHas cdepa hyHKIIMOHUPO-
BaHUS — YUYEOHUK, TOCOOME, MPaKTHIECKas TpaMMaTHKa.

AyTEHTHYECKUH TEKCT UMEET €CTECTBEHHOE IMPOMCXOXKICHHUE, KOHKPET-
HOT'O aBTOPa M BO3HHUKAET B MEPBUYHON KOMMYHHKATHBHOW CUTYallUU JJIs pea-
JBHOTO (PYHKITMOHUPOBAHMUS B SI3BIKOBOI cpejie.

NU-TekeT co3aaéTesi NCKYCCTBEHHBIM MHTEIIEKTOM; €r0 CYLIeCTBEHHAs
0COOEHHOCTH COCTOUT B TOM, YTO IapaMeTphl TeHEpalluy 3a4a0TCs TPOMIITOM,
a pe3yibTat o0NaiaeT BapHaTHBHOCTHIO.

OTu cBOWCTBA HE 0043aTEIBHO SBISIOTCS CBOMCTBAMH CAMOTO TEKCTa —
3TO ero O3KrpayHa. IHBIMU CIIOBaMH, MBI MOKEM CYJTUTH O TEKCTOBOM OOBEKTE,
[OKa pacroiiaraeM BHeIIHel nH(opMannei o HEM, OHAKO Ha yPOBHE pabOTHI
TOJIBKO C CAMHMM TEKCTOM MOXKEM OKa3aThCs B 30HE fonyiieHui. Iloatomy HeoO-
XOIMMO OYEPTHUTH Hallle 0JIe, 0003HAYUTH JUAAKTHUECKUE U METOINYECKHUE TTa-
paMeTpsl pa3rpaHUYeHHS ayTEHTUYECKOTO TEKCTa U MPOBEPUTH, B KAKOH Mepe
OHU COXPAaHSIOT TUAarHOCTHYECKYIO CIOCOOHOCTH B oTHOmeHnu MU -Texcra. He-
00X0IMMO TaK>Ke TMOKa3aTh, KAKOE MECTO MOXeT 3aHnMath MH-Tekct oTHOCHTE-
JIBHO CYIIECTBYIOMICH CHCTEMbI KATETOPHI U YTO €T0 MOSIBJICHHE 00HAPYKUBAET
B CHCTEME KpUTEpUeEB, padOTaBUINX A0 CUX IOP.

Ha ocHOBaHWM COBpEMEHHBIX MCCIIEAOBAHUN COIOCTABJICHUS YeJIOBEYe-
ckux u MHM-reHepupoBaHHBIX TEKCTOB MOXKHO BBIJCIUTH PSJI IIOBTOPSIONIIUXCS
napametpoB (Mufioz-Ortiz et al. 2024; Berber Sardinha 2024). UH-TekcT MOkeT
MPOSIBIIATH TEHICHITUIO K HOPMATUBHOCTH M TIPEICKA3yEeMOCTH JIEKCHIECKOH op-
TraHU3aIlHK;, €r0 CBA3HOCTh HEPENKO MOMUEPKHYTO JIOTHYHA, a W30BITOYHOCTH
— CTPYKTYpPHO opranu3oBaHa. [IoBTOpbI U yTOYHEHUS MOTYT OBITH CEMaHTHYe-
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CKH UJIU CTPYKTYPHO MPEACKa3yeMbIMH, CTUIUCTHKA — TATOTETh K HOPMAaTHB-
HOCTHU U YCPEIHEHHOCTH, a JIOTMKA pa3BEPTHIBAHUSA — K IOCIIEI0BATEIBHOCTH.
OTH 0COOEHHOCTH HE CIEAYET CUMTATh MOCTOSSHHBIMU MJIM YHHBEPCATbHBIMHU:
XapaKTEePUCTUKH TCHEPATUBHBIX MOJIENEeH U criocoObl yIpaBIeHHs TEKCTOM TIO-
CPENCTBOM NPOMIITOB MEHSAIOTCS.

VY ayTeHTHYEeCKOTo TeKCTa HaOIIONAIOTCs WHBIe TeHACHIHH. EcTecTBeH-
HOCTbH JIEKCHUECKOW OPTaHM3aI[MN MOXKET MPOSBISATHCA Yepe3 HepaBHOMEPHOC-
Th, a CBSI3HOCTh — 4Y€pe3 KOMMYHHKATUBHO OOYCJIOBICHHYIO HEIWHEHHOCTb.
[Iuxu 1 cnaasl 3aBUCAT OT KOHKPETHOM KOMMYHHUKAIIMH, IOBTOPbI HHIUBUTY-
aJFHO WJIM CUTYaTHBHO 00ycioBieHbl. CTHIIb ayTEHTHYECKOTO TEKCTa SBISIET-
sl IPOAYKTOM MHIIMBHIYaJIBHOTO BEIOOPA, a JIOTHKA pa3BEPTHIBAHUS HE BCETAa
nJieaJbHO BBIBEPEHA.

ITockonbKy B TIOBCemHEBHOMN pabore mpemnomaBarens Axagemun MBJI B
Co¢un UH-reHepupoBaHHBIA TEKCT YXKe HE SBISETCS HOBIIECTBOM W Ha IPO-
TSOKCHUHU TIOCIEAHHUX ABYX-TPEX JIET UCIIONB3YETCs U apoOupyeTcs B y4eOHOM
MIPaKTHKE, MPENCTABIAETCA EIecO00pa3HbIM PAaCCMOTPETh €ro IMOBEACHHE B
YCIIOBUSIX CIIELHUAIBHO 33IaHHBIX MPOMIITOB. TeMa sKCepuMEHTaIbHOTO MaTe-
pHaia BeIOpaHa ¢ y4éToM crieluuuecKux NOTpeOHOCTEH yueOHOW MporpaMMbl
W CBSI3aHA C IOPOXHBIM nBIkeHHeM. B 3amannn k MU nepeuncnsrores GaxTl,
xapakrtepHble ana coobmenus o JTII: aBa aBToMOOMIIs, BCTpeyHas mojoca,
noctpanasiue, padora 'ocaBronncnekmuu. Ilpu stom MU-Teketr He paccma-
TPUBAETCS U30JMPOBAHHO: OCHOBAaHUEM [JIsl COIIOCTABJICHUS CIY>KUT PEaIbHO
CYLIECTBYIOIINH ayTEHTUYECKHH TEKCT — HOBOCTHas NyOnukamus uHdopma-
nuonHoro arearcrsa TACC.

OKCHEPUMEHT CTPOUTCS Ha TPEX MPOMIITAX C PA3IMYHON YCTAHOBKOU IIPU
COXpaHEHUHU OJHOH U TOM e (PaKTOJOrHUECKON OCHOBEL. [1epBbIil MpOMIIT SIBIIS-
eTCsl KOHTPOJIBHBIM U HEUTpaAJIBbHBIM; BTOPOI MPsIMO OPHEHTHPYET TeHEPaIUIo
Ha )KaHPOBO-CTUJIMCTUYECKYIO 8y TEHTHYHOCTD; TPETUH BBOAUT IUIaKTUUECKOE
orpannyenne B1-Bl+ mpu TpeOoBaHUM COXpaHUTH OCHOBHBIE XapaKTEPUCTH-
KM ayTeHTHYHOTO WH(POPMAIIMOHHOTO co00IeHNs. Takass KOHCTPYKIUS MTO3BO-
JSET TPOCIEANTE HE JTMHEHHOE «IPUOTMKEHHUE» K ayTEHTUYECKOMY TEKCTY, a
M3MEHEHHUE TEKCTOBBIX XapaKTEPUCTUK B 3aBUCHMOCTH OT YCTAHOBKH MPOMIITA
Y TIPOBEPUTH, KAKHE M3 PACCMATPUBAEMBIX NTAPaMETPOB COXPAHSIOT pa3rpaHu-
quTeNnbHYI0 QyHKIII0. OMHOBPEMEHHO OIEHUBAETCS MPUTOJHOCTH TEKCTOB JIIISI
PYTHHHOW ayITUTOPHOM paboTH ¢ KypcaHnTamu ypoBHs Bl1-Bl+. Bce Tpu rene-
paumu BeIToTHEHB! Moaenbio GPT-5.6 Sol 9 cenTsopst 2026 1. B paMKax OmHOH
CECCHUU.
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IkcnepuMeHTa bHbIE TeKCThI: JTIL

OpurunansHas nyonukanus TACC

B Yysammuu B ITII ¢ nBymMsI MallMHAMU NOCTPAJalIk YETHIPE YEIOBEKA

ITo mpenBapuTenbHOW WH(POPMAIIUK, BOOUTEIH aBTOMOOMIA Mitsubishi
Outlander He cnpaBuiack ¢ ynpaBlIeHHEM W BbleXalla Ha BCTPEUYHYIO II0JIOCY,
rne cronkuynack ¢ Lada Granta.

Peoaxyus catima TACC [05 saneaps, 22:45]

YEBOKCAPBI, 5 suBaps. /TACC/. ABapusi ¢ ydacTuem AByX aBTOMOOH-
neit mpownsornura Ha Tpacce B Yebokcapckom okpyre UyBammiu, B pe3yiabTare mo-
CTpazanu yeTrsipe yenoBeka. 06 aTom coobmraercs B Telegram-kanane I'ocaBro-
WHCHEKIIUH PECITYOIHKH.

«B pesynwrare ATII TpaBMbI nomyuniu oba BOTUTENS, TaKKe B OOIBHU-
1y Ans obcienoBaHus JOCTaBIEHA IBYXJIETHSS JIEBOYKA-IACCAKUPKA HHOMAp-
ku. B momenT JITII peOGeHOK HAXOMUIICS B IETCKOM YACP>KHBAIOIIEM YCTPOUCTBE
c3anu cupaBa. MenunuHCKash TOMOIIs TOHAA00mIack naccaxupy «['paHTb»
1991 rona poxxaenus, kotopbiit Haxonuicsa B MomeHT JITTI na nepegnem nacca-
KUPCKOM CHACHBE», OTMEYAETCS B COOOIIECHNH.

ABapus npousouwna okono 19:00 mck Ha 19-m kM aBTomoporu Kyrecu -
ArnameBo - HoBouebokcapck. 1o mpenBapuTenbHON MHPOPMAIIUU, BOIUTEINb
aBroMmobOmirst Mitsubishi Outlander He crpaBmiIack ¢ ympaBieHHEM W BbleXasa
Ha BCTPEUYHYIO TOJIOCY, TJIe COBEpIIMIIAa CTOJKHOBeHHE ¢ aBToMoOmiem Lada
Granta.

Ha mecTe nmpowncmecTus paboTaroT cOTpyAHUKH [ 0CaBTOMHCTIEKITNH.

I'enepanns 1 — HelTpaabHBINA NPOMIT

ITpomnt 1

Hanumure KpaTKyt0 HOBOCTHYIO CTaThi0 Ha PYCCKOM SI3BIKE O JOPOXK-
HO-TPAHCIIOPTHOM IPOHMCUIECTBUU HA OCHOBE CIEAYIOUIMX (aKTOB: BOAUTENb
Mitsubishi Outlander moTepsin ympaBieHne aBTOMOOHIEM, BhIeXal Ha BCTPeU-
HyI0 mosiocy u cronkHyics ¢ Lada Granta. B pesynsrare JTII noctpananu
YeThIpe YeJoBeKa, cpenu Hux pebéHok. Ha mecte mpoucmectBus paboranu co-
TPYAHUKH ['0caBTOMHCHIEKINY.

HNMHU-1exer 1 — HellTpaJIbHAS HOBOCTHASI TeHEPAIUS

B pesynpTrare 10p0XHO-TPaHCTIOPTHOTO MIPOUCIIECTBHS C YHACTHEM JBYX
aBTOMOOMJIEH ITOCTPaAaiu YeThIPE YeJIOBEKa, B TOM 4YHCIe PEOEHOK.

[lo mnpenBapuTEeNbHBIM JaHHBIM, BOAUTENH aBTOMOOMIS Mitsubishi
Outlander motepsi ynpaBieHre TPAHCTIOPTHBIM CPEICTBOM, BbIeXaJl Ha MOJIOCY
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BCTPEYHOT'O IBUXKCHHUS U CTOJIKHYJICS ¢ apTomoouinem Lada Granta.

B pe3ynbrare CTOIKHOBEHHS TPaBMbl HOJTYUYHIN YEThIpe yenoBeka. Cpe-
I TOCTPAJaBIIMX HAaX0OuTcsl peO6EHOK. HpopManus o COCTOSIHUM y4acTHU-
KOB aBapyuy yTOUHSIETCS.

Ha wmecte mpowmciiecTBusi paboTand COTPYIHHKH | OCaBTOMHCIIEKITHH.
OHU yCcTaHABIUBAIOT 00CTOATEAbCTBA U puunHbI JITII.

I'enepanusi 2 — sIBHO 3aJaHHAasl KAYTEHTUYHOCTD)

pomnt 2

Hanuwume aymenmuuHo 36y4auyio HOGOCWMHYIO NYOAUKAYUIO POCCUli-
cK020 unopmayuonnoeo azenmcemea o oannom J[TIL. Cobnrooaiime scanpogule,
JlekcudecKue u CImuIucmuiecKue 0cobeHHoCmu poCCUtiICKUX cooouenutl o npo-
ucuwecmeusx. Hcnoav3zytime monavko npedocmasientvle hakmol, He 000a65
HOBBIX.

HNHU-TekeT 2 — cUMYJIANUA AYyTEeHTHYHOH HOBOCTHOI My0aMKANMHA

UYeTslpe yenoBeka, B TOM 4nciie pe0EHOK, HOCTpaiaiu IpU CTOJIKHOBEHUN
JBYX aBTOMOOMJIEH.

[o nmpenBaputensHoit MHPOpManuu, Boautenb Mitsubishi Outlander ne
CIIPaBUJICA C YIIPaBJICHUEM, BbIEXaJl Ha I10JIOCY BCTPEYHOTO ABMXKEHUS, T IIPO-
H30ILJIO CTOJIKHOBeHHE ¢ aBTomobuiem Lada Granta.

B pesynbrare JITII nocTpananu yeTbIpe 4ENOBEKa, B TOM YHCIIE HECOBEP-
IICHHOJICTHHIA.

Ha mecte aBapuu paboTtanu corpyaauku ['ocaBronncnexkuuu. Odcroste-
JBCTBA MTPOU3OLIE/IICTO YCTAHABIIUBAIOTCS.

I'enepanus 3 — goGaBJieHa JUOAKTHYECKAS LeJb

IIpomnT 3

Hanuwume na pyccxom sazvike nosocmuyio nyoauxayuro o oannom 111,
NPeoOHA3HAYEHHYIO 0I5 UHOCMPAHHBIX KYPCAHMO8, U3YUaAiouux pycCcKull 361K Ha
yposne BI-BI+. Texcm dondwcen cOXpanams 0CHOBHbIE HCAHPOBbIE, IeKCUUeCcKUe
U cmunucmu4ecKue 0COOeHHOCMU aymeHmuyHo20 Co0OUWeHUs POCCULICKO20 UH-
Gopmayuonno2o azeHmcmea, Ho Obimb 0OCMYRHBIM OISl YKA3AHHO20 YPOGHSL.
Hcnonwv3yiime monvko npedocmagienuvie Qaxmul.

HNH-Teker 3 — y4yeOHO-OpHeHTUPOBAaHHAs reHepauust B1-B1+

B ATII c nByMs aBTOMOOUIISIMU MOCTPaJalld YeTHIPE YeI0oBeKa

B pe3ynbpTrare 10p0XKHO-TPaHCTIOPTHOTO MTPOUCIIECTBHS C YHACTHEM JBYX
aBTOMOOMIICH MOCTpaAain YeThIpe YeJIOBEKa, B TOM YHCIe PEOEHOK.

[lo npenBaputensHOil MHPOPMALUK, BOOAUTENb aBTOMOOMIsE Mitsubishi
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Outlander moTepsi yrpaBJieHUE U BbIEXaJl HA BCTPEUHYIO MOJ0CY. TaM ero aBTo-
Mobuns ctonkayics ¢ Lada Granta.

B pesynbrare aBapuu yeThlpe 4esnoBeKa MOMY4YUId TpaBMbl. Cpenu mo-
CTpaJaBIIuX OB peOEHOK.

Ha mecte ATII paboranu corpyauuku ['ocaBronacnexknnn. OHU ycTaHa-
BIMBAIOT IPUYMHBI H 00CTOSATENHCTBA TPOUCLIECTBHUA.

TexcThl paccMaTpHUBAIOTCS IO CIEAYIOIIMM IapamMeTpaM: JIeKCHYecKas
OpraHu3als, CBI3HOCTh W JIOTMKa, CTUIUCTHUKA ITOBECTBOBAHMS, MOCKOIBKY
MMEHHO OHM JONYCKAalOT HEMOCPEJICTBEHHOE TEKCTOBOE corocTaBieHue. [lpu
9TOM BHHMaHHE oOpaIiaeTrcs Ha AMHAMUKY U3MEHEHHH OT ePBOTO K TPETheMY
MIPOMIITY: KaKWe MPU3HAKN YCHUIIMBAIOTCS, 0CTIa0€BAIOT HIIH TIEPECTAIOT BHITION-
HATH PasTPaHUYUTENBbHYI0 (YHKIHMIO IpU M3MEHeHWH 3aianus. Ha ypoBHe
3aMBICia COoMIEpKaHNe IIPOMIITOB MOYKHO MPEACTABUTH CIENYIONUM 00pa3oM:

1-if mpoMnT — KOHTPOJBHBIN / HellTpaJabHblii: uTo MU nenmaer c
(dakTaMu 03 TOMOTHUTENBHBIX TPEOOBaHHH K ay TEHTHYHOCTH HIIN TUJAKTHKE.

2-1 — ayTeHTH3UPYIONINI: UTO MEHSETCS IIPH IPSIMOH YCTAaHOBKE Ha JKa-
HPOBO-CTHJIMCTHYECKYIO ay TEHTUYHOCTb.

3-ii — OMIAKTHYEeCKHUIi: 4TO IIPOUCXOAUT C ITUMHU XapaKTePUCTHUKAMHU
Mpu BBeJEHUU orpanndeHust B1-Bl+.

Ha ypoBHe nexcuueckoi OpraHu3aluy ayTEeHTUYECKUH TEKCT BBITIAIHUT
HEOJHOPOJHBIM: B HEM COUETAIOTCS Ky PHAJIUCTCKHE KITUIIIE («aBapHs C y4acTH-
€M IBYX aBTOMOOWIIEH», «I0 MPeIBapUTEIbHON HHPOPMAIINI), KOHKPETHHIC
HOMUHAIMN YYaCTHHUKOB («IBYXJIETHSIS IEBOYKA-NIACCAXKMPKA WHOMApKU») U
TOYHBIE IPOCTPAHCTBEHHO-BPEMEHHBIE JaHHBIE.

Tekct 1 3HaunMTENBHO OOJIee HEHTpajieH: BCS JEKCHKA OTHOCHTCS JTHOO
K HOBOCTHOMY PErHCTPY («IOPOKHO-TPAHCIOPTHOE MPOMCLIECTBUEY, «TPaHC-
MIOPTHOE CPEACTBOY, KTI0 TPEIBAPUTEIBHBIM JAHHBIMY, KOOCTOATENbCTBA U NPH-
guabl [[TII»), 1160 K MOJTHOH HOMUHAIIHH: «BOIUTENIb aBTOMOOMIIS Mitsubishi
Outlander notepsis ynpaBieHHe TPAHCIIOPTHBIM CPEICTBOM.

Texct 2 mpubanKaeTcs K OPUTHHATY B COOTBETCTBHH C 3a/JIaHHOH yc-
TaHOBKOH, IPUYEM 3TO 3aMETHO HE CTOJBKO B M3JIOKEHUU (HaKTOB, CKOJBKO B
MMHTALNH )KAaHPOBOI'O NIOBEJEHUS: «HE CIIPABUIICS C YIIPABICHUEM», II0 Ipe.-
BapUTENBbHON HMH(pOpMaINM», «Ha MECTE aBapum», «0OCTOATEIHCTBA MPOU30-
[IEJIIIETO YCTaHABIHBAIOTCS.

TekcT 3 mocine BBeAEHUS JUJaKTUUECKON eI CHOBA YIPOIIAET JIEKCUKY:
«nomepan ynpasieHuey, «8blexaj Ha BCMPEeUHyI0 HOLOCYY, «NOIVYULU MPABMbLY,
«npuduHvl u oocmoamenscmeay. OCOOCHHO IMOKA3aTENBHO PaCUJICHEHHE UCXO/-
HOM KOHCTPYKLIWU:
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TekcT 2: «...BbIeXaj Ha IMOJIOCY BCTPEYHOTO JABUKEHHMS, TI€ MPOU3OILIO0
CTOJIKHOBEHHE...»

Texct 3: «..BblexaJd Ha BCTPEUYHYIO momnocy. Tam ero aBTOMOOWIb
CTOJIKHYJICSL...»

To ecTh IUAaKTUYECKAS YCTAHOBKA HAYMHAET KOHKYPUPOBATh C YCTAHOB-
KO Ha >KaHPOBYIO ayTEHTUYHOCTbD.

Ha ypoBHe CBSI3HOCTH M JIOTUKH BHIUM, YTO OPUTHHAJ IPOSBIISIET HEIH-
HEHHOCTh M3JIOKEHUSI: CHAYalla COO0IAeTCsl pe3yIbTaT aBapuu U TOJIBKO 3aTEM
— HUCTOYHUK MHpopManuu. B TpEX reHepHpOBaHHBIX TEKCTaX HaONIoAaeTcs
0oJee moceoBaTeNbHOE JIOTHYECKOE Pa3BEPTHIBAHUE, ITPH 3TOM TPETHI TEKCT
puoOpeTaeT TMHEHHYIO MMPO3PAaYHOCTh, COOTBETCTBYIOIYIO Y4eOHOU IIeIH.

Ha ypoBHE CTHJIMCTHKM OTMEYAaeM HEOJHOPOMHOCTH ayTEHTUYECKOIO
TEKCTa: aBTOPCKUU >XYPHAIUCTCKUM TEKCT COCEACTBYET ¢ murtarod l'ocaBro-
HUHCTIEKIUU. MeHSeTCsl UCTOUYHUK PEeYd U XapakTep HOMHUHALMM, MOSBISIOTCS
KaBBIYKH, KOHKPETHBIE HU(PHI, TONOHUMBI, YKa3aHHe BO3pacTa U KUJIOMeTpa-
Ka.

NU-TekcThl CTHIIMCTHYECKH 3HAYUTENbHO poBHee. [Ipmuém nambonee
KaHPOBO MapKHPOBAaHHBIM OKa3bIBaeTcsad TeKCT 2. DopMynsl «Io mpenBapu-
TeTbHON WHGOpMAIUN», «HE CIPABHIICA C YIPaBICHHEM», «OOCTOATEIbCTBA
MPOU3OMLIEAIETO YCTAHABIUBAIOTCS) BOCHPOU3BOASIT MPUBBIYHBIM S3BIK WH-
(dhopmanoHHOT0 coo0ImIEeHMs. TeKeT 3 TEMOHCTPUPYET KOMIIPOMHUCC: KaHPOBEIE
(hopMyIIBI COXpaHSAIOTCS («TI0 TPEIBAPUTENBHON NH)OPMALIUIY, «COTPYAHUKH
l'ocaBTOMHCIIEKIINNY»), HO CHHTAaKCUC U JIEKCHKA CTAHOBATCS npo3pauHee. MU-
TEKCT 3 OKa3bIBACTCS MEXY ayTEHTHYECKUM U YYEOHBIM TEKCTOM HE MOTOMY,
YTO MBI 3apaHEe TaK €ro OMpPElNEIuiu, a HOTOMY, UTO JIBE€ YCTAHOBKU IIPOMIITA
00Hapy>KMBaAIOTCS B €0 TEKCTOBOM OpraHU3alii OJHOBPEMEHHO.

ConocraBneHue TpEX reHepauii moka3piBaeT N3MEHEHHE TEKCTOBBIX Xa-
PaKTEpPUCTUK B 3aBUCUMOCTH OT YCTAHOBKM IpomnTta. [Ipu HellTpaipHOM 3a-
nmaHuu (texct 1) UM co3gaét HOpMAaTUBHBIHN, JIOTMYECKU TMOCIESIOBATEIbHBII
HOBOCTHOM TEKCT C MPEACKa3yeMOMl JIEKCUUECKON OpraHu3alnue u 3aMEeTHBIM
nyonupoBanreM nHMGopManun. [IoBTOp cooOmieHns 0 4eTHIPEX MOCTPAAABITHX
BBHITMOJIHACT (PYHKIMIO TEMaTHYECKOTO aHOHCA, OAHAKO Jajiee MPAaKTUYECKH He
COIPOBOXKIaeTCss MHPOPMAITUOHHBIM IIPUPAILICHHEM.

[Ipsimoe TpeOGoBaHHME ayTEHTHYHOCTH (TEKCT 2) MPUBOAMT K Hamboee
3aMETHOMY MPUOIUKEHHUIO K )KaHPOBO-TIEKCHYECKUM OCOOCHHOCTSAM HCXOTHOM
MyOJIMKAIUH: TIOABISIOTCS XapaKTepHbIe (POPMYIIBI «II0 MPEeIBaAPUTEITHHON UH-
(hopManuny, «He CHPABHIICA C YIpPaBICHHUEM», «OOCTOSITENHCTBA TTPOU3OIIE-
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LIer0 yCTAaHABIMBAIOTCS». TeKCT CTAaHOBUTCS KOMIIAKTHEE, XOTS COXpaHsSeT
CTPYKTYPHO IPECKA3YEMBbIEC IOBTOPBI.

BBenenue nunaktudeckoit yctaHoBku B1-Bl+ (TekcT 3) BHOBb U3MEHSIET
opraamn3anuo Tekcra. CoxpaHssi OCHOBHBIE KaHPOBbIE IMPU3HAKH HOBOCTHOTO
coobmenus1, MU ymporaeT JeKCUKY W CHHTAaKCHC, PACUJICHSET CIIOKHBIE KOH-
CTPYKILUHU, SKCIUTUIUPYET JOTMUECKHE CBSI3U U MOBTOPHO NMPEABABISET KIIO-
4eByI0 WH(POPMAITHIO.

Takum 00pa3om, ABUKEHHE OT MEPBOTO K TPETbeMY IPOMIITY HE IMpel-
CTaBIsIET cOOO0M TMHEHHOTO MPUOIIKEHUS K ay TEHTUYECKOMY TEKCTy. Bropoii
TEeKCT 0OHapyXMUBaeT HanOoJee BRIpAXKEHHOE KaHPOBOE YION00JICHIE OpUTH-
Hally, TOrJ1a KaK B TPEThEM B3aUMOJCHCTBYIOT ABE YCTAHOBKY — Ha COXPaHEHUE
XapaKTEPUCTUK ay TEHTHYECKOT'O COOOIIEHHSI M HA TUAAKTHYECKYIO TOCTYITHOC-
Tb. [Ipy 3TOM HOPMATUBHOCTB, JTIOrMYECKasI IOCIEA0BATEIBHOCTD, [IOBTOPSIEMOC-
Th U CTUJIMCTUYECKAS YCPEAHEHHOCTD B pa3HOM CTENEHHU COXPAHSIOTCS BO BCEX
TpEX reHepaLHusix.

3mech MOXHO OOOOIIUTEL PE3YNIBTAT IKCIEPUMEHTa, BO3BpAIIasich K II0-
CTaBIICHHOHN 3ajade: padOTAarOT JU KPUTEPUH OMpEACNeHUs ayTEHTHYECKOTrO
TeKCTa Ha (poHEe HOBOT'O «KOHKYpPEHTa» B IuaakTudeckoM none? Ha paccmarpu-
BaemMoM marepuaie MI-TekcT nqeMoHCTpupyeT Oojiee BBICOKYIO CTENeHb (op-
MaJIbHOM CBSI3HOCTU U CTPYKTYPHOH OpraHM30BAaHHOCTH, TOTJA KaK ayTEHTHU-
YEeCKHUI TEKCT XapakTepusyeTcs OoJblIel HHIWBUYalbHOH BapHAaTHBHOCTEIO,
MparMaTu9eckoi 00yCIOBICHHOCTHIO M €CTECTBEHHOW HEOTHOPOMHOCTRIO. Of1-
HAKO MPU3HAKHU, TPATULIMOHHO CBSA3BIBAEMBIC C Ay TEHTHUYECKUM U YYeOHBIM TEK-
CTOM, OKa3bIBAIOTCA yIIPABISAEMBIMH ITOCPEACTBOM IIPOMIITOB.

Taxum obpazom, M-rerepupoBaHHbBIN TEKCT MPOOIEMaTH3UPYET TPAIH-
LUOHHOE MMOHMMAHUE ayTEHTHYHOCTH, MOCKOJIBKY CIOCOOEH BOCHPOM3BOAMUTD
MHOTHE QopMalbHO-SI3bIKOBEIC NTpu3HaKku. [losBierne MM He oTMEHSET MOHS-
THSI Ay TEHTUYHOIO TEKCTa, HO MOKa3bIBAE€T HEAOCTATOYHOCTh UCKIIOUYUTEIBHO
(hopMaJIbHO-TEKCTOBBIX KPUTEPHEB /JISI €r0 OJHO3HAYHOTO OIpeiesieH . 31ech
MBI CHOBA JIOJKHBI BBIMTH 3a TPAaHUIIBI TEKCTOBOTO OOOCHOBAHU A, YTOOBI BhIS-
BUTHh HAJATEKCTOBbIE O€3yCIIOBHBIE NMPU3HAKN ayTEHTHYHOCTH KaK TaKOBOW —
HCXOJHYIO aBTOPCKYIO HHTEHLIUIO U HEMTOCPEACTBEHHYIO BKJIIOUEHHOCTD B pea-
JIbHOE€ KOMMYyHHUKaTuBHOE coObITHE (Godwin-Jones 2024).

K kpurepusiM, ykazaHHBIM B Ha4aJle CTaThH, TAKHM 00pa3oM, 100aBIIs-
I0TCSl TMYHAsT UCTOPUS M OMBIT aBTOpa, IparMaTHuecKuil BHIOOp, eCTeCTBEH-
HOCTH A3BIKOBOTO BHIOOpA M CHTyaTHBHAas MOTHBHPOBAaHHOCTH Ha yPOBHE JTHC-
Kypca — TIPHU3HAKH, TIO3BOJISIONINE apTyMEHTHPOBATh COOCTBEHHO aBTOPCKOE
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Hauyajo. [loaToMy B cOBpeMEHHON MeTOAMKE pa3rpaHHuYeHHe ayTEeHTUYHOrO U
HCKYCCTBEHHO CO3/IaHHOTO TeKCTa TpeOyeT nepexoaa oT GopMaibHO-TEKCTOBBIX
KPUTEpPHUEB K MHOTOypPOBHEBOW MOZIENIN Ay TEHTUYHOCTH.
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METHODOLOGICAL DIAGNOSIS OF TEXT AUTHENTICITY IN THE
CONTEXT OF GENERATIVE Al

Abstract. Thearticle addresses the methodological diagnosis
of text authenticity in the context of the growing use of generative
Al The study aims to examine the extent to which traditional
criteria of authenticity retain their differentiating function when
applied to Al-generated texts. An authentic news report and three
Al-generated texts are compared in terms of lexical organization,
cohesion and logic, and stylistic features. The analysis shows that
formal linguistic features traditionally associated with authentic
and pedagogical texts can be reproduced in Al-generated texts
and vary depending on prompt instructions. A didactic constraint
activates features characteristic of pedagogical texts while
preserving certain features of the authentic genre. The findings
indicate the limitations of exclusively formal-textual criteria and
suggest the need for a multi-level approach to authenticity that also
considers authorial intention, the communicative event, and the
situational and pragmatic motivation of the text.
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ON THE BALANCE BETWEEN
SECURITY RESTRICTIONS AND FOREIGN
LANGUAGE TRAINING

Tanya Netcheva
Rakovski National Defence College (Bulgaria)

Abstract. The balance between national security restrictions
and effective foreign language training for security professionals
presents a challenging task. Even though communication in
foreign languages is a critical factor in international relations,
intelligence, and military operations, strict security measures in
certain institutions could often impede efficient and productive on-
site language training. In this paper, the author discusses personal
experience in dealing with a highly restricted English language
classroom and shares some ideas on how to better support language
learners while adhering to security protocols in security-sensitive
environments.

Keywords: security restrictions; foreign language training;
security professionals

1. Introduction

Today, our interrelated world calls for efficient communication across
languages and cultures. This is especially true when it comes to the national
security sector. Security professionals — in the military, political, infrastructural,
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economic, virtual spaces, and other dimensions of national security — usually
work in high-pressure environments. In their work process, language barriers
can obstruct information collection and analysis, which can jeopardize successful
operational objectives and effective protection of the country. Therefore, secure
and efficient strategies of foreign language training for specific purposes are
crucial in order to guarantee that security personnel could acquire professional
language skills, while maintaining confidentiality and operational security in the
classroom.

Innovative technological methods that have become widely accepted in the
21 century Foreign Language Training (FLT) may not be applicable in security
sensitive contexts due to concerns about information leakage, surveillance, and the
professional necessity of specialized vocabulary and intercultural competency. As
aresult, there is an increasing interest in development of personalized approaches
which include technological innovations, methods of tailored training, and
security protocols with the purpose of optimizing FLT without compromising
operational integrity. This paper aims to discuss the challenges faced within
security-restricted foreign language learning environment in specialized
national security agencies, and to share pedagogical strategies and solutions for
maintaining the delicate balance between successful foreign language learning
and security requirements in the classroom.

2. Literature Highlights: Challenges in Security-restricted FLT
Classrooms

FLT within security sensitive state agencies poses complex challenges
due to the necessity of following strict security protocols, and at the same time,
ensuring efficient language training based on up-to-date approaches. Most
research highlights numerous complex and interconnected barriers which arise
in this balancing process.

Stevens (2011), in his study on the FBI and Department of Homeland
Security (DHS) language training programs, underlines how operational security
restrictions limit access to authentic linguistic resources and to communication
with native speakers, which are vital for developing communicative competence.
Moreover, these limitations have a negative effect on student motivation and
subsequently on acquiring practical language skills, which in turn are critical
for government security operations. Similarly, Jagusiak and Stanczyk (2016)
investigate how cultures with strong national security traditions impose strict
screening and content access control that diminish the flexibility of the curricula
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and increase the institutional rigidity in FLT within state security agencies.
The authors argue this security culture often leads to formalized, limited class
settings which hamper effective language learning.

Khan (2010) discusses how national security imperatives complicate the
implementation of the foreign language programs in the US Department of
Defense by imposing authorization requirements and restricting classified content
dissemination. This situation entails balancing the immediate requirement for
practical language skills with the long-term, gradual, ongoing development of
language proficiency over the course of an entire carecer — both of which are
essential for accomplishing strategic objectives. Accordingly, reports by the
National Foreign Language Center' call attention to the interagency “need to
know” principles that cause fragmentation and limit cooperation in language
training programs across various state sectors. This segmentation creates
discrepancies and hinders the formation of standardized, efficient FLT that is
adequate to the needs of security professionals.

Adding to these perspectives, research from the Defense Language
Institute? discusses practical implications such as the restrictions on using open
internet tools as well as communicating with native speakers, which seriously
reduce learners’ possibilities to immerse themselves in the target environment and
diminish their commitment. The report calls for innovative instructional models
which can align necessary security measures with best practices in linguistic
didactics with the aim of improving learners’ outcomes. Another example of a
technology challenge in language classes discussed by the research is the fact
that, depending on security settings learning may be negatively affected by
limited access to technologies and infrastructure crucial to modern language
training, such as online or hybrid formats.

Besides, an importantaspect of the security challenges in FLT turns out to be
the successful management of class dynamics and engagement. A publication on
the site of Texas A&M International University points out that security personnel
learners can face stress or reluctance to participate due to work pressure, limited
exposure to the target language outside of the classroom, or cultural factors. So,
teachers need to find innovative ways to encourage interaction and language
practice in such conditions’.

Additionally, Santos (n.d.) discusses security-related challenges in the
context of the learners’ language backgrounds, noting that students often come
to class with insufficient general English skills necessary for professional
communication, making it difficult to meet ESP course requirements, hence the
adequate training in specific operational language usage.
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Generally, the key challenges connected with FLT in security restricted
classrooms can be summarized as follows:

— Challenges of technology use in class, such as limited access to devices
and the internet, concerns about confidentiality and data security on online
platforms affecting student participation and learning outcomes;

— Learner demotivating factors like limited interaction with native
speakers, work restrictions and pressure, background language level;

—Pedagogical and didactic complications resulting from class infrastructure
and environment.

Altogether, the above-referenced studies create a comprehensive picture:
even though security restrictions are of crucial importance for protecting sensitive
information, they impose significant limitations on foreign language learning
environment, on authentic materials access, and on pedagogical and didactic
flexibility, where pedagogy reflects “why and what”, and didactics focuses on
“how” (Osmanovi¢ & Dimitrijevi¢, 2020). Overcoming these challenges requires
carefully designed approaches that maintain security, and at the same time,
encourage communicative competence and learners’ motivation.

3. Literature Highlights: Strategies for Security-Restricted FLT
Classrooms

Contemporary literature has explored in depth various approaches to
adapting foreign language instruction to specific requirements of different
environments. The following literature synthesis primarily addresses three areas:
(1) strategies for adapting (a) materials, and methods, and (b) technologies; (2)
balancing security and pedagogy, and (3) providing essential recommendations
to teachers. However, this synthesis is by no means exhaustive and does not cover
all research on the topic.

3.1. Adaptation of class materials and methods

o Flexible materials selection. Teachers often need to adapt available
resources due to security restrictions (for example, limited contents or texts,
restriction or compatibility requirements). The existing research literature
highlights the usage of authentic or adapted materials, their modification for
avoiding sensitive topics, reordering exercises, and rearranging lesson plans.
(Virlan, 2023; Jagusiak & Jagiello-Tondera, 2021). More guidelines for language
education have been extensively discussed in a publication edited by Avara (2023).

e Contextualization of materials. It involves adapting content to reflect
the specific lesson necessity (for example, tailoring the course content to fit
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class audience and environment). Adaptations could be done on activity level, or
module and curriculum levels in order to adjust the course to certain requirements
(Virlan, 2023).

e Safe study environment. Creating emotionally and psychologically
safe class environments is crucial, especially in class situations of high anxiety
or surveillance risks. Inclusion of learners creates comfort, feeling of control,
and engagement. Gradual introduction of riskier tasks (like public speaking) and
showing respect on the part of the teacher when pointing out mistakes would
establish confidence even under scrutiny (Avara, 2023).*

3.2. Use of technologies and secure platforms

e Prioritizing digital security. Any usage of online or hybrid training
platforms must guarantee student data privacy and must follow local regulations.
Usage of strongly encrypted platforms, two-factor authentication and regular
security audits are recommended. Teachers should direct students to best
practices, like strong passwords, avoiding public Wi-Fi networks, etc., and
monitor device security (Magalhdes et al., 2024).>¢

e Selecting educational technological (EdTech) platforms. Educational
institutions and teachers need to control if technology providers follow standards
like NIST 800-53 or ISO 27001. Continuous monitoring, regular audits, and
mandatory incident reports are recommended for the purpose of rapid reaction to
ever-changing cyber threats. EdTech providers must have clear protocols for data
handling and reacting to security breaches’®.

e Opting for Low-Tech alternatives. When the use of technologies
is limited for security reasons, teachers are advised to employ low-tech or
‘analogue’ strategies (for example, printed handouts, discussions, or using less
sensitive content) and at the same time, maintaining the learners’ engagement in
class (Virlan, 2023; Avara, 2023).

3.3. Balance between security nd pedagogical effectiveness

e Integrating materials and security. Educators could develop lesson
plans that would include security issues (e.g., texts on national security topics)
in language class to focus on contextual vocabulary study. Materials can be
pedagogically effective through cooperation with other departments as models,
and/or using cross-curricula projects that encourage students to make connections
across different disciplines, rather than studying subjects in isolation’.

e Promoting active participation. Stress free and clear-rules
communication classroom helps learners to understand the limits and adjust
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their expectations, thus reducing anxiety. Paired dialogues, small group activities
could encourage language use under observation'’ (Avara, 2023.).

e Reflecting and adjusting. Instructors should regularly reflect on the
effectiveness of the strategies they have selected. This would help them adapt
to the changes in restrictions. Collecting students’ feedbacks on their emotional
comfort could direct modifications'.

Based on the abovementioned strategies, researchers propose several key
recommendations for teachers and security administration personnel.

o To teachers:

— Get students involved into establishing class norms and selecting safe topics;

— Use flexible adaptive curriculum design to reduce risk and achieve
desired outcome;

— Make sure that all digital and paper materials comply with security
requirements;

— Create emotionally supportive environment and provide controlled,
gradual risk taking by learners (Avara, 2023).!%!3

e To security administration:

— Provide clear guidelines for acceptable materials and content supporting
instructors in their material selection;

— Regularly assess and update security policies connected with curricula
and EdTech platforms;

— Communicate with teachers in order to balance security imperatives and
best pedagogical and didactic practices';

— Whenever possible, offer training in digital security and privacy for both
staff and students (Magalhaes et al. 2024).!5-16

Generally, the studies reviewed underline the importance of the adaptive,
context-sensitive approaches to FLT in high security settings. Effective strategies
include careful modifying and contextualizing class materials, introducing
secure and safe technological platforms, and developing didactic practices that
encourage active participation despite the pressure of high security requirements.
So, the balance between security considerations and educational efficacy requires
constant attention, cooperation between educators and security administration,
and adhering to the best practices in digital safety.

4. Case Illustration: Teaching in a Security-Restricted Environment

Considering the importance of adaptive, context-sensitive strategies and
the safe technological platforms to balance security and FLT, as pointed in the
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reviewed literature, my practical experience shows that when trying to apply
these recommendations, teachers may face unexpected impediments that require
further navigation and adaptation.

In this paper, I describe my experience in teaching a three-month EFL
(English as a Foreign Language) course at CEFR B2 level in general English at the
client’s premises, within a highly secure setting. The group consisted of over ten
students. Despite my extensive background as an educator in the military and my
familiarity with working in security-restricted contexts, the level and complexity
of restriction protocols in class proved to be unexpectedly challenging. The
training facility presented numerous challenges that significantly influenced the
language training effectiveness.

First, the total ban of Internet access and using electronic devices in
class limited the use of online resources and interactive tools, which hampered
employing diverse learning materials.

Second, the audio materials were limited to the original CD of the student
book — the teacher could not use USB drives or other storage devices — and since
a big conference hall was adapted to function as classroom, the CD was played on
a pc through several loudspeakers located on both sides of the walls. This setup
along with the poor acoustics of the room led to echoing and sound distortion,
which seriously affected hearing and understanding. This technical organization
was inflexible and did not allow for adapting or improving the setting. Besides,
the teacher was not responsible for controlling the technical devices due to
security restrictions, which added one more layer of complexity.

Third, the curriculum was also limited to the use of the course textbook
only. There was no room for personalized content or specialized vocabulary,
even though students expressed a preference for specialized English, which was
not possible as the teacher lacked the necessary clearance to access specialized
terminology.

Fourth, the teacher had limited authority within the classroom: they were
not allowed to ask personal questions or collect students’ personal information;
moreover, all tests during the course were collected, checked, and kept by the
security administration. These limitations were not conducive to developing
rapport and mutual trust between teacher and students.

Fifth, another challenge was class dynamics. Class attendance was
inconsistent, often affected by the duty responsibilities of the students, thus
reducing the opportunities for systematic language acquisition and practice. The
class could not develop coherence over the course of study as the learners were
on different initial levels of English proficiency. Further, the peer communication
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was limited not only during lesson time but also during recess partly due to
security protocols, partly due to the fact that most students did not know each
other, having worked in different sectors and departments, and showed no
interest in getting to know each other. Refraining from practicing peer dialogs,
participating in discussions, or expressing opinions in class for fear of sharing
any sensitive information, and the feeling of shame based on the incoherent
classroom atmosphere seriously hampered speaking practice and spontaneous
communication. As a whole, the environment was characterized by limited
resources, fractional collaboration, and lack of class cohesion, which presented
significant obstacles for effective foreign language learning. My professional
challenges in the course under discussion are briefly presented by categories in
Table 1.

Table 1. Challenges for teachers

Category Challenge
Curriculum — Official course textbook only allowed
— No personalization or specialized vocabulary
— No teacher clearance for specialized content
Technology — No Internet access: no online resources or interactive tools in class
Access — No use of any electronic storage devices
— Original textbook CD usage only
— No teacher’s control over technical equipment
Audio Setup — CD played through loudspeakers in a big hall
— Poor acoustics, echoing, sound distortion
— Technical setup inflexible, not adjustable
Teacher — No personal questions to be asked
Restrictions — No collecting of student information
— All tests handled by security administration
Class Dynamics | — Mixed English proficiency levels at course start
— Inconsistent attendance due to work duties
— Limited peer communication during class and recess
— Reluctance for dialogs, discussions, opinions
— Weak social bonding among students from different sectors
— Weak collaboration and cohesion in class

5. Personal Approaches: Developing the Four Language Skills

It is important to be noted that security protocols in that particular course
were fixed and non-negotiable. Undoubtedly, such measures are based on state-
level regulations and policies, and they must be regarded as consistent, irrespective
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of educator’s preferences. As a teacher, my role was to comply with the regulations
while providing quality instruction. So, the following section will be focused on
my solution to the challenges in class concerning the improvement of the four
language skills. In a number of academic studies, a compelling perspective views
reading and writing as indirect skills, since they involve internal processing and
interpretation, whereas listening and speaking are considered direct skills, given
their real-time, interactive nature (Nunan, 1991). Therefore, in this paper, the
skills are arranged with regard to their classification as indirect and direct skills
in terms of processing and interaction.

e READING. In FLT classrooms, developing effective reading skills
goes hand-in-hand with various engaging and productive activities. Hence, |
used the reading materials in the student book to develop additional exercises
extending beyond those provided in the book. In my view, vocabulary study
practice based on cognates and semantically related words — organized in tables
on the whiteboard with prompts for students to complete — proved to be very
useful for expanding learners’ lexical repertoire and ability to deduce meanings
of unfamiliar words by applying knowledge of word-forming patterns. This
approach helped students to understand linguistic connections of similarities and
differences, which made vocabulary study more systematic and memorable. An
additional option was distributing paper handouts with authentic texts of general
interest aimed at developing students’ independent reading skills, vocabulary
variety, and critical thinking. The reading materials were used for silent reading
to focus on understanding the content, followed by reading aloud to improve
pronunciation, prosodic elements like intonation, stress, rhythm, pauses, etc., and
overall fluency. Having in mind the specific class environment, critical thinking
activities were confined to tasks like: note-taking, outlining, summarizing,
expressing the main idea in their own words, identifying paragraph topic,
discussing different perspectives on a topic, detecting author’s tone, bias or
assumptions within a text. Such exercises cultivate abilities of logical organization
of ideas, analysis, evaluation and interpretation of information. So, they foster
critical approach to reading comprehension in a more neutral way, minimizing
emphasis on expressing personal views. Besides, the reading materials served
students as helpful resources to refresh, reinforce, and consolidate grammatical
elements through authentic examples in context to improve comprehension, to
memorize better, and to view grammar as a helping tool for understanding and
using the foreign language, not as a burden imposed by the teacher. Including this
variety of activities into reading lessons created a more engaging and dynamic
atmosphere that enhanced students’ ability to analyze texts in English and
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improved their vocabulary and grammar usage skills, thus encouraging greater
reader independence. Table 2 presents the reading exercises used in class in a
concise manner.

Table 2. Reading activities

Activity Type Purpose
Additional exercises based on | Enhancing comprehension and vocabulary
textbook reading
passages
Handouts with authentic Improving real-world language comprehension and
Reading texts usage, reading independence
Vocabulary study through Building lexical variety and lexical intuition on
word tables with prompts which words are appropriate in different contexts
and gaps
Silent Reading Understanding content without stress, at own pace,

aiding focus and concentration

Reading aloud Practicing pronunciation, prosody, fluency
Critical thinking techniques: |Practicing logical organization of information,
outlining, summarizing, condensing information, recognizing focus, and
identifying topic, main idea, |primary message, analyzing attitude and emotional
tone, bias stance
Grammar refreshment Contextual grammar learning for improved
and reinforcement through |comprehension and better memorization
authentic examples in
contexts

o WRITING. Several methods for practicing and developing writing
skills in English were employed in class. Due to the restrictions of expressing
opinions or writing about personal life experiences, I relied predominantly
on neutral writing tasks. Consequently, not all writing tasks suggested by the
student book were suitable, since many of them asked for personal perspective
on topics. So, the teacher’s discretion over whether or not to use textbook
writing prompts was decisive in the thin balance between fostering language
learning and adhering to security protocols. As a result, the focus was mainly
on using various reading texts for tasks like written summarizing, retelling,
and paraphrasing. As these skills are important for achieving high levels of
English proficiency, 1 seized the opportunity to develop students’ abilities
to condense information, reformulate ideas, and express thoughts clearly -
essential elements of effective writing.
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Another approach was tasking students to write compositions based on
specific imaginary situational prompts resembling level 2 writing tasks outlined
in the Bulgarian specifications according to NATO STANAG 6001. These
prompts require students to imagine and develop a scenario involving narration,
description and opinions, which fosters their ability to construct coherent written
texts within given situational frameworks.

Here is an illustrative example of such a task prompt:

You recently attended a theater performance. Write an email to your
foreign friend:

* tell how you spent the evening;

* describe the location of the theater;

* share your feelings and impressions of the performance.

An additional class strategy was the integrated skills activity. The idea
was for me to create a text full of mistakes — grammatical and lexical — print it
out and distribute it to the students for correction. Along with the delight that
students usually get from correcting the teacher — and even more entertainment
is added if the teacher reveals the total number of mistakes they need to find
— this practice develops not only writing skills such as editing, revising, and
applying grammatical rules in context but also ability of careful, critical reading
to identify errors of all types. An outline of the activities used in writing classes
is presented in Table 3.

Table 3. Writing activities

Activity type Purpose
Neutral writing tasks from Aiming to avoid writing about personal
textbook and external sources opinions or life experiences
Written summaries, paraphrases, |Developing abilities to condense, reformulate,
and recounts based on reading and to express ideas clearly

passages
Compositions based on imaginary |Improving ability to construct coherent texts
situational prompts (level 2 Tasks, |practicing creative narration on a given

STANAG 6001) scenario

Error correction activity: texts Integrating writing skills (e.g., editing,
with mistakes distributed revising, spelling) and reading skills (e.g.,
to students for correction attention to details, critical reading)

e LISTENING. Developing effective listening skills in English varies
with different speakers native to other languages, for the process is affected by
the unique phonetic, phonological, and prosodic characteristics specific to each
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language. These linguistic differences can affect the level of difficulty during
listening, which requires personalized approaches in EFL training that would
take into account the particular features of learners’ native tongues.

In view of the phonological differences between Bulgarian and English,
Bulgarian learners of English face specific challenges when listening to spoken
English. The Bulgarian language is characterized by multi-syllable words and
relatively slower speech tempo, while English generally features shorter, often
one-syllable words and notably faster speech rate. In fact, within a one-minute
span, English speech can produce twice as many words as Bulgarian (Andreeva &
Dimitrova, 2022). Besides, Bulgarian lacks phonetic reductions and contractions
so common in English, such as elision and linking (Alisoy, 2024).

Moreover, EFL learners encounter serious difficulties when listening
to spoken English in a noisy environment since the background noise reduces
the clarity of the speech signal. The noise interference requires more cognitive
efforts from learners, especially if they have not been exposed to spoken English
on a regular basis (Morini & Newman, 2020). Based on practical observations,
it can be stated that the same phenomenon holds true for Bulgarian learners of
English. Bulgarian students often experience difficulties in processing spoken
English under the pressure of background noise or poor sound quality. In such
case, English may sound unintelligible or fragmented to the untrained Bulgarian
ear. Therefore, focused training in auditory perception and correct processing of
fast-paced English speech is significant for developing effective listening skills
in English.

In my classroom context, only the original textbook CD was permitted
as a source for listening practice. This restriction, plus the sound from the
loudspeakers being distorted by the poor acoustic characteristics of the room, in
my view, presented a good pedagogical opportunity to train students to attune
their ears to English sounds. Therefore, in addition to the listening exercises
provided by the textbook, my decision was to include a personally developed
didactic methodology for listening, which has previously shown to be effective
for improving auditory perception of learners of English.

In this methodology, the instructional procedure is designed in such a
way as to improve students understanding during the listening process through
a sequence of interconnected steps. Initially, students are engaged to listen and
do the exercise. Next, students check their answers against the correct ones on
their own so that they feel comfortable in identifying their personal areas of
misinterpretation. After that, students listen again, already knowing the correct
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answers to see if they can hear the misunderstood pieces correctly this time
and note their mistakes. In the next step, students read the script and listen
simultaneously with the strict instruction not to search for the location of answers
or to pause at a newly encountered word, but to focus their eyes only on following
the spoken words. This step is crucial for sound discrimination, which leads to
improved auditory perception. After this, students participate extensively in
discussing unfamiliar words and phrases, aided by the teacher (who, in many
cases, suggests probable new words to address students’ unwillingness to admit
unfamiliarity with some words in front of the others), and practice pronunciation
of new vocabulary. Finally, students listen to the audio recording once more,
this time without looking at the script, possibly closing their books and their
eyes, in this way eliminating distractions and relying solely on aural perception
skills. This practice would enhance their ability to comprehend English speech.
All of these steps are performed with the same audio recording. Although this
approach seems time consuming and slow, it has proven productive in enhancing
the listening ability in English of many of my students. The steps are concisely
presented in Table 4.

Table 4. Listening activities

Step Description

1 | Students listen to the audio recording and complete the exercise.
Students check answers to identify parts of the recording they misinterpreted.
Students listen again, while viewing the correct answers to locate their mistakes.
Students read the script, while listening with focus only on following the speech.
Students study unfamiliar words/phrases and practice pronunciation.
Students listen attentively to the audio once more to accurately hear the speech.

|| [W|N

SPEAKING. Considering the specific class dynamics that consisted of
security professionals working within strict security regulations, I needed to
assign predominantly neutral speaking tasks in order to guarantee adherence to
security protocols. So, I mostly developed speaking skills through presentations
that students prepared as homework projects either on topics set by the teacher or
topics of their own interest, and presented in front of the class audience. The idea
was to speak without reading notes, while the audience had to listen carefully and
prepare questions. This task encouraged spontaneous speaking of both presenter
and the audience, and engaged them actively with the materials.

Another approach for encouraging speaking practice was to include
description of visual materials, such as graphs, tables, infographics, etc., again on
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neutral topics. These materials served as prompts for descriptive and interpretative
language facilitating learners’ abilities in summarizing and analyzing data. The
visuals were distributed as printed handouts by the teacher or created by the
students based on their personal interests, which encouraged their autonomy and
increased their engagement through personalized content.

Also, tasks that included paraphrasing and commenting on quotations by
famous people were utilized in class. The aim was to expand lexical resources, as
well as critical and abstract thinking through stimulating learners to express their
interpretations and opinions. However, the students were not very enthusiastic
to perform these tasks verbally in class, which could be attributed to feelings
of embarrassment and uneasiness for fear of potential judgement of their actual
English proficiency by their peers. This fact once again highlights the importance
of creating supportive environment in class — something that was challenging to
achieve in my case — for promoting confidence in students.

An additional speaking practice included controlled communication
activities in the form of structured role-play dialogues practicing real-life
scenarios such as making polite complains with explaining the problem and
asking for help, or job interviews, e.g., applying for a customer service position,
teaching position, technical support position, etc. Students were provided with
scenarios, descriptions, and background information of the tasks, as well as
with useful vocabulary and question prompts to practice forming questions. The
scripted situations minimized the possible exposure of sensitive information
during the dialogues.

Methodologically, these ideas, as presented in Table 5, were selected for the
purpose of balancing the necessities of developing English speaking skills with
security restrictions in class, and at the same time for encouraging autonomous
learning and analytical thinking.

Table 5. Speaking activities

Activity type Purpose
Prepared presentations before Practicing public speaking without reading notes
audience and spontaneous speaking
Description of visual information | Developing descriptive and interpretative skills,
(Infographics, etc.) analyzing and summarizing data
Paraphrases and comments on Expanding lexical repertoire, interpretative,
quotations critical, and abstract thinking
Structured role-plays Providing controlled practice of real-life

communication and problem-solving
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6. Conclusion

In summary, the main challenges connected with FLT in settings with high
security restrictions can be grouped around three main aspects: technological
challenges, such as limited access to the internet and devices; demotivating factors
stemming from the limited access to real life language and communication with
native speakers, as well as from work and duty pressures during the learning
process; and classroom infrastructure limitations leading to pedagogical and
didactic impediments.

In line with the above observations, it can be confirmed that effective
FLT in security restricted classrooms requires adapting methods, tasks, and
materials, modifying authentic resources, and creating emotionally comfortable
class dynamics. With regard to technology use in such classrooms, low-tech
alternatives could successfully maintain engagement of the learners through
fostering their participation. By integrating design flexible curricula and various
approaches, teachers could create a supportive environment for language
acquisition while also maintaining a balance with security protocols. Ultimately,
the flexible, informed, and collaborative teaching style seems to be essential for
classroom contexts that are sensitive to security requirements.
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Abstract. This article examines the concept of resilience
in military language education and proposes a systemic approach
to developing resilient language programmes. Analysing research
in educational resilience, teacher resilience, Military English,
language assessment and technology enhanced language learning,
the article identifies six interrelated dimensions of resilience:
adaptive curriculum design, specific assessment, technological
innovation, teacher professional development, institutional support,
and international collaboration. Attention is given to the role of
STANAG 6001 in supporting standardisation and interoperability.
The article also considers the growing role of artificial intelligence
and the need to balance innovation with institutional security.

The article argues that resilience should not be understood
simply as the ability of individual teachers or learners to cope
with difficulties, but as a systemic capacity which is a result of
the interaction of people, pedagogical practices, technologies,
institutional policies, and professional networks. On this basis, a
conceptual framework for resilient military language education
is proposed. The framework may contribute to curriculum
development, teacher education, assessment practices and
international cooperation among military higher educational
institutions in Europe.
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1. Introduction

Language competence has become an increasingly important component
of military education and international cooperation. The growing involvement
of armed forces in multinational operations requires personnel to communicate
effectively not only from a linguistic, but also from intercultural and organisational
perspectives. Within NATO and other multinational structures, language
competence is therefore closely interrelated with interoperability and the ability
of military personnel from different nations to work together. Military language
education, however, cannot simply reproduce models which have been developed
for general foreign language education. Military learners have specific professional
requirements, and the language they need is often closely connected with particular
tasks, operational environments, and forms of communication. Recent research
confirms that Military English constitutes a distinct and comparatively under-
researched area of English language education. Siegel, Vance and Nilsson (2024),
in a review of three decades of Military English research concluded that the field
requires more systematic investigation, particularly concerning effective teaching
approaches, testing, and the alignment between policy and educational practice.

Military language programmes should respond to several demands
simultaneously. They must prepare learners for professional and operational
communication; support internationally recognised proficiency standards;
integrate technological developments; and operate within institutional and
security constraints.

These conditions make the concept of resilience particularly relevant.
Meriam-Webster dictionary defines resilience as “an ability to recover from or
adjust easily to misfortune or change”. In military, resilience “is the ability of
NATO?’s forces to keep operating, adapting, and delivering effects even when
pressure is sustained.”. In education, resilience has increasingly been understood
as a multidimensional and systemic phenomenon rather than an individual
psychological characteristic. A review of 707 studies on resilience in educational
systems “have highlighted the role of the environment, individual experiences
and background, and educational institution’s programs as enablers of resilience-
building” (Borazon & Chuang 2023).

For military language education, resilience can therefore be understood
as the capacity of a language education system to maintain educational quality
while adapting to changing operational, organisational, technological and
security conditions.

The purpose of this article is to examine the main challenges which affect
resilient language education in military and defence and to identify strategies that
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can contribute to sustainable and adaptable language programmes. The article
argues that resilient military language education depends on the interaction
of six dimensions: curriculum adaptability, assessment, technology, teacher
development, institutional support, and collaboration.

2. Military Language Education as a Specific Educational Context

Military language education can be situated within the broader field
of English for Specific Purposes (ESP), but its requirements are particularly
complex. Military English (ME) includes specialised terminology, acronyms,
professional discourse and communicative practices associated with different
military occupations and operational contexts. Military English has been
attributed three key features: it (a) contains a specialised lexicon, (b) is
communicated via discernible spoken and written channels such as briefings and
messages, and (c) reflects the interpersonal relationship between its hierarchical
military community users (Smith&Kim 2017, p. 323).

Military English cannot be reduced to specialised terminology.
Military personnel increasingly operate in multinational and multicultural
environments, which means that successful communication requires more
than knowledge of specialised vocabulary and grammatical structures.
It also involves the ability to interpret meaning, negotiate understanding
and communicate appropriately with people from different linguistic
and cultural backgrounds. This characteristic makes military language
education particularly closely connected to the concept of interoperability.
In multinational military environments, language competence supports not
only the transmission of information, but also coordination, cooperation,
and the effective execution of common tasks. Several research highlight the
relationship between ME and interoperability (Siegel et.al. 2024; Scarlett 2024).
“By investing in language training, militaries can: enhance interoperability
and coordination, improve safety and reduce risks, strengthen international
cooperation and diplomacy”, stresses Scarlett (2024).

3. Literature Review: Military English, ESP, STANAG 6001, NATO
Interoperability and Language Policy

3.1. Military English within English for Specific Purposes

Military English is included in ESP, which has emerged from the
recognition that language learning is often shaped by the specific academic,
professional, and occupational purposes for which learners require a language
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(Hutchinson &Waters 1987). ESP places emphasis on the relationship between
language, learners’ needs and the contexts in which communication takes place.

This principle is particularly relevant to military language education.
Military personnel do not require English simply as a general means of
communication. Their language needs may include participating in multinational
meetings, delivering and receiving briefings and instructions, reporting
information, communicating with personnel from other nations, writing
professional documents and interacting in specific environments. As a result
of this specifics, military language programmes should be designed after
needs analysis. Flowerdew (2012) describes needs analysis as an initial stage
of ESP course development, preceding curriculum design, materials selection,
methodology, assessment and evaluation.

In military language education needs analysis is required because military
learners constitute a diverse group: language requirements are different for officers
and privates, they may differ according to service branch, special job duties,
assignment, deployment, and interaction with international personnel. Thus, the
language needs of medical personnel, engineers, intelligence specialists, naval
personnel or air force personnel cannot be addressed in a single curriculum.
The relationship between professional context and language teaching also raises
an important question concerning the meaning of ‘specialisation’ in Military
English. If military learners learn only general English, they may lack specialised
vocabulary. In contrast, excessive focus on terminology may produce knowledge of
military vocabulary without developing the broader communicative competence.

Needs analysis is therefore a fundamental component of resilient military
language education. Still, resilience does not mean that every military language
programme is fully individualised. Instead, programmes need enough flexibility
to adapt their content, teaching methods, and delivery to the different needs of
learners, while meeting institutional requirements and maintaining the expected
proficiency standards.

3.2. Military English, Professional Communication and Authenticity

A further characteristic of ME is the relationship between language
proficiency and professional authenticity. In general language education,
authenticity is often associated with the use of naturally occurring language.
In military contexts, authenticity has an additional dimension because
communication may occur under time pressure, within hierarchical structures
and in situations where misunderstanding can have vital consequences.

This means that military language teaching should consider not only
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grammatical correctness, but also whether learners can use language effectively
to accomplish professional tasks. As a result, the distinction between linguistic
competence and communicative performance is particularly important. Military
personnel may need to report an incident, deliver a briefing, summarise
information, or negotiate.

The task-based language teaching has been underlined as valuable in ME,
because it places communicative tasks at the centre of learning and can provide
a link between classroom activity and real-world language use. In military
education, tasks can be constructed around professionally relevant scenarios.

3.3. STANAG 6001 and the Standardisation
of Military Language Proficiency

The development of common language proficiency standards is one of
the most significant institutional features of military language education, which
distinguishes it from many other forms of ESP.

Within NATO, the NATO Standardisation Agreement (STANAG) 60012
provides a common framework for describing language proficiency. The
purpose of standardisation is closely connected with the practical requirements
of multinational military cooperation. Language proficiency is described in a
way that allows different nations and institutions to understand what a particular
proficiency level represents.

The standardisation function of STANAG 6001 is important because
military language assessment can have significant professional consequences.
Green and Wall (2005) underline that military language testing may affect
posting, promotion and remuneration and therefore involves substantial social
consequences. STANAG 6001 is more than a proficiency scale - it forms part of a
wider institutional system connecting language education, assessment, personnel
requirements and multinational military cooperation.

3.4. NATO Interoperability and the Role of Language Education

The importance of military language education becomes clearer when
viewed through the concept of interoperability.

NATO defines interoperability as “the ability of Allies to act together
coherently, effectively and efficiently to achieve tactical, operational and strategic
objectives.”. It includes the ability of forces, units and systems to operate together,
communicate and share common doctrine and procedures. Language is therefore
an essential human element of military interoperability. The relationship between
language and interoperability has been discussed explicitly by Crossey (2005),
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who states that linguistic interoperability is an essential element of the ability
of Allied and partner forces to participate effectively in NATO missions and
activities. He further notes that, although language training is primarily a national
responsibility, its implications extend to NATO as a whole because multinational
operations depend upon effective communication between participating forces.
Borimechkova (2024) also stresses “the centrality of English proficiency for
interoperability in multinational military operations, alongside the emphasis
on standardising military terminology”.

3.5. Military Language Policy

The relationship between language education and interoperability leads to
questions of language policy. Language policy determines, directly or indirectly,
which languages are prioritised, what proficiency levels are expected, who is
responsible for language training, and how proficiency is assessed.

Within NATO, Military language policy is not simply a question of
choosing a common language. It involves a complex relationship between
national responsibility, professional requirements, operational effectiveness,
institutional identity, and standardisation. BILC identifies STANAG 6001 as
the NATO-agreed standard for language curriculum, test development and the
recording and reporting of Standardized Language Profiles*.

3.6. Standardisation versus National and Institutional Flexibility

An important issue is the tension between common standards and national
implementation. The development of STANAG 6001 can be understood as an
attempt to solve this tension by providing a common proficiency framework.

It is based on the distinction between national responsibility and
multinational consequence: individual states remain responsible for preparing
their personnel, but inadequate language competence can affect the effectiveness
of multinational formations. On one hand, multinational military cooperation
requires shared reference points. Without common proficiency descriptors and
assessment principles, a language qualification from one country may be difficult
to interpret or recognise in another. On the other hand, military education
systems operate within different national institutional structures, curricula and
professional traditions. Trying to make everything completely uniform would be
unrealistic and may not always be the best approach.

This suggests that resilient military language systems should work towards
shared standards, not to aim at complete uniformity. In practice, institutions can use
the common proficiency framework of STANAG 6001, but have the flexibility to
adapt their curricula, teaching approaches and materials to the needs of their learners.
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4. Understanding Resilience in Language Education

The literature review and the analysis provide a basis for understanding
resilience in military language education. Research in ESP highlights the
need for careful needs analysis and curricula that reflect the learners’ specific
contexts. Research on Military English, in turn, emphasises efficiency and
professional specificity. STANAG 6001 provides a common framework for
assessing language proficiency and makes comparisons across nations possible.
NATO policy further recognises language competence as an essential part of
multinational interoperability.

These different strands of research come together in the concept of
resilience. A resilient military language programme should be able to:

— identify changing language needs arising from professional and
operational requirements;

—adapt curricula to changing needs while keeping learning outcomes clear
and consistent;

— ensure that assessment remains reliable;

— make responsible use of new technologies and integrate them into
language education;

— prepare teachers to respond to changing pedagogical and technological
demands

— work within appropriate security requirements and institutional
frameworks; an

—exchange knowledge and good practice through national and international
professional networks.

This understanding of resileience shifts the focus from the question “How
can military personnel learn English more effectively?” towards the broader
question: “How can military language education systems remain relevant,
effective, secure and sustainable as operational, technological and institutional
requirements change?”

This question provides the foundation for the resilient military language
education framework proposed in the present study.

A definition of resilience can be suggested for the purposes of this article:

Resilient military language education is the systemic capacity of a language
education programme to maintain educational quality and operational relevance
while adapting to changing learner needs, institutional conditions, technological
developments and security requirements.
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5. Strategies for Building Resilient Military Language Programmes

5.1. Adaptive curriculum design

Adaptive curriculum design is one of the central components of resilience.
The curriculum should provide stable learning outcomes while allowing content
and learning activities to be adjusted according to professional requirements.

This approach is compatible with the principles of ESP, where language
instruction is based on an analysis of learners’ specific needs.

An adaptive curriculum should therefore answer three questions:

1. What must military personnel be able to communicate?

2. In which professional and operational contexts will this communication
occur?

3. What linguistic and intercultural resources are required to perform
these tasks successfully?

5.2. Assessment for quality assurance

Assessment should reflect the communicative nature of military language
use. Grammatical accuracy remains important, but military communication
requires functional effectiveness, appropriate vocabulary, discourse management
and the ability to communicate under professional conditions.

A resilient assessment system therefore needs to balance standardisation
and contextual relevance.

5.3. Technology-enhanced language learning

Technology provides significant opportunities for military language
education. Online platforms, virtual classrooms, digital simulations, and artificial
intelligence can increase access to learning and provide opportunities for more
flexible forms of instruction.

The value of technology, however, depends on how it is integrated into
pedagogy. Technology should not be regarded as an objective in itself, but it should
address specific educational needs. Artificial intelligence is particularly relevant
because Al systems can potentially provide personalised practice, immediate
feedback, adaptive tasks and additional opportunities for interaction. At the same
time, Al introduces concerns about reliability, privacy, academic integrity, and the
potential overreliance of learners on it. Institutional policy must determine which Al
tools can be used, what information may be entered into external systems and under
what conditions Al-generated feedback or content may be incorporated into teaching.

Technological resilience requires a combination of innovation, digital
competence and institutional governance.
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5.4. Teacher Professional Development and Resilience

No language education system can remain resilient without resilient
and professionally supported teachers. The American Psychological
Association defines resilience as “the process and outcome of successfully
adapting to difficult or challenging life experiences, especially through
mental, emotional, and behavioral flexibility.”>. Research on teacher
resilience in foreign-language education supports this broader interpretation.
Zhang (2023) describes resilience as multidimensional, dynamic and context-
dependent and identifies factors such as self-efficacy, teacher support, positive
teacher—student relationships and supportive classroom environments as
relevant to teacher resilience. Teachers in military settings must often perform
several roles simultaneously. They are language educators, curriculum
developers, assessors, materials designers, and users and evaluators of digital
technologies. They must also understand the professional and institutional
context in which their learners operate.

A key element of resilient programmes is continuous professional
development which should include not only training in teaching methodologies,
but also opportunities for collaboration, peer observation, research engagement
and the exchange of materials and practices. This makes professional networks
particularly important.

5.5. International Collaboration

Collaboration represents one of the strongest foundations for resilient
military language education. Military language professionals across Europe
frequently encounter comparable challenges relating to curriculum design,
learner motivation, assessment, technology, and teacher development.

Networks connecting military academies, defence colleges and civilian
universities can facilitate the exchange of expertise and reduce duplication of
effort. Professional networking and collaboration are mechanisms for sharing
resources, developing innovative solutions and strengthening educational
programmes.

Teachers need opportunities to share experience, solve problems
collectively and develop professional knowledge. In addition, international
cooperation can contribute to greater consistency in educational and
assessment practices while still allowing institutions to address national and
local requirements. The objective should be international collaboration that
creates a shared knowledge base within which institutions can adapt practices
to their particular contexts.
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5.6. Institutional Policy, Technology and Security

The introduction of Al systems, online platforms or digital learning
resources involves questions about data protection, information security, learner
privacy, and technical infrastructure.

This is particularly important in military education because users may
have access to information that should not be entered into publicly available Al
systems or external digital platforms. Institutional policies should establish clear
principles regarding approved educational technologies, data protection, Al-
supported assessment, teacher and learner responsibilities. The aim should not
be to prevent technological innovation, but policy should enable controlled and
responsible innovation.

6. A Conceptual Framework for Resilient Military Language Education

The discussion above shows that resilience in military language education
depends on several interconnected factors that enable language programmes to
adapt to changing needs and circumstances. Based on the reviewed literature and
the identified strategies for building resilient military language programmes, the
framework in Figure 1 brings these key dimensions together:

Figure 1. A Conceptual Framework for Resilient Military Language Education
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The framework highlights the fact that no single component can provide
resilience on its own. Technology, for example, cannot compensate for inadequate
teacher preparation. Standardised assessment cannot replace needs analysis,
professional development is impossible without institutional support. Resilience,
therefore, develops through the way these different components work together.

7. Discussion

The central argument of this article is that resilience in military language
education should be understood as a systemic capacity.

First, resilience requires adaptability. Military language programmes
should reflect learners’ needs and operational requirements which change
constantly. Curriculum design should combine stability in learning outcomes
with flexibility in content and delivery.

Second, resilience requires quality assurance. Flexibility without standards
can result in inconsistency. STANAG 6001 provides an important mechanism
for establishing common reference points for proficiency and assessment, but its
implementation needs to remain connected to actual educational and professional
requirements®.

Third, resilience requires technological capacity. Digital technologies and
Al can increase flexibility and support personalised learning, but technological
adoption must be accompanied by appropriate teacher competence, institutional
policies and security measures.

Fourth, resilience requires professional capacity. Teachers are central to
the successful implementation of curriculum, assessment and technology. Their
professional development is not a supplementary activity, but should be regarded
as an institutional investment.

Finally, resilience requires collaboration. Military language education
is a comparatively small field, in which international networks can make an
important contribution by connecting educators and researchers and facilitating
the exchange of best practices. Joint workshops, teacher exchanges, collaborative
curriculum development and research projects can contribute to a stronger base
for Military English education.

8. Limitations and Directions for Future Research

This article does not present empirical data, but a conceptual framework
based on literature review and personal practical teaching experience of almost
30 years in military educational system in Bulgaria.
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Future research could test the framework empirically through mixed-
method studies involving military language teachers, learners, curriculum
developers, assessors and institutional decision makers. Comparative research
across European military academies could investigate whether similar resilience
factors emerge in different national contexts.

Further investigation is particularly needed into the role of artificial
intelligence. Research should examine not only whether Al improves language
learning outcomes, but also how it affects learner autonomy, teacher roles,
assessment validity, data security and professional language development.

Finally, more research is needed into the relationship between language
proficiency and intercultural competence in multinational military communication.
The ability to communicate effectively in multinational environments may depend
on a combination of linguistic, pragmatic, intercultural, and mediation skills.

9. Conclusion

Military language education operates within an environment characterised
by changing operational requirements, limited instructional time, specialised
professional needs, technological development and institutional security
constraints. These conditions make resilience a particularly useful concept for
understanding how military language programmes can remain effective and
sustainable.

The resilience of a military language programme depends on the capacity of
the entire educational system to adapt, learn and improve. A resilient programme
is therefore not simply one that survives changing circumstances; it is one that
uses change as an opportunity for continuous development.

For military language education in Europe, this requires a strategic shift
from viewing language training as an isolated educational activity towards
understanding it as an integrated component of professional development,
multinational cooperation and interoperability. Such an approach can contribute
to language programmes that are not only more adaptable and sustainable, but
also better prepared to meet the linguistic and communicative demands of an
increasingly complex security environment.
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